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ABSTRACT

Learning disabilities are professionally diagnodéticulties with reading, writing, speaking, lesting,
spelling, reasoning or doing math. People withreay disabilities have trouble taking in informatithrough
their senses and processing that information atayrdo the brain-Usually they will receive scraiigl
information like a distorted radio signal or fuztgfevision picture. A child with Learning Disabylibppears to
exhibit emotional problems due to adjustment diffies resulting from academic failure. Sometimats khave
trouble expressing their feelings, calming themsgldown, and reading nonverbal cues, which can tead
difficulty in the classroom and with their peersu@&nts with undetected learning disabilities migdgnonstrate
undesirable behaviour for a variety of reasons.yTingght feel angry, sad, lonely, frustrated, or dlegs as a
result of focusing on their difficulties. Speciaeds students are deprived of a suitable educatiem they are
taught at a mismatched level with students how sigeificantly above their level. Children with Ieang
disabilities may have problems with Academics, alpdiome and emotional aspects. These problemsntiagy
over come through attending special education etassxd parental attention. There is a need fociape
education for children with learning disability andnduct awareness programmes regarding learngaipitity
and their common problems.

In India, elementary schools provide education f@lass 1 to Class 8. The children in these claasses
generally aged between 6 to 14 years. It is tha stge after kindergarten (Pre-Nursery, NursergpRor
Lower Kindergarten and Upper Kindergarten). Thetreage after primary education is Middle Schodhés
6th to 8th). In most schools in North India, chddrin Classes 1st to 3rd are taught Engliihdi, Mathematics,
Environmental Sciengeand General Knowledge. In class 4th and 5th tinar@enmental science subject is
replaced by General Science and Social Studies.eMemsome schools may introduce this concept is<C3a
itself. Some schools may also introduce a thirdjleage in Class 5th or even in Class &hanskritand French
are the most common third languages taught in imd@ools. At some places, primary education isl&bas
the education of Class 3rd to Class 5th and upatss@nd as pre-primary education. This is becensgy new
concepts are introduced in this class. Childrentanght painting instead of drawing and coloringgras are
taken, andVord Sum Puzzlin maths is introduced along with geometry.

Introduction

Learning disabilities are professionally diageslifficulties with reading, writing, speakingstiéning,
spelling, reasoning or doing math. People withrdeay disabilities have trouble taking in informatithrough
their senses and processing that information atayrdo the brain-Usually they will receive scraimigl
information like a distorted radio signal or fuzgjevision picture.

Student who can think logically and clearlaymot be able to write out a simple paragraph. An
articulate, informed student might be unable talrasset of instructions. These problems can ma#éfitult
for a student to learn as quickly as someone wiibasfected by learning disabilities.

Generally if a child's cognitive ability is luhigher than his or her academic performancesttent
is often diagnosed with a learning disability

Definition of Learning Disability

According to Individuals with Disabilities EducatidAct (IDEA), (2004), “Specific learning disability
means a disorder in one or more of the basic psgghal process involved in understanding or inngsi
languages, spoken or written, which may manifestfiin an imperfect ability to listen, think speakad, write,
spell or to do mathematical calculations. The tdoas not include children who have learning proklevhich
are primarily due to visual, learning or motor himags of mental retardation of emotional disturlzanc
environmental, cultural or economic disadvantages”.

People with learning disabilities have averageliova average intelligence (Gerber. 1998). In fact,
studies indicated that as many as 33% of studeithsLi are gifted (Baum, 1985; Brody & Mills, 199Jones,
1986). With proper recognition, intervention antslof hard work, children and adults with learndigabilities
can learn and succeed
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It is interesting to note that many successful pespch as Walt Disney, Alexander Graham Bell, and
Winston Churchill all had learning disabilities.
Types of Learning Disability
Learning disabilities can be categorized eithetheytype of information processing that is affected
by the specific difficulties caused by a processiaficit.
Learning disabilities usually fall within fobroad categories:

e Spoken language - listening and speaking.

e Written language - reading, writing and spelling.

e Arithmetic - Calculation and concepts.

e Reasoning - Organization and integration of

Ideas and thoughts

Classification of Learning Disabilities

Dyslexia Difficulty reading Problems reading, writing, dp®y, speaking

Dyscalculia Difficulty with maths Problems doing maths prabke
understanding time, using money

