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Abstract

The aim of this study is to help teachers and tectuevaluate their current exam questions andehatevelop
them to represent higher cognitive levels. Blooésonomy on the cognitive levels is used as a fietools
to classify exam questions of Foreign LanguagesaBegent in Taif University. This classification iery
useful to determine the real cognitive level repnted by exam questions for each course. This negjui
lecturers’ designing such learning objectives fthia consistent with this aim. In other words, etueer is
recommended to plan for learning objectives tiegjuire training students on higher order thinkskgls
whether in class activities or assignments. Thigbtas the lecturer to write exam questions whigiragent
higher cognitive levels. This , in turn, is refledtin students’ results which will logically give raalistic
reflection to what they have already learned. Usefgommendations are also submitted to help lectur
transform their exam questions from lower cognitarel into higher cognitive levels.

Keywords: Bloom's Taxonomy- exam questions-cognitive levéisiing skills.

1.Introduction

The present study is an attempt to submit suchogpiate recommendations for improving and develghe
quality of Taif University lecturers’ exam quest®im form and content. The theoretical part illatds Bloom’s
taxonomy with specific reference to the cognitivem@in which focuses on knowledge retention gragifatim
the simplest levels (LOTSs) or low order thinkingllsk(i.e. Memorizing, understanding and applicatias called
by psychologists and (HOTS) or high order thinkgkgls (i.e. an analysis, synthesis and evaluatigiASL,
2014) The importance of the present study liegsrbeing a tool that allows lecturers to evaluatErtexam
guestions out of its cognitive level on one hand ant of examination criteria on the other handisTdenefits
in trying to modify them to include higher cognéilevels exam questions as well as the other le#eiam
question cognitive level modification is usefuldatisfy students individual differences. The impode of the
present study also lies in its being a tool to helgturers improve the quality of both their sulijge and
objective question in order to add more claritytte question and to make it accurately capableeafsuring the
objectives for which it is designed.

1.1. What is Bloom’s Taxonomy

A taxonomy can be defined as:

“the practice and science of classification. Itsia particular classification Table arranged in a kerarchical
structure. Mathematically, a hierarchical taxonomyis a tree structure of classifications for a giverset of
objects. It is also named Containment hierarchy. Athe top of this structure is a single classificatin, the
root node that applies to all objects. Nodes belothis root are more specific classifications that gply to
subsets of the total set of classified objects.” (Mon, (1988).).

Benjamin S. Bloom was born on 21 February 1913andford, Pennsylvania, and died on 13 Septemt$#9.19
He received a bachelor's and master’'s degree fretm&/lvania State University in 1935 and a Ph.D. in
Education from the University of Chicago in Marc®42. He became a staff member of the Board of
Examinations at the University of Chicago in 194 served in that capacity until 1943, at whichetitme
became university examiner, a position he held a869. (W.Eisner, 2000) He served as an educdtaxhaser

in a variety of nations such as Israel and Indilpfang to his appointment as an instructor in Bepartment of
Education in the University of Chicago in (1944).

The secret of his success as a teacher was natdeeoé his creating the most creative learningviiets but it

lies in his being a model of anquiring scholar who inspired his learners. He was such an optimli® was
always fond of finding out and realizing human poite and to make such potential possible. He esegation

as an exercise to carry out such optimism andraspns. Hence, employing facts is such an impoffetor in

his way of learning.

(Forehand, 2005; Krathwohl, 2002) claim that Blosr@xonomy has been translated into 22 differergdages

as one of “the most frequently referred to and iapphstructional design systems in the field ofieation, and
has been used by curriculum planners, researchdministrators, and classroom teachers at all deeél
education” (Forehand, 2005).

(Bloom B. S., 1956) developed a taxonomy for laagnbbjectives to help teachers and students acquire
educational experiences and to help teachers demigessment tools for the purpose of evaluating the
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experiences they have already learned. They agreethtegorize these educational objectives inteethr
categories; the first works on the cognitive domalie second works on the affective domain andthivel
works on the psychomotor domain. Bloom decided thatmost important of these domains is the cogmiti
domain which is relevant to acquiring knowledge asthg them in developing more searches and experse
(ibid. in (Naomee, 2013)).

