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ABSTRACT

The study was concerned with the NYEP as a wayrofiging labour to the education sectorin Bolggtan
Municipality. Questionnaire was the instrument usecollect data from 150 respondents from primang
JHS. Training programmes are organized by GES u@eabe pupil teacher with the requisite skills feaching.
Training content includes many topics but emphissgut on lesson notes preparation, methods ohieg@nd
the use of teaching learning aids. The trainingegithe pupil teachers is adequate and effectiveveder, the
time for training is not enough to cover many relevareas. The study recommends, among othersthihat
ministry of education should establish a link besw¢he NYEP and GES so that there can be a regubgly of
teachers to fill rural schools. The education sestwuld also focus on the NYEP as a new sourdabafur
apart from the formal ones. The training programmeganized by GES in equipping the pupil teachers f
effective teaching should include lesson notes gmatjpn, time management, motivation and identiica of
problem children.Training duration is an invalualaspect of the training programme andshould be made
relatively long for many areas to be covered.

Background to the study

The greatest resources of any society or nationtafeuman resources. The extent to which institugnable
each individual to become all that is capable afidpedetermines whether society will be rich or p@igarbison
Myers, 1994, Todaro, 1992). The success of a rateronomic and social development depends oruitsaim
resource. The success of any society or natiorefttier depends greatly on its human resource dewalnp
Countries such as Japan, Germany and a numbeupfriEs in South Asia have succeeded in indusgriavth
largely because of their human resource systerh Sygtem is a unique combination of efficient sd¢tsystem,
relevant academic education, vocational and teehnitaining, teaching effective learning habits and
maintaining a conductive learning environment. Bhexamples of industrial success indicates teaple
should be considered as a resource that shouldlbed; developed and managed (Prokopenko, 1995¢ Tha
positive correlation between human capital andonati productivity Schulz, 1961; Harbison and Myyelr864;
Gillis, Perkins, poemer and Snograss, (1987). HuResource Development is concerned with the inttbo
of organized skills and activities aimed at fostgriincreased knowledge, skills and competenciesseth
activities include learning, education, trainingdadevelopment (Gilley and Eggland, 1989). Educati®n
considered as an institution whose main functico isansmit skills, knowledge and attitudes thatisty needs
to make it productive. It is also the process #ables the world to harness their human resouwtenpals.
Considering the youth as human resource is andela which has gained much attention over the pastdes.

Once the youth are seen as assets having theyabiltontribute, the development is of growing ammcto
many countries. The Beijing Statement on Human ResoDevelopment for youth in Asia and pacific (P9
considered four areas of concern for human Resddeselopment in Asia and Pacific context. The fatgas
were: education, health, employment and partiapatin its third international conference in Jugép4 the
Africa Youth Foundation (AYD) noted that, althouglonsiderable progress has been made over the past
decades, the education and development of humanrees remain major problems in Africa. The confese
indentified five areas likely to be relevant gldpaind for most Africa countries: investment in ramresources
improving access to human development, and remtimeramployment, expanding appropriate knowledge
technology, improving education system and infradtire and good governance. Schools should therefor
provide the kind of education that will enable eaufividual in the society to realize his fullestpabilities for
development as human beings. The conference dirdébak the youth should be helped to learn aboet th
education opportunities and choices that are optmt#tem. It was for the issue of youth contribntto national
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growth that the government of Ghana under Presidehh AgyekumKuffuor introduced the National Youth
Employment Program as a way of getting the youtbottribute to the growth and development of theetg.
This program is still in operation presently.

Unemployment is one of the major problems facings leleveloped countries today. In a study of seven
countries, four of which were less developed,diftt 978) concluded that the proportion of males f@ndales
who aspired to non-manual jobs far exceed thegtmn economically active population actual ereghgn
those jobs. Thus unless the economic structure sbkves were to expand, there will be little likelitd that
these aspirations could be fulfilled. Consisterthviittle’s observation, it has been estimated fhain the year
1970 to about the year 2000 the rate of unemployménincrease 2.7 percent a year (world Bank, @98

The increasing number of educated unemployed yautkess developed countries calls into question the
contribution that the youth can make to econommagin at the societal level and to the developmédrthe
country as a whole. In line with this, the govermtnef Ghana under President J.A Kuffuor thoughttdit
introduce the National Youth Employment Programaasay of getting the youth to contribute to theisoc
economic development of the country. Some of tlaese¢o help deliver pre-and basic level educatermises in
rural areas where there are no sufficient teachers.

