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Abstract
The descriptive survey design was adopted in iiyatstg the extent of integration of poverty allavon
education contents in social studies curriculunNigferia junior secondary schools. The study wasezh out
in the six states of the south-south geo-politaraie of Nigeria. 180 social studies teachers yperposefully
used as respondents for the study. Five researestiqns guided the study. The study utilized @adstudies
curriculum content analysis and a 50-item reseascdeveloped questionnaire structured on a 4-fdikett
modified scale. Mean rating scores were used $wanthe research questions. Research findingsaited that
poverty alleviation education was not significantiyegrated in the social studies curriculum. TEhare
qualitative benefits to be derived from the inctilma of poverty alleviation education, social sasdteachers
were not aware of the need for the inculcationafgsty alleviation education through social studiesruction,
in addition, there were potential obstacles mitigatthe integration of poverty alleviation educatim social
studies curriculum. Some of the established sirasefor achieving integration of poverty alleviatieducation
in social studies curriculum were: constant cuttiou revision, expansion of social studies curriculon
national economic issues, emphasis on productitrgliamongst others. Conclusions and recommentatio
were articulated based on research findings.

Introduction

Nigeria is one of the typical poor countries oé tBub-Saharan African which is saddled with the
problems of poverty reduction alleviation and efiation (Ojie, 2007). Federal Republic of Nige{Zp04)
National Policy on education applauds that the abjes of social studies is to equip the learnehwasic skills
and information to survive and respond to the eimgrdynamic challenges and progress of the socigtere
cannot be an effective social studies programmaowit value education (on how to develop work haaitd
orientations for alleviating mass poverty in Nig@rfMezieobi & Danlad, 2012).

The need for integration and inculcation of poyelieviation education in junior secondary schools
social studies curriculum in Nigeria, was illumiedtby the comments of Dania (2010:11) “for a sgclie
Nigeria where all the sectors of the economy aléagsing, there is an urgent need to reappraisestivial
terrain and the need to inculcate in the citizgrogitive (poverty alleviation education skills andjues” geared
at preparing the learner for sustainable livingusimnent to the harsh economic conditions and ingment of
the dilapidated economy. The acquisition ofIskibr learners worthwhile contribution to the grtbwof
Nigeria’s economy is further buttressed by Ibezirf899:68) observation “....a population with more Igkil
manpower is likely to produce more”. Productivimhances the scope and level of national economic
advancement with business enterprises, materiafgjces and products for economic interrelationstapd
exchange.

Poverty alleviation education integration and Ipnation in social studies curriculum of junior
secondary schools in Nigeria is ideal for the yantNigeria in order for them to be encouraged prepared to
make viable in put into the economy in future. é8pouse the concept poverty alleviation educalezgieobi
and Njoku (2012:196) said:
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....poverty alleviation education is aimed at eratintpthe level of poverty in

a country as Nigeria and other countries, by exmgpdearners on the
acquisition of values for self-reliance, disciplit®nesty, hard-work, creativity
and creative discoveries to improve the economy.is Imeant to produce
citizenry who are job creators and prospective stwmes, rather than parading
national society in which most of the citizens aubstantially dependent on
the search for scarce existing white collar jobs.

Mezieobi and Mezieobi (2012) remarked that sosiatlies in the Nigerian experience is integrated in
contents, pedagogies and materials to addresdifeeaituations. Integration in this respect, isterms of
blending different shades of knowledge, transfoiromatmethods and materials from social sciencesydmities
and even physical sciences. Integration of povaigyiation education into social studies curricu| entail the
inclusion of poverty alleviation education as ateom issue in social studies in view of the inciegidevel of
unemployment and poverty level in Nigeria. Accongtfor the state of unemployment in Nigeria, fonigh
skills for poverty alleviation through social stediis paramount, Onuka and Olaitan (2007):13) riescar
“Nigeria is currently experiencing problems of mm@oyment and rural-urban migration. These havenbe
compounded with high turn out of school leavers amiversity graduates every year, who may not be
employed”. Enhanced productivity and greater eanneempowerment may lead to higher standard ofidjvi
among families (Okore, 2005), this is what soctadies curriculum laden with poverty alleviationuedtion
intends to achieve? The skill of productive existe will help in minimizing waste of resources, tothctive
economic life style and extreme dependence on wdutkar jobs to be provided solely by the governmen
Against this background, Clinton (2000) suggesas Migeria should broaden her economic base aratairgly
promote poverty alleviation programmes, this isguse the oil resources has not significantly adeekglaring
poverty conditions as: food crisis, high healthtcosintenance, dilapidated social infrastructusesrbitant
access to education, general insecurity among sther