1.2. The importance of Bloom’s Taxonomy in an Eduiamal Community

The focus of the current study, in its maamtpin theory and application, is the cognitiverdon because it ,
according to (Bloom,1965), deals with recall and\ktedge as well as the recognition of intellectalailities.
According to Bloom also, the cognitive domain i tdomain where most of the work in curriculum
development has taken place and where clear definitf objectives is mostly needed. Bloom’s Taxogom
therefore, is useful to let the lecturer determtime cognitive levels he already uses and develemitOn the
other hand, a lecturer can also use the taxononplato for specific cognitive levels for differeniudent in
different times durations during teaching.

2.Partl: Theoretical Background:

2.1. Components of Bloom’s Taxonomy

Bloom'’s creative studies and research in educagsnlted in three taxonomies that describe learobjgctives;
the cognitive taxonomwhich is related to knowledge and mental skiltg affective taxonomwhich is related
to feelings and attitude and tipsychomotor taxonomthat is related to manual skills. The first tazoy,

which is our main area of application in the cutrgndy, is based on the cognitive domain andrisists of six
levels starting from the lower level cognitive damthat reflects only retention of information ating ability to
recall such information and ends in the highesell@f cognitive domain that reflects higher levéltioinking

such as critical thinking and the ability to evatuaThe second is the affective domain which igvaht to
manual skills.

(Anderson L. a., 2001) (Anderson L. a., 2001) (Asde L. a., 2001) (Anderson L. a., 2001)

2.1.1. The cognitive Domains

BLOOMS TAXONOMY

A Assessing theories: Comparison af ideas;

EVA I.U AT ION Evalualing outcomes; Solving; Judging;

Recommending; Rafing
Using old concepls to create new ideos;
Design and Invention; Composing; Imagining; .

Inferring; Modilying; Predicting; Combining = e ints,

Identifying and analyzing patterns;

ANALYSIS Organisation of ideas;

recognizing trends
Using and applying knowledge;
Using problem solving methods;
Manipulating; Designing; Experimenting

L
Ll

Understanding: Translating;
Summarising; Demonsirating;
Discussing

Recall of informatian;
Discovery; Observation;

Listing; Locating: Noming

Figure 1: Bloom's Taxonomy representing the cognitie level with illustrations.

According to Bloom et al (1965).This taxonomy si@its of six levels as explained on the diagrane dim of
describing them in this study is to shed light lo@ way each level is reflected in the exam questitmsigned by
Taif University Foreign Languages department lemtsir

12



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.i.l
\ol.5, No.35, 2014 IIS E

a-

Knowledge: At this level, the student is to able to memerike information he studies. Retention of
information is a characteristic of this level. Audent is able to recall information on the longrter
memory. This level is essential and basic to sesuch an appropriate development in the highei.leve
To master this level, a student should be intedegtetaking notes, watching videos, listening to
lectures, studying and memorizing terminology anlés relevant to a specific major. A teacher can
expose his students to a type of questions thasunea their retention of the given information sash
multiple choice questions, true and false...etc. &cker can ensure that his students are able to pass
this level by asking them to define scientific termrecall facts, list generalizations or categorie
relevant to a specific subject, list procedurescéory out a process, read, name, repeat, record
information...etc. (Activities at various cognitivevels of learning, 2014)

ComprehensionAt the comprehension level, the student is abldotlow the ideas relevant to a
specific subject matter when someone discusses ihdront of him because he already understands
them. A student ,therefore, can also interprehsiede, paraphrase or summarize a subject ,incfispe
domain, in his own words. He can also interpretabmponents of a diagram, a graph, a chart...etc.
into a verbal form or vice versa. This level isit@jly based on the knowledge acquired in the
preceding level. This level also reflects the &pibf the students to state the problem discussed b
textbook and suggest the appropriate solutions aduhis understanding. A teacher can measure
students’ understanding of a subject by asking ttetocate or identify, discuss, interpret , ddsera
problem or restate the same problem in other wasdaell as to submit solutions to such problems by
following appropriate techniques. Hence, a teachertest his students by questions about problems o
the comprehension level.

Application At this level, the student uses both the knowéetig learns at the basic level and the
procedures and strategies of solving a problem e situation. In other words, he applies what he
knows and the methodology and techniques of prolsielwing on discussing and solving a brand new
problem without any guidance from his teacher. Tén®l requires deeper thinking to employ what he
learned in a new situation. A teacher can tesstidents at this level by assigning him a new mnubl
to locate, discuss and suggest solutions by foligwexpected steps or procedures (i.e. employing
grammatical rules to solve a new sentence withmalicit problem or applying mathematical rules to
solve a new problem)

Analysis This level requires both knowledge and understapdHowever, it does not require the
application level and requires prompting by theckes to follow his development. A teacher can test
his students by asking them to analyze the comgeredra situation, a problem, a figure, a subject...
etc. At this level, a student will be able to jésthis answers and clarify why his solution worksai
specific problem. In other words, the student staimd a strong position to defend the results he
achieved. He can examine, compare and contrasti¢gkeand differentiate different solutions of
different problems.

