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ABSTRACT
Public secondary school principals now find themesglin the age of accountability and improvemerthhe
expectation that they function as instructional agars. The management style that public seconddnyos
principals use is crucial in determining how thbaad performs academically. The purpose of thiglswas to
analyze the relationship between the strategic gemant styles of public secondary school principals their
schools’ academic performance in Langata Constitylewhile the purpose of study was to understand ho
different strategic management styles used by pudalcondary school principals in Langata constitydrave
influenced school’'s academic performance. The stuggd descriptive statistics such as percentagds an
frequency, and Tables where data collected wayzethlusing the Statistical Package for Social SQEBPSS)
— version 19.0. The findings are presented aslhgeolbjectives and research questions of the sty findings
of the study indicated that democratic managemgte fead to the best or improved academic perfocaaof
Public Secondary Schools in Langata constituenbg. finding is in support of Bateman and Snell (20@%Fo
observed that management is the process of wonkittg people and resources to accomplish organizatio
goals. Good managers achieve or actualize orgamizdt goals effectively and efficiently. The study
recommends a positive approach of actualizing dclofijectives on academic performance improvement
through efficiency and effectiveness by employiegndcratic styles of management.
Key Words: Management styles in Public Secondary Schools, éwéxl Performance, Langata
Constituency.

1.0 Background Information

The current 8-4-4 education system was establigh&®nya in 1985 and has been in effect since wétious
improvements being made on the syllabus over thesy& his system of education was designed to erthat
students are exposed to a wide selection of arkatudy that will give them adequate exposure tdous
spheres of knowledge. However, this system of dthrcassesses students through major national exdions
at the end of each education level: primary scheetondary school and university level. Professeorge
Eshiwani (1993) observed that the quality of edocain Kenya is mainly assessed by the number wafesits
who are deemed to have passed the national exaonisal here has been a great debate over thequagears
as to the factors that tend to influence studgregformance in the National Examinations. This ¢@#inued to
puzzle many involved parties, ranging from the gahpublic to the government of the day. Wekese08)9
argued that, for a school to improve on the gengedlormance of students, principals are requicetinprove
on the management styles of their schools. Schamtipals should come-up with clear strategiesoasaw they
intend to manage the schools as at the time ofgemgant. This can be achieved through giving infitnal
leadership in order to support their achievemeatsrion, ensuring there are adequate resourcesntdhe
schools efficiently and effectively and making knotheir objectives in every part of the instituson
According to Sundstrom at el (1990), performance ba defined as the acceptability of output to @ustrs
within or outside the organization who receive teamducts, services, information, decision or pertance
events (such as presentations or competitions).iSdue of students’ performance at national exatioindevel
should be looked at from a wider perspective ofitrgnd output. One of the key functions and respdites
of schools is to take up untapped human resouwgieisli in our case are the students), and take wittethem
to increase their value. This will ensure thatshelents that are being churned-out of the secgrstdmools are
employable and responsible adults. Hence, for dshtib achieve this objective, then the issue ofppro
management, especially as displayed by the prits;ipames into play. This is mainly because, theeabe of
good management in schools leads to teachers guttiry little effort towards their work (Republi¢ Kenya,
1998)
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1.1 Principalsin secondary schools and school management

In school set-up, the principals are viewed asaberall chief executives. They are charged with thek of
managing the school resources (including the huresources in the schools). The input-output stimbns the
impact that school management has on the perforenahthe students once they leave school. Accgrtbn
Millette (1998), leadership and good managemeischools brings in the main difference between wdrethe
school succeeds or fails. He went further to expldiat, research and inspection of various edutaltio
institutions reveals the extent to which the qyatif management is crucial to the improvement afdaenic
performance in these institutions. Schools can makbig difference to students’ achievement, and the
principals’ management styles are some of the fadtmat contribute to either the students’ succesilure.
Other factors also need to be considered, andshiginly because of the influence that the prialspghave on
students’ behavior and on their academic achieven$emme of these factors may include:-the oveealthers’
expectations, the styles of teaching and classrommagement, how big or small the school is in teais
student population, how disciplined the students as well as the characteristics of the schoar@mment and
climate (Rutter, Maugham, Moutimer and Smith, 1979)

In school set-ups, the principal is the managed, iartaken as the cornerstone of the institutidmeyTare the
persons who are involved in the running of the sthoth academically and administratively, andtfus very
reason, they are seen to be the centre-points dnshith many aspects of the school revolve (Sushda4). A
working group is a collection of people who workthe same area and are drawn together to undeatékek
but do not necessarily have to have come togetheruas and achieved significant performance improvetse
(Cohen and Bailey, 1997). Principals should empgésam work as one of their key strategies in thaesy of
being effective managers in the schools. Team watg& entails them being team members, and therdfteg
should also be good team players. This can be \athily setting-up committees in the school to itigage on
the strategies and evaluate them so as to knowhehtte strategies are being implemented. It ioamt that,
the school performance should be equally equatetidégperson managing it, who, in a school set-sghé
principal. Therefore, proper execution of managenresponsibilities accorded to principals is vital the
realization of good academic performance in pubéicondary schools. This strengthens the fact graper
organization by the principal and effectively irethmanagement is a key factor that brings aboatemic
achievement.

