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Abstract
The paper discusses the general organization aregation of Asante Bekwai United Schools’ Arts amdfts
Centre as a model of TVE in the country during18d0s. In particular, it focuses, inter alia, dmetpositive
consequences of judiciously utilizing the “top-doaimange” and “bottom-up change” to use the words of
Fullan (2007) in TVE educational policy formulati@md implementation in colonial Ghana. This featsw
achieved through the leadership efforts of theigritolonial administration, the four missionarydies then at
Asante Bekwai (namelghe Methodist Mission, the English Church Missitiee Catholic Mission and the
Seventh-day Adventist Mission) the Asante Bekwaditional authority and the Achimota College in A&c It
further discusses the nature of the curriculumhaf €Centre and its utilization of local expertisetle teaching
and learning processes, and the effects of thene generating activities at the Centre. In #msleavour, a
critical analysis of relevant historical informatioretrieved from the Public Record and Archives &&pent
(PRAAD) office in Asante Region of Ghana was uadtert by the authors. The study, inter alia, reveéahat
the collaboration between the Centre and stakehsldesatly contributed to the steady progress ef @entre.

It was again observed that the curriculum of t@entre was quite versatile; capable of equipping it

beneficiaries to acquire relevant skills for protiuve livelihoods. The vibrant nature of the Centvas also
evident by the fact that the income that was gdedrrom the activities was used to procure soméstfor the
Centre. Undoubtedly, such an educational initiatives bound to grapple with teething challenges amwdas

15



Historical Research Letter www.iiste.org
ISSN 2224-3178 (Paper) ISSN 2225-0964 (Online) s.l_ij
Vol.40, 2017 IIS E

anticipated that such challenges would be quicklgrassed for smooth progress of the Centre. Fustudies
into such challenges and their remedies are thuseraged.

Keywords: Asante Bekwai; Arts and Crafts; mat weaving; pgtteurriculum, Achimota.

1. Introduction

An examination of the organization and activitidsAsante Bekwai United Schools’ Arts and Crafts €en
during the colonial period, from 1940 to 1950, mngrally the main thrust of this paper. Specificathe
collaboration among major stakeholders to prombte dctivities of the Centre, nature and dynamicshef
curriculum at the Centre, effective utilization lotal expertise in the teaching and learning psecat the
Centre and its income generating capacity andbeikkxamined.

2. Background to the Study

Prior to the introduction of Western formal edima in Ghana, the indigenous people were engaged i
variety of industrial and agricultural activitieach as goldsmithing, ironsmelting, saltmaking, ltlateaving,
farming, hunting and animal rearing ( Buah,1980jisTwas to ensure constant and uninterrupted swgfgbod,
provision of adequate clothing and shelter for ¢tbatinuous survival of the various Ghanaian comitesi
According to McWilliam and Kwamina-Poh (1975), Doofl1975) and Sarpong (2012), the youth were highly
encouraged to learn the vocations and occupatiskils of either their parents or those within thei
environments to make them economically functiomalorder to ensure the physical maintenance of their
families. Antwi (1982) explains that “within the@homic sphere, it [traditional education] traimgl asupplies
both farmers and artisans adequately to supplyetpgired goods and services” (p.26).

With the introduction of formal education, in tharth of castle schools, along the coast of moderan@ha new
educational system which placed much premium endiit/ academic education began in the countrys maiv
educational system, no doubt, served as a cat@yshe gold trade in particular (McWilliam and Kmena-
Poh, 1975). However, during the missionary anddbienial periods in the country, there was a réwuale
expansion of the school curriculum to include TecaliiVocational Education (TVE) programmes (Antwi,
1982, Odamten, 1978). The Basel Mission which athits activities in the country in 1928, for exdeyp
vigorously promoted TVE in all the schools it ediged in the country. Gordon Guggisberg, the @b
governor from 1919 to 1927 also promoted TVE in ¢bentry particularly through the establishmentfafr
trade schools at Mampong in Ashanti Region, Asuaear Cape Coast in the Central Region, Tamatkei

