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Abstract

The importance and linkage of education to the ldgwveent of any society is well known. It is in rgoition of
this importance that the international communitd governments all over the world have made comnmtsme
for citizens to have access to education while @&goroving on the quality of education. Hence, thiady
focuses on education, particularly achieving UrsdaéPrimary Education under the auspices of théehtiium
Development Goals in Nigeria with Oyo State asdhse study. The data required for this study wetbeged
through the use of instruments of questionnairdse $tudy revealed factors affecting qualitative cadion
which include inadequate funding, inexperienced lactluster teachers coupled with non-mentally stating
teaching methods. Based on the findings, the stedpmmended the following (a) thorough trainings of
teachers through workshops and seminars (b) the gtaerernment should involve more privileged induals
through its ‘Adopt a School’ program (c) the syllatshould be modified to accommodate the developared
the acquisition of relevant skills (d) schools ddobe effectively and frequently monitored by thecessary
body (e) measures should be taken to discouragerstsifrom hawking on the streets after schoolgdhdhis
however should be replaced by taking after schesddns. These recommendations are expected tovienghre
decaying educational standards in Nigeria.

Keywords: Millennium Development Goals, Universal Primary Edtion, United Nations Millennium
Declaration

1. Introduction
In September 2000, 189 world leaders met at théeMilum Summit and committed themselves and their
countries to eight goals known as Millennium Deypeh@nt Goals (MDGs) aimed at meeting the needsef th
world’s poorest people (UNDP, 2005). These goatailted from deliberations on how to make significan
measurable improvements to people’s lives, withullienate objective of reducing poverty throughthé world
(Ejieh, 2003).
The eight goals, which are to be met in partnerstith the world’s leading development institutiobg the
target date of 2015, are to; eradicate extremerppaed hunger, achieve universal primary educagwomote
gender equality and empower women, reduce childtatity; improve maternal health, combat HIV/AIDs,
malaria and other diseases, ensure environmengtdisability and lastly, develop a global partngrsfor
development (United Nations Millennium DeclaratiodQ00).For each of these goals, the world leaders
established yardsticks for measuring results, nst jor the developing countries but also for teweloped
countries that assist in providing the funds fovedepment programmes, and for the multilateralitasons that
help countries implement them (UNDP, 2005).
However, for the purpose of this paper, the focukbe on Goal 2 which stated explicitly has thddwing as
its targets:

 Ensure, by 2015, children everywhere, boys and gitke, will be able to complete full course of

primary schooling.
e Eliminate gender disparity in primary and secondzdycation preferably by 2005 and in all levels of
education not later than 2015 (United Nations Mitieim Project, 2005).

With two year remaining for the set goals to be,raatl with what is on ground now.
Can Nigeria achieve universal primary educatiogaapf the Millennium Development Goals by 2015tk
this paper aims at examining the challenges andethsibility of meeting the Millennium Developme@bals
and especially on achieving the universal primalyoation target which will be due in 2015, usingoCBtate as
case study
These hypotheses will be tested
._Hypothesis 1
HO: There is no relationship between unfetteregs&to education and level of literacy.
H1: There is a relationship between unfettered sxt®education and level of literacy.
Hypothesis 2
HO: There is no relationship between free educatiuhlife skills.
H1: There is a relationship between free educatmmhlife skills.
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Hypothesis 3
HO: There is no significant relationship betweerléfinium Development Goals and achieving Universal

Primary Education in Oyo State
H1: There is significant relationship between Miltum Development Goals and achieving Universal
Primary Education in Oyo State.

This paper will be divided into four parts. Parteais the introduction, part two is the theoretiaapect, part
three addresses the genesis of universal basicagolicin Nigeria and lastly, part four analyses the
questionnaires.
1. 2. Theoretical Framework
Development theory is a conglomeration of theotied studies how desirable change in a nation identa
recent times, Development as a concept was equeitbdindustrialization, urbanization, modernizatiand
westernization. It was seen as a process througibhwmoor countries gradually assume the qualities o
developed countries. More recently, it has beeruedgthat development is a multidimensional concept
involving different aspects of human existence sashchanges in social structures, popular attituates
national institution, acceleration of economic gtiomthe reduction of inequality and the eradicatibrabsolute
poverty (Edem, 2004).
Seer (1969) set the stage for the search for ‘n@aning and measure of development’ when he profgund
argued that:

The questions to ask about a country’s developmentherefore, what has

been happening to poverty? What has been happémingemployment?