According to Bass (1990), there is a distinctiotwlgen leaders and managers. He says that, leatsgrisei
others, provide emotional support and try to geplegees rally around a common goal whereas managers
typically perform functions associated with plargimnvestigation, organizing and control. They atseate a
vision and strategic plan for an organization. Thigans that, the principals’ management is of utmos
importance, especially when it comes to the edacadf the students. The principals’ managementstgre
very important, as the management style they emglayse will influence a lot as to whether or rw school
system is to perform effectively. This sets theufodo our study. According to Nasongo and LydiaO@0
something is wrong and this is as far as teachensipetency and instructional matters are concerauad only
the principals who have good management styles wilaesolve this problem. It is against this baognd
that the need for research arose to determine dlaianship between management styles used by qubli
secondary school principals and academic achieveofguublic secondary schools in Nairobi county-gata
constituency.

13 Statement of the Problem

Secondary schools in Kenya continue to face pressurattain academic goals set both internally toy t
governing board of the school and nationally asseunder Kenya’'s Vision 2030, and also intaorally as
set out under the Millennium Development Goals (MeB). There is increased effort geared towardsavipg
the performance of students at all levels of edonawithin the 8-4-4 education system. This hasthrompted
a lot of research in the area of management oethesitutions and particularly so for secondarycsds. There
is thus a growing need to determine the most optionenal structures that should be used in the mgan®nt of
schools in order to ensure that the academic sggtout are achieved. Currently, the Board of ddament
and the Parents Teachers Association oversee thegrgmce of the school in terms of formulating gieb and
guidelines to run the school while the school gpatis in charge of the implementation of theségis and
guidelines on a daily basis. However, it has beaed that despite having similar resource allooatto the
secondary schools in Kenya, there are discrepamei¢ise academic performance of the secondary $shoo
Among the issues noted to be the cause of thitharearied management styles used by public secgpsdhool
principals in relation to implementation of the ip@s set out that consequently affect the academiformance
of their schools. Therefore, the aim of this stislyo find out how different management styles eayptl by
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public secondary school principals in Langata Garesticy have an influence in the school's academic
performance.

20LITERATURE REVIEW

2.1 Introduction
According to Bateman and Snell (2007) managemetttasprocess of working with people and resources t
accomplish organizational goals. Good managerssaie to achieve these things effectively and efitly.
Effectively is the ability to achieve organizatibg@als, whereas efficiency is the achievementrghnizational
goals with minimal waste of resources. Kreitner afidicki (2004) defined management as the procdss o
working with and through others to achieve orgatiorel objectives in an efficient and effective man
In this case, from the two definitions on managetnitns clear that management encompasses monejtisa
wielding power and exercising authority, and isibibd on different levels. Cortada (2001) arguwest,tin the
business world today, the great executives not aulgpt to changing conditions but also apply-faadi,
rigorously, consistently and with discipline, thenflamental management principles. These fundansental
include the four traditional functions of managemeand they are:-planning, organizing, leading and
controlling. Yammarino, Dansereau and Kennedy (200éwed management from three levels, that is, at
individual level, at group level and at organizatiblevel. At Individual level, managers mentasach, inspire
and motivate, whereas at group level, they buikht® generate cohesion and resolve conflicts. \,astl
organization level on the other hand, managersl muilture and generate change.
Management, especially by the principals, is a é@ytributor to the overall academic achievemergtaflents
in National Examinations at Secondary School lemekenya. The management style employed by pritgipa
goes a long way in determining the level and qualfteducation that is offered in their respectbetools, and
most importantly, the caliber of students that slishool produces after four years in secondary dchiocs
therefore of utmost importance that the princip@lees the best management styles in the marketgare that
the goals of success are met.
According to Nsubuga (2009), management plays g @ercial role in galvanizing all the other factansthe
school together. Furthermore, despite the factttiatmanagement is very important in the achievémigoals
of Secondary schools, its’ contribution to improwthool performance will not be maximized unlesslérship
and management are distributed and shared sigmifjcaith others.\
2.2 L eader ship Motivation on Perfor mance
Great managers, just like leaders, not only hagaltive to do things but they should also want tmage. It is
also important to have a high need for power, aredepring to be more of the manager than the fadiowar
subordinate. The need for power induces people tonkthe frontline in influencing others, and sinstanterests
and satisfaction in the process of management. Vilheanager uses the powers that they have in dlynanal
constructive manner, rather than being detrimesitathers, then they will be able to inspire matest, respect
and commitment to their vision (Kreitner and Kinick004).
2.3 Autocratic M anagement and Academic Performance
According to Kreitner and Kinicki (2004), an autatic management style is where a manager singldeutyn
makes a decision and they have little or no regaall for the subordinates. Bateman and Snell [2@@scribe
an autocratic manager as one who makes decisiahshan announces the decision made to the group. Th
therefore means that the decisions made will refipon the opinion and personality of the managed this
can in turn reflect a business that is well managadthe down side, subordinates who may otherweset to
contribute in the decision-making process may bscaliraged and therefore, turnover among the best
subordinates will be higher.
According to Nsubuga (2009), principals may at 8nfiee faced with situations that may force them tiken
decisions right there and then. This may compehthet consult others and the decision that theyamwaK just
be announced to their subordinates. The subordirsatethen expected to implement the stated pslmethe
ground. These types of principals are usually seemulictators as they create a reign of terror,yimgl and
deeming their subordinates, roaring with displeasat the slightest problem. Subordinates are ysuall
intimidated by such managers and with time, thikesatheir morale to go down. The greater the aatimcr
principles that the principals use, the poorerdaeners’ academic performance is (Nsubuga, 2009)

