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Abstract

The home environment is a primary context for aieifdand it appears to be most vital in the earryef a
child and also important for the subsequent yearslémentary school learning. Home is a major sowafc
reading attitudes, it may be a very important dbotor toward the formation of a positive or negatattitude
toward reading (Kubis, 1994). In the present stulkg, researcher examined the children’s readiritydét and
identifies the relationship between the childrestStude towards reading and home literary envirenin182
children and their parents from five Malay-mediumatidnal Schools in Malaysia participated in thiadst
Elementary Reading Attitude Survey (ERAS) and Resgrin International Reading Literacy Study (PIRLS)
2006 Learning to Read Survey were adapted. There high level of children’s reading attitude, numioé¢
books at home, and parents’ attitudes toward rgadBenerally, there was significant relationshipgwezn
children’s reading attitude and home literacy emwvinent (early literacy activities, number of boak$rome and
parents’ attitudes toward reading). Parents’ edoicdévels also indicated significant correlatioithachildren’s
reading attitude. Hierarchical multiple regressamalysis revealed that HLE factors and parentstation
levels explained statistically significant increase the variance of children reading attitude cémclusion, a
rich-literacy home environment was essential tdivate children’s reading attitude
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1. Introduction

Reading is considered as a foundation for funatigrin school. Due to the critical importance ofdieg in
today’s society, it is important that children dieyea positive attitude towards reading at a yoagg. Wang
(2000) explains that children’s future successeaading was determined by their literacy developmantl
children’s reading habit is determined by theiitadtes toward reading. According to McKenna, Kead a
Ellsworth (1995), reading attitudes have been fotmdhave an effect on both engagement and achiaveme
Reading attitude also fulfils a pivotal role in tHevelopment and use of lifelong reading skillszdas and
Callahan, 2000).

Environment is one of the factors which influenbddren to develop a positive reading attitude #ng crucial
to be understood. Children develop in a varied euilof natural environments ranging from the immiedia
family to the broader aspects of a particular geliBronfenbrenner, 1979). The environments in Wwitigildren
live are related to various developmental aspé&asdy stimulating environments are the possibleseawf later
performance such as reading.

The home environment is a primary context for alilts early learning and socio emotional developgmen
(Morrison and Cooney, 2001), and it appear to bstnaisal in the early years of a child and also ampnt for
the subsequent years in elementary school learhiogne is a major source of reading attitudes, i maa very
important contributor toward the formation of a tige or negative attitude toward reading (Kubi®94). The
earlier in a child’s educational process parenbimement begins, the more powerful the effectshiideen’s
reading. The context of the family can influencédren’s attitudes towards reading (McCarthy andj@&1@002).

As parents are children’s first educators, theeefbey influence how much experience children haitle books
and other reading materials. Parents’ attitudesthadghts about literacy are of great importancehitdren’s
literary development and children are influencedh®yway in which literacy is used within the faynil

1.1 Background of Study

The Malay Mail on 27 August 2006 carried out by the National StatisBepartment looked into local reading
habits and what found that more than half of thgl4D odd Malaysians surveyed read less than seagesp
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day. Those at the age of 10 years and above reat &bo books a year (the figure excludes text Isofk
students and books that are work-related for warladults). The figure is minimal for a nation thats a
population of 28 million. Since 1961, the Commuritgvelopment Division (KEMAS) of the Ministry of Ral
Development (MORD) was entrusted to eradicateeiity among adults in Peninsular Malaysia through a
holistic education in preschools. The National hityr of Malaysia acts as the Secretariat for theiddat
Reading Promotion Committee since 1991. TMeAM (Nadi [Imu Amalan Membacg@yrogram was launched
by Education Technology Department, Ministry of Ealion in all Malaysia Primary and Secondary schdol
1999. The programme is aimed at instilling the megchabit among school children. It gives recogmitiio
school children who read the most number of booksyear.

Many reading researches focused on identifyingsih@al and cognitive factors related to childrer@ading
abilities, such as phonological awareness (MacDbremhd Cornwall, 1995) and child’s socioeconomic
background (Noble, Farah, and McCandliss, 2006)time of this, the contribution of affective factoto
reading then also received emphasis (McKestnal, 1995). According to Kush, Watkins and Bookh2QQ5),
affective factors are commonly identified as regdattitudes. Attitudes are regarded as the contmud
positive to negative feelings toward reading (McKaet al, 1995). Reading attitude is generally knownmas a
important component in reading curriculum, and tevelopment of attitudes toward reading in children
concerns the engagement in sustained reading thootgheir life (Cullinan, 1987).

Many researches study about the parents’ influeaces their children’s reading attitudes. Baker &uther
(2002) revealed that the beginning readers in gérexd positive views about reading, and parentaitipe
reading attitude predicted children’s engagememeating. Parents are related with children’s megdittitudes
(Baker and Scher, 2002). Among the family backgdéactors, the parents’ education level is a sigaift
factor to children’s reading. Baker, L., Serpell, Bnd Sonnenschein, S. (1995) found that pareittshigher
education level placed greater value on educatimhthus provided more literacy materials and atigisifor
their children.

Parents play a vital role in creating a literaghrienvironment in the home for cultivating childeegood
reading attitudes. Home environment impacts childraeading and in turn their attitude towards and
engagement in reading activities (McCarthy and M@®@02). Parents’ attitudes influence children’amieo
experiences. Daily routines in the home impactnupbildren are reading development, and theiruakis to
engage in reading activities (Morrow and Young, )9%®arents are powerful role models as their dailitines
provide children with an understanding of the reatbir family engages in certain reading practi@g@gubiaga,
Rueda and Monzo, 2002). Many parents often doewlize their significant role in shaping their dfslreading
attitudes and engagement, as they often beliexed¢hding attitude development only occurs at sthad not

in the home (Myoungsoon and Heekyoung, 2002).

In view of the discussion above and taken into wheration of the reading habits among the youngeregation
in Malaysia, it might be essential or vital to fimait the reading habit and its factors among pynshool
children in Malaysia. This research might lead edois and parents to understand how critical thesae
environments are to the development of childrens tudy is carried out to examine the role of ptras well
as the home literacy environment play in the exgrex@s and influence for children. This study fodusely on
home literacy environment factors. The researamented to understand the parents’ attitudes toweading,
to have a glance on whether they are interesteddding, how they prepare the home environmentHeir
children’s development, how their children’s reafititudes and whether there’s relationship betwseme
literacy environment and reading attitude.

1.2 Children Reading Attitude

Promoting a lifetime love of reading should be ofithe most important goals at home. Unfortunatélyeems
that our social is moving away from doing this. Qureblem is the drive back to standards baseduictsdn,
which is being pushed by parents, school boardbsttemedia (Krashen, 2002).

Reading attitudes has been defined as a systergetihds related to reading which causes the leatmer
approach or avoid a reading situation. Fishbein Ajmbn (1975) generally defined attitudes as “arried
predisposition to respond in a consistently favigaly unfavorable manner with respect to a givejedbt' A
“reading specific” definition of attitude providesmore in depth understanding: Alexander and Fllé76)
stated that reading attitude is “a system of feglirelated to reading which causes the learneppooach or
avoid a reading situation.” Attitude toward reaglia a critical component in the reading procesin{énds and
Bauserman, 2006).

Reading attitudes are as significant as a chiléita to read (Tunnell, 1991). Children’s readimdtitude
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determines their future success in reading andngrifThe attitude fulfils a fundamental role in tthevelopment
and use of a child’s lifelong reading skills (Krash 2002). The child’s attitude toward reading teatral factor
affecting their performance as a reader (Lipson\&ixson, 1997). Some homes provide many opporesior
a positive attitude toward reading; others prowidey few. Attitudes are generally influenced by plecaround
(Harris and Sipay, 1990). Children are likely tovdna positive attitude toward subjects they finiesting and
a negative one to those that are not interesting.

Howard (1988) found that the way that a child fed#isut reading is closely related to their levesoécess as a
reader. Other researchers have also studied Hbagxtent to which students are successful witllingais
directly related to how they feel about readingrf@#, 2002). Researchers have also attemptedilih & model

of what affects children’s reading attitude (McKanrKear, and Ellsworth, 1995). McKenna, Kear, and
Ellsworth’s model has integrated many of the idehsll of these models into one. This model sugg#sat
reading attitudes are a product of three main facfarstly, the general beliefs a reader has altoeitoutcomes
of reading; a reader judges the desirability ofdbhtcome of his/her reading. Secondly, the read@tivation to
meet others expectations and conform to them. y,asgkecific past reading experiences.

Some children love and enjoy the task of reading) are proficient and skilled in this area. Howeveany
children view reading in a negative way, and ailifaas a result (Garrett, 2002). As children grolder and as
more and more leisure options compete with reagingitive attitudes toward reading will on averagasen.
This trend may well apply to many skillful readéecause their beliefs that reading can be pleasuaab likely
to compete with other beliefs that other activitaee pleasurable (McKenna, Kear, and Ellsworth,5)9h
addition, a number of studies documented that tieeee negative trend in student attitudes towastlireg as
they go through the elementary grades (Garrett2R00 has been stated that even accomplished readth
average to poor attitudes toward reading may nad nehen other more enticing options such as tetevis
viewing or video games are available (McKenna, Kaad Ellsworth, 1995).