Dysgraphia Difficulty with writing Problems with handwritingspelling,
organizing ideas

Dyspraxia (Sensory Difficulty with fine motor skills Problems with mal—eye coordination,

Integration Disorder) balance, manual dexterity

Dysphasia/Aphasia Difficulty with language Problems understandgpgpken language,
poor reading comprehension

Auditory Processing Difficulty hearing differences Problems with reading, comprehension,

Disorder between sounds language

Visual Processing Disorde(Difficulty interpreting visual Problems with reading, math, maps, charts,

information symbols, pictures

Learning disability and Locus of Control

The term “locus of control” refers to a person’sgaeption of where rewards are derived in his or her
environment. Some people believe that they ardysodsponsible for the rewards or reinforcementt their
environment provides for them. These peoples degreal to as ‘internals’ because their rewardspareeived
to be under their internal control.

People who believe their rewards are due moredi, ichance, fate or other significant people irrthe
lives are referred to as ‘externals’. Many yearsesarch has established that there are fundandgfifeaences
between internals and externals, including the thaythese two groups relate to the process afuctsbn.

Review of the relevant literature indicated thatrféng disabled children, like other groups of dteh
who have experienced failure, are more likely tdikit an external locus of control than their nolipna
achieving peers.

Significant relationship was observed between lafusntrol and both social adjustment and personal
emotional adjustment of children.

Learning Disability and Behaviour and Adjustment Problems

A child with L.D appears to exhibit emotional prebis due to adjustment difficulties resulting from
academic failure.

Deficits in social skills found to exist atgsificantly high rates among children with learning
disabilities. In general, social skill deficits Inde difficulties interacting with people in an appriate fashion

For example, lack of knowledge of how to greetple, how to make friends, and how to engage in
playground games or a failure to use knowledgaiofi skills in these situations.
Learning Disability and Academic Achievement, SelConcept

Learning disabilities can be extremely frustratfog children. Children with learning disabilitiesap
have trouble expressing their feelings, calmingrtbelves down, and reading nonverbal cues from atfdris
can lead to difficulty in the classroom and witkitipeers

Many areas of life are affected, including the rolehe person with learning disabilities in thigimily,
relationships with friends, non-academic functignsuch as sports or dancing, self-esteem and seffdence
to handle daily situations.
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Learning disabilities, and their accompanying acaide challenges, can lead to low academic
achievement and behavior problems

Special Education

Special Education in its simple meaning standsaftype of education that is quite specific ancciade
in nature. Thus through its name, it is capableeafinding us that it is somewhat different from gducation
meant for the general population of the students.

Definition of Special Education

Special education means specially designed instruthat meets the unusual needs of an exceptional
child. Special materials, teaching techniques, quipanents and or facilities may be required. Hallatand
Kauffman (1991).

Making the right special education decisions fourychild requires some study. The special education
decision making process is vital to your child'scass in school program. Learn how schools deviaftigidual
education programs for students with specific leaymisabilities and other types of disabilitiegatn what to
expect during IEP team meetings and how you cawnedgtparticipate in this important decision makipigpcess
to strengthen your child's special education prnogra

Learning Disabilities Related Problems
Social and emotional difficulties

Sometimes kids have trouble expressing their rigsli calming themselves down, and reading
nonverbal cues, which can lead to difficulty in ti@ssroom and with their peers.

Social and emotional skills are an area wheregamuhave a huge impact as a parent. For all childre
but especially those with learning disabilitiesgiaband emotional skills are the most consistedtcators of
success, outweighing everything else, includinglanac factors. Academic challenges may lead to deif~
esteem, withdrawal and behavior problems, but ywuaunter these things by creating a strong stigystem
for your child and helping them learn to expressmbelves, deal with frustration and work throughlieimges.
Your focus on their growth as a person, and not gus academic achievements will help them learndgoo
emotional habits and the right tools for lifelongsess.

The consequences of learning disabilities are yar@hfined to school or work. Many areas of life affected,
including the role of the person with learning ditiies in their family, relationships with frieisg non-
academic functioning such as sports or dancinfrestéem and self-confidence to handle daily sibnat

Individuals who have learning disabilities may lless observant in their social environment, may
misinterpret the social behavior of others at tina@®l may not learn as easily from experience®cnk“cues”
as their friends. Some children may exhibit an imurity and social ineptness due to their learnirggalbility.
While seeking acceptance, their eagerness may tagiseto try too hard in inappropriate ways.