The social studies curriculum needs to be revieen time to time to ensure adequacy,
strengthening, renewal and to meet the trend o {ldsulor, 2009:32), pragmatic social studies etioicaught
to provide education to induce work habits, atésidor self reliance, discipline and entreprenduigentation.
Anwukah (2005) remarked that a responsive (sodiadiss) curriculum is designed to embrace innoeativ
diverse citizenry needs, emerging knowledge andrimétion, including the application of knowledge fbe
advancement of the society.

The real achievement of the goal objects of satiadlies at all levels of the education systemhio t
satisfaction of all (campaigners of pragmatic instdxe social studies curriculum enrichment with gy
alleviation contents and strategies for groomingdpctive skilled citizenry for national developmeint
Nigeria), depends more than any other factor on &ffectively the teaching competencies of the datiadies
teachers (Mezieobi & Mezieobi, 2012:42). It is engtive that teachers are competent to identifyetttent to
which poverty alleviation education are integraitetd the social studies curriculum of junior secandschools
as the direct transmitters of the social studigsiadum. In addition, contents is to be selectedeflect the
culture, needs demands and aspirations of thetgocWhat is to be taught in (social studies) mustcurrent
knowledge, skills and attitudes and values thateffectively empower the learners to be functioma&mbers of
their society (Offorma, 2005).

Mohammed (2005) frowns at the accelerated expangio education in Nigeria, which is not

correspondingly matched with quality, this is innte of provision of requisite instructional resascand
application of knowledge to realistically refleataptical experiences in the society. To complentieatrole of
social studies in inculcating poverty education,i8eand Shwarz (1996) contribute that positive piimg or
interrelationship between parents and their childyenerate good work skills and inter personatiga which
are ideal for developing positive behaviour towanagk. A productive society or nation is greatigtdnced
from poverty excessive dependence. Similarly, Yuagbonna and Yusuf (2009) in a study on the iefice of
parenting styles on junior secondary school stiglgrrformance in llorin Emirate of Nigeria, founiat
parenting style adopted had influence on studectéslemic performance. The result further reveaked t
authoritative parenting style enhanced optimalgrennce of students. The work ethics and how megduliy
the child should contribute to the growth and depaient of the country’s economy are induced fromilias.
It is lamentable that “many Nigerian families ais-empowered by family size, many of the member&kvare
not economically self-sustaining and productivdJz¢zie, 2007:27). Relating the essence of sotialias in
infusing skills for self survival, Mezieobi and Fding (2013) observed that social studies is a Vallen course
of instruction meant to equip the learner with tognition, values, attitudes and functional skifisurvive in an
ever dynamic society, replete with sporadic chamgésrmation technology, values and knowledge.
Resear ch questions

The following research questions have been pasgditle the study.
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1. What is the integration relationship betweeriadatudies and poverty alleviation education?

2. What are the implications of poverty alleviatiducation inculcation through social studies
curriculum?

3. Are social studies teachers aware of the neednfmulcating poverty alleviation education content
through the implementation of social studies cuttim?

4, What are the obstacles mitigating the integratid poverty alleviation education into social sasd
curriculum?

5. How can the integration of poverty alleviatiadueation in social studies curriculum be achieved?

Method

Descriptive research was adopted for the studiis Was done to solicit the direct response of the
respondents. The study was carried out in six S8oilith geo-political state regions of Nigeria, vwhare Edo,
Delta, Rivers, Bayelsa, Cross River and Akwa Iboithe population of the study consists of all theiaio
studies teachers in junior secondary schools inttB8outh Geo-political zone of Nigeria. 180 soctldies
teachers in junior secondary schools across thesstsed in the study were sampled. Purposivelsirmpdom
sampling technique was used in proportionate meassuch that 30 teachers were sampled in eatle etdtes.
The selection of respondents was based on statdocEducation zone and gender.