Parents who enjoy reading tend to pass thesedstiton to children. According to Harris and Sipa990),
“attitudes toward reading are influenced by théuwates and behaviors of their parents, peers, eachers, as
well as by the children’s self-concepts, levelsrediding ability, and interests” (p. 668). Sincehddcwith a
positive attitude toward reading will most probab#ad more often and thus better than a child wittegative
attitude toward reading. Studies generally showdgbad readers have a more positive attitude tloen peaders
toward reading (Wigfield and Asher, 1984).

To help children become genuine readers, parenss pnavide opportunities for children to experiefeth the
informational and recreational aspects of readinGhildren should have emotional response, more than
classroom reading incentive charts and rewardswiilatiltimately let children come to view readiag a valued
means of recreation, relaxation, and learning.

It is important to first take a look at what affecthildren’s reading attitudes in order to bettedarstand where
the influences affecting attitude arrive. Eviderstgygests that there are personal attributes (arhp$ygical

factors) and environmental factors that influertee attitudes of children toward reading. Theseofacinclude

ability, achievement, self-concept, home environmémstructional practices and special programs)dge

interest, and testing intelligence (Garrett, 200®me literacy environment is the area in whicls ttésearch
will focus.

1.3 Home Literacy Environment

Home literacy environment (HLE) is important in miolg children’s reading attitude. Early literacytiwities,
number of books at home and parents’ attitude tdsvegading are the variables in this study anddaseribed
in the following section.

1.3.1Early Literacy Activities

In two decades of studies on the development afrahtiteracy, researchers have constructed afseelefs
about how children read and write before receiviognal instruction, a phenomenon now referred to as
emergent literacy or early literacy. The term ermatditeracy was derived from Clay's (1993) obsé&oral
study of children’s emerging reading behavior. Ratthan seeing schools as the first or sole setfimg
children’s literacy development, Clay and othersognized emergent literacy skills as developednduthe
preschool years and as influenced by both homadiyeenvironment and parent—child interactions.

Whitehurst and Lonigan (2001) noticed the imporéaotsupportive environments such as shared baaking
in the emergent literacy skills development. Eddgguage and literacy (reading and writing) develept

121



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) l'—,i,!
\ol.5, No.8, 2014 IIS E

begins in the first three years of life and is elgdinked to a child’s earliest experiences withoks and stories.
The interactions that young children have with slitdracy materials as books, paper, crayons arnt thie
adults in their lives are the building blocks fanuage, reading and writing development. Thidively new
understanding of early literacy development cometits the current research supporting the critiold of
early experiences in shaping brain development.

Early literacy theory emphasizes the more natunéslding of skills through the enjoyment of booklse critical
role of literacy-rich experiences, and the impoctanf positive interactions between young childaed adults.
To provide children with a critical foundation fanguage growth and emergent literacy, early anistent
participation in routine literacy activities, suels shared book reading, storytelling, and learmibgut letters
and numbers are needed. Everyday activities thglhtngixpand their receptive and expressive vocaiesland
promote phonemic awareness are those activitiexsofocial exchanges and provide children withckxi
information (Snow, Burns, and Griffin, 1998). Additally, children’s participation in daily routinegrves as a
building block to conceptual knowledge and langu&ggosure to repeated and familiar events proviidasits
and toddlers with the structure for interpretingest’ speech acts and drawing inferences from mpereences.

The prototypical aspect of home literacy such aaresh book reading provides a developmentally segasit
context for children be exposed to print and otlteracy concepts and to learn language (SenecitaLaFevre,
2001). A meta-analysis by Bus, van ljzendoorn, Batligrini (1995) showed that the time parents $peading
to their preschoolers was related to children'glage growth, emergent literacy, and reading skills

The association between the frequency of sharell Earling and positive child outcomes may reflestrang
orientation to literacy practices in the home mbreadly, rather than the specific influence of baekding
alone (Share, Jorm, Maclean, Matthews, and Watefdrf88). Beyond book reading, parents engage their
children in other activities that foster the deyet®nt of language and literacy skills (Senechakewee,
Thomas, and Daley, 1998), such as reciting nurggyynes and playing rhyming games (Baker, Serpelf, a
Sonnensehein, 1995), telling or discussing std@asacho, 2002; Watson, 2002), and participatingctivities
such as learning the alphabet, numbers, and ldgfenker, Boak, Griffin, Ripple, and Peay, 1999migrly,
learning activities outside the home, such as gstito the library or museum, promote the developgnoén
children’s receptive and expressive language sf@snechal et al., 1996).

1.3.2 Number of Books at Home

It is also important to have a large quantity aidiag materials available to children. The yearsvben eight
and 13 are considered to be “quantity” years, iictvichildren gain reading power through in-deptpeariences
with a profusion of reading materials, includin@dpiaphies, science books, and novels. Often childfethis
age will enjoy reading several books by a favoaitghor, or a series of books with a familiar setlofracters
(Bus and van IJzendoorn, 1988). However, a readas® may shift frequently. Moreover, a vast sypdl
books is necessary to satisfy the range of reattimgls. In addition to providing books for new lears,
children who have become independent readers ekd thallenged with materials that present prosland
situations of greater complexity, contain subtlarelsterizations, and provide contexts that chadetitgir
concepts and ideas.

Saracho (1997) proposed that parents’ literacyl lane the availability of reading materials are firémary
characteristics of the home environment relateal ¢bild’s literacy development. Kubis (1994) fouhdt home
environment (such as large personal and parentat bollection) did influence nintgrade students’ attitude
towards reading. Considering the number of bookwate as a reflection of parents’ scholarly cultueeently
Evans et al. (2005) examined how the number of batkhome during the childhood was associated thith
respondent’s occupational attainment in 31 cousntridney found that there were significant relatfops in a
wide range societies and the effect of the numbbboks on occupational attainment occurred thratgbffect
on the respondent’s educational attainment.

Yet as reported by McGill-Franzen and Allington 929, many low income communities have few resources
available in their homes or child care sites. Ma@ick and Mason (1986), for instance, reported large
differences in availability of printed materialsr fohildren in the homes of low- and middle-incontgldren.
Lacking access to book materials, many young adriidtherefore, may not be exposed to the cogndive
linguistic richness of talk that experiences withoks provide. Thus, differences in access to booky
influence the amount of exposure, and the oppdiéinior young children to engage with literary aeréls,
laying the groundwork for future disparities amanmgldle- and low-income children.

The main inquiry in this chapter focuses on the wfl environment in home literacy practices, angarticular,
how its features help parents prepare childretherschooling and society that they will inevitablycounter.
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1.3.3 Parents’ Attitudes toward Reading

Harris and Sipay (1990) stated that attitudes areglly influenced by people around, thus, chiléreeading
attitudes are influenced by children’s self-consep¢vels of reading ability, and interests, aslwasl by the
attitudes and behaviours of their parents, peerd, and teachers” (p. 668). Parents’ educationtalraents,
parents and children’s interest in reading, matesdich children and parents read and those tigt parents
read and prefer their children to read are factdnieh collectively suggest the attitudes of thegpis.

Parents are the first teachers their children hand,they are the teachers that children havehfotangest time
(Morrow, 1995). Therefore, parents or are potelytidle most important people in the education efrtichildren.
Parents who enjoy reading tend to pass thesedatitan to children.

The most crucial influences in moulding a childbiecome an enthusiastic reader are the child’s fmarktany
parents underestimate or do not aware of the irapbrole they play in the shaping of a child’s iegdattitude.
As children are in social learning stage, theyrieaa imitate their role model such as parents ateclosest to
them. Children view their parents as role modett @xperts on most everything. By observing theualéis that
parents exhibit toward reading, children will tenddevelop similar attitudes. Children, particwasleschoolers
have a desire to gain approval from their paredtsmsequently, ildren will be more likely to seek oeading as
way to gain praise and approval (Laurice, 2004).

In Taylor and Dorsey-Gaines (1988) and Teale (1'98@&yports, early research in this area producexkdhi
results. Some parents hardly ever converse with théldren at length while some do not read andndb
provide print materials for their children. Someagrds are very good readers, engage actively aglidntly
read with their children and participate in théiildren’s leisure activities. Snoet als (1991) research showed
that some parents are confident about their ovenaldly and encourage their children to read, althdhgy are
not always avid readers themselves and do not saGlysengage actively in talking about what thegnd or
read aloud with their children.

Parents today face significant challenges to craat®me environment that supports and instills ve ltor
reading, as there are many activities of modermegpthat compete for reading time, for instanddew games,
television, sports and computers. However, paraftetrts will bring children the gift of a life-lan habit of
reading.