SynthesisThis level requires the preceding four levelspwktedge, comprehension, application and
analysis. It requires a guidance and follow uphatdide of the teacher. At this level, a studertseo
learn how to assemble parts into a whole by mednsreative thinking. He can suggest his own
procedures to solve a new problem. He can also malexv piece of writing about a specific subject. A
teacher can test the ability of his students t piais level by asking him to design a diagransubmit
a project plan, to propose a new design. We carttedythere is a big similarity between this leard
the comprehension level since the student needsrtmnstrate and explain his new plan for example.
However, the difference lies in his demonstratibhie new own project that he designed himselfsThi
level is also characterized with more depth.

Evaluation: This level requires all the preceding five levéts be carried out. It resembles the
comprehension level to a great deal. However tfferdnce lies in the degree of depth in which the
student should demonstrate his design or projatthis level, the student should be able to evialaa
piece of work or a design by giving a value judgireased on its being useful or effective. He should
analyze the components of a design to evalua@pitisistency. A student should be able to evaluate a
product out of internal criteria ,such as accuraig consistency, and external criteria such asasub
appropriateness to carry out the goals for whicis idesigned. He should also be able to report the
feasibility of a product in such a presentatiort ikacharacterized in more depth and richer cont&nt
teacher , hence, can ensure that his studentbkeréoaevaluate a situation or a product by askiregn
to assess, evaluate, compare competing opinioasiveslto a specific problem or design prior to
submitting his own judgment.
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2.1.2. The affective Domains

Affective Domain of Learning

(K rathwwohl, Bloom, Masia, 1973)

voicethread

cooperatively collaborates with group members

0 e accepts different viewpoints & builds upon them to
) develop new perspectives & understanding of ideas

F shares one's perspectives while respecting
Valuing e P X F &
the diverse opinions of the group

Rﬂpﬂﬂdiﬂy \;IE-'I-VE"; unique comments that contribute

Internalizi ng
Values

to the develapment of a conversation

/ Receiving \liﬁ.[erls i'.'lei:"i'_l comments
(Pacansky-Brock, 2012)

(Krathwohl, (1964))

Figure 2: Bloom's Taxonomy representing the affectie domain of learning.

The upper figure describes the levels of affectiomain taxonomy which is said to be relevantaarhand
feelings as well as to what extent a student wilveha change in his own values because of learaualy
experiencing something new.

According to Seels and Glasgow (Glasgow, (199@hg,affective domain of learning “is ordered acaogcto
internalization” and hence they explain what ingdization refer to as “the process whereby a pessaffect
towards an object passes from a general awarergsb tb a point where an effect is ‘internalizedid
consistently guides a person’s behavior (ibid.)

The affective taxonomy is ordered from the simfpfesling which isreceivingthe information to be instructed
by a teacher, therespondingto these information by following a conversatian éxample and commenting on
what he understood from this conversation or educal experience. The third levelialuing which is relevant
to sharing one’s opinions or point of view with ets with a sense of mutual respect. The fourthl lewvéhe
affective domain i®rganizingwhich is relevant to a student’s acceptance dédiht values and their effect on
himself and on others and hence building upon threorder to develop his own perspectives. The flaaél
that concludes the affective domain taxonomy antsiciered the most complex of themnirternalizing values,
which makes a student able to collaborate coopetsitivith group members with his unique values that
learned and made him also ready to teach othefs walces out of his behaviour in the given educatio
experiences.
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2.1.3. The psychomotor Domains

PSYCHOMOTOR DOMAIN

Highest Level

Origination

/ Adaptation \
Complex Overt
Response
/ Mechanism \

/ Guided Response \
/ Set \

Lowest Level / Perception \

(University of Auckland, 2014)