Social studies curriculum content analysis, inglgdb0 item questionnaire designed by the reseesche
titled “poverty alleviation education integration junior secondary school social studies currictiluvas the
main instrument of the study. The instrument & #tudy was validated by two social studies lerguin
University of Benin and University of Calabar. Tvexperts in Research, Measurement and Evaluation at
University of Port-Harcourt and Delta State UnivigrsAbraka face validated the instrument for charind
appropriateness. The ambiguities in the researsthuiment was corrected and strengthened for tity stTest
retest method was used in determining the religbf the instrument. A reliability index of 0.6®as
established, which was considered suitable fosstbhdy. The instrument of the study was directlynanistered
by the researchers with the help of two researdistasts. The researchers covered four statede e
research assistants covered the remaining twosstaléis research approach recorded a 100% retredva
questionnaires from social studies teachers irojusécondary schools, who were the direct respdadernhe
research questions were answered through the Udsegoencies, percentages and mean. A resporesefrats
— 4.00 was rated as Strongly Agree (SA), 2.5 -3v8 rated as Disagree (D) and 0.5 — 1.49 was @ged

Strongly Disagree (SD). A mearX] score value of 2.50 and above will be regardedgse, while responses
below will be regarded as disagree.
Statement of the problem

There is increasing poverty, starvation, misergt anemployment in developing nations of the world
including Nigeria. This scenario has generatedghest for functional and pragmatic education chpaip
equipping the learner with the skills to surviveaitarsh economic environment. In view of theaasing rate
of poverty in Nigeria, there is a wide perceptibattthe integration of poverty alleviation educatia junior
secondary school social studies curriculum, wowddabpreparation ground for infusing entreprenewéilies
for self reliance and productive living style iretNigerian child for future development of the emay.

Against this background, this study is determiteedhvestigate the following interrogative questpn
which constitute the problem of the study. They as follows: To what extent is poverty alleviateatucation
integrated into social studies curriculum? Are¢higenefits to be derived by the learners fromrbalcation of
poverty alleviation education through social stedigstruction? To what extent are teachers awhtieoneed
of inculcating poverty alleviation education? Afteere obstacles posed against the integration wérpo
alleviation education in social studies curriculuA?d What strategies can be devised for the integreof
poverty alleviation education in social studiesrimudum?
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Presentation of results
Table1: Responses on the extent of relationship of powaiéyiation education integration in junior secornda
school social studies curriculum.

N =180
Content of social studies curriculum Related|F Not related
% F % Decision
Meaning of social studies. 63 35 117 65 NR
Social environment. 100 56 80 44 R
Cooperation and conflict. 50 28 130 72 NR
Social institution. 58 32 122 68 NR
Civic rights and obligation. 63 35 177 65 NR
Nigerian cultural patterns. 40 22 140 78 NR
Historical origins. 45 25 135 75 NR
Common Heritage and national symbols. 81 NR
35 19 145
Physical environment 37 21 143 79 NR
Leadership and followership 46 26 134 74 NR
Educational institution. 40 22 140 78 NR
Development and growth. 120 67 60 33 R
Societal changes. 110 61 70 39 R
Science, technology and society. 65 36 115 64 NR
National economic life. 140 78 40 22 R
Origin of man. 38 21 142 79 NR
Social environment | 123 68 57 32 R
Institutions. 60 33 120 67 NR
Socialization 40 22 140 78 NR
Lack of cooperation and its effects. 54 30 126 70, NR
The world and its people. 60 33 120 67 NR
National economic life Il. 150 83 30 17 R
World Transport and communication. 57 32 123 68 R N

Generated information from social studies currioulcontent analysis showed that social environment
(56%), Development and growth (67%), societal clkang61%), National economic life (78%), social
environment Il (68%) and National economic lifeg(83%) are poverty alleviation education relatedteoh on
social studies curriculum. While the social stgd@ntent not related to poverty alleviation areanieg of
social studies (65%), cooperation and conflict (J2#cial institution (68%), civic rights and obltgm (65%),
including Nigerian cultural patterns (78%), Histai origins (75%), common heritage and national lsyls
(81%), Physical environment (79%), leadership apndovership (74%), Educational institution (78%),
leadership and Science, technology and society J64%gin of man (79%), others are institutions ¥&7
socialization (78%), lack of cooperation and itéeets (70%), The World and its people (67%) andldvor
transport and communication (68%). It can be distadd based on research data information that mpove
alleviation is not significantly integrated intocsal studies curriculum of junior secondary schaolsligeria. It
is therefore crucially necessary for significantegration of poverty alleviation education into isbcstudies
curriculum, in order to make the subject more pratignand functional to contemporary societies nted
alleviate growing youth unemployment and rapidlpaxding poverty rate in the polity.
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Table2: Implications of poverty alleviation education incation through social studies curriculum.
N =180