1.4 Purpose of Study

Parallel to the explanation above, understandingeh@xperiences and parents’ perspectives on litesiae
important considerations in cultivating childrené&ading attitudes positively. Although there aretdas known
to positively affect attitude toward reading, tledationship between children’s reading attitudes ldhE should
be more fully explored. In view of this, this studycarried out to examine the role of parents el as the HLE
play in the experiences and influence for childrEnis study focused only on HLE factors. The pugosthis
study is to examine the children’s reading attituftdlowing by understanding the parents’ attitudeward
reading, to have a glance on whether they areeistted in reading, how they prepare the home enwvieo for
their children’s development, how their childreréading attitudes, what are the factors signifigainfluencing
children reading attitude and HLE and whether teerationship between HLE and reading attitude.

2.METHOD
2.1 Research Design

The survey design was employed to fulfil the pugposthis study. A self-administered questionnaies used
to collect the data from the sample in this surviéhye survey method—questionnaire was used in #ssarch
for the reasons that the researcher interestdtkiopinion of a large group of people about a paldr topic or
issue by asking a number of questions, all relatethe issue, to find answers. Data from a largmber of
respondents could be obtained quickly and econdiyi¢@all and Borg, 2003). In this study, crossttmual

survey was conducted to collect information fromaanple that had been drawn from determined populakin

addition, the study used a correlation approach.

2.2 Participants
The participants of the current study were 182 prinschool children and their parents respectifrn five
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urban Malay-medium national schools. The childrarenall in Year Five, and were made up of sligimigre
females (n=97, 53.3%) compared to males (n=85,%4%.%ost of the children were Malays (n=153, 84.1%)
followed by Indian (n=14, 7.7%), Others (n= 11, &) and there were only four Chinese (2.2 %). Mdshe
parents participants were mothers (n=114, 62.68tpvied by fathers with 36.3% (n=66) and two guandi
(1.1%). The age range that is most common is 3®tgears old, with 51.1% of the participants (n=94d) 182
respondents (100.0%) were married. Most of theigpaints were having three children with age frointhbto

12 years old (n=58, 31.9%) in their family. Stratif random sampling method was used to selecthidren
and parents as participants.

2.3 Instrument

Two instruments were used in this study. One ofitlsruments was “Elementary Reading Attitude Swtve
which was constructed by McKenna and Kear (1920estigate the reading attitude of children. Kehile
another instrument was “Progress in Internationahdng Literacy Study (PIRLS) 2006 Learning to Read
Survey” and three items from “PIRLS 2006 Studenefionnaire” for parents in order to collect theadaf

HLE including early literacy activities, number lodoks at home and parents’ attitudes toward readihg two
instruments are used in this study were modifiedthy researcher based on the Malaysian context. The
instrument was prepared in English and translaiédalay as it is understandable, natural and famifinguage

for the participants to fill out the questionnaire.

2.3.1Children’s Reading Attitude (Elementary Readingtate Survey)

The Elementary Reading Attitude Survey, construttedicKenna and Kear (1990), also referred as RRAE,

was used in this study. Children involved in thisdy answered the items in this questionnaire. $hisey was
selected in this study, as the survey suitablectoded based upon prior theory and research. ER&% large
scale normative frame of reference and comprise=t af items selected on the basis of desirablehusyetric
properties (the validity and reliability are soun8gsides, ERAS has empirically documented religbédnd

validity and is applicable to all elementary leeéildren, included Year Five children. The surveyai public
instrument that measures elementary childrentid#ts toward both academic, or school-based, amdatonal,
or leisure reading. ERAS has the elements requiréus study.

Minor language and visual adjustments were madbeonstrument to suit a Malaysian context. The Aocas
reference to “workbook pages” was replaced with timen worksheets “reading class” was replaced with
reading lessonsand “summer vacation” was replaced wstthool holidaysMcKenna and Kear’s (1990) survey
instrument was constructed using a pictorial ratiegle equating to four levels of response, styoragiree;
agree; somewhat disagree and disagree using tliiel@aharacter depicting different facial express ranging
from very happy to very sad. Within this study tBerfield character was replaced with ‘smiley fagésine-
Marie L.B., 2006). There were two ten-question-sahbles in the questionnaire, one set for recreati@ading
(Questions 1-10) and one for academic reading (fiauness11-20) were included on the survey. Anotheo t
questions about children’s reading text type pefees and about how much time do they spend dbiag t
outside of school on a normal school day, were adute the questionnaire.

McKenna et al. (1995) established the reliabilitly this instrument by using Cronbach’s Alpha, ana th
coefficients of .74 to .87 for the recreational szdde, and .81 to .83 for the academic subscale vegorted by
McKenna et al. (1995). In this study, the Cronbacdhipha coefficient was .91, meanwhile the coedfitifor
recreational subscale (Item 1 — 10) was .78 anthfoacademic subscale (Item 11 — 20) was .83ialfiiitly of
the instrument used in this study aligned withdhiginal Mckenna et al. (1995)’s study.

2.3.2Home Literacy Environment (Learning to Read Suri®RLS 2006)

HLE factors data were collected by adapted Parems@onnaire of Progress in International Readiitgracy
Study (PIRLS) 2006 Learning to Read Survey. Therhieg to Read Survey investigated early literadyvées,
number of books at home and parents’ reading déguln order to have a clearer definition of Valga, some
questions in the original survey were eliminatede Tesearcher extracted 20 items about the HLBr&adtom

the Learning to Read Survey 2006. PIRLS also pewidxtensive information about the home and school
contexts for learning to read. Parents’ data wetlected via a questionnaire in which PIRLS asKeal ggarents

or primary caregivers of each child participatimgthe PIRLS assessment to provide information alioeit
child’s reading experiences. Because the samplinghfe parents’ questionnaires was based on gaating
children, the parents were representative of pam@hYear Five children.

The reliability is varied respectively for 45 cotes in PIRLS. The Cronbach’s Alpha in this studgisw86,
indicating that the questionnaire had good religbilThe Alpha reliability coefficients for the stdzales of
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Learning to Read Survey were .81, .83 and .80ddyditeracy activities, number of books at honnel parents’
reading attitude, respectively.

2.4 Procedure of Data Collection and Data Analysis

A total of five schools involved. Following receipf parental/guardian permission, the adapted eersf the
Elementary Reading Attitude Survey (McKenna andrK&890) for children was administered under ctass
conditions. The class teacher read each questie2D)(laloud or the children filled out the questiama
independently. The parents questionnaire (PIRLS208arning to Read Surveyyere given to the children
from the selected schools for the children’s parenhe children were briefed on the purpose ofréisearch by
their class teacher, and the students were reqlssiaform their parents about this study in orttehave the
responds from the parents. The parents questi@anmare collected after one week. The data collefriah
questionnaire were analyzed by using “Statisticsk®ge For Social Sciences” (SPSS) and were sumadariz
using appropriate descriptive and inferential stat$ based on the objectives of this study.

3. RESULTS

This chapter presents the findings of the studye Tihdings are analyzed, organized and presentdtiree
sections: (1) description of respondents’ demogyaf®) descriptive analysis, and (3) inferentiahlgsis. The
analysis of data is explained through descriptivel @nferential statistics using the SPSS. The amly
techniques employed were frequency, percentagen,msendard deviation, Pearsahcorrelation and multiple
regression.

3.1 Description of Participants’ Demography

The first section, which is a description of thetjggpants’ demography, is based on descriptivéisties. Item
“school” in the demography section of the questarsmwas an open-ended question in children andnpsir
guestionnaire, asking for the children participasthool’s name. It was found that most of the ipgrants
(23.6%,n=43) were from SK TD. Meanwhile participants frod $JJ1 and SK DC show 19.8% (n=36) and
19.2% (=35) respectively. Participants from SK TMA and $B2 show the lowest frequency with 18.7%
(n=34) each. Table 1 and 2 shows the frequency lligioins of the children participants’ and parents
participants’ demographic characteristics.

3.1.1 Children Questionnaire

The 182 participants were made up of slightly nfereales (=97, 53.3%) compared to males=85, 46.7%).
Most of the participants were Malays=(53, 84.1%), followed by Indiam€14, 7.7%), OthersnE 11, 6.0%)
and there were only four Chinese (2.2 %). All af thildren participants are in Year Five with aged plus to
11 years old.

3.1.2 Parent’s Questionnaire

250 parent’'s questionnaires were distributed to2h@ children participants for their parents. Whaldy 182
parent’s questionnaires were collected, 68 paraqniisstionnaires were not being returned. The nusnbér
children and parents participants were then adjusiel82 from 250. Most of the participants weretmeos
(n=114, 62.6%) and followed by fathers with 36.3%tlf participantsn=66). There were 2 guardians (1.1%)
only of the participants. The participants’ agesemgathered in age range. The youngest participesits aged
between 31 and 35 years old, while the oldest gee 46 years old or older. The age range that & ocmmmon
is 36 to 40 years old, with 51.1% of the responslémt93). For marital status, all 182 respondents (10@%re
married. None of the participants was found in efeeital status other than married. Most of thetip@ants
were having three children with age from birth bykars oldf=58, 31.9%) in their family. As shown in Table
2, the parental education varied greatly, from level to high level. Most of the parents finishd@\g (37.1%),
19.8% parents were in the group of high educateell(bachelor degree or higher).