2.4 Democratic M anagement and Academic Perfor mance
In the democratic style of management, the empbwaee allowed by the manager to take part in tbeqss of
making decisions, and therefore, the issue of nigj@momes in to play. Bateman and Snell (2007) view
democratic managers as those managers who solpit from others. They seek information, opiniomsl a
preferences, sometime to the point of meeting whih group, leading discussions, and using conseoisus
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majority vote to make the final choices. In pubdiecondary school set-up, before coming up a degisio
democratic principal may first seek the input af tither teachers, analyze them and consider thean wiaking
a decision.
School principals who use democratic managemené styild trust, respect, and commitment with others
especially their subordinates. This is mainly beeadhe style allows people to have a say in thésida that
affect their goals, and how they do their work (blsga, 2009). The author goes on to state thate sgachers
are part of the school system, allowing them tdigigate in the decision making process will leadpbsitive
advancement of the school academically, and thexeb®tter quality of teaching will be observed niaeratic
styles of management, appealing though may seemaralways the most appropriate. When speed tkeof
essence, democratic decision making may be too, slod people may want decisiveness from the le@teel
and Muczyk, 1999).

2.5 Situational M anagement Style and Academic Perfor mance
According to Bateman and Snell (2007), an effecthanager’'s behaviour varies from one situationntotizer.
This means that a leader should first analyzeitbat®on and then decide what to do. This is thetfi@quently
used approach to management. It was developed ulyHeasey and Ken Blanchard. It is believed th&taive
management behaviors vary from estuations to situmt The manager should first analyze the sitnatiod
then decide what to do. When applying this managestgle, it is believed that managers should aersihree
factors before deciding how to manage: forces i tanager, forces in the subordinate and forcethen
situation (Tannenbaum and Schmidt, 1958).
Over the years, school principals have discovenatl tnstead of relying on one single managemepte, sthey
would rather adopt a particular relevant managerae that is relevant in a specific situation,iethcan be
used in the effectiveness of the schools (Mullz¥)2). This idea had earlier on been suggestecabpdnbaum
and Schmidt (1958) that a manager comes up witkeasion mainly based on the situation that theyl fin
themselves in. According to Nsubuga (2009), thgerananagement style to use at any one time iatditty
environmental changes that occur inside and outbideschool. If students are unruly and rebellighen the
principal may be forced by these circumstancesseodatrict measures of discipline so as to bringtleeitoest of
students in terms of academic achievement. On tiiver dand, if the students are committed and fatusges
head teacher may be forced to be liberal when niagagnd therefore, can use participative managerméis
idea is supported by Cheng (2002) who suggeststhigasituation that is being faced by the schoollet
should dictate the management style that is usethéyprincipal; and it should be in the best interaf the
school in terms of academic performance.

2.6 Management by Objective (M.B.O.) and Academic Perfor mance

Management by objective (M.B.O) is a theory of ng@raent proposed by Drucker (1956). It is a managéme
style that incorporates participation in decisioraking, goal setting and objective feedback. However
Greenwood (2001) elaborated further on the M.B.6cept by saying that it encompasses manageriasidasi
and actions that assist in making sure that annimgbon maintains a beneficial fitting with its\@éronment
consistent with the objectives and goals. DrucR&06) highlighted the principles of M.B.O as comsprg of
cascading of organizational goals and objectivpsgific objectives for each member, participativecidion
making, explicit time period and performance evatimand feedback. According to Nwosu (2008), M.BsO
management style that seeks to give a relatioristigeen organizational goals and how an indivigheaforms,
and the development through the inclusion of abkthinvolved in the management process. M.B.Odgetbre
a managerial technique that involves the managellyimg a collection of objectives, vision, actiansight and
inspiration to schools so as bring necessary clraimgthe direction, development, productivity areqeptions
that are bore by the stakeholders of the school.
According to Carr (2005) organizations that appl\BMD have transformation of resources of the ogiun.
This in turn leads to the organization achieving et goals and objectives. M.B.O has several lignefthe
organization, and as Emetarom (1991) highlighted,lienefits may include: the manager as well adaymes
are more focused on attaining goals and objectofethe organization, there is a general improveniant
performance, employees are more motivated, empdogeemore innovative and inventive, and commuiainat
is enhanced within the organization. Many of thedi&s carried out on M.B.O concentrate more on strikes
and how productive employees are. However, onlgva $tudies, for example, the study carried out gt
(1997) are on the application of M.B.O on the sd¢imanagement. The author on the study on managestdat
of principals of schools in Enugu state in Nigénand out that, principals do not apply M.B.O tdveoschool
problems.
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2.7 Management by Walking Around (M BWA) and Academic Perfor mance.