S/N | Item focus SA A D SD | EFX X Decision

1. Development of work habit amongst learners. 16240 80 | 20
40 80 40 20 | 500 | 2.8 | Accept

2. Acquisition of basic skills and information forl32 | 225 64 | 40
economic survival. 33| 75| 32| 40| 461 | 2.6 | Accept

3. Orientation on poverty alleviation. 400 | 180 20 10
100 60 10 10 | 610 | 3.4 | Accept

4, Contribution to the growth of the economy. 10243 52 | 46
27 | 81| 26 | 46| 449 | 2.5 | Accept

5. Exposition that population with effectiye252 | 237 32 22

manpower produce more. 63 79 16 22 | 543 | 3.0 | Accept

6. Preparing learners to respond to econon#84 | 246 | 40 17
challenges. 71 | 82 20 17 | 587 | 3.3 | Accept

7. Increase the number of unemployed youths. ®0 | 120 | 100
0| 20| 60 | 100|280 | 1.6 | Reject

8. It will help in overload of the curriculum. 40 66 | 170 | 63

10 | 22 85 63 [ 339 | 1.9 | Reject

9. The learner will not acquire adequate skills| td52 | 111 | 108 76

survive in harsh economic environment. 13 | 37 54 | 76| 347 | 1.9 | Reject

10. | Teachers task of teaching is distorted. 8033 | 160 | 79
20| 11| 80 | 79| 352 | 2.0 | Reject

11. | Eradicating the level of poverty. 88276 58 | 37
22 92 29 37 | 459 | 2.6 | Accept

12. | Acquisition of values for self reliance. 100249 80 | 32
25 83 40 32| 461 | 2.6 | Accept

13. | Toinduce entrepreneurial orientation. 18252 66 | 30
33 84 33 30 | 480 | 2.7 | Accept

14. | Training citizens as job creators. 24@40 26 27

60 | 80 13 27 | 533 | 3.0 | Accept

15. | Preparing citizens as prospective investorthén 120 | 351 | 40 13
economy. 30 | 117 20 13 | 524 | 2.9 | Accept

16. | Acquisition of values for creativity. 160 240 60 | 30
40 | 80 | 30 | 301|490 | 2.7 | Accept

The presented data in table 2 revealed that ppadigviation inculcation through social studiesréa
great implications for developing learners workihéb.8), acquisition of skills for survival (2.6rientation on
poverty alleviation (3.4), contribution to economgrowth (2.5). Other positive implications are: Iiski
acquisition induces productivity (3.0), learnersgaration to respond to economic challenges (8rayicating
the level of poverty (2.6), acquisition of values elf reliance (2.6), to induce entrepreneuri@rdation (2.7),
preparation for prospective investment (2.9) arglisition of values for creativity (2.7). The syuetjected that
poverty alleviation education inculcation througitial studies will increase the number of unempibyeuths
(1.6), overload of the social studies curriculun®j1distortion of teaching (2.0) and the learnieability to
acquire useful skills to survive in a harsh ecormomnvironment (1.9). Based on research findingss i
imperative that effective inculcation of povertyeaiation education through social studies insiorctwill
improve the potentials and skills of learners tofomnt, survive and contribute to the advancementhe
Nigerian economy through their ingenuity creativatyd productive living life style.
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Table 3: Teachers awareness of the need to inculcate poedlglyiation education through social studies
instruction.