3.2 Descriptive Analysis

This section on descriptive analysis presents #exriptive statistics of the study variables: dlgild reading
attitude and HLE (early literacy activities, numlzérbooks at home and parents reading attituded. fiumber
of responses for children reading attitude varistded HLE variables was 182 respectively. There m@s
missing value in all the questionnaire responses.
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Table 1. Frequency and Percentage Distribution on Childrgsh Parents Participants’ Demographic

Characteristics

Variable Frequency Percentage
School SKTD 43 23.6
SK JJ1 36 19.8
SK DC 35 19.2
SK TMA 34 18.7
SKTD2 34 18.7
Children Questionnaire
Gender Male 85 46.7
Female 97 53.3
Race Malay 153 84.1
Chinese 4 2.2
Indian 14 7.7
Others 11 6.0
Parent’s Questionnaire
Relationship Mother 114 62.6
Father 66 36.3
Guardian 2 1.1
Age 31to 35 46 25.3
36 to 40 93 51.1
41 to 45 41 22.5
46 or older 2 11
Marital Status Married 182 100.0
No. of Children 1 56 30.8
2 39 21.4
3 58 31.9
4 15 8.2
More than 4 14 7.7
Note n=182 (no missing value)
Table 2. Frequency and Percentage Distribution on Par&udistation Level
Father Mother
Variable Frequency Percentage Frequency Percentage
Did not go to school 7 3.8 0 0
Primary School 3 1.6 16 8.8
PMR/SRP 16 8.8 30 16.5
SPM 70 38.5 65 35.7
STPM/Certificate 28 154 18 9.9
Diploma 20 11.0 19 104
Bachelor Degree/Higher 38 20.9 34 18.7
Note n=182
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3.2.1 Level of Reading Attitudes among the YeaeFBhildren

A four-point scale ranging from 1 to 4 was usediédermine the attitude level. The overall meantdfdcen
reading attitude is 3.0850=0.706). Table 3 shows that the level of readiniduaie experienced by the children
participants is therefore “high” and the descriptiata of every questionnaire item measuring aildeading
attitudes. It can be seen that there were 11 iteitishigh level reading attitudes, which were stighmore than
nine items with moderate level of reading attitudesere was no low level of reading attitudes.

The reading attitude statement with the highestlles/"How do you feel about starting a new book#=3.53).
The variability of responses is lov[DP=0.511). The mean shows that this is at high Ie@faleading attitude.
54.4% of the respondents strongly agreed with thement, 44.8% just agreed, 0.8% somewhat disagree
none disagreed. The items which presented high #fvweeading attitudes are Item 2, 3, 4, 5, 9, 19, 16, 17
and 19 with mean score 3.19, 3.33, 3.43, 3.04,, 344, 3.36, 3.16, 3.10 and 3.07 respectivelyti@rcontrary,
the statement with the lowest score is “How do feml about reading instead of playing?”. It hasyanimean of
2.19 6D=0.848). Apparently, it was a moderate level ofdieg attitude statement. Other than Item 8 and 11,
ltem 1, 7, 12, 13, 14, 18 and 20 were presentec@nnthat indicated they were in moderate leveleafing
attitudes.

3.2.1.1 Text Type Preferences

Question 21 was added to Elementary Reading A#itirvey to gather children’s text type readindggyences
and was analyzed to ascertain the frequency fon é&d type. Children participants were allowedctwose
more than one favorite types of reading materiafeRing to Table 4, interest in reading differbobks varies
across Year Five children. Interest in reading @sns most evident with children, with a highesirscof 86.8%.
Comics are a most preferred reading type for ohildrespondents than other reading types. The sevost
preferred reading type is chapter books (novel#f) wiscore of 62.4%. Meanwhile, children particigamave a
less positive interest in reading factual inforrmatmagazines (40.8%) and newspaper (37.2%). Thissnenly
less than 50% of the children interested in thesaling types. Newspaper is the most unpopular mgatgipe
among others.

Table 3. Means and Standard Deviations on Children’s Qoestire Items of Children Reading Attitude

Variable M SD
Recreational Reading Attitude

1. How do you feel when you read a book on a rdiay when you can 2.81 0.887
2. How do you feel when you read a book in schawoing) free time? 3.19 0.638
3. How do you feel about reading for fun at home? .333 0.690
4, How do you feel about getting a book for a pnéae 3.43 0.579
5. How do you feel about spending free time reaeling 3.04 0.651
6. How do you feel about starting a new book? 3.53.511
7. How do you feel about reading during your schamidays? 2.84 0.762
8. How do you feel about reading instead of playing 2.19 0.848
9. How do you feel about going to a bookshop? 3.49.617
10. How do you feel about reading different kindiseading materials 3.46 0.542
Academic Reading Attitude

11. How do you feel when the teacher asks you guestbout what you 2.52 0.637
12. How do you feel about doing worksheets aftadirg? 2.69 0.896
13. How do you feel about been called to read kaci® 2.85 0.859
14. How do you feel about reading your school b8oks 2.90 0.762
15. How do you feel about learning from a book? 63.3 0.547
16. How do you feel when it's time for reading less? 3.16 0.606
17. How do you feel about the stories you reacgading lessons? 3.10 0.666
18. How do you feel when you read aloud in class? .932 0.780
19. How do you feel about using a dictionary? 3.070.773
20. How do you feel about taking a reading test? 772. 0.868

Note Overall Mean=3.035D=0.706, Level=High,r=182)
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Table 4. Frequency and Percentage Distribution on Favayipes of Reading Material

Variable Frequency Percentage
Comics 217 86.8
Newspapers 93 37.2
Story picture books 135 54.0
Children’s magazines 152 60.8
Chapter books (novels) 156 62.4
Factual information books 147 58.8
Factual information magazines 102 40.8
Note n=182

3.2.1.2 Children’s Time spending on Leisure Aci@st

Children’s time spending on leisure activities (§tien 22) on the adapted Elementary Reading AgitBdrvey
was analyzed to ascertain the children’s time sipgndn the leisure activities outside of schoolaonormal
school day. Referring to Table 5, it can be sd&t the children most often spend their times inchiag
television, with a mean of 3.05P=0.821). More than half of the children participa$6.0%) spend 1 to 3
hours in watching television. Every child spenddeatst 1 hour in this activity. The second highHesel of
activity which children engaged was playing videocomputer gamesM=2.48,SD=1.260). Meanwhile, the
least activity that children engaged was readingkbp magazine, or newspaper, with a mean score3& 2
(SD=0.805).

Table 5. Means and Standard Deviations on Children’s Qoestire Items of Time Spend on Leisure Activities
Outside of School

Variable M SD

Time spend on watching TV/Video/DVD 3.02 0.821

Time Spend on Playing video or computer games 2.4¢ 1.260

Time Spend on Reading books, magazines or newspaper 2.35 0.805
Note n=182

3.2.2 Levels of Home Literacy Environment Factors

Another objective is to determine the level of HIf&ctors among the Year Five children. The variables
collectively termed “home literacy environment” ameéasured are early literacy activities, numbebadks at
home and parent’s attitude towards reading. TalsleoSvs the mean and standard deviation on HLE ffacto

3.2.2.1 Early Literacy Activities

Based on the interpretative scale for elementsagfyH iteracy Activities inventory which has a tlerpoint scale
ranging from 1 to 3, the level of early literacytigities in the home of participants is “moderages’ the overall
mean is 2.2533D=0.567). The parents most often engaged in theigctread books” with a mean of 2.63
(SD=0.507). The activity with the lowest level of egganent was “visit a library"N|=1.69,SD=0.598). None of
the activity shows low level of engagement. Fromtimn early literacy activities listed in the quashaire, only
read books with child was the literacy activity aggd by every parents in their home. None of thidggzants
never or almost never read with their child.

3.2.2.2 Number of Books at Home

Number of books at home which was measured basg@m@mts’ reports of two components (i) books, @ind
children’s books. The majority of parents (66.5%grev from homes with 25 books or less than 25 books.
Parents’ reports on the number of children’s bdakihe home indicated a fairly high level of bookreership,
with 47.3% of children are having more than 25dtah books at home. The level of number of booksoate

of participants is “high” as the overall mean 425 SD=1.318). It can be seen that there were relatiedi
proportions of children from home with well resoenic

3.2.2.3 Parents’ Attitudes toward Reading

Three components of parents’ attitudes toward ngabieen investigated: (i) how much time parentsispa
reading for themselves at home, (ii) how frequésytread for enjoyment, (iii) how much agreemestythave
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with the five statements about reading. “Parentskiyereading at home”, “Parents Reading for Enjogthand
“Parents’ Agreement with Five Statements about Regdndicate high levels of attitude with a meah3009
(0.799), 3.04 $D=0.840) and 3.099D=0.739) respectively. The overall mean is 3.8%0.762), and the
participants have a high level of reading attitude.