Northern Region and Kibi in the Eastern Region.u§hoy the 1930s and 40s, formal schooling focusimg
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academic and technical/vocational training had bexwery popular in the country. The natives of Asan
Bekwai and its environbad, by this time, become well acquainted with falrschooling due mainly to the
educational efforts of the pioneer missionary bsdiach as the Methodist Mission, English Churchshdis,
Catholic Mission and Seventh-day Adventist Miss{@&®kwai United Schools Arts and Craft Centre, Anfoi
Report, 1943). It was therefore, not surprising thavas at Asante Bekwai that a new model of Tirg&he form
of Arts and Crafts Centre, was established in #myel940s through the collaborative efforts of ttidonial
government, the four Missions and the traditiondharity
It must be said that even though other Arts andt€mogrammes existed in the country at the tithey were
just departments or sections of existing educatignatitutions which were largely focused on other
academic/literary programmes. That of Asante Belkvas a complete Centre mainly devoted to the tegobi
practical indigenous skills to pupils at the pastrary level in the Asante Bekwai community andeits/irons.
3. Objectives of the Study
The objectives of the study were as follows:

a. to examine the nature of collaboration betweenfbente Bekwai United Arts and Crafts Centre and

Achimota College;

b. to describe enrolment levels at Asante Bekwai Wih#tgts and Crafts Centre

c. to discuss the diverse nature of the Curriculurthef Asante Bekwai United Arts and Crafts Centre

d. to examine the utilization of local expertise Iretteaching and learning process at Asante Bekwai

United Arts and Crafts Centre

e. to examine the income generating activities of As@ekwai United Arts and Crafts Centre; and

f.  discuss the challenges and antidotal measurbs dtsante Bekwai United Arts and Crafts Centre
4. Significance of the Study
The Asante Bekwai United Arts and Crafts Centesetlves special attention because it was theofiiss kind
in the country and examining it to delineate itditatian functions could provide important lessdios the
country’s contemporary search for an educationafjmme that is capable of providing pragmatic témhs to
the socio-economic challenges that confront itecHjrally, the collaboration among stakeholdershef Centre,
the curriculum diversity and the effective utiliat of local expertise in the teaching and leagrnpnocess at the
Asante Bekwai United Arts and Crafts Centre cowtdshudied by educational policy makers for adoptiod

adaption so as to make effective use of the acgruémefits in the implementation of TVE policy im&ha.
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5. Methodology of the Study

Archival documents retrieved from Public Recordd &dministration Department (PRAAD) office in Kunias
the Asante Regional Capital, constituted a majare® of information for the preparation of this papThe
contents of the archival materials retrieved wengjexted to critical scrutiny through the use afrfonodes of
historical writing which include the study of thertext, behaviour in natural setting, appreciatanthe
wholeness of experience and the centrality of pregation in the research process (Borg and G889} The
findings of the study as discussed below were tlieally presented.

6. Early Beginnings of Asante Bekwai United Arts ad Crafts Centre: A Collaboration with Achimota
College

As mentioned above, the Asante Bekwai United Anig @rafts Centre was established by the Britistoial
Administration in the early 1940s to provide preatieducation, in the form of Art and Craft, whialas “the
first ...of its kind in the country” to the pupils Asante Bekwai and its environs. The Centre opdrateler the
management of the ‘Bekwai Education Committee’ tigio the collaborative efforts of four Bekwai Scrol
under the management of the Methodist Mission,Ehglish Church Mission, the Catholic Mission aneé th
Seventh-day Adventist Mission (Bekwai United Sclsobits and Craft€entre, A Joint Report, 1943).