Learning Disability and Behaviour

Teachers should explore the possible existeneeleérning disability when a student who appears to
be capable has a history of struggling with specdomponents of school and/or begins to demonstrate
behavioural difficulties.

Students with undetected learning disabilities mggmonstrate undesirable behaviour for a variétgasons.
They might feel angry, sad, lonely, frustratedhopeless as a result of focusing on their diffieslt Frustration
might arise out of the students’ level of performencompared to their level of actual ability, laok
understanding of why they struggle to perform thektor sometimes the inability to communicate in an
appropriate way.

A student might also exhibit inappropriate behaviwuorder to avoid the frustrating task itself. éther times
behaviour might result from poor self-esteem, coted to the student’s focus on what he/she can'toda
student might quit trying, believing that no mattesw hard they try they will never attain succe®sher
behaviour might be the result of an emotional disince.

Adjustment Difficulties in Children with Learning D isabilities

Research during the past two decades has dentedsthat children with LD face many psychosocial
challenges and experience emotional and behavoadllems (Sorensen et al., 2003), although nostatlies
have found this pattern (for a review, see Greenhe989). Tsatsanis, Fuerst, and Rourke (1997) ifisoht
seven distinct subtypes of psychosocial functiordngpng seven 13-year-olds with LD, with differenbtypes
being characteristic for children with a particutgpe of a learning disability; e.g., reading difiah arithmetic
disability or both. Specifically, in their studyhitdren with arithmetic disabilities were characted by
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substantial Adjustment here is defined as “the ement between the individual's behavior and the ateta of
environment and is reflected in the individual'srogatisfaction with the situation” (Magnusson, 1.9889).
Learning Disabilities: A Contemporary Journal 7(2},17, 2009

internalizing problems while children with readidgsabilities had only normal adjustment patterns.
Similarly, a recent study by Martinez and Semrutké®han (2004) has shown that emotional and behalvior
adjustment profile varies among children with diffiet types of LD: namely, single and multiple LDhi§ study
revealed that adolescents in the multiple readimbraath disabilities category and math disabilityyaategory
showed significantly more impairment on depressaiod immature behavior measures than adolescerts wit
reading disability only or adolescents with typi@hievement. The other study has provided evidéoce
higher levels of emotional problems, as well asab@ral difficulties and attention problems, amarigldren
with dyslexia cases (Heiervang, Stevenson, Luntiuggdahl, 2001). Overall, these results point tofttot that
the heterogeneity of LD does matter and shouldkert into account when analyzing adjustment difties.

Other disorders that make learning difficult
Difficulty in school does not always stem from eadning disability. Anxiety, depression, stressful
events, emotional trauma, and other conditionstiffg concentration make learning more of a chgken
e Autism — Difficulty mastering certain academic skills cg&tem from Pervasive Developmental
Disorders such as autism and Asperger’s syndrotmédr€n with an autism spectrum disorder may
« ADHD - Attention Deficit Hyperactivity Disorder (ADHD})yhile not considered a learning disability,
can certainly disrupt learning. Children with ADH&jten have problems with sitting still, staying
focused, following instructions, staying organizadd completing homework.
have trouble making friends, reading body languageymunicating, and making eye contact.

A Critical Need for Effective Teaching

Although learning disabilities cannot be overcoimeahe sense of being cured, persons with
learning disabilities can learn strategies thatatlyediminish their disabilities’ negative impact—
perhaps as exemplified by the renowned individdasussed earlier. And great strides have been made
in developing instructional methods.

Primary prevention efforts are usually aimed at promoting desirabtare outcomes in virtually all of
the population of individuals who may or may novelep the problem or disorder. For example, in
hopes of preventing disease and early death, phgsi@ncourage people to lead healthy lifestyles—to
eat healthy foods, exercise, avoid risky behaviush as smoking, wear seat belts, and so forth.
Similarly, public health officials recommend thainemunities add fluoride to drinking water supplies
in hopes of preventing or lessening tooth decayaBglogy, education should apply the most effective
instructional practices available in hopes of preiey learning disabilities.