Table 6. Means and Standard Deviation on Parent’s Questiomitems of Home Literacy Environment Factors

Variable M SD
Early Literacy Activities
1. Read books 2.63 0.507
2. Tell stories 2.45 0.541
3. Sing songs 2.31 0.572
4. Play with alphabet toys 2.24 0.501
5. Talk about things you had done 2.51 0.554
6. Talk about what you had read 2.53 0.582
7. Play word games 2.08 0.509
8. Write letters or words 2.21 0.651
9. Read aloud signs and labels 1.88 0.650
10. Visit a library 1.69 0.598

Number of Books at Home
1. About how many books are there in your home? bt count 2.05 1.179
magazines, newspapers or children’s books.)
2. About how many children’s books are there innjesome? (Do 2.80 1.456
not count children’s magazines or school books.)
Parents’ Attitudes toward Reading
1. In a typical week, how much time do you usuadlyend 3.09 0.799
reading for yourself at home, including books, nziges,
newspapers, and materials for work?
2. When you are at home, how often do you readyéor own 3.04 0.840
enjoyment (relaxing or enjoyment reading matemailky)?

3. I read only if | have to 3.35 0.703
4. | like talking about books with other people 82. 0.660
5. | like to spend my spare time reading 3.20 9.70
6. | read only if | need information 2.64 0.891
7. Reading is an important activity in my home 8.3 0.732

Note.Overall Mean=2.5765D=0.718, (=182)

3.3 Inferential Analysis

This section presents the inferential statisticshef research. The key investigation which wasdemniify any
relationship between HLE factors (early literacyivaties, number of books at home, and parentstuakes
toward reading) and children’s reading attitudesiagnthe Year Five children was done by using ther$tm'’s

r” correlation technique. The significant factorsie¥h influences children reading attitude and HLErave
investigated by using regression analysis.

3.3.1 Correlation Analysis

The interrelationships between independent variahhE factors, parents’ education level, academic
achievement and dependent variable (children’simgaattitudes) among the Year Five children. Thealation
matrix was presented in Table 7.

Children reading attitude was significantly posiy correlated to all the measured variables—att¢hHLE
factors (early literacy activities, number of boaokis home and parents’ attitudes toward readingg) laoth
father’s and mother’s education levels, except ecad achievement variable.

The correlation analysis between children’s readittijude and all the three HLE factors shoyedilue of .000
respectively, which was less than .05. This imptied there were significant relationships betwdenvariables.
The strongest correlation for children readingtadié was with number of books at honmre (782). The
correlation coefficienty, between early literacy activities and childremdiag attitude was .590, parents’
attitudes toward reading and children reading umtét was .572, denotes a substantial associatiomebat
children’s reading attitude and early literacy wtigs, and parents’ attitudes toward reading. @kih reading
attitude had rather homogenous correlations wighather variables, except the above already mesdiowas
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with mothers’ education level withr.672, showed second strongest correlation witlddm reading attitude.
The correlation between children reading attitudh Wwather’s education level was also positive sigghificant

with r=.490. There were no correlation between childeating attitude and academic achievement. Academic
achievement also showed no correlation with HLEdecand father’s education level, but had a logoastion
with mother’s education level at.194. The correlations between the factors of Htlitldren reading attitude
and parents’ education level were all positive sigaiificant, with correlation coefficients varieétlveenr=.275

to .782.

Table 7. Pearson Product Moment Correlation Matrix of Ctdldand Home Literacy Environment Variables

Variable 1 2 3 4 5 6 7
1. Children Reading Attitude 1

2. Early Literacy Activities 590 1

3. Parents’ Attitudes toward Reading B72 4117 1

4. Number of Books at Home 782 419" 3517 1

5. Father’s Education Level 490 275" 320° 485 1

6. Mother's Education Level 672 401" 401" 644" 544 1

7. Academic Achievement 100 .033 .066 .118 .126 9471 1

Note.All correlations significant at p<.01.

3.3.2Multiple Regression Analysis

Hierarchical multiple regression analysis was etetwo accomplish the purpose of determining wireltheE
factors, parents’ education levels and academiiaement have an effect on children’s readinguatét

Potential predictors of children reading attitudersventered in blocks. HLE factors, namely numidrooks at
home, early literacy activities and parent’s attéutowards reading were entered first. Father'saiilon level
and mother’s education level were added in thersbbock, and academic achievement was added ifirthie
block.

The results of the analysis are shown in Tablet& first block of variables entered in the regmssiHLE
factors, resulted in a statistically significantcriease in explained variabldRP=.752, F[3, 178]=180.041,
p<0.001), which produced a significant variance ®2%. In second step, father’s and mother’s edoicadgivels
were entered as a block, explained a statisticadjgificant increase in the variance of childreadiag attitude
(ARP=.018,F[2, 176]=7.060p=0.001), which contributed 1.8% variance. As showthe table, the last entered
variable, academic achievement variable did notatestnate the significant incremental variance oiddodn
reading attitudeAR?=.000, F[1, 175]=.190,p=.663), which did not contribute variance. Theswlifigs suggest
that HLE factors and parents’ education levels rnmeed be important for children reading attitutfeso,
focusing on family based prerequisites may be itgmrfor children reading attitude.

Table 8. Summary of Hierarchical Multiple Regression An#@ysn Effects of HLE Factors, Parents’ Education
Levels and Academic Achievement on Children Readittijude

BLOCK AR p
1 Number of Books at Home .752 .000
Early Literacy Activities

Parent’s Attitude towards Reading

2 Father’s Education Level .018 .001
Mother’s Education Level
3 Academic Achievement .000 .663
4. DISCUSSION

This study is a quantitative study, aims to exantlme level of children’s reading attitude and HL&ctbrs,
following by identify the relationship between thgitudes toward reading of children and the HLEwimch
they were raised. The following discussions aredam the findings in this study.
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4.1 Children Reading Attitude, Text Type Preferenced @ime Spend on Leisure Activities Outside of
School

Reading attitudes among the Year Five children iwasstigated. The descriptive analysis of childreading
attitude level shows a high levéll£3.03,SD=0.706). It was found that recreational readinge&ion 1 to 10 in
Elementary Reading Attitude Survey, ERAS) is marefgrred by children than academic reading (Questib
to 20 in ERAS). This indicated that older childeeattitudes are more negative towards academiéngpathis
supports findings from McKenna et al. (1995) andrtWp et al. (1999). The children in this study hadre
positive recreational reading attitudes, this casts with findings from Davies and Brember (1998gre it was
found that recreational reading engagement of ahildvere more negative across primary years, especi
those older children in primary schools.

Almost all of the children showed high keen intéses starting a new book, and many of them arghdp
have a book for a present, reading different kiofleeading materials and going to a bookshop. @aildvho
like to read were far more likely to get and givaoks as gifts (Kubis, 1994). But on the contrang findings
indicated that children prefer playing instead @fding. When there is other form of recreation amptxists,
children choose not to read and prefer to spend tihees in any of the many other forms of recreatrather
than reading

Education Technology Department, Ministry of Edimatlaunched a reading program namely NILAM in all
Malaysia Primary and Secondary schools since y888.1This program is aimed at instilling the readimabit
among school children and gives recognition to themo read the most number of books in a year. As th
program was launched, the schools where the stuaty s@nducted, children attend weekly library lesson
During these visits, children are introduced toagiety of texts. These sessions have a recreatieaaling
emphasis rather than an academic focus. This matyiloote to the positive attitudes of children todsreading.

A glance into children’s text type preferences erpdl types of texts children prefer to read. Thelifigs in
previous chapter showed that children in Year Fngst preferred comics, followed by chapter books/éfs),
magazines, factual information books and storyupecbooks. Both female and male children show asitaoje
level of interest in reading comics. Davies andnilver’s (1995) assertions that comics become mopelap
text types for children than information books ¢héldren grow older) was replicated in this stubhferest in
reading comics has been previously reported ineraasoss the primary years, and comics have batrdsis
being the preferred reading material for upper primyear’s children (Worthy et al., 1999). Findirfgsm this
study align with these previous findings.

In this study, every child reported that they spahtbast one hour in watching television. Watchilgvision is
the most popular activity for children, they moftea spend their times in this activity. None oénf reported
that they have no time for it. Meanwhile, 12% of thildren reported that they do not have timeetdr This
finding aligns with McKenna, Kear and Ellsworth @B that even accomplished readers with averag®oo
attitudes toward reading may not read when otherenemticing options such as television viewing @eo
games are available.