According to Carr (2005), Management by walkinguend (MBWA) is an unstructured approach to hands-on,
direct participation by the managers in the worlategl affairs of their subordinates, in contrastigpd and
distant management. Peters and Austin (1985) desciMBWA as the management style where managers
constantly reserve time to walk through the varidapartments in their organization and/or to bdlabi to
discuss with their subordinates at any one timeerdfore, from these two, it can be seen that MBWA i
management style where managers randomly wondemarthe organization’s departments, usually in an
unstructured and random manner, to check on vastatss in the organization. The status may vargnfthe
employees, to the organization itself, to work thsain progress. The main aim of the wondering absuo
ensure that there is maximum productivity in thgamization, as compared to sitting and waitingfémdback
from the subordinates.

In secondary school set-up, the classroom walkutfitoconcept, an extension of the MBWA concept, was
popularized by Tom Peters and Robert Watermaneredhly 1980’s. According to Peters and Watermas (@),
the man who run the highly successful companismirica are involved in the daily running and raetof the
companies. They stay close to the customers amdsiieordinates. This idea was later on supporieérase
and Hetzel (1990) who report that, MBWA style ofmagement must be well-planned and purposeful aad th
manager should not simply walk around aimlessly.

According to the institute of learning (1999), thbservational walkthroughs are conducted by theaic
principal and other stake holders from outside gbkool but have adequate knowledge of the pringiple
learning. This enables them have a reason to Iliieeirinstitution, as they are able to examine thekvad the
learners as well as have meaningful talk with t=itidents and teachers. Downey, et al (2004) camaithp
what is called “The Downey Three-Minute Classrooralkthrough”. This walk through involves five keyeis.
First, the walkthroughs should be quick, to thenpaind at the same time, should not be too forfirta. visits
should last for a maximum of three minutes. Thempairpose of these visits is to gather informationcerning
the curriculum and how the teacher is practicing mraking decisions in class. Second, the visit khalso give
teachers a thought for them to ponder on. It gleashers a chance to think about how they areipiagtand
also, the various decisions they make in class.

2.8 Total Quality Management (TQM) and Academic Performance

According to Bateman and Snell (2007), Total Qualitanagement (T.Q.M) is a management approach that
originated in the 1950’s but gained popularity e t1980’s. Total quality describes the cultureituate and
organization of an organization that seeks to fyati®e needs of customers using the products theyufiacture
and services they offer. The authors add thatuiin the organization requires that there shbeldjuality in

all that the organization is doing, with high qtalprocesses being advocated for first time aneatsfand
wastes eradicated from operations immediately #neydiscovered.

The concept of T.Q.M in school set-up was writteidely by Fred C. Lunenburg in 2010, in the papeotal
Quality Management Applied to Schools”. According ltunenburg (2010), T.Q.M is a systematic approach
meant to bring about reforms in the education sading the principles designed by T.Q.M founderBtlward

Deming (2000). Deming’s philosophy provides a framek that can put together many positive developgsien
in a school, especially when it comes to acaderaifopmance. This may be:-site-based managemenmhitga
by cooperation, teaching methods throughout thentead outcome based education. Glasser (1992)\auber
that Teachers are told through political mandatesflucation teducate everyone. We are in the Information
Age. The problem is that we are asked to perforis) fbat with a philosophy of management that bekewe
must think for the student, tell him/her how tostxand then inspect the results. There may bétertzd more
efficient way to manage
2.9 Management By Objectives
Management by Objective (MBO) is where specific amigational goals and objectives are set, with each
member having specific objectives, participativecisien making, explicit time period and performance
evaluation and feedback (Nwosu, 2008). AccordingCarr (2005) organizations that apply MBO have
transformation of resources of the organization.ndMgement by Walking around (MBWA) is where the
manager constantly reserves time to walk throughvttrious departments in their organization andugdis with
their subordinates.

