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Abstract
The main purpose of this paper is to discuss the$dphical concept of Collaborative Strategic Regd
(CSR), in regard with its rationale and operatiot@text of teaching reading. It also discussesraber
of researches that have been done in the aregsdfeld. It will also look at the significance wgmof CSR
as a prominent strategy in teaching reading basecbaceptual and theoretical frameworks of cogaitiv
and metacognitive theories, which have been priwyereading researchers in L1, ESL and EFL teaching
contexts. Hopefully, this basic research providiesrcdescription about CSR within the cognitive and
metacognitive theories point of view.
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1. Introduction

It is believed that reading strategy is one of finedamental factors in gaining success in the
academic field. Reading strategies play prominefgsrin comprehension because readers use them to
construct the coherent mental representation apiheation of situation described in texts (Graesser
2007). Comprehension strategies are regardedlisemdee and goal oriented processes used to cmhstr
meaning from text (Afflerbach, Pearson & Paris, &00n particular, the use of deeper level of syas
such as predicting upcoming text content, genegatimd answering questions, constructing self
explanation and clarification, capturing the gisttloe text, and monitoring comprehension, have been
shown to promote good reading comprehension (McMan2007; National Reading Panel, 2000; Presley
& Haris, 2006).

In spite of the importance of reading comprehensitrategies, it is not a surprise that reading
researchers paid much attention on reading compsatreinstructions (Murphy, et al., 2009). Levineak
(2000), stated that the ability to read academidstés considered one the most essential skills tha
university students of English as a second lang(&§¢&) and English as a foreign language (EFL) reed
acquire. However, the process of reading achievesigeh as the employment of strategies in reading i
not a major concern by many EFL/ESL college stusléMokhtary & Reichard, 2002).

The exposure of using more strategies in readingldhbe strongly promoted by facilitating the
students with a number of strategies as well as they work in a real reading practice such as the o
being discussed in this paper, Collaborative SgiatReading (CSR).

2. Review of Literature

2.1 What isCSR?

Collaborative Strategic Reading (CSR) was found dexkloped by Klinger & Vaughn (1998).
CSR is the comprehension strategy which combinedifioation of Reciprocal Teaching (RT) (Palincsar
& Brown, 1984) and Cooperative Learning (CL) stggt€Johnson & Johnson, 1987).

The concept of this strategy is engaging studentsark in small cooperative groups (3-5) and apmyi
four reading strategie®review, Click & Clunk, Get the Gist and Wrap Up. Preview allows students to
generate interest and activate background knowlédgmder to predict what they will lear€lick &
Clunk is self- monitoring strategy which controls their urgtanding about words, concepts and ideas that
they understand or do not understand or need tavknore aboutGet the Gist is a strategy in which
students identify the main ideas from reading toficm their understanding of the informatidirap Up
provides students with an opportunity to apply roetmitive strategies (plan, monitor and evaluate) f
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further extend comprehension (Elkaumy, 2004). fdl describes the four steps of CS"opted from
Sopris West Educational Services

Figure.1 CSR’s Plan for Strategic Reading Incluglefore, During, and After Reading
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Initially, the teacher presents the strategiesvipre, click and clunk, get the gist, and wrap up) t
the whole class using modelling, role playing, aedcher think- aloud. After students have developed
proficiency applying the strategies through teadheilitated activities, the teacher asks them dorf
heterogeneous groups, where each student perfodefireed role as students collaboratively implement
the strategies. Although CSR was designed to be usth expository text, it can also be used with
narrative text. It is highly compatible with a ran@f reading programs, including literature-based
instruction, basal reading programs, and eclectliatanced approaches.

Principally, the goals of CSR are to improve regdeaomprehension and increase conceptual
learning in ways that maximize students' involvetm®&eveloped to enhance reading comprehensiorsskill
for students with learning disabilities and studeat risk for reading difficulties, CSR has alselged
positive outcomes for average and high averageewicty students (Klingner & Vaughn, 1996; Klingner,
Vaughn, & Schumm, in press).

Collaborative Strategic Reading (CSR) employs fmmprehension strategies, they are:
Strategy 1: Preview

Students preview the entire passage before thelyeaeh section. The goals of previewing are (a)
for students to learn as much about the passatfeegan in a brief period of time (2-3 minuted) (0
activate their background knowledge about the topie (c) to help them make predictions about what
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they will learn. Previewing serves to motivate snig' interest in the topic and to engage thentiivex
reading from the onset.

Introducing preview step to students by asking tivemether they have ever been to the movies and
seen previews. Prompt students to tell you whay tearn from previews by asking questions like the
following:

e Do you learn who is going to be in the movie?

¢ Do you learn during what historical period the neowiill take place?

