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Abstract

Digital divide describes a gap between those whe la@cess to information and communication techgyobnd
the skills to make use of the technology and theke do not have the access or skills to its uséimia
geographic area, society, community or a speciiedip of peopleEmpirical studies clearly show that women
in the developing world have significantly lowerch@ology participation rates than men; as a resfilt
entrenched socio-cultural attitudes about the eblMomen in society. In this, Ebonyi state hasden share as
one of the states in one of the developing countridigeria. However, as studies are beginninghtiws when
those women are able to engage with Internet tdobypoa wide range of personal, family and communit
benefits become possible. This seminar gives amnviewe of the digital divide with specific considéian to
gender digital divide in Ebonyi state, before fdngsspecifically on its major causes and possiloleiteons.
Current gender disparities in Internet use will dgtlined and the barriers that potentially hinddyoRyi
women’s access and participation in the online evarid all other related technologies has been deresi. We
will also consider a promising avenue for futuree@rch.

1.0INTRODUCTION

Digital divide is the term used to describe theedipancy between people who have access to amdgbarces
to use new information and communication toolshsag the Internet, and people who do not haveehaurces
and access to the technology. The term also desctitte discrepancy between those who have thes,skill
knowledge and abilities to use the technologiesthngde who do not. The digital divide can existmsn those
living in rural areas and those living in urbaneamebetween the educated and uneducated, betweranaic
classes, and on a global scale between more asdniésstrially developed area. According to Cu(#812)
“the digital divide is composed of a skill gap amdjap of physical access to Information Technol@@y and
the two gaps often contribute to each other inuténccausation. Without access to technology, dificult to
develop technical skill and it is redundant to hageess to technology without first having thelgkilutilize it”".
(Kularsk’s, 2012) quote sums up the reiterativairebf the problem.

1.1 The Background of Study:

More than two decades ago, apparent inequalitietnternet access gave rise to “concern that the new
technology might exacerbate inequality rather thereliorate it”, which resulted in analysts focusomg what

has been called the digital divide between thenentind the offline (Kularsk, 2012). The digital ide& is often
conceptualized as the gap between those who haessato vital Information and Communication Tecbgyl
(ICT) resources and those who do not (Dimagio, 20B#ppa described the digital divide as shorthimdany

and every disparity within the online communityclirding access between developed and developingnsat
the rich and poor, and men and women within thosttons. She further describes the digital divideaas
democratic divide between those who do and do setle panoply of digital resources to engage, imetand
participate in public life (Eorris, 2001).

ICTs have become an irreplaceable tool in soci€he number of people going online to conduct
everyday activities, such as business and banlédggcation, seeking employment, civic engagement and
forming and maintaining social relationships, isrgasing every day. For many of us, being digitatipnected
is an integral part of our day-to-day lives anis itlifficult to imagine having to function withoutternet access.
For certain groups of people, such as women inldpwey countries, the Internet has real potentafnitigate
or even remove the barriers that have precluden fhem participating more fully in digital societiAowever,
although their lower starting point provides foegter possible gains, these women continue to deoéer-
related discrimination that prevents them from asoey the full benefits of ICTs (Hilbert, 2011).

1.2 Statement of Problem:

Digital divide has seen proved by many scholardifferent studies to perpetuate or reinforce gemadequality

in Ebonyi state. The more women engage with tedyylICT), the better educated they become and more
likely they will be to engage in activated that bnthemselves, their factures communities andsta¢e in
general.
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1.3Significant of the Study:
There is clearly need for research to be done terly understand the socio-cultural factors thath inhibit
and encourage the engagement of women in IT teabpolThis understanding is useful in devising smas
that incrementally improve the solution overtimpesally now that the state’s economy is biting.

This study arguably, tends to reduce the age-dddtimes against Ebonyi women to bring long-term
benefits and revolutionary charge.