The Reading First program (and Early Reading Fimsi) aimed to provide support to state
education agencies for making grants to local eilutaagencies so that the LEAs could obtain
instructional materials and supplies as well agnvise for teachers so that they could teach readin
based on high-quality research about effectiveinggithstruction. Primary prevention does not always
work, however. Sometimes the preventive measuresnat applied faithfully or sufficiently. Or
sometimes some people respond to the preventiveuresabut others are disposed to the condition and
they will “get it” no matter what is done.

This does not mean that we should not attemptairprevention efforts, as they may still
keep many from suffering the consequences of tielition. Later chapters in this book describe the
most effective methods of teaching in general etioicahat can help prevent many students’ learning
disabilities.

Secondary Prevention: Catch It Early and Stop It Rght Away.

Secondary prevention efforts focus on early detrcdf problems and then on stopping or
slowing the progress of the condition. In medicirmjtine screenings for prostate or breast caneer a
examples of early detection efforts. Physiciangelvelthat if they catch the cancer early, they ttaat
it and prevent subsequent problems. In educatiomyals often test students with simple screening
measures to identify those learners who may hawblgms. For example, the state of Virginia has a
Phonological Awareness and Literacy Screening progn which teachers assess nearly all children in
the primary grades to identify those who are mastisk of failing in the early stages of reading;
schools receive extra funds to provide supplemantdftuction in hopes of preventing later reading
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problems (Invernizzi, Meier, Juel, & Swank, 199If).this book we shall introduce you to powerful
methods of screening and early intervention forrlizay disabilities.
Tertiary Prevention: Treat It Aggressively and Minimize the Consequences.

Tertiary prevention aims to reduce or stop antexjsproblem or condition from getting
worse. When people have diabetes, for example, itingst control their diet, exercise, and administer
insulin (either as a pill or injection). If peopleith diabetes do not take such steps, they may have
periods of shock or even have limbs amputated.idargriprevention is equivalent to treatment or
intervention. When students have learning disaslitthey already have clearly established prohlems
If they have been in schools providing primary ecandary prevention (or both), they probably have
very serious problems. They must receive instracti@t corrects for the imbalance in their skiltgla
that uses the most effective intervention methodslable. In this book, you will learn about those
methods.

Prevention

Their colleagues (cf. Cruickshank, Bentsen, Ratmpb& Tannhauser, 1961; Werné&
Strauss, 1941; see Weiss & Lloyd, 2001), whoseniet@ions consisted largely afontrolling
extraneous stimuli and providing a reliable stroetaf routinesResearchers have been devising and
refining instructional procedures thate more effective than earlier strategies. Amaong major
approaches we discusssubsequent chapters aagnitive training (which includes proceduressich as
self-monitoring or self-instruction)nnemonics (which includes the use &ky words and other ways of
assisting memory)Direct Instruction (which includes careful sequences of instructicapid and
frequent responding, and immediate feedback ancection of errors)metacomprehension training
(which provides students with strategies for thimgkiabout remembering the major points in the
material being read), anstaffolded instruction (which includes gradual reduction of assistance and
reciprocal teaching). Although they vary in the @fie skills taught and how they are related to the
curriculum areas being taught, these approachesalareystematic procedures for teaching task-
approach skills to students with learning disabgitso they can apply these skills in their actual
academic situations. Still, special education fimdents with learning disabilities will need to kav
certain features.

As Zigmond described it, [It] is, first and forestpinstruction focused on individual need. It is
carefully planned. It is intensive, urgent, releafi, and goal directed. It is empirically supported
practice, drawn from research. To provide spedakation means to set priorities and select cdyeful
what needs to be taught. It means teaching songepecial and teaching it in a special way. To
provide special education means using the techsicared procedures described by Howell and
Davidson [1997] for defining the special educatiamriculum appropriate for each student that wal b
designated on the annual IEP. To provide speciatattbn means monitoring each student’s progress
in the manner described by Deno [1997], and takésponsibility for changing instruction when the
monitoring data indicate that sufficient progress1ot being made. (1997, pp. 384-385). We believe
that special educators must provide instructionebasn the very best research available. The
instruction that special educators provide musadepted to meet the individual needs of their sttgle
In this book, we do not advocate a “learning diki#s program.” We recommend an approach to
serving individuals with learning disabilities thatbased on making sure that students initialbenee
the most effective instruction available and thetse who are not progressing according to reaspnabl
accepted criteria under those conditions are thigible for additional services—possibly prereférra
services and, at least, special education senticas are “intensive, urgent, relentless, and goal
directed” (Zigmond, 1997, p. 384).