It is significant to point out that the buildin¢gap of the workshop of the Centre and its educatipnogrammes
were largely a replication of what was in existerteAchimota College. On ¥3March, 1944, the newly
appointed Director of Educational Work in Asante,M\A. Jones, wrote a letter to the Chief Commissioof
Asante in Kumasi; expressing his approval for tise of the same plan of the Achimota Arts and Craft
Workshop at Asante Bekwai, stressing the feasjbdif the Achimota Plan and its possible adoptioml a
adaptation to the Asante Bekwai’s environment, doneicated that:

This plan should, in my opinion, offer a very preing basis for a type of building
which could be easily constructed by village catpesout of local materials. The fact
that two rooms are separated by stores should ®briatual disturbance between the
classes using the building, while the back walbé store would be available in each
room for pictures and teaching apparatus (Joneg!)19

In addition “the furnishing with equipment [of tl@&entre] was to be sanctioned and supplied by tHandata
Arts and Industries” (Jones, 1944). Another areacalfaboration between the Achimota Arts and Craft
department and that of Asante Bekwai was in thehieg and learning (pedagogy) process. In a repothe

state of the Centre in 1943, it was indicated ttmhed craftsmen from Achimota Arts and Industmese to be
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appointed to provide instruction at Asante Bekw&pecifically, the following categories of craftsamé&om

Achimota were appointed as indicated in the Joayidrt:

a. One new Supervisor: a specialist in Arts and Craft

b. One textile Apprentice who has completed his coatséchimota.

c. One pottery Apprentice who has completed his coargehimota.

d. The total number of craftsmen including the Supenvat the Centre was six including an enabling
craftsman to handle about twenty pupils at a t{iBekwai United Schools Arts and Craft Centre, Joint
Report, 1943, p.1).

In addition, it was reported that the supervisonfrAchimota College visited the participating sclsageekly in

rotation [that is one week in each school] and destrated the drawings and paintings to the pupilss

collaboration between the two institutions might/édoeen deepened as a result of the interest showre

Asante Bekwai Centre through the active particgratf the four Mission Schools.

Significantly, one could talk of a striking featuréthe Centre which was the effective collabomatiw linkages

among relevant stakeholders. Apart from the faat these collaborative efforts were bound to ineeethe

popularity and the patronage of the Centre, it alas anticipated that such massive support wowd te the
provision of adequate resources to expand theitesiof the Centre. In addition, the intimation Birector of

Educational Work in Asante, W.M.A. Jones, that laglie carpenters” were going to be employed to asal |

materials to help put up the building was a palpabtiication of promoting the acquisition of manskills by

local artisans through employment creation and colu of the cost in establishing the Centre thiotlge use
of local materials. Furthermore, the utilizatiofithe expertise of the staff from Achimota Colegas a move
in the right direction since the staff at the Centould tap a lot of knowledge and new skills fromeir
colleagues’ vast experiences through various wastand training sessions.

It is worthy of note that the planning and orgatiama of the Centre at its formative stage provideportant

lessons for policy making and implementation inteamporary societies, particularly in Ghana. Onectife

way of promoting accelerated development in devatpountries is to involve local stakeholders wligy
making and implementation. The tendency of alwajgimg on foreign expertise and resources usualkythe
negative ramifications of increasing local debscduraging local initiatives and in most casesimg the
economies of most developing countries out of orffetlan’s (2007) argument that educational chaisgan
interactive process between the environment anerdtrces and not a lineal phenomenon is consideeey

relevant in this discussions. He observes thatis“ialso necessary to build and understand thepluire
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because educational change, after all is a sodimabl process” (p.8) “involving all kinds of indigual,
classroom, school, local, regional, and nationeticies at work in interactive ways.” (p.9). He fuettadmits that
“large scale reforms in the 1960s failed becaugecused primarily on the developments of inndwmas and
paid scanty attention to the culture of schools distticts in which innovation would reside”(p.9He submits
additionally, that to benefit substantially fromyaeducational reform or evolution, there must iecnciliation
and combination of “top-down change” and “bottomalange”. This, according to him, “ensures garrgedh
ownership, commitment or even clarity about theireabdf the reform (p.9).