1.4 Aim and Objectives:
The more the Ebonyi Women engage in ICT the maeg dre expose to knowledge and skills that will iove
their living standard and host of other benefitse Bim of study is to point out causes of gendgitalidivide in
Ebonyi state and its possible solutions. The ohjestare as follows;
(a) To determine the level of women participate to tedbgy in Ebonyi state.
(b) Look into the reason and natural causes of gedidgéal divide in the state
(c) Finally, the research will also consider all avetmensue that it is minimized or eliminated emiiia
the state to make sure that Ebonyi Women meet tipallithe opportunities globally just like theirem
counterpart.

1.5 Scope of the Study:

There are many social problems or challenges fagbwnyi citizens but considering the importance toedrole
of women in every society, this study is restricteccauses of gender digital divide and its posssllution in
Ebony state specially.

SESSION TWO

2.0 LITERATURE REVIEW

Recent studies have explored the concept of thatdjvide as a ‘gloss’ for long-standing socidtaqualities
(Seedco, 2002). On its own, the digital divide feanften results in digital solutions that overengiba the
importance of the physical presence of computeid @mnectivity to the exclusion of other factorso T
scrutinize the digital divide we must move beyonceaamination of physical access to ICT.

Neumann and Robinson describe the digital dividdoashal and effective access barriers (2001).
Formal access refers to the physical availabilftthe tools and resources to access the informdiigimvay and
participate in the new economy. In contrast, effectaccess includes having disposable income tordff
connectivity to the Internet and the means to aegdthie skills and abilities necessary to fully jzépate in the
information society.

Recognizing these effective access questions busgto broader set of socio-economic issues.
Understanding the complexities of the digital deviiquires close examination of broader issuesacrultiple
dimensions. The roots of disparities between ttie and the poor are extensive, including discritmmabased
on income, education, race and culture, age, geaddr disability and economic shifts due to economic
globalization. Many academics, for example, assecihe digital divide with increased competitiondan
globalization Alexander (2001)(EKOS, 2002)Ferlag@fémms, 1999; Nelson &Servon, Hoffman
(1998)(Schon, Sanyal, and Mitchell, 1999; Scia@@¥)2).Wolpert (1999) argues that information tedbgp
will do nothing for low-income communities otheathdrive the working poor out of the mainstreamnecoy
and deprive more people of its benefits. One oftlagn conclusions from the influential book by (8ch1999)
concerns the need to address social inequitiesdier ¢o capture the benefits of information tecbggl

Unless the broader barriers to human and sociadtatapat hinge on educational levels, computer
related training, employment and economical opputies are addressed, they believe that the gapsgeba the
rich and the poor will remain high (Schon, 1999vé&Xty will continue to be the impetus of inequstim the
information society and systemic discriminationlypitolong the distance between the rich and the potess
socially inclusive principles are adopted and immated in telecommunication policies and practices.

2.1 Characteristicsof thedigital divide:
There is a general consensus in the literaturethigae is a significant digital gap. According tastell (1999)
information based cities deepen spatial segregatioinexacerbate the gaps between the rich andtire phese
gaps are apparent not only according to income,alsd race, age, disability and education. Thearebe
substantiates the view that income and educati@n kay factors in the digital divide (Becker, 2000;
Ferlander&Timms, 1999; Koss, 2001; Novak & Hoffma998; McConnaughery&Lader, 1998; Shapiro &
Rhode, 2002; Wilhelm, 2002).

Sciadas (2002) states the digital divide is sigaifi in Canada and that penetration rates incraase
income increases. In the United States higher eddand higher earning households are five timee riiely
to have access to technology and the informatighvisay (Shapiro & Rhode, 2002). According to a Caarad
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study completed by EKOS (2002), the income-basgdigaccess to computers and the Internet from hisme
persisting and widening. The same study found tiiratgap in Internet access from home has widered &
39-point gap in 1997 to a 48-point gap in 2001.kibisonet and Sciadas (1996) noted similar concéons
income disparities and access to the Internet.Ga(2@04) collects data in the Household Internet Barvey
(HIUS) on both age and education (in addition tooime) according to place of Internet access in Gana
Digital gaps exist according to both criteria. Miduals less than age 35 have a home Internet swcads of
60.8% compared to 22.7% for those age 65 and o@anéda, 2006b). The data on education levelsrardhet
access from shows that those with a university atilut have a home access rate of 78.7% where as thith
less than high school have a rate of 25.5% (Carzii¥c).