What has been happening to inequality? If all thokthese have declined

from high levels, then beyond doubt, this has epariod of development

for the country concerned. If one or two of thesatral problems has been

growing worse and especially if all three haveyilt be strange to call the

result development even if per capita income hablkda (Seer, 1969: 23).
This explains its relevance in the study sinceN&Gs are a set of specific, quantified and timewmbtargets
on the various dimensions of human developmentme; poverty, hunger, wealth, education, gendejuality
and environmental stability.
The theory has a lot to do with the Millennium Digament Goals in the sense that development is a
conglomeration of theories, about how desirablengbhan a nation is made and the Millennium Develepm
Goals are a set of specific, quantified and tinrgets on the various dimensions of human developnmome,
poverty, hunger, health, education, gender equatityenvironmental sustainability (MDGR, 2005).
It therefore becomes obvious that both tends tosvael/elopment and so in order to achieve the Millem
Development Goals, it is important to put into ddesation, the various steps presented by the dpwent
theory. Since all development, interventions arentive countries, nations or even societies fronituation
which they are seen as being at their worst sanatind then we can come up with a good conclusiothe
Millennium Development Goals as a very good aneéptable step towards Nigeria's development.
The concept development being employed here isyahread one that seeks to encompass the gainsdkat
been made to improve the existential conditionbligeria in all fields of human endeavors. In akdk there is
sufficient evidence to conclude that not much laken place since the country assumed independeri@60D.
A number of measures reflecting the diversity adierships the country has experienced since thendec
republic (1979-1983) have been put in place toléattie perceived structural imbalance in the ecognom
Although these reforms have not been articulatedmadem with the aspirations of the MDGs, therkagever
no doubt that the extent to which they addressptioblem of development of a nation-state, partitulthe
productive forces and the productivity bases, & #xtent they are going a long way in meetingetkigectations
of the MDGs (Yaquab, 2004)
The Millennium Development Goals are steps diretbeehrds a change or also development, and if tB&H
are achieved, then we are sure of Nigeria emerigorg being a developing country to a developed tyuny
the year 2015.
This paper shows that these goals can only be \athiié the right methods are put in place, and ithiwhere
universal basic education comes in as a methodhiéang development in Nigeria’'s education.

1. 3 Differences and Similarities between UPE and UBE

Denga (2000) noted that universal access to educhtis been the prime target for Nigeria, sincenitugle of
the 1970s when the Universal Primary Education (El)Pscheme blasted off. This led to sharp incréase
enrolment from 6.2 million in the 1975/76 sessionl&.8 million in 1992. This sharp increase in ément
without adequate planning created problems. Mamga&itibnal programmes like UBE launched in the past
failed because of some factors.

Among such factors was inadequate public enlightarimand social mobilization, for full community
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involvement. The educationally-conscious Nigeriegan to lose faith in the U.P.E. scheme, dispagatiie
government's effort to finance the system which yraoncluded was a nightmare.

The overwhelming and unanticipated results of thidden educational expansion consequent upon tfie UP
scheme evidenced a profound shortage of learniaijitifss including space, a severe dearth of teeclad
funds to implement the system. Complaints starbeldet heard from parents and the general publicusecaf
the cost imposed on them from a programme thatpwgsorted to educate their children free of charge.

In addition, the teachers' morale suffered soméetbiat). Also, various kinds of levies were re-impdson
parents by some state governments in a bid to galtlee scheme. All these happened despite thelexcel
objectives and philosophy of the programme whicliewenunciated optimistically in the National Polioy
Education published in 1977.

Denga (2000) stated that, in an attempt to avadptioblems which impeded the realization of theectijes of
the past educational programmes, the governmetin@ditimplementation guidelines to facilitate suzsfel
achievement of the staled objectives. The guidslinelude:

. Public enlightenment and social mobilizatiom,lfdl community involvement;

. Data collection and analysis;

. Planning, monitoring, evaluation;

. Teachers; their recruitment, education, trainiegraining, and motivation;

. Infrastructural facilities;

. Enriched curricula;

. Textbooks and instructional materials;

. Improved funding; and,

. Management of the entire process.

OCO~NOUTAWNPF

1.3.1 The Need for the Universal Basic Education Scheme

The training of children and adolescents in thewsand aspirations of the nation is a very veriahstrument
for national integration and development. It wapested that educational reforms or re-organizatonld be
carried out to enable Nigeria’s education catettltierfuture professional needs (Ayeni, 2000). Téstructuring
is important, if we are to expect optimal resulbnfr our envisaged objectives of education. The Fder
Government’s involvement in the organization of UBEheme was therefore necessary if the integrafidhe
nationals was to be achieved. The scheme was alsioalile to enable the Federal Government ensate th
children are taught the culture of the society. Tesire to inculcate in children the knowledge itéracy,
numeracy and the ability to communicate made th& WBheme worthwhile. Apart from the above, therés
need to lay a sound foundation for scientific aeflective thinking, character and moral trainingd ahe
development of sound attitude, and above all, dgveh the child the ability to adapt to his champin
environment (Federal Government of Nigeria, 1981).