These youth who are non-professionals need someranb preparations to enable them handle the ass
situations. Preparation can take any form dependmthe job the person is to perform. For many pations
this preparation normally takes the form of tragnifrormerly, untrained teachers use to pass througthula
courses to enable them teach. These days, modutaesodo not exist. Though the NYEP has relevance i
education because it helps solve the problem chashortage, the question now is how are thehyengaged
by the NYEP to teach going to do their job withéating difficulties? There is the real need forsgouth to
be trained to suit into the classroom. The probddrhis study is therefore to ascertain how thetly@mployed
through the NYEP are prepared for the classroonkwoteaching in the education sector. The neezk#mine
the types of training given and evaluate the eiffeaess of the training becomes imperative.

Korth (1995) acknowledges the gap between currerfopmance and desired or predetermined performance
This gap can be narrowed or bridged when linkagesbatween educational institutions, charged wiih t
development of human resources and employers. Tikdhe need for an integrated system of educatioh
resource development of the individual, the orgatnim and the educational system.Collaboration éetw
education and organizations can provide a varittglevant learning opportunities for students.

Most developing countries have committed themsetaethe goal of “Universal” primary education withe
view that rapid expansion of educational opportasits the key to national development. Harbisod siyers
(1964) support the fact that there is relation leemveducational attainment and national produies:ifTodaro
(1992) also argues that there has been much imprenviein the plight of the average person of AsifticA and
Latin America. In the view of Todaro (1992), a pairp and secondary education, which does not addness
needs of its society, is seriously wrong. Educasibould therefore cater for the needs of the spdiserves.

Apart from those contributions of education as eexated above, the contribution of education to enun
development have been widely studied and documentedone of the most comprehensive studies,
psacharopoulus (1988) analyzed a list of poteriiefits inherent in mass education that includenyma
traditional claims: that it will raise living staacds and offer equal opportunities to all and terse as a means
to achieve a more egalitarian society and thathwilge the gap between ethnic and social grougiseisociety.

Education can only support or contribute to ecomogrowth and development when it is consideredtsn i
broadest sense: an educated population is moreugiee than an uneducated one, irrespective of tfpe
society. It appears that universal primary educatid at least 4-6 years can be regarded as minimum
requirement to sustain any kind of economic groviabr poor societies like that of ours (Ghana) thisans
universal literacy and numeracy through primaryosting should be given high priority in educatioalipy
decisions. In individualized societies this concertess salient, as most countries virtually hfadeeducational
participation. For the poor countries virtually keafull educational participation. For the poor cwigs,
however, this target enrolled in primary school§ 975 to 1977 ranged from a low of 17.4 percelfitimopia to
100 percent in republic of Congo. The figures fibtesss developed countries are 64 and 94 perespectively.
The total for net enrollment ratios during thisipdrand for this age group was 70.9 percent. Gleamlich
efforts remains to be made before primary educatéonbe said to be universal (World Bank, 1980).
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The national youth employment programme (NYEP) wasnulgated under former president John Agyekum
Kufuor’s regime to harness the talents and enewfitise youth in promoting the developmental agepdiarity

on human resource development as key support igrineth and development agenda has never changed. |
Ghana, about 26 percent of the population constitioé youth, falling within the age brackets of 3&byears,
and made up of both unemployed and underemployedamé women.

Since 2001, the then Government made a numbeterf/emtions to address the problem of unemployraadt
underemployment. This intervention began with regioon of about 95000 people mainly the youth from
educational, trade and professional backgrounds. Gbvernment preceded by undertaking skill trairamgl
employment placement (STEP) programmes to giveilseathployable skills to the youth and provide them
with employment opportunities.

This was followed immediately by the introductiohtechnical and vocational skills to the youth ither to
make them more competitive to the support the hureanurce development base. The National Youth fund
(NYF) and the Presidential Special Initiative (P&hd the various micro-credits

By way of scope, NYEP is intended to cover a widege spectrum of economic activities and socialicer
activities to the youth in their respective comntiesi with each District choosing a combination soich
activities or modules, based on the relative compgr advantage present in that locality. Scheroesupport
the small-scale enterprises and other programnaghb government initiated have also yielded ssoeeess
in the area of providing self-employment opportiesitto the youth.

Following the presidential directive and within tbentext of the Ghana poverty reduction strategyRS), the
Ministry of Manpower, Youth and Employment (MMY) d¢h&o establish a national secretarial and othetosec
ministries, departments programmes to facilitatdsdreation and placement for the various econamitures

as well as social services.The National Youth Emplent Programme has injected a good number of pupil
teacher into all nuke cranny of the country espigdiia rural areas where there are no teachers.