N =180
S/N | Item focus SA A D SD | EFX Y Decision
17 | Social studies teachers are aware of the need 40 90 | 100 | 90
inculcate poverty alleviation education. 10 | 30 50 | 90 320 | 1.8 | Reject
18 | I stress greatly on poverty alleviation. 4060 | 130 | 85

68 | 20 | 65 |85 |315 | 1.8 | Reject

19 | | embark on research to make the teaching 20 | 300 20 | 10
social studies pragmatic. 60 | 100 20 | 10 570 | 3.2 | Accept

20 | The curriculum stresses less on poverty allonat 40 | 60 | 160 | 70
10| 20| 80 |70 | 330 |1.8 | Reject

21 | | have difficulty in organizing lessons to blen812 | 258 20 | 6

poverty alleviation. 78 | 86 10 | 6 596 | 3.3 | Accept
22 | There are inadequate materials on pove288 | 249 | 40 | 5

alleviation. 72 | 83 20 | 5 582 | 3.2 | Accept
23 | lam prepared to teach poverty alleviation. 0 4120 | 160 | 60

10 | 30 80 | 60 380 | 2.1 | Reject

24 | | update my teaching capability through regularO 60 | 100 | 10

attendance of conferences. 0 20 50 | 10 270 | 1.5 | Reject
25 | Teachers attendance of seminars may incred8@ | 243 28 | 12

information on poverty alleviation. 73 | 81 14 | 12 575 | 3.2 | Accept
26 | Vocational issues are not effectively emphasiz2d8 | 288 24 | 10

in social studies lessons. 62 | 96 12 | 10 570 | 3.2 | Accept

Dataanalysis in table 3 showed in item 17 (1.8) thaialcstudies teachers are not aware of the need to
inculcate poverty alleviation education throughiabstudies instruction. Items 18, 20, 23 and &#enled that
social studies curriculum teachers stress little pmverty alleviation, the social studies curriculugn not
prominently integrated with poverty alleviation edtion contents, teachers are not prepared to feawbrty
alleviation and that teachers are not exposedgdolae conferences to update their instructional petencies.
Item 19 indicate that teachers tried to make thethig of social studies functional, while item 22, 25 and 26
respectively revealed that teachers have difficuftyorganizing lessons on poverty alleviation, ¢here
indications of inadequate materials for teachingepty alleviation education, teachers regular attewce of
seminars may improve their potentials for teachpuyerty alleviation and that vocational issues aot
effectively emphasized in social studies lessadrtse result generally showed that teachers arekaly lto teach
poverty alleviation education effectively througitil studies because of inadequate materialstenddature of
the curriculum which did not emphasize poverty\adéon education. Therefore social studies cufdm in
junior secondary schools in Nigeria need to be seii renewed and integrated with poverty alleumtio
education, in view of the spreading rate of poveértthe Nigeria socio-economic environment.
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Table4: Obstacles mitigating the integration of poveaifgviation education in social studies curriculum.

N =180

S/N | Item focus SA A D SD | EFX Y Decision
27. | There is slow revision of social studieg40 | 180 | 84 18

curriculum. 60 | 60 | 42 18 | 522 | 2.9 | Reject
28. | Topics on poverty alleviation education arg28 | 288 4 0

insignificant in social studies curriculum. 82 | 96 2 620 | 3.4 | Accept
29. | Unproductive economic life style affects selfl4 | 211 74 8

reliance ventures. 61 | 73| 37 8 | 545 | 3.03| Accept
30. | There is high level of dependency on whiteazgll208 | 210 | 92 12

jobs. 52 | 70 | 46 12 | 522 | 2.9 | Accept

31. Students are not interested on vocationabfess| 240 | 300 20 10
60 | 100 10 10 | 570 | 3.2 | Accept

32. | Teachers are highly encouraged to attend sesnina0 30 | 120 | 110

on creative existence. 0 10 | 60 | 110 | 260 | 1.4 | Reject
33. | There are enough materials to teach povert§0 | 60 | 120 | 80

alleviation education. 20| 20 | 60 | 80 | 340 | 1.9 | Reject
34. | The school time table is overload for effectjve40 90 | 100 90

teaching of poverty alleviation education. 10 | 30 | 50 | 90 | 320 | 1.8 | Reject
35. | Government funds more on science education 2300 58 11

70 70| 29 11 | 559 | 3.1 | Accept

36. | Teachers are poorly trained to integrate80 | 90 | 126 67
knowledge. 20 | 30 | 63 67 | 363 | 2.02 | Reject

Data information derived from research result shibwet there are potential obstacles mitigating the
integration of poverty alleviation education in sdcstudies curriculum. Items 27, 28, 29, 30, 3 &85
revealed such obstacles as slow revision of cutniouinsignificant topics on poverty alleviation wedtion,
unproductive life style, high level dependency ohitey collar jobs, students limited interest on \tanzal
lessons and government limited interest on fundiogial studies education in Nigeria. Items 32,aB8 36
indicated that teachers are not encouraged todateminars to improve creativity, insufficient nrébs, that
overload time table is not a factor against teaglihpoverty alleviation through social studiestinstion and
that teachers are not poorly trained. It is impeeahat provision of sufficient materials, enriletp and revision
of social studies curriculum with innovative topiasd reorientation of attitudes towards vocatice@lcation,
would promote the integration of poverty alleviatieducation.
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Table5: Strategies of achieving poverty alleviation edigraintegration.