« Do you learn whether or not you might like the nei

« Do you have questions about what more you woulel tikknow about the movie?

When students preview before reading, they shoatik lat headings; words that are bolded or
underlined; and pictures, tables, graphs, and oklegr information to help them do two things: (a)
brainstorm what they know about the topic and ({igdet what they will learn about the topic. Justim
watching a movie preview, students are providedinmahtime to generate their ideas and discuss their
background knowledge and predictions.

Strategy 2: Click and clunk

Students click and clunk while reading each sectibithe passage. The goal of clicking and
clunking is to teach students to monitor their irgdcomprehension and to identify when they have
breakdowns in understanding. Clicks refer to podi@f the text that make sense to the reader: KClic
click, click" — comprehension clicks into placeths reader proceeds smoothly through the text. When
student comes to a word, concept, or idea that doesnake sense, "Clunk” — comprehension breaks
down. For example, when students do not know thaning of a word, it is a clunk.

Many students with reading and learning problenistdamonitor their understanding when they

read. Clicking and clunking is designed to teacldsits to pay attention to when they understand — o
failing to understand — what they are reading oatwh being read to them. The teacher asks, "Is/thiag
clicking? Who has clunks about the section we jestd?" Students know that they will be asked this
qguestion and are alert to identify clunks duringdiag, after students identify clunks, the classsu$ix-

up" strategies to figure out the clunks. The stislese "clunk cards" as prompts to remind themapious
fix-up strategies. On each of the clunk cards istpd a different strategy for figuring out a clunord,
concept, or idea:

* Reread the sentence without the word. Think abdwtwnformation that is provided that would
help you understand the meaning of the word.

« Reread the sentence with the clunk and the sergdrgfere or after the clunk looking for clues.

« Look for a prefix or suffix in the word.

« Break the word apart and look for smaller words knaw.

As with the other strategies, students can be tathghclick and clunk strategy from the beginnidglee
year and use it in various contexts. Students ajtyglye fix-up strategies at first with help frone tleacher
and then in their small groups.

Strategy 3: Get thegist

Students learn to "get the gist" by identifying thest important idea in a section of text (usually
paragraph). The goal of getting the gist is to lteatudents to re-state in their own words the most

63



European Journal of Business and Management www.iiste.org
ISSN 2222-1905 (Paper) ISSN 2222-2839 (Online) Ly
Vol 4, No.1, 2012 [543

important point as a way of making sure they hamdeustood what they have read. This strategy can
improve students' understanding and memory of wtegt have learned.

When the studentget the gist," prompt them to identify the mostpontant person, place, or
thing in the paragraph they have just read. Thérttesm to tell you in their own words the most intpaot
idea about the person, place, or thing. Teach stade provide the gist in as few words as possiide
conveying the most meaning, leaving out details.

Strategy 4: Wrap up

Students learn to wrap up by formulating questiamgd answers about what they have learned and
by reviewing key ideas. The goals are to improueents' knowledge, understanding, and memory of wha
was read.

Students generate questions that ask about imparteimmation in the passage they have just
read. The best way to teach wrap up is to tellesttglto use the following question starters to félgeir
guestions: who, what, when, where, why, and hoe BthWs and an H).

It is also a good idea to tell students to pretdray are teachers and to think of questions they
would ask on a test to find out if their studemally understood what they had read. Other studdmsld
try to answer the questions. If a question caneatitswered, that might mean it is not a good qurestnd
needs to be clarified.

To review, students write down the most importatgass they learned from the day's reading
assignment in their CSR Learning Logs. They thée tairns sharing what they learned with the class.
Many students can share their best idea in a g@ibd of time, providing the teacher with valuable
information about each student's level of undeditan

23. Why CSR?

CSR is not only teaching readers with cognitivep (ttown and bottom up) approach but also
teaching readers how to use the strategies metiiseiyn CSR provides readers with dual reading
approaches simultaneously, bottom up and top doadeinin CSR, readers are engaged to generate their
pre-existing knowledge by previewing overall lodkloe text while looking at non linguistics featarguch
as ; charts, pictures and diagrams. Through thisgss, the readers predict what they will learmftbe
text

CSR provides readers on how to decode the wortlerdetake a note in the margins, underlining
as part of cognitive strategies which are very amdntal factors in comprehending the texts (Dogan,
2002).

AS Paran (1996), refers to the bottom up modehascommon sense' notion. In this approach,
reading is meant to be a process of decoding; ifgerg letter, words, phrases and then sentencesdar
to get the meaning. According to Dhieb (2006) Gtigm or cognition is the scientific term for “the
process of thought”. It usually refers to an infation processing view an individual’s psychological
functions. Other interpretations of meaning of dtgn link it to the development of concepts, indival
minds, groups, and organizations.