Thus, the coming together of the four Mission Sdtido support the Centre, the decision of the Dineof
Educational Work in Asante to utilize the expertife‘local carpenters” and the support the Cengeeived
from the staff of Achimota clearly indicated thevas a reconciliation and combination of “top-dogirange”
and “bottom-up change” which was bound to ensuegrigring of ownership, commitment or even clarltpat
the nature of the reform” (p.9). Commenting on thetual and interdependent relationship between the
dynamics of an educational system and the enviratetheonditions and challenges, Kere (1996) nthes
“the education and training system [of a society]largely determined by the country’s socio- cualtur
economic, demographic and technological developrh&ntsome extent, Kere's observation was put acfice
at the Asante Bekwai Arts and Crafts Centre.

7. Enrolment levels at Asante Bekwai United Schools As and Craft Centre by 1943

Available records show that the enrolment levelpuwpils at the Centre from all the four schools avquite
encouraging. Below were the numbers of pupils Hredr corresponding classes: Standard 1: 77 pupils
Standard 2: 86 pupils; Standard 3: 93 pupils; Stechat: 118 pupils; Standard 5: 97 pupils; Stand&ard8
pupils; Standard 7: 59 pupils totaling 608 (AtsaBekwai United Schools Arts and Crafts Cent&3). This
enrolment level, by all standards, was very enagingg particularly, given the fact that pupils frath standards
in the four schools were actively involved in thetidties of the centre. It was also an indicatitrat the
activities of the Centre were popular with the Igoaople. One may not necessarily conclude thaetinelment
at the Centre was an indication of large demandl'fdE at the time, since attendance was compulsorafi
pupils in the four schools. It could however bilshat there was the need for the managers o€tdre to be
proactive and steadily expand the infrastructusallities to make the place attractive and spactousaintain

its patronage.
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8. Curriculum Diversity at the Centre by 1943

Drawing, painting, ceramics, textiles, traditiomaaving, woodcarving, matweaving, basketry, oféel store
constituted the core curricula of the Centre (AsaBékwai United Schools Arts and Craft Centre, 3948
general report on the activities of pupils at thentte during the period was instructive: “The chald have
enjoyed making their own colour and painting brgshdl classroom walls are [were] decorated witkigas of
writing -patterns, yam-outs, imaginative drawingsl dllustrations” (Asante Bekwai United Schools #Agnd
Craft Centre, 1943 p.2). Specifically, the perfarmoes and the curricula of the individual schoadsenassessed
and the following reports were given about eacthe:

E. C. M.[English Church Mission] Schoo[kave] done some wall paintings, writing-
patterns from Ananse stories, Geography, NatureySthlygiene and Civics.Roman
Catholic Schoolghave] done a very good work in yam-prirtéethodist School StdHas
also made imaginative drawindgdethodist School Std.2{g8hould work very hard). The
people have enjoyed mat-weaving, basketry, wooditgrto a larger scale, alongside
with traditional weaving. Experiments in textileadaceramics have proved successful
(Bekwai United Schools Arts and Crafts Centre, 1943).

Curriculum issues could be said to be intrinsicaliynected with the questions of the societal clanation of
existence/reality (ontology), knowledge (epistengghoand values (axiology) which constitute the asseof the
human life (Akinpelu, 1972). It is noteworthy titae various expectations of society are broadlpended in
these three categories of life and the school auirm must necessarily reflect these categories sokiety’s
conception of reality in terms of matter/physicalspirit/abstract provides a lucid indication oattsociety’s
world view regarding the nature and compositiomain (Pratt, 1980). For example, the society ¢tbasiders
man to be fundamentally composed of matter woultvide an education that will greatly develop theeol
physical qualities of its students whereas thaiespavhich is interested in the spiritual componeiit dwell so
largely on their inner/ moral qualities. On théerthand, if a society places equal premium on bterial and
spiritual faculties of man (dualism), then thatisbc will promote an educational system that willirnately
result in the harmonious development of the twoultiegs. The formulation and implementation of an
appropriate curriculum, depending on the preferesfcthe society, will ensure either the developmeithe
mental and moral capacities or physical/materialitigs or the simultaneous development of the two.
Epistemological issues (construction and validattbknowledge) are even more significant in thewdng up
of a school curriculum. This is because the gaygip of a society’s metaphysical/ontological (rgalnd