N =180
S/N | Item focus SA A D SD | EFX Y Decision
37. | Constant review of social studies curriculum. 722 237 | 40 13
68 79 20 13 | 562 | 3.1 | Accept
38. | Expansion of social studies curriculum on issug48 | 240 | 60 8
of national economy. 62 | 80 | 30 8 | 556 | 3.08| Accept
39. | Pragmatic use of resource persons. 2BD0 | 36 12
50 | 100 18 12 | 548 | 3.04| Accept
40. | Emphasis on productive living. 240219 60 17
60 73 30 17 | 536 | 2.97| Accept
41. | Inculcation of values for self reliance. 28®@34 | 20 | 22

70 | 78 10 | 22 | 558 | 3.1 | Accept

42. | Expanding publication on poverty alleviation. 402|210 | 50 | 25
60 | 70 | 25 | 25 |525 | 2.9 | Accept

43. | Teachers should not be permitted to improve the 0 0 | 160 | 100

teaching skills. 0 0| 80 | 100 | 260 | 1.4 | Reject
44. | Government funding of research in social stwdie 8 15 | 180 | 83

should not be encouraged. 2 5 90 | 83 | 286 | 1.6 | Reject
45. | Vocational education is not useful for the stal| 52 60 | 156 70

of the youth. 18 | 20 | 78 70 | 338 | 1.9 | Reject
46. | Traditional values that teach work ethics stdqul80 | 42 | 158 67

be disregarded. 20 14 | 79 67 | 319 | 1.8 | Reject

47. | Social studies teacher should be resourceful. 00 R270 57 13
50 90 27 13 | 537 | 2.98| Accept

48. | Computer literacy will not improve teachers12 | 30 | 130 | 102
potentials on poverty. 3 10 | 65 | 102 | 274 | 1.5 | Reject

49. | Teachers emphasis on entrepreneurial orientati 288 | 246 22 15
72 82 11 15 | 571 | 3.2 | Accept

50. | Use of diversified strategies to achieve leane84 | 279 20 6
interest. T 71 ] 93] 10 6 | 589 | 3.3 | Accept

Table 5 result findings indicated strategies fohiaving poverty alleviation education integration
social studies curriculum, they are reflected emit37, 38, 39, 40, 41, 42, 47, 49 and 50, as constariculum
review, expansion of social studies curriculum @tional economic issues, emphasis on productiviagjv
inculcation of values for self reliance, enlargipgblications on poverty alleviation education, othare
resourcefulness among social studies teacherhdesafocus on entrepreneurial education and udeversified
instructional strategies to stimulate interestdarhing. Furthermore, items 43, 44, 45, 46 andefted the
notions that teachers should not be allowed to awgrtheir teaching skills, that government shouéd n
encourage research in social studies, includingptreeption that vocational education is not goodthe
economic survival of the youth, also discarded nations that traditional work ethics of commitméntduties
should be disregarded and that computer literaquiaition by teachers, will improve the inculcatiohpoverty
alleviation education through social studies ingian.

Discussion

1. The result of the findings of this study revelathat poverty alleviation education is not sigrafitly
integrated into social studies curriculum of jung®condary schools in Nigeria. This informs why
Anwukah (2005), and Offorma (2005) presented thgragmatic social studies curriculum should
reflect the needs and aspirations of the peoplee résult findings is not in congruence with Mebieo
and Ediyang (2013) who established that socialissuldas the potentials to equip the learner wiithssk
to survive in a dynamic economy. In order to mageial studies more pragmatic to national needs in
Nigeria, Usulor (2009) calls for constant revievdaanewal of the social studies curriculum.