Assessment

Many normed assessments can be used in evaliskilgyin the primary academic domains:
reading, including word recognition, fluency, arahprehension; mathematics, including computation
and problem solving; and written expression, inglgchandwriting, spelling and composition.

The most commonly used comprehensive achieverast# include the Woodcock-Johnson I
(WJ 1ll), Weschler Individual Achievement Test W(AT II), the Wide Range Achievement Test IlI
(WRAT I11), and the Stanford Achievement Test—1e@tlition. These tests include measures of many
academic domains that are reliable in identifyingpa of difficulty.

In the reading domain, there are also specialiests that can be used to obtain details about
specific reading deficits. Assessments that measowdtiple domains of reading include Gray's
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Diagnostic Reading Tests—2nd edition (GDRT II) ahd Stanford Diagnostic Reading Assessment.
Assessments that measure reading subskills in¢chelé&ray Oral Reading Test IV — Fourth Edition
(GORT 1V), Gray Silent Reading Test, Comprehenshest of Phonological Processing (CTOPP),
Tests of Oral Reading and Comprehension Skills (TSR Test of Reading Comprehension 3 (TORC-
3), Test of Word Reading Efficiency (TOWRE), andetAest of Reading Fluency. A more
comprehensive list of reading assessments may kained from the Southwest Educational
Development Laboratory.
The purpose of assessment is to determine wineteided for intervention, which also requires
consideration of contextual variables and whetlmeret are comorbid disorders that must also be
identified and treated, such as behavioural issuéanguage delays.
Problems Faced by Special Needs Students

Just as inclusion has its benefits, it also hasdligadvantages. Students with disabilities tendigoupt
the classroom with behavior issues. Because theyatr as cognitively developed as their peerstehehing-
learning process is not as effective as it couldIbés difficult to serve the needs of every std&ho is
normally in the regular education class, and with special needs students the job becomes evenahare
struggle for the teacher and someone draws the ishof the stick, usually the special needs sttgeleheachers
have to treat special needs students differentedhaon standards are on their learning level. 8peceds
students are deprived of a suitable education wihey are taught at a mismatched level with studeatg are
significantly above their level. This can negatwaffect a student’s sense of self-esteem and tgigBiven in
physical education classes, students with physialbilities are disadvantaged because the cuaritu$ not
gear to include them (Combs, Elliott, & Whipple,12). This can cause students with disabilities aoef
discrimination and bullying from their peers. Caagsthem to experience low self-esteem, isolati@pression,
and in some cases aggression (Khudorenko, 201&keTémotional breakdowns can lead to violence (Em&
Potter, 2010)
Conclusion

A child with Learning Disability appears to exhil@motional problems due to adjustment difficulties
resulting from academic failure. Sometimes kidseh&wuble expressing their feelings, calming thdwese
down, and reading nonverbal cues, which can leatifficulty in the classroom and with their peeB&udents
with undetected learning disabilities might demaoatst undesirable behaviour for a variety of reasdiey
might feel angry, sad, lonely, frustrated, or hegslas a result of focusing on their difficultieésistration might
arise out of the students’ level of performance parad to their level of actual ability, lack of wmdtanding of
why they struggle to perform the task or sometithesinability to communicate in an appropriate wayst as
inclusion has its benefits, it also has its disatlyges. Students with disabilities tend to disthet classroom
with behavior issues. Because they are not as teglgideveloped as their peers, the teaching-lagrprocess
is not as effective as it could be. It is diffictdt serve the needs of every student who is noynalthe regular
education class, and with the special needs stsdieatjiob becomes even more of a struggle forahehier and
someone draws the short in of the stick, usualtygpecial needs students. Teachers have to trecibbpeeds
students differently based on standards are om tbaining level. Special needs students are degrf a
suitable education when they are taught at a migdmedtlevel with students how are significantly abokeir
level. Children with learning disabilities may hapeoblems with Academics, social, home and emotiona
aspects. These problems they may over come thratighding special education classes and paremheaitiah.
There is a need for special education for childséh learning disability and conduct awareness paognes
regarding learning disability and their common peofs.
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