existence of man in particular) standpoint is bettene and appreciated when the knowledge acqyiredt
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empirical or rational or both) is put into practic€learly, the type of knowledge that would bevided and all
other activities that would be performed in theasahor within the learning setting would be higlihfluenced
by the cultural values and social norms (axiologf/the society, the school or where the learnintjree is
located. Curriculum development, in whatever foitmtakes, must take into consideration, the above
philosophical categories so as to be responsitieetoeeds and aspirations of society.

It could be said that the pupils at the Arts andftSrCentre benefitted from both the metaphysiodl material
components of knowledge; which when judiciously bamed could have provided them with holistic ediarat
capable of equipping them to be effective membéithair communities. Whilst their respective fogichools
which were owned by the Missions were undoubteciycentrating on moral/spiritual and literacgdemic
education, the Centre through its diversified icutum of drawing, painting, ceramics, textilesditional
weaving, wood carving, matweaving and basketry egsring for the physical/material needs of thpilsuln
other words, the concentration on the acquisitibappropriate artisanal dexterities of the pupiithe Centre
could be said to be reflective of the people’s gdobhy of utilizing their indigenous technical expaces for
their physical and material survival.

9. Utilization of local Expertise in the Teachingand Learning Process at the Centre
The professional backgrounds (that is the curriculantations) of the working staff, at the Centpart from

those appointed from Achimota College, providedeabr insight into the purpose and rationale ofGhaetre.
Records showed that an Achimota trained Arts aradtQupervisor, namely J.C.O. Okyere with the regi®n
number 1947/s/30 was employed to supervise theitiesi of the Centre at an annual salary of onedhech and
twenty pounds (£ 120.00). John Amoah, describeana®\sante Wood-carver untrained” was also onthef
staff employed at an annual salary of sixty poui#d60.00). Kwaku Wusu, an “Asante Weaver untrdiretch
salary of forty eight pounds (£ 48.00) was also leygd at the Centre. Two other staff members, Kwas
Boamah, an “Asante Bonwere Cloth Weaver untrain@add Malam Gado “Asante & Hausa Mat Weaver
untrained” at the annual salaries of fifty poun@5Q.00) and thirty pounds (£ 30.00) respectivelyenalso
employed as teachers at the Centre (Bekwai Unithd@®s Arts and Crafts Centre, 1943).

Judging from the areas of specialization of thehess, one can say with certainty that the Ceptezed much
premium on the acquisition of employable and preéigtacskills of the pupils especially, those whoravet
Standards Two to Seven. Painting could be saiget@a vocational course, since those who speaializét
could be employed to paint people’s houses in thanfe Bekwai vicinity and beyond, thereby contiitmito

their income generating activities and enhanciregatksthetic engineering of the Asante Bekwai toypnashd its
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environs. In addition, the learning of other vamaal skills was highly patronized. For examplewituld be
recalled that, in assessing the three schoold@fQentre, the Standards 2-7 pupils of the Methdlifool,
were particularly reported to have enjoyed mat-wepwasketry, wood-carving and traditional weaving
Indubitably, technical vocational education is kill-@cquisition phenomenon which thrives on consta
practice. To acquire the relevant skills therefoequires not only the availability of appropriatols and
equipment, but teachers/instructors with the raguisractical skills to provide quality training the students.
The employment of locally non-professional teachels® referred to by the management of the Cergre a
“untrained staff” who were very adept in the cradtsd vocational skills that were taught at the €@emtas
therefore very unique and could be said to be gortant milestone in the development of educatiomiodern
Ghana. The word “untrained” used to describe temscheo doubt, refers to their lack of western fdrma
education, and it was possible that they were @limmates. It is significant that this was prdibhathe first time