CSR is taught metacognitively by principle of plang) self-monitoring, and evaluating. Elkaumy
(2004) defines metacognitive strategies in thregsw®lanning, self-monitoring and evaluating omkhi
about thinking. Planning is to have reading purpimsenind and to read the text in the terms of this
purpose, so the readers are more selective and theudesired information. Self-monitoring is tgulate
the reading process and use the strategy at thetige. Evaluating is the reform phase of reagimocess
such as: changing the strategy if necessary, dombrether the purpose is reached or not.
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CSR engages students to work in small group cotipelg so they have opportunity to discuss
and share the ideas among the members of the gesupsll as develop their social skills (Johnson &
Johnson, 1987., Slavin 1995). Research has shatgdbperative learning techniques has benefited on

NogMwhE

Promoting student and academic achievement
Increasing students retention

Enhancing student satisfaction with their learrésgerience
Helping students develop skills in oral communiaati
Developing students’ social skills

Promoting students self —esteem

Helping to promote positive race relation

Cooperative learning concept in CSR promotes stsdinbe active, collaborative as well as
cooperative in achieving similar learning goals.

3. Researcheson CSR
There have been a number of researches that havedioae on the area of Collaborative Strategic
Reading (CSR). The findings are summarized as\viclio

8.

10.

Mokhtari & Sheorey (2001) conducted a study on native and non-native stsdent
respect with strategies, gender and reading peofayi. This was the first research reported
on applying SORS as the instrument. The study ireI304 university students, 152
English speaking students and 152 ESL studentsy Bis&ed three primary research
guestions: 1). Are there any differences betweeln €6dents and US students in reading
academic text?, 2). Are there any differences betweale ESL and female US students
in reading academic text? and 3). Is there anyiosiship between reported strategy use
and self rated reading ability?.The result showed ESL students reported higher use of
strategies than US students. ESL students usedsupport strategies than US students in
reading academic materials. For entire groups tier® significant difference between
male and female students of two groups in usingsthetegies but it was reported that
female ESL students used strategies more frequémly US female students. The last,
students who have higher reading ability employeeghdr frequency of reading strategies
than those who had lower reading rates.

Imtiaz (2004) with 20 Indian students, taken place at AligarhsMu University. The
metacognitive questionnaires of fifth likert scalevas used to measure students’
metacognitive awareness. The findings reported ltBastudents’ reading speed is better
than L1. Besides, the majority students use pmmvwkedge to understand the text besides
skimming and recognizing the topic sentences. Hewethe students had difficulties in
guessing the meaning from context due to lack nfaxtical and grammatical knowledge.
The research finding would suggest that the isgusognitive strategies like identifying
words, phrases and sentences in term of grammatilesl among the low ESL achieving
readers are important to be exposed when readiagght.

Monos (2005). A study on metacognitive awareness among first sgwbnd year of 86
Hungarian university students by using Survey oddReg Strategies (SORS). The study
investigated the correlation between strategiesrewess towards the students’ reading
proficiency. The research result showed that stisdeave fairly high awareness in using
the overall strategies, global, problem solving aupport reading support reading
strategies. However, the research reported thake theas no significant relationship
between metacognitive awareness and students’ngguficiency when it was tested
with other instruments.
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11. Phakiti (2006) investigated the relationship between cognitive aretacognitive towards

12.

13.

14.

15.

16.

the students’ reading test performance. The stodglved 358 students of Government
University in Thailand. The instruments of theaaxh were reading comprehension test,
cognitive and metacognitive questionnaire with dtieal Equation Modelling (SEM) was
applied as a research approach. It was found teattemory and recovery strategies
assisted EFL reading test performance through ocehemding strategies, monitoring
strategies performed an executive function on mgngirategies, while evaluating
strategies adjusted retrieval, and planning str@sedid not directly regulate memory. The
researcher found that only comprehending stratediesctly influenced reading test
performance.

Asraf & Ahmad (2004) reported on their study about how readers usedttiagegies in
approaching reading materials in both L1 (Malayyl &2 (English) and why they used
these strategies in comprehending reading texts. dita were collected through think
Aloud Protocol (TAP) where the students were agkedkrbalize their feeling and thought
through series of face to face interview. The fingdi suggested that students should be
provided more on comprehension monitoring strategied vocabulary mastery in order to
enhance better reading comprehension.

Klinger & Vaughn (1998). The first study using CSR was conducted with 2G&sth-
and eighth graders with low learning abilities wised English as a second language. In
this study, students learn to use modified recigirdeaching methods in cooperative
learning groups (i.e., brainstorm, predict, clasifgrds and phrases, highlight main idea,
summarize main ideas and important detail, and argk answer the questions. The
researchers found that CSR was effective in impigpveéading comprehension for most of
the students with low learning abilities.