With respect to children, at the end of 2001, ohy percent of low-income children living in the
United States had access to the Internet at hommrapared with 63 percent of children in familiesreng
more than $75,000 per year (Wilhelm, 2002). Beckéiridings closely resemble Wilhelm's although Berck
indicates that low-income children’s use of compaiie less than higher income households becaagalthnot
have access to the Internet (Becker, 2000). Thadpf the digital divide on young children alsatributes to
developmental lags in terms of skills (i.e. motahd schemas (cognitive) within a classroom (De
Craene&Cuthell, 2006).

But the digital gap may be connected to more véggbther than income and education. Studies in the
US (Alvarez, 2003) found an unexplained racialidegital gap. Research by Alvarez’'s (2003) found thelf of
the lower IT access rates of African American’deaeflower incomes and levels of education, but #izout
half of the 20-point lower access by African Amarits still remains after these status and otheroggaphic
characteristics are taken into account. This raeidldigital gap has not been adequately investibatherefore
little is known about the processes and barrierslied.

SESSION THREE

3.0 CAUSESOF GENDER DIGITAL DIVIDE IN EBONYI STATE

Digital divide have being perpetuating or reinfoigigender inequality in Ebonyi state. Digital teclugies
could, potentially, enable women in Ebonyi state deercome longstanding inequalities by providing
employment opportunities and chances to increasmnie, in addition to access to cost effective hezdre and
education. On the flip side, it has been argued W@men are at a natural disadvantage becauseattey
purportedly, less tech savvy, more technophobicthedechnology itself has not been designed tot rinedér
needs (Hilbert, 2011)

3.1Economic Status:

Norris’s definition, which differentiates ICT ac=on the basis of “haves” and “have-nots”, hadvedoand
the digital divide has become a complex phenomehaican be understood in a myriad of ways. Vak Bijd
Hacker the idea that access to digital resources riuulti-faceted phenomenon consisting of fourdecthat
work to regulate access; psychological, materidllssand usage. What began as a simple concetpeoé being
“haves” and “have-nots” in the digital world, hasbred into a finer-grain conceptual framework.

Psychological access is where the user has litterast in gaining access, or has negative atstude
towards computers. Material access relates to aeing the physical infrastructure. Skills accessvigere a
person does not have the digital literacy skillbgoeffective on-line and usage access is whes¥sop does not
have the time or opportunity to access digital infation, regardless of their skill level. The 4Arg@ective—
awareness, access, attitudes and applications—efeausdigital gaps at the local/community levehddition to
the national/global level, while the access-uséndeafns highlight the socio-economic factors, sahincome
and gender,that influence a person’s ability toeascICT (Van Dijk,2003).The knowledge gap hypothesi
similarly posits that people of high socio-economsiiatus are at an advantage because they findbout aew
sources of information first and because they ¢mdiaccess to them while they are new (DiMagdid2 ).

The majority of existing research on the digitalidé has focused on inequality of access. Although
this is important because it is likely to reinforatier inequalities, such as opportunities for ecaic mobility
and social participation, a more thorough undeditanof digital inequality is required that lookisthe Internet
in its broader theoretical context and considersv hiCT's impact on existing social inequalities
(Kennedy,2009).Although the definition of the gendfgital divide remains deficit-focused, it hasehe
tempered over the past decade with an acknowleduyetm the divide is not simply an issue of accbss also
of obstacles to Internet use (Hilbert, 2003M). Tisatas ICTs diffuse widely across the world it b@es less
useful to look merely at the binary classificaticofsICT “haves” and “have nots” because the prawisof
physical ICT products does not guarantee that iddais will have the necessary skills to enjoy bemefits
brought by ICTs (Norris,2007).
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3.2 Social inequalities faced by women:

The large majority of women (an estimated four fowe live in developing countries and they ofterifsueven
more gender-related discrimination than their cerparts in developed countries; they are moreyiktelbe
unemployed and have fewer employment and eductmmaortunities (Johnson,2014), with large numbers
(approximately 60% according to UN statistics egdip as unpaid family workers. These women amptd

in traditional family roles and lack the basic thdjiliteracy skills that could allow them to achéemore of their
potential (Melkote,2014).