Figure 3: Bloom's Taxonomy representing the psychootor domain

The psychomotor domain is described by (Simpson EL972)) as including physical movement, coortioma
and using motor skills. In order to develop sucliiskthe students need more practice until theguae
precision and speed in performing such skills. pagormance of students in this domain can be oredsby
means of how precise and fast a student is abtarty out the assigned procedures of a specifionskills.
The skills relevant to this domain are arrangediftbe simplest to the most complex and each lealires its
preceding level. The seven skills in the psychomdtmmain are described by (Clark, (2009)). Thet fitsll in
the psychomotor domain gerceptionwhich refers to the ability to use sensory cueguiole motor activity, the
second isetwhich refers to the readiness to act and it inesuchental, physical, and emotional sets. These thre
sets are dispositions that predetermine a persesfp®nse to different situations and many schakank that
they refer to the skill's being requiring an aduho fits well for such skills and not a child forample, the third
skill is theguided Responsthat requires that a teacher or a trainer watthesperformance of his trainees.
These early three stages are basic in learningn@lex skill and they include imitation and triaicaerror.
Adequacy of performance is achieved by more priaacticThe fourth skill ismechanisnand it is considered the
intermediate stage in learning a complex skill.this level, learned responses have become halzhdithe
movements can be performed with some confidence panficiency. The fifth skill is thecomplex Overt
Responsehat reflects the skillful performance of motoitsathat involve complex movement patterns. At this
level, proficiency is indicated by a quick, accerand highly coordinated performance, requirimgisimum of
energy. This category includes performing withoasitation, and automatic performance. The sixtiellés
adaptationin which the skills are well developed and theivittial can modify movement patterns to fit special
requirements. The seventh and last levadrigination in which creativity is clear. At this level, craag new
movement patterns to fit a particular situationspecific problem is apparent. Learning outcomes hersize
creativity based upon highly developed skills.
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2.2. Bloom’s Taxonomy Revised

Knowladge

Old Versian Mew ‘Yerslon

Figure 4Terminology changes (Bloom's taxonomy, 2@}

Figure 5: The difference between the old version @hthe new revised version of Bloom's taxonomy on &
cognitive domain

As demonstrated above in the acknowledgement witbrB's taxonomy that Benjamin Bloom ( 1956) “headed
a group of educational psychologists who developethssification of levels of intellectual behaviomportant
in learning. During the 1990's a new group of ctigaipsychologists, led by Lorin Anderson (a formsaudent
of Bloom), updated the taxonomy to reflect relevata 21st century work. The two graphics show thased
and original Taxonomy. Note the change from noongtbs associated with each level.” (Schultz, 2014

We also observe that in the new revised taxonotimg ,nouns are not only changed into action verlsghw
reflects more active thinking, but also the ordethe final two levels have been exchanged. Maryglpslogists
therefore, think that the new taxonomy improved tisability of the original taxonomy and made it mor
accurate. In Krathwohl and Anderson's revised taron (Anderson L. K., 2014) “the authors combine th
cognitive processes with the above three levelsnoivledge to form a matrix. In addition they addgewther
level of knowledge — metacognition” and then metgnition is defined as “Knowledge of cognition inngeal,
as well as awareness and knowledge of one’s ownitbmig.” (ibid.)

3. Part2: Application

In this part of the study application on the seddatlata is presented with accompanying analysts flootexam
questions and results.

3.1. Methodology

The current study is based on the descriptive ntethavhich the researcher describes the resuleppfying
Bloom’s taxonomy on the given sample of exam qoesti The results will be described both on the tizdive
level and qualitative level . A thematic analysisl Wwe employed too. According to the online dictary of
social sciences, qualitative data is defined as:

“Research using methods such as participant oatenvor case studies which result in a narratiescriptive
account of a setting or practice. Sociologists gisirese methods typically reject positivism andpdoform of
interpretive sociology”

Nkwi, Nyamongo, and Ryan (2001) submit a cleardindimn of qualitative research that it “involveany
research that uses data that do not indicate drdabaes”. On the other hand quantitative reseamtcording
to Bernard (1996) , includes interpretation of @ats in numeric data while qualitative researcHuihes
interpretation of meaning in text or images. In tharent study, quantitative data is to be useckedbamn
qualitative analysis. This side of qualitative ais&é is not explicit in the definitions to qualita analysis.
According to Neuendorf (2001), qualitative reseaactalysis has two approaches; the explanatory appro
which is content-driven and the confirmatory apgtoahich is hypothesis driven.