1.3.2 Universal Basic Education: M atters Arising

The Universal Basic Education as introduced byRbderal Government of Nigeria has been describedeahs
laudable but it appears that it is leaving manyéssunresolved which are likely to bedevil the paogme just
as the UPE scheme was.

The name ‘Universal Basic Education’ ordinarily wiblhave suggested that every Nigerian child, withou
exception would have access to basic educationowithindrance. Now that a ceiling has been plagethe
enrolment figures for each state of the federaiiois, obvious that limitations have been introdidic€his quota
limitation, according to the national co-coordimataas informed by the differential level of illigcy in the
states of the federation (Enemuo, 2000).

But you have to commend the Nigerian government+ei@rring to both former and present administragio
who are masters at putting worthy policies forwaud never back them up with the relevant actions.
Perhaps, at this juncture, it will be necessamgtasit the questions that have been asked by Eog(8000: 8).
(a) While placing a ceiling on the number of pupigistrable in the states, would the programmié tsti
qualified as ‘universal’?

The answer to this question is obvious.

(b) Does the placement of ceiling on enrolmentrégunot portray the UBE scheme as yet another eduic
strengthening and perpetuating the principles abtg system’, ‘educational disadvantaged’ and ‘atlanal
advantaged’ in admission.

(c) Is attainment of literary in education measlgab terms of enrolment?

(d) Does the fact that one comes from the so calteetationally advantaged state render one alscaidnally
advantaged and vice versa?

(e) Is the UBE really not an instrument for unjystlenying children in some areas access to or tight
education and perpetuate illiteracy to the wordd apirit of section 18(1) of the 1999 Constitutioh the
Federal Republic of Nigeria?

() Will the UBE scheme not attract similar counterlancing schemes by states whose sensibilities baen
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injured by the measure of deprivation as it hapgemken the Quota Admission Policy Scheme was iniced
in higher institutions of learning in Nigeria? And
(g) Will such states not run a counter primary edioty scheme that will render UBE meaningless?
The word ‘universal’ according to the Oxford Diatary of English implies ‘relating to or done by p#ople or
things in the world or in a particular group; apphble to all group’. The emphasis here is on theageh
‘applicable to all’ and this was also the view eegwed by Akunga and Attfield (2010: 1) who assett

Nigeria as other countries, is striving to ensunattall children have

unfettered access to education through the impleatien of the universal

basic education programme and comprehensive edoaaiorms. However,

despite the efforts, the education sector is stiiracterized by a variety

challenges. This has made access and participatieducation for a large

number of boys and girls a challenge. Statistieanfrthe 2006 School

Census show an enrolment figure of 24,422,918 (ri8¢302,269, 54.5%;

female - 11,120,649: 45.5%) indicating a gendeitypaf 83.6%. There are

however large geographical differences, with mor@es enrolled in the

primary schools than females in the North whileeamparity is recorded in

the South. About 65% of primary school childrentie North are male

while 35% are female. By and large, this fact iglioated by the gender

imbalance in participation, whereby girls are gkl disadvantaged.
As said, he is coming from the view of the disadaged children in the Northern part of the coun@ild
education and indeed education in general is v@myih that part of the country and this fact is [soged with
the above statistics. The insecurity problem thdacing the country presently can be partly traodthis fact. A
normal Hausa man is against western education @hdather send his child to the mosque where hiélaarn
the ways of Islam. Hence for the goal to adequdtedyup to its name, much attention must be plarethe
Northern part of the country.

1.4 Methodology

In writing this paper both primary and secondaryanseof data gathering were employed. Primary datae w
sourced through the use of a structured questiommdth the aim of giving an accurate fact of titeation in
the target population.Data collection for seconddaa includes materials as textbooks, journalgispapers,
library research, and internet. The method of aialthat will be used will be descriptive statistisuch as
frequency distribution, table, mean, charts, etd eorrelation analysis shall be adopted for tistirtg of the
hypotheses to describe and explain the targetshefMillennium Development Goals with the focus on
achieving Universal Basic Education. Also StatmtiPackage for Social Sciences (SPSS) will be dsed
analyzing frequencies and testing research hypeshes

1.4.1 HYPOTHESES TESTING AND DISCUSSION OF FINDINGS

Correlation analysis was used to measure the gBignife of the relationship between the dependedt an
independent variables.