Total Quality Management (TQM), according to Basemand Snell (2007), is the culture, attitude and
organization of an organization that seeks to fgati®e need of customers using products they maiwfa and
services they offer.Different management styleshdifferent effects on the way schools perform. Sibeation
that the Public Secondary School principals finenthin will have an influence on the managementestiyat
they use (Nsubuga, 2009).
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3.0 M ethodology
3.1 Research Design

The study involves the relationship between twoiades that is the management styles used by public
secondary schools principals and school's acadgeiformance Target Populatiorarget population of the
study focused on public secondary school teachetsahgata constituency in Nairobi. There are nioblip
secondary schools in Langata constituency. AccgrttinTeachers Service Commission (TSC), there &6 3
Teachers. The number of teachers from secondapoktd the other differs according to the sizehaf school,
number of student, subjects taught among otheres@twere teachers serving in the nine public sesgnd
schools in the constituency as at 2013 academic yearposive or judgmental sample was used. Adegrtb
Babbie (2001), this is where the sample is seleotesd on the knowledge of a population and thpgsas of

the study. Teachers were best positioned to fdl dnestionnaire for they are more conversant withsichool

management styles.

Out of three hundred and fifty teachers in nineligpubecondary schools in Langata constituencyysilktee
questionnaires were prepared and issued to vam@aechers based on the sample size determined. Ri=ps
were chosen using stratified sampling whereby sablbol was given seven questionnaires which wsreito
teachers holding different positions in the scheiministration. Teachers in various administratexels were
chosen using random sampling technique of randombeus. Descriptive analysis was preferred because i
involves the description, interpretation and thalgsis of circumstances that occur as the studheisg carried
out. At the same time, statistical techniques saglaverages, percentages, frequencies, standaediaiewas
used. Statistical Package of Social Sciences (SP&Spn-19.0 was used to ease analysis and ietatpm of

the data. In addition, charts and tables were ts@desent data findings.

FINDINGS AND DISCUSSIONS

4.0 Motivation activities by the Principal on members of staff
The respondents were asked to state activities tegpective principals carry out to motivate thenmbers of
staff. The responses are summarized and presentelié 1 below.

. Standard| Mean score|
Alternative responses o
Frequency Percent deviation

Open recognition and monetary rewards 17 34.0 0.38 4.2
No recognition at all 8 16.0 0.13 1.17
Reward according to situation at the moment 16 32.0 0.3 3.25
Let teacher decide and give feedback 9 18.0 0.18 1.25
Total 50 100.0 1.131 2.37

Table 1: Activitiesthe school principal undertake to motivate the member s of staff

The findings in table 1 above shows that majorftthe respondents (34.0%)dicated the school principal carry
out open recognition and monetary rewards to mtgithe members of staff, (32.0%) of the respondents
indicate the school principal rewards accordingitoation at the moment to motivate the membetadf while
(18.0%) indicated the principal lets teacher de@ded give feedback to motivate the members of siatf
(16.0%) indicated there is no recognition at alirtotivate members of staff.

41 Disciplinary measures by the principal on weak performers

The respondents were asked to indicate how theipehhandle cases of errant and weak performahice.
responses are summarized and presented in talele®.b

Alternative responses Frequency Percent Cumulative percentage
Punishment 25 50.0 50.0
Suspension 4 8.0 58.0
Expulsion 6 12.0 70.0

All 15 30.0 100

Total 50 100.0

Table 2: Disciplinary measures by the principal undertakes on weak performers
The findings in table 2 above show that majoritytleé respondents (50.0%) indicates the principaighes
errant and weak performers, (30.0%) of the respatsdadicated the principal uses punishment, susperand
expulsion as disciplinary on errant and weak pemnfas while (12.0%) of respondents indicated theqjal
expels errant and weak performers and (8.0%) iteticauspension as the means of disciplining eematitweak

performers.

186



European Journal of Business and Management www.iiste.org

ISSN 2222-1905 (Paper) ISSN 2222-2839 (Online) iy
Vol.6, No.19, 2014 IS'E
4.2 Disciplinary measures by the principal on-perfor ming members of staff

The respondents were asked to indicate how theipertive principals handled cases of errant and non
performing members of staff. The responses are suined and presented in table 2 below.

Alternative responses Frequency Percent Standard deviation Mean score
Counseling and warning 25 50.0 2.84 3.74
Dismissal 7 14.0 0.49 1.32
All 18 36.0 1.73 2.49

50 100.0 1.411 2.360
Total

Table 3: Disciplinary measures the principal uraless on errant and non-performing members of staff

The findings in table 3 above show that majorityegpondents (50.0%) indicated the principal usesseling
and warning as means of dealing with errant and-pesforming members of staff, while (36.0%) of
respondents noted dismissal, Counseling and waroingrrant and non-performing members of staff fees t
means of discipline the principal uses, and (14.08d)cated dismissal as the means of disciplinethmy
principal on members of staff.

4.3 Ways of handling academic issues affecting students by the principal

The respondents were asked to indicate how thgiretive principals handled issues affecting sttedgntheir
schools. The responses are summarized and presenddde 4 below.