Bryant et al., 2000. CSR research has also been combined with othemoaghes to
address the range of skills needed for reading etemge in middle school and high
school. In a study of 60 sixth-grade middle schsiadents with varied reading levels in
inclusive classrooms, a multi component readingrirgntion was used to address the
range of reading. CSR was used in conjunction with other research-based strategies:
Word Identification and Partner Reading Resulteaded that students with low learning
abilities significantly improved their word iderithtion and fluency, but not reading
comprehension.

Klingner, Vaughn & Schumm ( 2000) implemented CSR with fourth graders with a
wide range of reading levels. Students in the CBRi significantly outperformed those
in the control group on comprehension. In a subsegstudy, fifth-grade students were
taught to apply CSR by trained classroom teacherisgl English as a Second Language
(ESL) science classes. It was shown that the stsdsignificantly increased their
vocabulary from pre- to post-testing. Furthermatedents in CSR groups spent greater
amounts of time engaged in academic-related stcatigcussion and assisted one and
another while using CSR.

Klingner, et (1998) CSR was implemented in conjunction with other aesle-based

reading strategies (writing process approach, ckdde peer tutoring, making words) for
elementary students with low learning abilitiesifigher, Vaughn, Hughes, Schumm, &
Elbaum, 1998). In this study, trained teachers @m@nted CSR with their students. The
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17.

18.

19.

20.

4. Conclusion

results also confirmed that use of CSR has resuitedmprovement in reading
comprehension and vocabulary for elementary stsdent

Fan (2010) conducted a research on 110 Taiwanese studemtstivo intact classes. The

purpose of the research is to investigate the imp&dcCSR towards EFL Taiwanese

students’ reading comprehension. Mixed method isduas a research design. The
qguestionnaire and standardised reading pre-test, test and interviews were used to
gather the data. The research findings showedtligastatistical results confirm CSR is

more effective than the traditional teacher-leddieg approach which focuses on

vocabulary and grammar teaching in improving thedehts’ reading comprehension
scores. The findings indicated that CSR had a ipeséiffect on the Taiwanese university
learners’ reading comprehension particularly imtieh to the comprehension questions on
getting the main idea and finding the supportintaide Moreover, a detailed analysis of
qualitative data suggested that the learners vathtively homogenous English ability

provided collaborative scaffolding for text compeekion through co-construction,

elaboration, and appeal for assistance, corretdéegback and prompts.

Wang (2008) examined the effect of CSR on sixth-graders’ negdiomprehension and
learning attitudes. Sixty-two pupils from two intadasses were divided into a control
group receiving the traditional teacher-directeddieg instruction and an experimental
group of CSR instruction in combination with stagtelling strategy training for fifteen
weeks. Multiple measures were used in this studigyTconsisted of a questionnaire of
English learning background, pre-tests and poss-tefsreading comprehension, five post-
tests administered after reading stories, a steagling post-test which students had not
ever read in the class and a questionnaire of stadattitudes towards the intervention. It
was reported that modified CSR approach was effedin fostering her six-graders’
overall reading comprehension and understandirigeofmeaning of the stories, and that it
increased their English learning motivation.

Huang (2004) investigated the feasibility and efficacy of CSRinquiry-based pedagogy
to improve high school students’ strategic readamgl develop their critical thinking

ability. This study involved 2 classes of 42 EFarigers. The quantitative findings derived
from researcher-made periodic achievement testwveshdhat the CSR group did not
significantly outperform the control group. Howeyqualitative data analysis of the post-
reading writing samples indicated that CSR wadifative in developing students’ critical

thinking and writing ability in terms of content ciridea exploration. In addition, a
majority of the participants self-reports from thmost-intervention questionnaire
considered that CSR was an effective method to ptertheir autonomous learning and
social skills.

Fitri (2010) investigated the effectiveness of Collaborativeategyic Reading (CSR)

towards the students’ reading comprehension actmeme by using quasi experimental
research design with 56 intact students of PGSDyaaya, west Java, Indonesia. The
result showed that means score between CSR ancertimval reading activities are
significantly different. It means that the CSR f$eetive to increase students’ reading
comprehension achievement.
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Successful readers use variety of strategies ienstehding the texts. The more complex
the texts are, the more strategies are supposkd implemented. Dogan (2002) points out that
good readers use a lot of strategies before, danngafter reading. It is believed that the reading
strategies can be effective tools to achieveehening target. Therefore, EFL and EFL education
practitioners as well as curriculum stakeholderpanticular should take these issues into high
priority in teaching and learning program at anxeleof education.
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