Hypothesis 1:

Ho: There is no significant relationship between Bbfithium Development Goals and Universal Primary
Education

H,: There is significant relationship between Milleam Development Goals and Universal Primary Edocati
CORRELATIONS

Universal Primar
Education Millennium Development
Goals
Universal Primary Education Pearson 1 .209
Correlation
Sig. (2-tailed) .052
N 91 91
Millennium DevelopmerPearson .205 1
Goals Correlation
Sig. (2-tailed) .052
N 91 91

Coefficient of Determination (C.O.D)
The coefficient of determination is obtained usiagnula C.0.D =% x 100%
Where r = Pearson Correlation
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Thus;
C.0.D = (0.205)x 100%
C.0.D = 0.042025 x 100%
C.0.D = 4.2025%
The Pearson correlation of r = 0.205 therefore iegpl4.2025% shared variance between Millennium
Development Goals and Universal Primary Education.
Interpretation of results
The relationship between the variables (MDGs andvéfeal Primary Education) was investigated using
Pearson correlation coefficient. The results frahlé 1.2.2.1 above show that there is positive etation
(0.205). However, the relationship between botlietdes is slightly insignificant at 0.05 level a@sificance.
Thus, as obtained from the table {r = 0.205, pG50n = 100}.
Decision
Having found out that there is significant relagsbip between MDGs and Universal Primary Educative,
therefore accept the alternative hypothesig,(&hd reject the null hypothesisgH
Hypothesis 2:
Ho: Free education does not improve literacy rat®yo state
H,: Free education improves literacy rate in Oyoestat
TABLE 1.2.2.2 Chi-square Test

Free education hasimproved literacy ratein Oyo State

Observed N Expected N Residual

Disagree 10 22.8 -12.9
Undecided 12 22.8 -10.9
Agree 44 22.8 21.3
Strongly Agree 25| 22.9 2.3
Total 91

Test Statistics

Free education has improved literacy rate in Ogtest

Chi-Square 32.297
Df 3]
Asymp. Sig. .00d

a. 0 cells (.0%) have expected frequencies less3h@he minimum expected cell frequency is 22.8.
Interpretation of results

The contribution of free education towards litera@s investigated using chi-square test. The iefudn table
1.2.2.2 above show that free education has sigmifig improved literacy rate in Oyo state (32.287)0.0001
level of significance.

Thus, as obtained from the table {X2 = 32.2097,(G001, n = 91}.

Decision

Having found out that free education has signifiyaimprove literacy rate in Oyo state, we therefoeject the
null hypothesis (k), and accept the alternative hypothesig(H

Hypothesis 3:
Ho: Free education does not help in reducing the murabchildren hawking on the street in Oyo state
H,: Free education helps in reducing the number idiigin hawking on the street in Oyo state

TABLE Chi-square Test
Free education has helped to reduce the number of children on the streetsin Oyo State

Observed N Expected N Residual
Disagree 6 22.8 -16.9
Undecided 14 22.8 -8.8
Agree 41 22.8 18.3
Strongly agree 30 22.8 7.3
Total 91
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Test Statistics

free education has helped to reduce the numbéhiloren on the streets in Oyo State
Chi-Square 32.648
Df 3
Asymp. Sig. .00d

a. 0 cells (.0%) have expected frequencies less3h@he minimum expected cell frequency is 22.8.

Interpretation of results

The contribution of free education towards redudimg number of children hawking on the street iroGtate
was investigated using chi-square test. The refudts table 1.2.2.3a above show that free educdi&ps in
reducing the number of children hawking on theettie Oyo state (32.648) at 0.0001 level of sigaifice.

Thus, as obtained from the table {X2 = 32.648,@G6001, n = 91}.

Decision

Having found out that free education helps in réaithe number of children hawking on the streedyo state,
we therefore reject the null hypothesig)Hnd accept the alternative hypothesig.(H

CONCLUSION

Having understood the importance of education, civetral question to be answered remains if the iNige
government can meet the 2015 target of the MillemnDevelopment Goals and indeed achieve Universal
Primary Education. The emphasis here is on the viamtversal’ which in this context implies all ctilen
between the ages of 2-15, including boys and giriisjleged and the underprivileged will be in sohdVell,
the answer to that is yes, it is possible. Statistised in the course of this study indicate thedlment rate is at
88% and this is very commendable. Of all the 8 goélithe Millennium Development Goals, the succass in
achieving universal primary education exceeds ¢h#he other goals. Government has taken lauddfde®in
getting children of school age from off the strests putting them in schools.

But the following recommendations are importanttfar Millennium Development Goals to be attained.
Government should modify the syllabus to encourage the adipnisof inherent skills like creative arts,
creative writing, talent identification and groomiand the conduct of excursions for students tcewitheir
horizon.

The Board should develop an open line of commuigicahat allows for feedback for primary schoolsh8ols
should be able to communicate their challengeso(din the head teachers) and such should be surmgmaril
responded to.

The Role of Head Teachers

Apart from communicating challenges to the Boahd Head Teachers should also form a relationship wi
parents or guardians of pupils.
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