in Asante that the services of such “untrainedicteers were being effectively and efficiently el in the
formal school systemHitherto, the phenomenon of teacher recruitmenhénformal educational system in the
region was restricted to professionally trainedspanel, and for the Centre to somehow veer offstatus quo
and consider it useful to employ these locally fainted” teachers was very innovative and cost &ffec In
terms of the cost of employing these “untrainedialateachers, one would say that since they wesa fweople,
who were already residing in the Asante Bekwai camity, it was very likely that their cost of livipgn terms

of availability of accommodation and provisionfobd, was economically low.

It is also noteworthy that the Centre was concemiigld the impartation of the vocational and praaitiskills of
other localities in the country to the pupils witithe neighbourhood of Asante Bekwai. For examipli, a
common knowledge in Ghana that the woodcarving dothweaving were originally the major professiards
the natives of Ahwiaa and Bonwire (then spelt asm@are), in the Asante[Ashanti] Region respectivel
Whereas Asante Bekwali is at the south-easterngbaumasi, both Ahwiaa and Bonwire are situatedhia
north-eastern part of Kumasi, about fifty and sifie kilometers respectively away from Asante Bekw
Mat-weaving was also a vocational preserve of #napfe in the northern part of Ghana. The distdetereen
the northern part of Ghana and Asante Bekwai & @kree hundred (300) kilometers. To have empuloye
experts in crafts predominantly done in communife@saway from Asante Bekwai meant that the marsagér
the Arts and Crafts Centre were largely commitieeisuring that the pupils acquired skills thatldaunake
them versatile and productive wherever they fouraselves in the country. It is noteworthy at thige, that

the pupils at the Centre were making progressrimgenf gaining dexterity in at least one or twoftsraaught
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there. For example, it was reported that, “the Wwepwof mats is already known to the pupils and thatskills
they have already acquired are such that theybwilable to continue in such crafts as basket-makKiianes,
1944, p.2). The report further stated that, “thet that the class teachers were actively emplalggihg our
visit [the Provincial Inspector and his team] wasenworthy, since they will doubtlessly have benedfit (Jones.
1944. p. 2). The specific benefit derived by thesslteachers in the report is a bit ambiguouspielis bound to
think that the benefit was in respect of their asitjon of skills in the crafts by their pupils si& that would
ensure the sustenance of their jobs as instruetotise Centre. It would be recalled that somenéna were
brought from the Achimota School to help the Cemtnd it was possible that most of the class teacimethe
four schools took an advantage in learning sontaeskills themselves.

10. Income Generating Activities of the Asante Bekai United Arts and Crafts Centre

The items and products made at the Centre werdlyisodd to generate income for the school. Fomepte, in
1943, the Centre got twenty five pounds (£ 25.0@mf the sale of “models made by the pupils and
craftsmen...to Messrs Egremont and Co” (Bekwai UnBetiools Arts and Crafts Centre, 1943, p.2) toajefr
part of the cost of the requisition made for tomfsl materials for the Centre. It is noteworthyt thsing the
Centre as an income generation point was good ideayertheless turned to be counter-productivehasvn in
this report: “the selling of materials made by fheils had been over-emphasized and as a resuils @ipal
tools from the Centre to use them for their owrvae work at home” (Bekwai United Schools Arts &rafts
Centre, 1943, p.2). The stealing of the tools at@entre was most unfortunate and could perpetdaligage
the moral fibre of the pupils, but putting the ngwlcquired skills at the Centre into constant pcacat home
was a desirable educational practice. Even thohighnmanagement of the Centre provided an antidate t
strengthen its supervision by increasing the nunabestaff at the Centre (Bekwai United Schoolésfand
Craft Centre, 1943, p.2), another alternative @ddwslve beerencouraging the parents/guardians of the children
or other interested groups such as the Christiasions to acquire the tools for the pupils to useome after
school hours. The 1944 Revised Estimates, shothieg@xpenditure and revenue of the Centre, pro\addsta
worthy of comment. In all four hundred and six pds (£406.00) was received and the whole amount was

spent. The breakdown is as follows:
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Table 5: Revised Estimates on Expenditure and Revefithe Asante Bekwai United School Arts and Graf
Centre. 1944 (Part One)