The multi-lingual literacy situation in Malaysiasal gives rise to certain reading problems. As altres the
multi-lingual system of education at the primarydkand the bilingual system of education at theoedary
level, the student population is made up of thoke,vdepending on their educational background,read in
Malay, English, Chinese and Tamil or a combinatériwo or three of these four main languages. Th®re
therefore, the problem of selecting leisure readiraerials in terms of not only of subject mattegferred but
also of language preference or the readers onthitahility of books in the preferred language.

4.2 HLE (Early Literacy Activities, Number of BoatsHome and Parent’s Attitude towards Reading)

According toVWgotsky (1978), cognitive development will occiaichild is exposed to social interactions and
guided participation by adults. Children who ar@ased to early reading experiences make a transitio
becoming successful readers in the later years. flindamental theory of this study was Wygotsky’s
Sociocultural theory on child development. In thiady, there were early literacy activities thatarage the
children’s literacy learning with the “Zone of Pimal Development”. The parents did play their rafe
structuring a social context that provided scaffoddfor their children literacy development. Fostance, read
books with child were the most frequent engagediictof the parents. Every parent read books weitfild.
None of the parents never or almost never readtiviin child.

Another top two early literacy activities which pats most often engaged were “talk about what yaalrbad”,
and “talk about things you had done” . Howeveg, theans of the rest of seven items that weretteies, sing
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songs, write letters or words, play with alphatogist play word games, read aloud signs and lalmelsvisit a
library indicate a moderate level of parents’ eregagnt. The activity with the lowest level of engagnt was
“visit a library” (M=1.69,SD=0.598). Most of the participants (36.8%) nevealonost never bring their child to
visit a library.

The means for three components of parents’ readlitiydes, which are “parents reading at home”répts
reading for enjoyment”, and “parents’ agreemenhwife statements about reading” have an even |evwidch
indicates more to high levels trends, only onehefthree components shows moderate level (pareatsng at
home). In this study, most of the parents have geading attitudes.

4.3 Relationship between HLE Factors and Childrééading Attitudes

The following discussions are about HLE factorsoading to the findings in this study. The findingthis study
showed that children’s reading attitude was paaivsignificant correlated to all the three HLE tfars, are
similar to the results obtained by Kubis (1994),t84éa (1996), Spiegel (1994), Walberg and Tsai 8),98nd
Reutzel and Fawson (2002).

The relationship parents’ attitudes toward readind children reading attitude is also inferred frdarris and
Sipay’s (1990) study which found that children’sitatles toward reading are influenced by the atétiand
behaviors of their parents, and also their ownebednd attitude. Therefore, this finding suppor@rii$ and
Sipay’s study. Furthermore, using Spiegel’s (198ddling of artifacts (number of books at home), grds’
attitudes and event (early literacy activities)dda a positive attitude toward reading, it is evitlthat in this
study, children who were identified as having aifpgs reading attitude reported experiences at horokided
early literacy activities, parents’ attitudes andnybooks available at home.

In Metsala’s (1996) findings, readily available Idnén’s books, frequent reading to and with chitgrspecial
space and opportunities for reading, positive gataititudes and models of reading, frequent visatlibraries,
and many conversations among parents and childerfagtors to build up positive reading attitudébe
findings in this current research align with Metgs(1996) findings.

High proportion of parent participants reportedt tiey read to their children, talk about thingsytihad done
and talk about what they had read, but this repeeie greater for those children who had positittudes.

Although Duggins (1989) reported that the valuetta library in helping to form positive attitudeswiard

reading cannot be overstated, and Landy (1977¢dstttat library had a greater potential to influerhbe

children, but in this study, the researcher fourat the activity with the lowest level of engagetneas “visit a
library” (M=1.69, SD=0.598).

Smith (1990) reported that adults with most edacatiave the most positive attitudes toward readBrganey
(1986) and others have found that good readers ¢mmehomes where parents have reached higherslefel
educational attainment. The findings of the premearches align with the current research.

Day to day family routines impact upon childreréading attitude to engage in reading activities rfidle &

Young, 1997). Children reading attitudes are infleedd over time as they internalize their parentiudes and
expectations about engaging in reading. Less emgawgein reading with children, the influence of grats do
not exist since early childhood of children, theref the influence of parents much more declindstsuntially
as children progressed to higher grades. A homie gabd reading models parents who spend a lonhw tin
reading activities with children and many booksilade at home, has a high probability of stimuigtia
positive reading attitudes among children (PurGaltes, 1996).

4.4 Effects of HLE Factors, Parents’ Education élevand Academic Achievement on Children Readitiiyd¢

In this study, hierarchical multiple regression lgss was used to find out the significant facttivat influence
children reading attitude. All the three factordHifE studied in this research are significant festo influence
children reading attitude. This supports the figdaf McCarthy and Moje (2002) that the contextled home
can influence children’s attitudes and beliefs taiveeading. Evans et al. (2005) reported that teber of
books at home was important in molding readinduaté. Prior researches indicated that lacking actebook
materials may influence the amount of exposurethadpportunities for young children to engage wWitdracy
materials. In this study, most of the families walde to provide many reading materials. More @%b of the
parents were medium-educated which had finished-ggondary or upper-secondary school (Diploma,
STPM/Certificate or SPM) but not university. Edwethtparents will better understand the importance of
providing literacy materials for children. Some grats only provide resources in the home, but dicengage in
early literacy activities with children. Greaney8b6) and others have found that good readers conetiomes
where parents have reached higher level of eduatmttainment. Greaney (1986)’s finding alignedhvthe
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finding in this study.

Academic achievement did not contribute variancecbildren reading attitude, as it did not demostrat
significant incremental variance on children regdiattitude with AR?=.000. Parker (2004) examined the
relationship between ability and reading attitugeubing Elementary Reading Attitude Survey, anchtbthat
ability does not have an effect on attitude. Sraitidl Ryan (1997) also reported that there was nistitally
significant relationship between attitude and aehieent level. These prior findings are supportethis most
recent study. Many of the high achievement childdennot have better reading attitudes than lowea@hs.
McKenna, Kear and Ellsworth (1995) claims that ¢heras no relationship between academic ability and
reading attitude, even for the reader with highdacaic achievement, poor attitude may make him ohoas to
read when other options exist, and this phenomémomvn as aliteracy. They mentioned that attitude wee
core problem but not academic ability. Even thotigh children are capable readers, may not haveoagst
positive attitude towards reading if they expeett tinother activity would give them more satisfyirgults. The
reports mentioned aligned with this research figdin

4.5 Theoretical and Practical Implications

In Bronfenbrenner’s Bioecological Model of Humanvempment, the microsystem is the immediate sefting
which the child engages in face-to-face interacti8nch a setting is considered to have a directanpn
experience. Parents have direct impact to childfdm current study found that children with pasehave
positive reading attitudes, engage more in readihg. significant relationship between children ingdattitude
and home literacy environment factors found in stisdy provided the evidence to support Bronfenhees
Bioecological Model on microsystem.

Vygotsky’'s sociocultural theory mentioned that sbdnteraction between a child and his or her imiated
learning environment is necessary for the childb&o enculturated into the learning community (Liudan
Matthews, 2005). The interaction between parentscaildren is important, and resources in the hangethe
learning tools for children. Vygotsky’s theory whicalled “zone of proximal development (ZPD)” emgizad
the influence of culture, peers, and adults ondéneloping child. Parents’ influences such as tagitudes and
activities with children are significantly crucidr children. That is, parents scaffold children literacy
activities since early childhood of children isitalprocess to help in children’s literacy devetemt, included
developing children’s attitudes and interests sdirg. The significant effect of home literacy eowiment on
children reading attitude found in this study, ¢onéd the Vygotsky’s sociocultural theory on thisdy.

There are several practical implications for paghased on the findings of this research. AccgrtinMorrow
(1993), parents are the first teachers that childneet. Parents are clearly important socializiggngs, they are
their children’s role model in promoting literadyarents who spend time in reading and implemetitecy
activities to their children will provide them tlest possible start on the road to literacy. HarfseMorrow,
1993) reported that literacy rich environment ie tiome contribute to children’s early literacy depenent.
Many research studies pointed out that the childvea do best in literacy skills at school are thaé®m come
from homes where there are books, parents spera réanding to their children and where children thesr
parents engage in reading activities. Homes thatige literacy rich environments including literamaterials
such as books which children are free to select délelop the children’s interest in reading. Bustj by
providing literacy materials for children is nofffszient. In this study, most of the children wdrem moderate-
literacy home. Children books, computer, daily neayser and study desk could be found at home, hat th
parents spend less time to engage literacy aetbwtiith children.

This study indicated that the parents have a peskititude toward reading. But the results shotred the
reading habit of parents still have rooms to imgrdvarents always underestimate how much theiraititndes

and habits influence their children’s reading atté and habits. Thus, parents’ attitude toward ingatiave
lasting effects upon children’s reading attitudearddts should read more often and enjoy reading Th
excitement and interest in reading from parents twahsfer to their children. Most of the familigsthis study
(88.5%) have more than 25 children books at homiethe kind of books was not known. The numbensaatks
could be increase more. Parents should provideiatyaf reading materials at home and buy as niBroks as
possible for children, or borrow them from libraieThis can include magazines, newspapers, books,
dictionaries, interesting nonfiction, fiction, pice books and any reference materials.