Table 4: Handling academic issues affecting students by the principal

Alternative responses Frequency | Percent| Standard deviatio Mean score
Meetings with students on weekly basis 22 44.0 2.23 3.56
Hold daily assemblies 10 20.0 1.041 2.02
Affirm rules to students 11 22.0 1.099 2.13
Takes a vote with students and teachers 7 14.0 0.89 1.45
Total 50 100.0 1.114 2.06

The findings in table 4 above show that (44.0%j)espondents indicated that the principal hold mestiwith
students on weekly basis to handle academic isafiesting students, (22.0%) of respondents inditdbe
principal affirm rules to students as way of hamgllacademic issues affecting students while (20i0&gated
that the principal hold daily assemblies to handéademic issues affecting students and (14.0%hef
respondents indicated principal takes a vote withdents and teachers handle academic issues affecti
students.

4.4 M echanism of addressing low academic perfor mance by the principal

The respondents were asked to indicate how thecipeh addressed low academic performance in their
respective schools. The responses are summarigggrasented in table 5 below.

Table 5: Mechanism of addr essing low academic perfor mance by the principal

. Cumulative

Alternative responses
Frequency| Percent| percentage

Discussions with the teachers on how to improveanoug 25 50.0 50
subjects
Dismisses the low performing teachers aggluests for ne 5 10.0 60
ones
Holds meeting with the school fraternity and reli@sother 4 8.0 68
views to make a decision
Deals with different departments individually 16 32.0 100
Total 50 100.0

The findings in table 5 above show that majoritytlud respondents (50.0%) indicated the principstutises
with the teachers on how to improve on various ettisj with low academic performance, (32.0%) indidathe
principal deals with different department s indivadly to address low academic performance whileQ#) of
respondents indicated the principal dismissesdiegerforming teachers and requests for new onesldoess
low academic performance, and (8.0%) indicatedpttiecipal holds meetings with the school fraterrétyd
relies on others views to make a decision to addmsg academic performance.
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4.6 Waysto ensur e continued high academic perfor mance by the principal

Respondents were asked to indicate how the prih@paured continued high academic performance. The
responses are summarized and presented in talelew.b

Table 6: Waysto ensure continued high academic performance by the principal

. Cumulative

Alternative responses
Frequency Percent percentage

Imposes policies on the same to members of staff 7 14.0 14
Discuses with members of staff on the same 28 56.0 70
Lets the members of staff to decide and give 7 14.0 84
feed-back
Makes a decision according to the situation a 8 16.0 100
moment
Total 50 100.0

The findings in table 6 above show that majoritytlod respondents (56.0%) indicated the principausss
continued high academic performance by discusds mémbers of staff on the same, (16.0%) of respasde
indicated the principal makes a decision accordinghe situation at the moment to ensures contirhigtl
academic performance while (14.0%) indicated thecjpal lets the members of staff to decide andghem
feed-back and another (14.0%) respondents indidagegrincipal Imposes policies on the same to membf
staff to ensures continued high academic performanc

4.2 Correlations

Correlation is a statistical technique that carstdnether and how strongly pairs of variables atated. In this
case the study sought to establish the relationséipreen the management styles of public seconstrgol
principals and their schools’ academic performandeangata Constituency, correlation and regresaimalyses
were undertaken. The correlation is the r valueatt have a value between -1 and 1. The correlagtped to
determine what level of confidence could be ob@iriéhe closer to 1 that r is, the greater confideymu have.
Correlation islikely to work well with quantifiable data in which humbers are meaningful, usually quartitie
of some sort. The main result is ttwrelation coefficient (or "r"), ranges from -1.0 to +1.0. The closes to
+1 or -1, the more closely the two variables adated. If r is close to O, it means there is natiehship
between the variables.

If r is positive, it means that as one variablesdatger the other gets larger. If r is negativenéans that as one
gets larger, the other gets smaller (often called'inverse" correlation). While correlation coeféints are
normally reported as r = (a value between -1 ang squaring them makes them easier to understaimel. T
square of the coefficient (or r square) is equahtopercent of the variation in one variable thatlated to the
variation in the other. R of .5 means 25% of theaten is related (.5 squared =.25). An r value bimeans
49% of the variance is related (.7 squared = A%porrelation report can also show a second redidach test -
statistical significance. In this case, the siguifice level tells how likely it is that the cort&as reported may
be due to chance in the form of random samplingrefithe section below presents the findings ind@dp8& 9.
Table 7