Role definition underlies many of the reasons wiogme&n do not make ample use of technology. In
Southern India, according to Vinitha Johnson (DUg@806). A woman’s existence is defined as a suwoifc
support for her family and the wellbeing of the fgnunit. Culture, the media and society define thkes of
women and they are not generally encouraged tdl ftiieir individual needs, or pursue self-growtyen in
educated families. Similarly, in Ghana, there isrsfj correlation between an individual’'s work epwiment and
access to digital resources. “While such access saayn gender neutral at face value, traditionatigeroles,
institutional structures and economic realitiecédisproportionate numbers of females into therméal sector
where such opportunities for access are limitedv(tiny,2005).

The percentage of women using the Internet lagintethe percentage of men using the Internet in
Ebonyi state across all age groups. However, higtilycated women are a notable exception, as tipeytegly
use the Internet as much as men, suggesting ther gin education and the means to do so, womemaite
just as much use of the Internet as men, refutiegaissertion that it is lack of capacity that causemen to
otherwise not use the Internet.

3.3 Education and training initiatives

With regards to increased life opportunities fomwem in developing countries, the Internetcan regugesical
barriers to education and learning by allowing wame receive long-distance education via the Irggrn
particularly with the rise of high quality, free wses in a wide range of disciplines—the MOOC pinhegma
(Massively Open Online Course). It is not enougtsitoply have access to ICTs. It is equally impartdrat
women have the knowledge and resources to tranatatess into effective use. ICT initiatives willlprbe
effective if the information is useful and relevémthe end user and where the end-users havapaeity to act
on it (Hafkin, 2001). Intel recognizes the vitaledechnology plays in both improving the qualifyamd access
to education. Through access to technology,schufa@nd community learning programs, Intel providéas
and women with opportunities for quality educatéom personal growth(Hargiatti,2006).

In 2012,Melhem, Morrell and Tandon claim that “wamand girls are poorly placed to benefit from the
knowledge society because they have less accessidatific and technical education specifically atad
education in general”. Access to education consnieebe a greater barrier for women than men ansd it
estimated that two-thirds of the world’s illiterapopulation are women, especially technical aneérgific
related disciplines.

3.4 Cultural factors:

According to Moolman, Primo and Shackleton (2018hdgr digital divide is one of the most significant
inequalities amplified by the digital revolutionf @he few studies that have sought to addressHeteuse
specifically, most have found that women in develgountries are significantly less likely to ube Internet
than men. Women are estimated to constitute 258ssrof Internet users in Africa, 22% in Asia, 38%.atin
America, and a mere 6% in the Middle East(Claud3200nly 20% of Internet users in Greece are woargh
slightly more than 25% in Portugal (Ymogi,2002) Africa (where the gender digital divide is thougttbe the
widest), in 11 of the 13 countries, more men thamen use the Internet. In one of the most techimmidy
advanced countries, Kenya, 21% of men and 11% ofievo(in the population sample used for this studhg
used the Internet in August 2008.

African women are also less literate and can atsatlributed to her peculiar cultural practice whic
popularly put women as less advantaged. Ebonyi&tatet left out of this problem. In EbonyiState ttultural
practice of not allowing young girls to use phonesmputers and other ICT tools in other to stop fr@m
interacting with the male age group is still préwngi. This goes in very long way to promote gendital
divide.