Expenditure Revenue

1.Salaries: Appendix ‘A’ £ 284 1. Contributions from Bekwai Stool £ 110
2. Equipment £ 80 2. Government Grant 221
3.Repairs and Replacement £20 3. School fees £ 44
4.Petty Expenses £12 4. Sales of Work from Craftsmanship £ 40
5. Contingencies £10 Total .. £ 406
Total ... £406

Source: PRAAD.ARG.I/13/24/9.Appendix IIl. Bekwai lted Schools Arts and Crafts Centre. Revised
Estimates-1944.

Another Expenditure and Revenue data has been givbe table below:

Table 6: Revised Estimates on Expenditure and Revef the
Asante Bekwai United School Arts &rdfts Centre.1944 (Part Two)

Expenditure Revenue
£
Supervisor 120 Government 96
Watchman 26 Native Administration 110
Labourer 26 5
Equipment 39 0

211 211

Source: PRAAD.ARG.1/13/24/10-Bekwai United SchoAl$s and Crafts Centre. Revised Estimates -194%& Ar

and Crafts Section.

11. Cost Sharing Arrangements at the Asante Bekwdirts and Crafts Centre
The above data showed clearly that both the Goventiend the traditional authority showed real comedout

the progress of the Centre. Even though the calajovernment was the largest financier of the feerthe
financial support provided by the traditional auttyoat Asante Bekwai (Stool/Native Administratjomas very
significant in two senses. In the first placestibwed a steady change of negative perception éfetrovision
of Western formal education and vocational educatia particular, among the people of Asante arg th
occupants of their stools. The people of the As#bgdom resisted Western formal education rigbnfrthe
outset with the reason that its acceptance waartemint to imposing a foreign culture and a newgi@h on
them. This change of attitude was given impetusmthe traditional authority at Asante Bekwai ciimitted
about half of what the colonial government gavgast to the Centre, in the first instance, andentban what

the colonial government gave in the second instafibés gesture of the traditional authority speakfime
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about its willingness to support formal educati@stigularly in the form of vocational and techni¢edining.
What led to this massive support to the Arts anaftSrCentre by the Bekwai traditional authorityttes period
deserves some investigation.

In the first place, it was felt that combining semmount of literary training and skills in craéisd vocations
was bound to enhance the employment opportunifiéeeopupils especially after Standard Seven. HAmate
were instances, already alluded to, where pupiteweaking products with the tools at the Centresade to the
public; a palpable signal that something good caolahe out of the Centre if supported financial§econdly, it
was also possible that the traditional authoritgl fia morale boosted when the Centre was estallishéheir
locality, the first of its kind in the country arniderefore was morally obliged to support the effecfunctioning
of the Centre.

The report on the Centre by the Provincial InspeofoAsante Schools on 24 ebruary, 1944, showed that the
activities at the Centre, by all standards, wergpssing quite steadily. The report indicated sibjects such

as pottery, weaving, basketry, mat-weaving andiegrfeatured prominently in the curricula of then@e.

12. Conclusion

In conclusion, it could be said that the provisimd practice of technical/vocational training a¢ thsante
Bekwai Arts and Crafts Centre offered an opporufidr people within the locality of the Centre teafn
vocational and technical skills in addition to iiterary education provided by the normal schoaticulum at
the various compounds of the four United Schodds gfarticipated in the activities of the Centra. phrticular,
the effective collaboration among stakeholderdef@entre to support the activities of the Certre versatility
of the curricula at the Centre and the effectitiization of the local expertise to impart apprape skills for
income generation at the Centre could be studiedraplicated by stakeholders in educational prowisiin

contemporary times for increased productivity aockterated national development.
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