2. Information generated data showed that povéigyiation education inculcation through socialdias
have potentials for inculcating sustainable ecowcovaiues in the learner. This is in congruencéd wit
the objective of social studies education as siigd by Federal Republic of Nigeria national policy
education (2004), Mezieobi and Njoku (2012) postofathat inculcation of poverty education would
reduce poverty is in agreement with the resulhif study.

3. It was further revealed that social studiesheex are not aware of the need for inculcationaepty
alleviation education through social studies indion, the social studies curriculum, teachers
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preparation and instructional resources less enmehgsoverty alleviation. It was against this
background that Mohammed (2005)) condemned thensiga of education in Nigeria not matched
with teachers and resources. Mezieobi and Meziéhil?2) emphasized that social studies teachers
competencies would be instrumental for effectiveuloation of poverty alleviation. In addition, all
pragmatic social studies curriculum ought to becfiomal and constantly revised (Anwukah, 2005,
Offorma, 2005 & Usulor, 2009).

Information data in table 5 showed potentialtaties mitigating the integration of poverty alkion
education into social studies curriculum. Thesstaties calls for effective curriculum innovation i
order to make the child an effective learner faristal advancement.

Result finding indicated strategies for achigvimoverty alleviation education integration in sdci
studies curriculum, they include: entrepreneueidilication, emphasis on productive living, enlarging
publications on poverty alleviation education amarigers. Ojie (2007), Dania (2010) and Okore
(2005) observed variously that something urgenttinesione to reduce the rate of poverty in Nigeria.

Implications of the study

The implications of the study are identified alofiws:

1. Integration of poverty alleviation educationargocial studies curriculum of junior secondarycsi
would be an encouraging preparation of the youthmake viable input into the growth and
development of Nigeria’s economy in future.

2. The acquisition of values of hard work, credyivdiscipline among others will help the childataer)
to live productive life which is likely to enhantiee economy by equipping the society with job aresat
and investors.

3. It is a process of creating human resourcesXoellent management of the economy by limitingteras
of national resources on unproductive ventures.

4. The inculcation of poverty alleviation educatidhrough social studies instruction will induce
committed work habits and inject entrepreneuridergation among the youth, which is ideal for
surviving in a harsh and collapsing economic envinent.

5. The teachers qualitative competencies are fuadtahin achieving effective inculcation of poverty
alleviation education through social studies ingian.

6. There is urgent need for expansion of sociadlistucurriculum to accommodate poverty alleviation
education and retraining of social studies teacfwarsffective classroom instruction.

Conclusion

The Nigerian society is beclouded with growing mpéoyment and increasing rate of poverty among
the citizens. It is imperative therefore that ptyealleviation education through social studies
education would have serious impact in equippirg ¢hild or youth with entrepreneurial skills and
positive attitudes for sustenance through prodacliving life patterns. This study investigatec th
extent of integration of poverty alleviation eduoatinto social studies curriculum of junior secand
schools in Nigeria, the benefit of inculcation afverty alleviation education, teachers awareness,
obstacles mitigating the integration of povertyewihtion education in social studies and stragegfes
achieving the integration of poverty alleviationuedtion via social studies instruction. Based lom t
result of the findings, enrichment of the socialds¢s curriculum content with poverty alleviation
education is ideal, inorder to prepare the youtth wequisite skills to stem poverty, unemploymemd a
unproductive living life styles.

Recommendations

1.

2.

Based on the findings of the study, it is recomneehas follows:

Social studies curriculum should be enrichedhwgibverty alleviation education contents in order t
equip the learners with productive skills and ciaions for self reliance.

The inculcation of poverty alleviation educatievould not only make social studies education
functional, but would equip learners with skills fionproving the economy of their nation in future
through their creative input.

Teachers of social studies are to be traineditgtirely, retrained in view of emerging contempoy
issues. The teachers should be encouraged tsberceful through support for attending conferences
seminary and workshops. In addition, access mrindtion communication technology would help to
broaden their research scope.

Social studies experts are encouraged to pubieterials on poverty alleviation education and enak
the curriculum to become vocational focused, ineortb address the basic functional needs of the
society.

There is urgent need for government and privadviduals to encourage funding of research inaoc
studies in order to focus contemporary issues asrpoalleviation education.
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6. Teacher training institutions in Nigeria as €g#s of Education and Universities ought to uptiae

curriculum in line with national economic needs that their products can effectively teach and
inculcate poverty alleviation education throughiabstudies instruction.
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