Descriptive Statistics

Mear| Std. Deviatio| N
How frequent do you hold management meetings odesui issues? 2.00] .676 36
How does the principal resolve academic issuesdaisring the staff meetings? 1.64 .931 36
What activities does the school principal carry toutotivate the members of staff] 2.25 1.180 36
How long have you been in the institution as atieg® 2.31 1.009 36
Have you ever been under another principal in #réod you have been in this schq 1.11 .319 36
How does the principal handle cases of weak pedmsth 2.17 1.342 36
How does the principal handle cases of non-perfogrmembers of staff? 2.33 1.394 36
How does the principal handle academic issuestaftgstudents? 1.89 1.036 34
How does the principal address low academic pedora? 2.06 1.330 36
How does the principal ensure continued high ac&dperformance? 2.19 .889 36
If yes, was the school performing academically? 2.58 .806 36
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Item Codes
Table8
Code Item
A How frequent do you hold management meetingsoa@mic issues?
B How does the principal academic resolve acadésies raised during the staff meetings?
C What activities does the school principal camyt motivate the members of staff?
D How long have you been in the institution asacker?
E Have you ever been under another principal irphéd you have been in this school?
F How does the principal handle cases of erranwvaak performers?
G How does the principal handle cases of errantnamdperforming members of staff?
H How does the principal handle academic issuextifiy students?
I How does the principal address low academic perémce?
J How does the principal ensure continued high exéa performance?
Table 9
Correlations
Control Variables A B C D E F G H [ J
If yes, was the school performing academicq A| Correlation 1.000 .324 .24q .1471 -.114 .213 .06§ .21Q .033 -.304
Significance (2-taile | .057 .158 .41§ .524 .21 .709 .22 .851 .07%
Df 0 33 33 33 33 33 33 33 33 33
B| Correlation .3241.000 .374 .059 -.057 .143 -.103 .253 .08§ -.027
Significance (2-taileq .057 | .028 737 .747 .414 55§ .147 .624 .90%
Df 33 0 33 33 33 33 33 33 33 33
C| Correlation 24§ .3721.00( .107 -.144 -.067 -.19¢ .142 .301 .279
Significance (2-taileq .159 .028 | 541 .403 .703 .274 .417 .07¢ .10%
Df 33 33 0 33 33 33 33 33 33 33
D| Correlation .141 .059 .10%1.00( -.033 -.415 -.464 -.051 .00§ .07¢
Significance (2-taileq .41§ .737 .541 | .854 .013 .00§ .777 .964 .68
Df 33 33 33 0 33 33 33 33 33 33
E| Correlation -.117 -.057 -.144 -.033 1.00( -.304 -.35] -.227 -.084 .084
Significance (2-taileq .524 .747 .403 .852 | .074 .03¢ .190 .631 .624
Df 33 33 33 33 @ 33 33 33 33 33
F| Correlation 213 .143 -.067 -.415 -.306 1.00¢ .76§ .221 .171 .11
Significance (2-taileq .219 .414 .703 .013 .074 | .000 .201 .32 .509
Df 33 33 33 33 33 0 33 33 33 33
G Correlation .069 -.103 -.190 -.464 -.35] .76§ 1.00( .085 .087 .033
Significance (2-taileq .709 .559 .274 .00§ .03¢ .00( | 626 .639 .853
Df 33 33 33 33 33 33 4 33 33 33
H| Correlation .21¢ .253 .142 -.05] -.227 .221 .08 1.00( .627 -.014
Significance (2-taileq .229 .147 .4171 .774 .19¢ .20] .624 | .000 .937
Df 33 33 33 33 33 33 33 O 33 33
| | Correlation .033 .08 .301 .00§ -.084 .171 .087 .6271.00( .34%
Significance (2-taileq .851 .624 .079 .964 .63] .32 .63¢ .00 | .044
Df 33 33 33 33 33 33 33 33 g 393
J| Correlation -304 -.022 .27 .07¢ .08q .119 .033 -.014 .342 1.00(
Significance (2-taileq .079 .904 .105 .688 .624 .50 .853 .937 .044
Df 33 33 33 33 33 33 33 33 33 (
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4.4 Summary

This chapter has illustrated the empirical resaftgshe study. Descriptive statistics were used rnialyze the
background information. Measures of central ten@sn@and dispersions presented the expected scores o
measures from groups of scores in the study. Measafrvariability, such as standard deviation, rimfed about
the distribution of scores around the mean of tiséridution. Frequency distributions show a recofdthe
number of times a score or record appears. In otdedetermine the relationship between the various
management styles and schools’ academic performdearson correlations were used. Overall the rgsli
show that the schools that tended to use demo@tgties of leadership tended to score higher perdioice than
those that used autocratic styles of leadership.

5.0 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

51 Introduction

The findings were presented and discussed in tle®iqurs chapter. This chapter presents the summary,
conclusions and recommendations of the study.

5.2 Summary Finding

This section presents a summary of the key findofghe study.

Findings of the study indicated that majority (548bthe teachers who participated in the studyteeh in the
teaching profession for a period exceeding 5 yeahich is long enough for them to respond objedyjivte
questions in the study. The findings also showed the teachers who had been in their current dsHoo a
period exceeding 3 years were the majority (66%)indicator that they had stayed in their respectighools
for long enough to understand them, hence objectgponses were expected from them. The findings al
showed that the teachers who had served underafiffgrincipals in the same school were the maj¢64%),

an indicator that the respondents were able to raal@mparison between more than one managemees.styl
Further, the findings indicated that that majoritythe respondents (62.0%) held management me&eting
academic issues once a term, while the least ramleesd“once a week” as indicated by (16%). Thisns a
indicator that meetings were not very frequent. Tihdings also show that majority of the princip&63%)
discussed with the teachers academic issues rdigéng the staff meetings, while the least rank&%b) was
“the principal leaves it to the teacher to make fthal decision”. The findings also show that m#jpof the
respondents (34.0%pdicated that the school principal carry out openognition and monetary rewards to
motivate the members of staff, and the least rar{ké&o) was “no recognition at all to motivate memsbef
staff”.