Besides, this study also suggests that the pastmgld spend much more times to engage in sharell bo
reading as it facilitates young children’s vocalbyldevelopment, phonemic skills, print concept kiexlge, and
positive attitudes toward literacy (Raikes et @D06). It is important to consider various literaagtivities
simultaneously, that is, reciting nursery rhymed playing rhyming games (Baker, Serpell, and Sosekein,
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1995), telling or discussing stories (Saracho, 200atson, 2002), and participating in activitiestsas learning
the alphabet, numbers, and letters (Parker, BoaKjri; Ripple, and Peay, 1999). Similarly, leargiactivities

outside the home, such as outings to the libramuwseum, promote the development of children’sptree and

expressive language skills (Senechal et al., 1998)er than that, parents should build a goodioglahip with

schools as both home and school are critical impting reading as a path toward lifelong learning.

4.6 Limitations of the Current Study

Several limitations need to be noted in the presamty. First, with regard to the limited variar@elained by
home level variables, it may be that other factays available in the current data set are pertiterthildren
reading attitude during this time and as the childenter the later grades. Not all the parentilente factors
that were related to the children’s reading atttudvere included in the questionnaire. In this wtodly the
psychological factors (attitude towards readingyl dine environmental factors (number of books andyea
literacy activities) were included, yet the phyeital factors that cover general maturity, vistdaring and
speech were not included because the researchemdbdave the expertise in this field. Demograghators
such as ethnicity and socio-economic status (SE®¢ wot assessed in this study.

Second, sample of this study is restricted to ramMig@ampling of schools from certain Malay-mediuratignal
Schools $ekolah KebangsaarsK) in Johor Bahru. Johor Bahru is primarily aran population with a
reasonably large number of primary schools. Theeefthe findings of this study may not be geneealizo
other states or geographical areas and other tfppsmary schools in the suburban area, rural aregrivate
primary schools. Lastly, the findings of this studyjied on the response from the parents involwvettis study.
Therefore, the reliability and validity of this siyialso relied on the concern and honesty of thigcg@ants in
answering the questionnaire.

5. RECOMMENDATIONS FOR FUTURE RESEARCH AND CONCLUSION

In conclusion, the overall objective of the resbalas been achieved. The importance of home ligerac
environment in children’s reading attitude has bdemonstrated. The study findings are generallysistent
with literature. The significant findings in thisudy imply that continuous research should be edragut. The
research findings were discussed by linking therprior researches. All three of HLE factors (editgracy
activities, parents’ attitude toward reading andorgces in the home) and parents’ education leesk h
significant relationship with children’s readingtitatdes and contributes further effects on childreading
attitude.

Therefore, it can be concluded that parents craattiome environment created and influence childigome
experiences. When children have a positive attittaeard reading, it helps them greatly in theiediicy
development. HLE factors that are early literacivétees, parents’ attitude toward reading and nembf books
at home contribute to children’s attitudes towaedding. A large amount of access to books is impbrin
children’s literacy improvement, but without thepport, guidance, scaffolding and encouragementaoérgs,
children may not acquire a positive attitude towarading and may get very little from the bookd thay read.
Through the support, guidance, scaffolding and eragement of parents, children can experience sacce
enjoy reading, build their confidence in readingd &ad to positive reading attitude forming.

Meanwhile, academic achievement do not have amjfiignt relationship with children’s reading attite, high
achievers might not have a positive attitude towerdding. Replication of this study in other states
geographical regions would provide a valuable fooldetermining the degree to which research figdian be
generalized across geographical regions. Furtterareh into recreational and academic attitudeshiddiren
would be valuable. This study reports about theeg@nreading attitudes of the children disregard hbeir

reading attitudes toward recreational and acadeeacling. Conducting a further study with a qualat
paradigm is suggested as an in-depth investigatitamview could glean further attitudinal informai from

children. Data could illustrate why primary ageddten have a positive or negative regards forgational and
academic reading. Current research focuses onlyoome variables, schools’ or teachers’ influencese haot
been done. Future research can survey about tsag®eception to investigate if teachers will bétsethe
children’s reading attitudes as well. This area has been widely studies and therefore, furtherlitpieve

investigation on this would prove fruitful. Undeastling the extent to which teachers’ perceptionshdtiren’s
behavior and attitudes matches or mismatches #utiral behavior and attitudes is important asfécé$ the
way teachers plan and implement reading activities.

The researcher has shared the research experiemedhis study, as well as some recommendationfufare
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studies. Replication studies to improve the gematibn of the current study findings would also éoeellent
alternative follow-ups to the current study.

References

Alexander, J.E. and Fuller, R. G. (1978}titudes and ReadingNeward, DE: International Reading
Association.

Anne-Marie, L. B. (2006)Attitudes to Reading: An Investigation Across Priyn#ears Master of Education,
Australian Catholic University, Australia.

Arzubiaga, A., Rueda, R., and Monzo, L. (2002). iBamatters related to the reading engagement ¢ihba
children.Journal of Latinos and Education, 231-243.

Baker, L. and Scher, D. (2002). Beginning readeriivation for reading in relation to parental leéi and
home reading experiencdé®eading Psycholog®3, 239-269.

Baker, L., Serpell, R., and Sonnenschein, S. (199pportunities for literacy learning in the honmafsurban
preschoolers. In L. Morrow (Ed.Jamily literacy: Connections in schools and comrtiaai Newark:
International Reading Association.

Bronfenbrenner, U. (1979The ecology of human development: Experiments tiwenand designCambridge,
MA: Harvard University Press.

Bus, A. G. and van 1Jzendoorn, M. H. (1988). MotBéild Interactions, Attachment and Emergent LitgraA
Cross-Sectional Stud¢hild Development, 54262-1272.

Bus, A. G, van ljzendoorn, M. H. and Pellegrini, B (1995). Joint book reading makes for succedsarning
to read: A meta-analysis on intergenerational trassion of literacyReview of Educational Research, 65
1-21.

Clay, M. M. (1993).Becoming literate: The construction of inner cohtr®ortsmouth, N.H.: Heinemann
Educational Bks.

Cullinan, B.E. (1987).Children’s literature in the reading programiNewark, DE: International Reading
Association.

Davies, J. and Brember, J. (1995). Stories in ttolén: Reading attitudes and habits of Year Zydiéchildren.
Educational Research, 33), 305-313.

Duggins, J. (1989Middle School Students’ Attitudes about ReadPaper presented at the annual meeting of
the International Reading Association, New Orleans.

Edmunds, K. M. and Bauserman, K. L. (2006). Whaiclers can learn about reading motivation through
conversations with childreihe Reading Teacher, &8, 414-424.

Evans, G. W., Gonnella, C, Marcynyszyn, L. A., Glent. and Salpekar, N. (2005). The role of chaogoverty
and children's socioemotional adjustmétgychological Science, 1660-565.

Fishbein, M. and Ajzen, . (1975Reliefs, attitudes, intention and behaviour: Anraduction to theory and
research Reading, MA: Addison-Wesley.

Gall, M. G, Gall, J. P., and Borg, W. R. (200B}lucational research an introductiodi” ed. Pearson Education,
Inc.

Garrett, J. E. (2002). Enhancing the attitudeshdticen toward reading: implications for teachems @rincipals.
Reading ImprovemenfccessMyLibrary.

Greaney, V. (1986). Parental influences on readihg. Reading Teacher, 3813-818.
Harris, A. J. and Sipay, E. (199®jow to increase reading abilitf10th ed.). White Plains, NY: Longman.

Howard, D. (1988). Modifying negative attitudespnor readers will generate increased reading gramth
interest.Reading Improvement, 5, 39-45.

International Association for the Evaluation of Edtional Achievement (IEA) (2005PIRLS 2006, Learning to
Read SurveyTIMSS & PIRLS International Study Center. Lyncbh8ol of Education, Boston College.
pirls.bc.edu.

135



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) lL,i,!
\ol.5, No.8, 2014 IIS E

International Association for the Evaluation of Edtional Achievement (IEA) (2005PIRLS 2006, Student
Questionnaire TIMSS & PIRLS International Study Center. Lyncth8ol of Education, Boston College.
pirls.bc.edu.

Krashen, S. (2002). Is there a decline in readimganceXnowledge QuesP9 (3), 11 - 17.

Kubis, M. E. (1994)The Relationship between Home Literacy Environmants Attitudes toward Reading in
Ninth Grade Student&achelor Degree of Education, George State Unityefstlanta, George.

Kush, J. C., Watkins, M. W. and Bookhart, S. M. 20 The temporal-interactive influence of reading
achievement and reading attituielucational Research and Evaluation(1)] 29-44.