3.5 Limited freetime:

Women invariably bear a disproportionately heavyden of household and family responsibilities.Daette
combination of domestic chores and their role dmamy caretakers, women have very little free titoe
experiment with new technologies. They are furteenstrained by social norms that confer control of
technology to men (Moni,2002). A major digital dlei based on gender is emerging in India, whichaiglyp
attributed to the constraints that women face ioeasing education due to a lack of time to attesitbal,
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familial and household duties and socio-culturahm®that give a low priority to education (Junid,2p
Moreover, the extent to which women exercise auton using the web significantly influences the

extent to which they can access it. There are akfaxtors that contribute to a woman’s autonongcdtion of
access, for example, is important. If Internet asde only available outside the home, and the seto travel
long distances to an Internet-enabled facilitys tisi likely to reduce one’s likelihood of pursuittge online
environment. If access is available within the hptoevhat extent is women’s autonomy limited by dutions
of other family members? The greater the autonofmyse, the greater the benefits the user is likelgerive
(Maxal,2008).

3.6 Financial and/or institutional constraints:
Chadwicket al. (p. 380) note that, “due to its role as a meanmfofmation gathering andsharing, use of ICT
corresponds to having increased power and contitbinvsociety. The digital divide draws attentiom hlow
disempowered groups with limited economic resout@age reduced access to ICTs”. There are stilbillibn
people living on less than US$1.25 a day, and atl@0% of them are in rural areas (Zaky,2003).ddver,
women often do not control finances or have sudfitipersonal income to purchase products or payret
service providers for monthly access. As such,tdu@ancial and institutional barriers, women labk means
to use, rent or purchase established and new ttafies that could help them advance economicallye T
combination of laws, policies and social customsniany developing countries prohibit women from aweni
property and obtaining loans for technology purelas

A vicious cycle is thus perpetuated in which “wontamnot develop their skills, which prevents them
from earning higher incomes, so they cannot aftbedtechnologies that mightboost them to the next on the
economic ladder”.

3.7 Social normsfavoring men:

Technologies are often considered to be withinpghes/iew of men and gender norms about men’s comtfol
technology, information and knowledge limit womewgportunity to learn, use and benefit from techggl
(Humin,2004).Given that women enjoy fewer educati@and career opportunities globally and, in sotaegs,
they face having to endure restrictive gender nprings not surprising that most of them are women
(Supon,2014)..As a result, conservative gendestoézome even more entrenched due to a lack okarpdo
alternative perspectives and women become incrglgsmarginalized as social connections are increggi
fostered and maintained online (Evin,2002).. Evenduntries where access is no longer an issuegtialities

in actual use can hamper women’s opportunitiesath bconomic and social fronts. Access is necesbatynot
sufficient, to close the gender digital divide” (¥6gi,2002).

Given the rapid proliferation of ICTs, most indiuils are likely to have access; however, high rates
access do not imply high rates of usage and, ds &he discourse on the digital divide has expanideinclude
a consideration of other factors that generatdaligiequality” (Eleny,2000).

In terms of women non-users, we need to ask whdtiigris a choice that is freely made without
constraints or whether this choice is influenceddrger social factors. Someone who has not comglbigh
school, for example, may not be aware of what imftion is available online or how to navigate iimgly
giving such a person a computer and/or Interne¢scevould not guarantee use and the results osthdy
certainly bear out this contention: computer owhigrsand use was positively associated with edugaticall
five countries. Moreover, women are significantgd likely to use a computer at home, given owigrsthich
suggests that living in a household where a conpsitgvailable does not necessarily mean that woniknise
it; access does not translate to use in many cases.

There is further evidence that perceived benefinisther factor that influences women’s use of IGITs
developing countries. Regardless of whether orintgtrnet access is available, women are less likelyse
ICTs if they perceive the benefits of doing so &ltw. However, Ono and Zavodnynote that “both alcand
perceived benefits of IT use may be related toelargpcial forces that are tied in with inequality the
macroeconomic and societal level”.

Melhenet al. (p. 22) similarly assert that “social and cultufattors limit women’s access to shared
ICT facilities, such as tele-centres, which tendbtrome meeting places for young men, and hena det
women’s absorption and adoption of ICTs to accefsmation and knowledge”. Furthermore, common asce
points such as tele-centres are often not opewdonen and, in several cultures, women'’s use of $acihties
and their interaction with men in public locatiagagrowned upon.