METHODOLOGY

The descriptive sample survey was used for theystBihce this study basically aimed at identifyimgw the
youth that employed to teach in the rural areasudn the National Youth Employment Program are areg
for the job or classroom work and to make genemtibns to Primary Schools and Junior High Schoolthe
Bolgatanga Municipality, it lends itself to the deptive survey and draw meaningful conclusionstfe study.
Stratified and simple random procedures were usestliect the schools and the pupil teachers engagdioe
NYEP in them in the Bolgatanga Municipality. Thehaols were stratified into circuits. This was ddoget a
representation to various schools and the pupdhters in them in since the problem may be pectdiatue to
their characteristics and locations. The schoolewsgratified into:North circuit, South circuit, &acircuitWest
circuit and Central circuit. After the stratifiedrapling procedure, specifically the lottery methmals used to
select the schools and the pupil teachers in tidm.names of the schools were written in slipsagfgr and put
into a container. One slip was removed at a timmnfrthe container for each group of schools. The
questionnaires were distributed and collected after week. In all one hundred and fifty (150) pup#échers
engaged by the NYEP were selected from thefiveifBlits. The questionnaire was the instrument deedata
collection.All the 150 questionnaires which werstdbuted or given out were returned, represendéimgturn
rate of 100%. The data collected was examineddosistency of responses.

RESULTS AHD ANALYSIS
Biographical statistics of respondents

This part of the study was to establish the nuntfeespondents and their sex, age, marital statusber of
years in teaching, salary taken, religion and acedgualification.

The study involved 150 pupil teachers employed uplothe National Youth Employment Programme in

primary and Junior High School in the BolgatanganMipality. Of 150 respondents 55.7% were male and
44.3% were female. Eighty-one percent (81.9%) efr#spondents had attained education up to Sengir H
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School and Technical School. Thirty-eight pointen{i38.9) were between the ages of 20-24, 6% wdiecka

the ages of 25-29. Only 2.7% are below 20 yearagefand only 18.8% are above 30 years of age.Birgy/-
point two percent (69.2%) spent more than one gaahe job, 18.9% spent 6-11 months and only 11h8%e

been teaching for less than 6 months. Also, 79.6%erespondents were Christians, 18.2% were Mgséind
2.3% were traditional believers. Finally, the mijoof the respondents (51.2%) were not marriech wi8.8%

being married.

Type(s) of training provided to untrained teachers

The study sought to find out the type of trainirigeg tothe youth engaged in teaching through th@oNal
Youth Employment Program.An examination of the cegfents’ responses is summarized in figure 1 below

type of training
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Figure 1:Type(s) of training provided to untrairtedchers

In ascertaining the method of training given, 67.698% and 56.7% saw orientation course, in-setvaiaing,
and on job training respectively as methods praVviole Ghana Education Service as a means of eqgjppém
with the necessary skills for effective teaching.

Further, 42%, 31.3% and 26.7% saw understudying piftfession teachers, attending short courses and
attending subject conferences and association ctgply. Only 25.3%, 20%, 19.5% and 9.3% saw gajnin
access to teacher training colleges, off the jalining, attending modular coursesand study leavéd pay
asmethods used .Therefore, orientation courseerivieg training and on the job training are the hods of
training most recognized by the Ghana Educationi&er. The importance of this training is in congmtiwith
(Harbison, 1976.3), view that a country which isbole to develop the skills and knowledge of itsgle@nd to
utilize effectively in the national economy will hmable to develop anything else. Majority of teepondents
agreed that in-service training was the last oemedraining they attended. This was followed biematation
course. The rest of the training programmes did@cgive any responses.

Content of training

The study sought to know the topic (content) of titeéning given to equip the youth in the classrotmbe
effective. The results of this investigation arensearized in figure 4.2.
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Figure 4.2: content training of teachers (Field ky@018)

The topics treated during training programmes itdetllesson notes preparation (74.7%), methodsachieg
(66.7%), use of teaching/learning aids (57.7%)s<leontrol (44.7%), lesson evaluation (42), schefmeaork
preparation (44.7%) and students motivation (28Phe majority of the respondents (74.7%) selectsdde
notes preparation as the topic treated during itrginThis means that lesson notes preparation, aise
teaching/learning aid and classroom control anceseh of work preparation are critical component hie t
training programme conducted by the Ghana Educéaienvice to equip youth for effective teachingalso
implies that the training is comprehensive enougprépare the youth for effective teaching.