With respect to disciplinary measures the principadlertake on errant and weak performers, majofitthe

respondents (50.0%) indicates the principal pusistreant and weak performing teachers. The leadtech

(8.0%) was “suspension as the means of discipliaingnt and weak performers”. The findings alsonsftbthat

at least 50% of the respondents were of the opittiah principals use counseling and warning as sedn

dealing with errant and non-performing memberstaffsThe least ranked (14%) was “dismissal asrteans

of discipline by the principal on members of staff”

The findings also indicated that majority of thénpipals (44.0%) hold meetings with students onklebasis

to handle academic issues affecting students. &t Fanked (14%) was “principal takes a vote wsitldents

and teachers handle academic issues affectingrélid®ajority (50%) indicated the principal disces with

the teachers on how to improve on various subjedtis low academic performance. The least rankenh ite

(8.0%) was “the principal holds meetings with thlaol fraternity and relies on others views to maldecision

to address low academic performance”. With resfiegtays to ensure continued academic performandady

principals, majority of the respondents (56.0%)idated the principal ensures continued high academi

performance by discuses with members of staff @nsime. Overall the findings show that the schtws

tended to use democratic styles of leadership tetmiscore higher performance than those that astmtratic

styles of leadership. The next section presentslasions of the study.

5.3 Conclusions

Based on the findings of the study, this secti@sents the conclusions.

The ideas conveyed in this study are in respongbdaaesearch questions set forth. This study mebiets

primary objectives which were:

® To assess whether autocratic management styleeimtfu the academic performance of Public
Secondary Schools; (ii) to assess whether demoanmainagement style influences the academic
performance of Public Secondary Schools;
(ii) To assess whether laissez-faire management siffleence the academic performance of Public

Secondary Schools; and
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(iii) to assess whether situational management styleeindes the academic performance of Public
Secondary Schools. This result shows that thereedationships existing among the constructs of
the study, and it confirms proposed ideas in thet fhree chapters. Hence, it is concluded with
some contributions to the literature.

The first significant conclusion of this study &t management styles in relation to academic paegnce were
researched from a different approach; hence a broaad deeper picture of management styles iniogelab
academic performance was investigated. Previowdlyresearches on styles of management and academic
performance were often conducted in Western camtsuch as Germany and United States (Kreitner and
Kinicki, 2004). In this study, the ideas of theklihetween management styles and academic perfoemaaie
brought to an emerging economy (Kenya). The purpdsthis study was not to compare between these two
groups of countries, it was to put the researctecepts in different situations and environmentsrideo to see

the reactions of managers toward environmentaéssu

The findings of the study lead to a number of igiions, and also indicate some potentially frhigfuenues of
further research. The results offer evidence ferwtarious management styles as an important rolepoove
academic performance of public secondary schoatsoling to Nsubuga (2009), management plays a very
crucial role in galvanizing all the other factorsthe school together. Furthermore, despite the tfat the
management is very important in the achievemenjoads of Secondary schools, its’ contribution tgioved
school performance will not be maximized unlessdégship and management are distributed and shared
significantly with others. Bearing this in mind,etlvarious stakeholders in the education sectorveatk on
researching efficient solutions to reduce negatiffects as well as increase positive effects ofabeeptable
management styles.

54 Recommendations

54.1 Recommendationsfor policy and practice

In view of the findings of the study, the followinggcommendations for policy and practice are made:
Management, especially by the principals, is a é@ytributor to the overall academic achievemergtaflents
in National Examinations at Secondary School lemekenya. The management style employed by pritgipa
goes a long way in determining the level and qualfteducation that is offered in their respectetools, and
most importantly, the caliber of students that sishool produces after four years in secondary dchioc
therefore of utmost importance that the princip@lees the best management styles in the marketgare that
the goals of success are met.

In the democratic style of management, the empbwaee allowed by the manager to take part in tbeqss of
making decisions. Principals seek information, apia and preferences, sometime to the point of ingpetith
the group, leading discussions, and using conseosusrajority vote to make the final choices. In feb
secondary school set-up therefore, it is recomnubridat before coming up a decision, inputs of theous
stakeholders ought to be sought, analyzed and denesl.

54.2 Recommended areas of further study

Although this study is one of the few that empilticadentifies the relationship between various mgement
styles and academic performance in Public Seconsigmgols in Kenya, it can be expanded to the faligw
areas:

(i) Future studies are suggested to investigatetieets of other factors like the relationshipvibetn principals
level of education and schools academic performamiecipal’s accountability in utilization of schls’ funds
verse academic performance among others, whichiatveeen investigated in this study.

(i) Future studies can replicate this study udarger samples, different geographical area arfdréifit contexts
such as the private sector.
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