3.8 Rural and urban setting:

While these four arguments are meant to lead tolatisn to the digital divide, there are a couplhey

components that need to be considered. The fiesti®nural living versus suburban living. Ruralasaised to
have very minimal access to the Internet, for eXantpowever, nowadays, power lines and satellitesused to
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increase the availability in these areas.

3.9 Financial access:
The cost of ICT devices, traffic, applications, heician and educator training, software, maintepaand
infrastructures require ongoing financial means.

3.10 Socio-demogr aphic access:

Empirical tests have identified that several sat@orographic characteristics foster or limit ICT esx and
usage. Among different peoples, educational leaald income are the most powerful explanatory vées@b
with age being a third one Others, like gender,tds@em to have much of an independent effect.

3.11 Limitations of Study:
This research was achieved successfully,througte tvere some challenges encountered which incladds
not limited the following;
< Time limitation: Time expected to finish this research was onehefdhallenges as the researcher
could not visit all women challenges oriented orgation and other important places.
< Income: The researcher also suffered financial challengasise of the overwhelming economic
situation now.
«» Access to accurate organizational information; this was due to the obvious character of Nigeria
workers in exposing their organizational data.

SESSION FOUR

4.0 DISCUSSION/SOLUTIONS OF GENDER DIGITAL DIVIDE

Access to the Internet can provide a wealth of oppdies for women in developing countries. Openirmp
avenues for learning, communication, generatingorime and business pursuits. According to Chadwick
government initiatives to address the digital dévichay be necessary to ensure that this often edoaliyn
under-privileged group are able to get online aeckive the full benefits of digital inclusion”. Aumber of
positive initiatives have commenced to address impnts to Internet access and use by women inlojgwng
countries and these are considered below.

4.0.1 Educating and Training Woman Facilitators:

women Overcoming Internet access barriers reqaicien on a number of fronts. In order to reduasurality
in Internet access, we need to educate and traplg@e¢o facilitate access and modify attitudes thay serve to
impede access (Yabi,2007).The Women and the Wedrtregyealed that one in five women in India ang/itg
believe that the Internet is not appropriate fanth or that their families would disapprove, andt tangaging
online would not be beneficial- regardless.

These attitudes are presumably derived from thafoscultural conditioning. 40% of women in this
study, moreover, cited a lack of familiarity or cmm with technology as a reason for not pursuintginet use
and, typically, women who were uncomfortable wigichinology lacked the exposure to Internet technesog
that would allow them to develop their computer aimgltal literacy skills.In addition, it has beeeported that
one of the consequences of having relatively feunew web developers and programmers is a lack dénbn
relevant to women’s needs and interests. Mored®@¥ of online content is in English, yet only ohgd of
users worldwide speak it, which may create barrieraccess for non-English speakers, many of whmn a
women living in rural and remote areas. Furthermdhe content associated with new technologies, and
terrestrial media generally, is largely male-centtn 2010, the Global Media Monitoring Project (GR)
reported that only 12% of all news stories acrbgsworld’s media focus specifically on women. Thigll@P
further noted that 46% of news stories reinforcedge stereotypes while just 6% challenge thens thérefore
unlikely that women in developing countries will beotivated to seek information online if the contén
inaccessible (not available in their native langg@nd irrelevant for their needs.

4.0.2 Freedistribution of Ict devices

Governmental and non-governmental agencies shalddeas the following type of Access to IT facilije
physical Access:Involves, "there should be fredribistion of ICT devices, individuals need to obtaiccess to
computers, landlines, and networks in order to setiee Internet. This access barrier is also adedeis Article
21 of the Convention on the Rights of Persons Wigabilities by the United Nations.