Adequacy of training programs

The study sought to ascertain the adequacy ofitaigiven to the youth by way of their age, levédl o
understanding and TLM used. The results are predéntTable4.1.

The majority of the respondents opined that iniserwas most adequate in terms of their level afeustanding
(43.3%), TLM (43.3%) and duration (38.7%). Thisfaowing by on the job training and orientationucee.
They also agreedthat short course wasquite adeqddie rest of the training received relatively low
percentages.Thus, in-service training is an integaat of the training programme given by GES.Oté¢ion
courses and on the job training can occasionallgrganized to augment the in- service training.
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Table 4.1: Adequacy of training

Type of training program Level of understanding Adequacy of TLM Adequacy of training
duration
On the job training 20.7 17.3 13.3
In-service 44.7 43.3 38.7
Short course 4.0 9.3 10.7
Study leave with pay 2.0 2.0 2.7
Modula courses 1.3 1.3 3.3
Of the job training 0.7 2.0 7.3
Orientation course 17.3 12.0 13.3
Understudying 7.3 4.7 3.3
professional teacher
Access course into training 0.7 2.7 1.3
colleges
Total responses 98.7 94.7 94.0
No response 1.3 5.3 6.0
Grand total 100.0 100.0 100.0

Field work, 2018

Percentage distribution of pupil teachers’ problemareas before and after training

The study sought to elicit responses regardingeffectiveness or training by comparing the chalenthey
faced before training and the challenges they fafed the training. This is presented in Table4.2.

Table 4.2: Pupil teachers’ distribution before andafter training

Problem Areas Before training (%) After Training (%) % difference Effect
Class control 86.7 72.0 -14.7 Decrease
Lesson notes 66.7 66.7 0.0 Same
Appropriate  method of 53.3 34.7 -18.6 Decrease
teaching

Pupils behavior 62.0 33.3 -28.7 Decrease
Attitude of head 32.0 50.7 +18.7 Increase
Marking class exercise 38.0 31.3 -6.7 Decrease
Lesson preparation 38.0 30.0 -8.0 Decrease
Preparation of scheme of 58.0 34.0 -24.0 Decrease
work

Completing 57.3 85.3 +28.0 Increase

schemel/lesson note

Source: Field work 2018.
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As can be seen on the table4.2, the challengdseofduth/pupil teachers included class control rgieses from
86.7 to 72.0), lesson notes preparation (same @@ to 66.7), using appropriate methods of tear(decrease
from 53.3 to 34.7), pupils’ behavior (decrease fré20 to 33.3), attitude of heads (increase fron® 3@ 50.7)
marking class exercise (decrease from 38.0 to 31e3pson presentation (decrease from 38.0 to 30.0),
preparation of scheme of work (decrease from 58 34t0) and completing scheme of work (increass f68.0

to 34.0) and completing scheme of work (increasmfb7.3 to 85.0).

From the Table, out of the nine (9) challenges,(8jxof them had positives effects after trainihgttis, there
was a decrease in the challenges that they faee tedining was given to them. There was no impnoset in
lesson notes preparation after training was gieethiém, thus, (same). That of attitude of headscamapleting
scheme of work had rather negative to them, thas) 82.0 to 50.7 and 57.3 to 85.3 respectivelis $urprising
that lesson notes preparation which many of thpamsents agreed was one of the content of theiritain
received did not produce change in the pupil teachehis may be attributable to short training diora There
is an indication from this analysis that the trafigiven to youth engaged in teaching through tiER is
effective.

Conclusion

Training is invaluable in preparing for the teachprofession. The study was meant to determinethewouth
engaged in teaching are prepared for the job. T8 Goes this by organizing orientation coursessamvice
training and on the job training. Critical compohehthe training include lesson notes preparatinaethods of
teaching and the use of teaching/learning aids. iheservice training is the most adequate. Gehethke
training conducted by the GES is effective and cahensive though the challenges of lesson noteapmpn
persist. The GES would need to establish collammratith the NYEP for regular supply of teacherdiliothe
rural schools. This will help deal with the problehteacher shortage in the country. The educatmtor
should focus on the NYEP as a new source of labpart from the formal ones.The GES should do veell t
allocate adequate time and resources for the mguiof the engaged to teach through the NYEP. Thieitg
should be as comprehensive as possible encapgulisson notes preparation, pupil motivation, time
management, identification of problem children amothers.
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