Landy, S. (1977)An Investigation of the Relationship between ValpnReading and Certain Psychological,
Environmental and Socioeconomic Factors in EarlplddcenceMaster’s Thesis, University of Regina,
Saskatchewan, Canada.

Laurice, J. (2004)Reading-Encouraging Positive Attitudes: Stratedfes Parents and Teacherd\ational
Association of School Psychologists.

Lazarus, B. D. and Callahan, T. (2000). Attitudesvard Reading Expressed by Elementary School Stsiden
Diagnosed with Learning DisabilitieReading Psycholog®1:271-282, 2000. Taylor & Francis Group
Limited, USA.

Lipson, M. Y. and Wixson, K. K. (1997Assessment and instruction of reading and writimgploility: An
interactive approachNew York: Longman.

Liu, C.H. and Matthews, R. (2005). Wgotsky’s misibphy: Constructivism and its criticisms examined.
International Education Journab (3), 386-399.

MacDonald , G. and Cornwall, A. (1995). The relasibip between phonological awareness and readidg an
spelling achievement eleven years laleurnal of Learning Disabilities, 28), 523-527.

McCarthy, S. J. and Moje, E. B. (2002). Identityttees. Reading Research Quarterly, 82), 228-238.

McCormick, C.E. and Mason, J.M. (198&)se of little books at home: A minimal interventistnategy that
fosters early readingTechnical Report No. 338.

McGill-Franzen, A. and Allington, R. (1992). Theidjock of low achievement: Perspectives on policyl a
practice Remedial and Special Education, 29-30.

McKenna, M. C. and Kear, D. J. (1990). Measuringtuate toward reading: A new tool for teachef$e
Reading Teacher, 49), 626-639.

McKenna, M. C., Kear, D. J. and Ellsworth, R. A995). Children’s attitudes toward reading: A Natb8urvey.
Reading Research Quarterly, (80, 934-956.

Metsala, J. L. (1996). Early literacy at home: @teéh’'s experiences and parents’ perspectiVés Reading
Teacher, 5Q1), 70-72.

Morrison, F. J. and Cooney, R. R. (2001) Parengind academic achievement: Multiple paths to e#dyalcy.
In J. G. Borkowski, S. L. Ramey, & M. BristolPowgds.), Parenting and the child’s world: Influences
on academic, intellectual, and socioemotional dgwelent (pp. 141-160). Mahwah, NJ: Lawrence
Erlbaum.

Morrow, L. M. (1993)Literacy development in the early years: Helpindldrten read and writg2nd ed.).
Boston, MA: Allyn & Bacon.

Morrow, L. M. (ed.) (1995).Family Literacy Connections in Schools and ComniemitNewark, DE:
International Reading Association.

Morrow, L. M., and Young, J. (1997). A Family Litery Program Connecting School and Home: Effects of
Attitude, Motivation, and Literacy Achievemetdburnal of Educational Psychology, @9, 736-742.

Myoungsoon, K. and Heekyoung, K. (2002). The Défages in Attitudes toward Emergent Literacy of @tah
among Teachers, Mothers, and Fathers in Kindemgareind Daycare Centers in KoreReading
Improvement, 33).

Noble, K. G, Farah, M. J., and McCandliss, B. K0@6). Socioeconomic background modulates cogrition
achievement relationships in readi@pgnitive Developmen21(3), 349-368.

Parker, C. T. (2004)An Evaluation of Student Reading Attitudes: DoedithbAffect Attitude?Master of

136



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) lL,i,!
\ol.5, No.8, 2014 IIS E

Education. University of North Carolina, Wilmington

Parker, F. L., Boak, A. Y., Griffin, K. W., Ripple;. and Peay, L. (1999). Parent—child relationshipme
learning environment, and school readin&hool Psychology Review,, 283-425.

Purcell-Gates, V. (1996). Stories, coupons, andiMeyuide: Relationships between home literacy expees
and emergent literacy knowleddeeading Research Quarterly, ,3106-428.

Raikes, H., Pan, B. A., Luze, G., Tamis-LeMondaSGC.Brooks-Gunn, J., Constantine, J., et al. (ROW6ther-
child bookreading in low-income families: Correkatand outcomes during the first three years of life
Child Development, {4), 924-953.

Reutzel, D. R., and Fawson, P. C. (2002). Yoursttasm library: New ways to give it more teachingvpo
New York: Scholastic Professional Books.

Saracho, O. N. (1997). Using the home environmeisupport emergent literadygarly Child Development and
Care, 201-216.

Saracho, O. N. (2002). Family literacy: Explorirgyiily practicesEarly Child Development and Care, 172
113-122.

Senechal, M. and LeFevre, J. A. (2001). Storybaading and parent teaching: Links to language ity
development. In P. R. Britto & J. Brooks-Gunn (Bd3he role of family literacy environments in
promoting young children’s emerging literacy skildew directions for child and adolescent developme
(pp- 39-52). San Francisco: Jossey-Bass Pfeiffer.

Senechal, M., LeFevre, J., Hudson, E., and Lawgor®. (1996). Knowledge of Storybooks as a Predicfo
Young Children’s Vocabularylournal of Educational Psychologg8, 520-536.

Senechal, M., LeFevre, J. A., Thomas, E. and D&ey1998). Differential effects of home literacyperiences
on the development of oral and written langudgading Research Quarterly, ,326—116.

Share, D. L., jorm, A. F., Maclean, R., Matthews,aRd Waterman, B. (1983). Early redaing achievenwal
language ability, and a child’s home backgrouhastralian Psychologist, 185-87.

Smith, M. (1990). A Longitudinal Investigation oERding Attitude Development from Childhood to Athalod.
Journal of Educational Research, (83, 215-219.

Smith, L. R. and Ryan, B. E. B. (1997). LanguagésA&chievement Level, Attitude Survey Format, and
Adolescents’ Attitudes toward Readirgdolescence, 3226), 271-275.

Snow, C., Barnes, W., Chandler, J., Goodman, |.tewhphill, L. (1991).Unfulfilled Expectations: Home and
School Influences on Literac€ambridge, MA: Harvard Universifyress.

Snow, C., Burns, M. S. and Griffin, P. (Eds.). (829Preventing Reading Difficulties in Young Children.
Washington, DC: National Academy Press.

Spiegel, D. A. (1994)A portrait of parents of successful readeERRIC Document Reproduction Service No.
ED353548.

Taylor, D. and Dorsey-Gaines, C. (1988yowing up Literate: Learning from Innercity Fangiti Portsmouth,
NH: Heinemann.

Teale, W. H. (1986). Home background and youngcii’s literacy development. In W. H. Teale & ElZBy
(Eds.),Emergent literacy: Writing and readir(@p. 173—206). Norwood, NJ: Ablex.

Tunnell, M., Calder, J., Justen Ill. J, and Phaap(1991). Attitudes of young readeReading Improvement,
28(4), 237-243.

Wgotsky, L.S. (1978)Mind in society: The development of higher psyohickl processeged. M. Cole, V.
John-Steiner, S. Scribner, & E. Souberman). CargbriMA: MIT Press.

Walberg, H.J., and Tsai, S. (1985). Correlatesatiing achievement and attitude: A national assessstudy.
Journal of Educational Psychology, 7859-167.

Wang, Y. X. (2000). Children’s Attitudes toward K@z and Their Literacy Developmeniournal of
Instructional Psychology

Watson, R. (2002). Literacy and oral language: iogpions for early literacy acquisition. In S. Beddnan &
D.K. Dickinson (Eds.)Handbook of early literacy resear¢pp. 43-53). New York: The Guilford Press.

137



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) lL,i,!
\ol.5, No.8, 2014 IIS E

Whitehurst, G. J. and Lonigan, C. J. (2001). Emetrgiteracy: Development from pre-readers. In SNBuman
& D. K. Dickinson (Eds.)Handbook of early literacy researdpp. 11-29) New York, NY: Guilford
Press.

Widfield, A. and Asher, S. T. (1984). Social andtivational influences on reading. In P. D. Pear@ads.),
Handbook of reading resear¢pp.423-452). New York: Longman.

Worthy, J., Moorman, M. and Turner, M. (1999). Whahnny likes to read is hard to find in schd®ading
Research Quarterly, 3@), 12.

Lee Moi Ching is a former primary school teacher in Malaysia. &tteined her first degree in B.Sc. (Chemistry)
with Honors from University College of Science arethnology Malaysia in 2003; Diploma of Educatioonfi
Raja Melewar Teacher Education Institute in 2005;E& (Educational Psychology) from Technology
University of Malaysia and is currently a PhD catade (Educational Psychology) in Technology Uniirgrsf
Malaysia. Her research focus is mainly on childseréading literacy, social-emotional learning anental
health.

Yeo Kee Jiar is an Associate Professor in Faculty of Educatitechnology University of Malaysia. She
attained her B.Ed (Hons.) in Linguistic from Sciendniversity of Malaysia and Master and PhD in Edional
Psychology from Technology University of Malayditer research and publications are related to herdst in
educational psychology, reading readiness and alpaducation.

138