4.0.3 Encour aging democr atic gover nance and freedom of Infor mation:

Guillen & Suarez argue that that "democratic pcditiregimes enable a faster growth of the Intethan
authoritarian or totalitarian regimes"(Jami,2005he Internet is considered a form of e-democracg an
attempting to control what citizens can or canrietwis in contradiction to this. Recently situatoin Iran and
China have denied people the ability to accessaicemvebsite and disseminate information. Iran hias a
prohibited the use of high-speed Internet in thenty and has removed many satellite dishes inrdodprevent
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the influence of western culture, such as musictatlevision(Zaki,2002).

4.0.4 Programming and using local languages as computer language

Many experts claim that bridging the digital divicdenot sufficient and that the images and langussgtded to
be conveyed in a language and images that candukaeross different cultural lines.Using previousdies
(Gamos,2003; Nsengiyuma and Stork, 2005; Harwif428s cited in James), James asserts that in génvglo
countries, "internet use has taken place overwhglipi among the upper-income, educated, and urban
segments" largely due to the high literacy ratethisf sector of the population. As such, James estgghat part
of the solution requires that developing countfiest build up the literacy/language skills, comgutiteracy,
and technical competence that low-income and populations need in order to make use of ICT.

4.05 Encouraging women Education:

From an economic perspective, Pick and Azari stia#é¢ "in developing nations...foreign direct investrne
(FDI), primary education, educational investmertess to education, and government prioritizatibtCa as

all important"(Dandy,2004). Specific solutions pogpd by the study include: "invest in stimulatiagiracting,
and growing creative technical and scientific worke; increase the access to education and dlgéedcy;
reduce the gender divide and empower women tocjaate in the ICT workforce; emphasize investing in
intensive Research and Development for selectetbpwitan areas and

regions within nations".(Jabon,2013).

SESSION FIVE

5.0 CONCLUSION

In summary, there appear to be a number of bartt@tsprevent women in developing countries fromeasing
and using the Internet: “For many women, ICTs remaaccessible due to affordability issues assediatith
poverty, lack of basic technological skills, lowdds of literacy and numeracy, geographic isolatemd poor
technology infrastructure...as well as the culturgbertations, norms and mores that influence thétyaloif

women to own and/or access ICTs in public plac¥siggi,2001). (p. 135).

The reason why fewer women access and use ICTgliieet result of their unfavourable conditions
with respect to education, employment and incombefithese variables are controlled, women are ghyer
more active users of digital technologies than men.

It is becoming increasingly clear from the variongiatives in developing countries around theworld
that women have the capacity, and in many casedéesiee, to engage more fully with ICTs, yet foraage of
socio-cultural reasons, for example traditionab&lef the place of women in society being domestianen are
being denied or are denying themselves accesshodiogies. The consequences of not having at kxastl
participation rates as men with Internet technaegire significant at both a personal and commuesi. If an
otherwise capable woman is prevented from progrgsbeyond the traditional roles of child-rearingdan
housekeeping, she is unlikely to reach her fuleptal as a human being. At the community level aegond,
the impact of such women being unable to partieipaeconomic activities will have a dampening effien the
often-struggling economies of these developing toes

There is strong evidence to suggest that educaiansolution. A woman who is educated to at least
secondary level acquires both the ability and tbsird to engage with the possibilities that Intetaehnologies
offer, whereas a woman who is uneducated is mkedylito subscribe to the traditional role of wonserd not
engage with technology, regardless of their actess The more women engage with technology, thte
educated they become and the more likely they bgllto engage in activities that benefit themseltesir
families, and their communities.

5.0.1  Suggestion for further studies:

They will then be more likely to undertake moretleé kind of education that leads to improved livgtgndards
and a host of other benefits. For future studyrehe a clear need for research to be done to ridle

understand the socio-cultural factors that botlibibland encourage the engagement of women wittmigogy.

This understanding would be useful in devisingtstyges that incrementally improve the situation rotine.

This slow-paced approach may seem counter-intyitiixgen the need, but arguably when dealing witk-algl

cultural practices, the slow and steady approachadee likely to succeed and produce long-term hien#fan

any effort at revolutionary change can produce.
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