In the present study , the researcher focuses eimttuctive analyses, which primarily have a dedisé and
explanatory orientation and not with a hypotheticature. This approach answers the research qoestioof
the analysis of the content given. It deservestimeing that a descriptive analysis is primarilyp@natory and
it allows the researcher to dive deeply in the b, try to find out the underlying reasons anthigms and it
also “provides insights into the problem or helpsdevelop ideas or hypotheses for potential quativé
research” (Wyse, 2011). Qualitative data collectivethods also “vary using unstructured or senuiestired

16



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.i.’
\ol.5, No.35, 2014 IIS E

techniques” and Some common methods include fgoosps (group discussions), individual interviewsd
participation/observations (ibid.). In the presstudy, the exam questions are the data that repsetee text
required to be read and reread in order to beifibsnto a specific cognitive level by means @&loom’s
taxonomy. Then, the number of questions in eachl liew each major are given the equivalent pergent@hen
comparison between the variety of levels takeseptacevaluate the cognitive levels for each categbrexam
questions.

Methods typically reject positivism and adopt anfiasf interpretive sociology .Bernard and Ryan (199®vide
a useful typology for understanding the range @fitative data and the first branch of the tred¢adae divided
into three basic types — text, images, and sounthé current study, text representing exam questive used
as a sample for application.

3.2.Data and Sample collected for Application
The data employed for the purpose of the presedydhcludes the exam questions of Taif Univertggturers
for a whole academic year in two semesters andaheygategorized in the following way:

a- Linguistics exam questions (i.e. exam questionscarses such as: phonology, morphology, Syntax,
Grammar, Reading, Writing, Discussion, Topics fraime internet, Advanced writing, Essay
writing...etc.)

b- Literature exam questions (i.e. Shakespearean dyag@hakespearean comedy, Literary Terms, Short
Story, Novel, Drama...

c- Translation exam questions (i.e. Introduction &m#lation, Theories of translation, types of tratish,
Translation into English, Translation into Arablidachine Translation into Arabic Machine Translation
into English...etc.)

4. Results and Recommendations
This part of the study is specified to present ltegelevant to classifying exam questions intdrtleguivalent
cognitive levels according to Bloom’s taxonomy. Sipiart also present an analysis of students’ esoiltthe
same exam questions.
4.1. Results achieved by the study
In this part of the study, exam questions are ifladsinto three categories (i.e. Translation, Lirgics and
Literature) and the exam questions in each categasre also categorized into the cognitive levhbsyt
represent. The researcher reads each and evetjoguesd classifies it according to its cognitieeél. Then the
number of questions in each cognitive level havenbealculated and the percentage of each cogmétixet for
each of the three categories has also been cadul@ihen the variety of percentages for each lewekach
categories are compared.
4.1.1.Analysis of exam questions according to Blodsncognitive taxonomy

a- Translation courses category

Cognitive 1.Knowledge | 2.Comprehension 3.Application 4.Analysi| 5.Synthesis| 6.Evaluation TOTAL
level

No. of | 40 15 35 10 5 ZERO 105
questions
Percentage 38% 14.3% 33.3% 9.5% 4.9% ZERO% 100%

Table 1:Cogintive levels in Translation coursesrax@uestions
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The following table shows model exam guestion rootdready represented by some courses

Cognitive | 1.Knowledge 2.Comprehension 3.Application | 4.Analysi 5.Synthesis 6.Evaluation
level
Model -write short| -mention the| -translate the -read the| - Read the
question | notes on... strategies used by thefollowing into | sentences of the following
professional Arabic following MT and edit
-give the| translators for non paragraph tg into correct
equivalent  of| equivalence -translate  the correct their| text
the following | -match each item in following into | grammatical
terms column (A) with the| English spelling and
/expression intg suitable item in punctuation
Arabic column (B) ....... mistakes
-write the | -write (True) in the
missing words| front of  correct
in the following | statements and
statements (False) in front of the
-define (FIVE) | wrong statements
only of the| -correct the following
following false statements
terminologies
fil in the
following table
with  suitable
translations
Table 2: Model exam questions in Translation course
b- Linguistics courses category
Cognitive level 1.Knowledge | 2.Comprehension 3.Application 4.Analysi| 5.Synthesis| 6.Evaluation TOTAL
No. of questions 87 93 65 52 45 8 350
Percentage 24.9% 26.6% 18.6% 14.9% 12.8% 2.2% 100p6
Table 3: Cognitive levels in Linguistics courses xam questions
The following table shows model exam question rootdready represented by some courses
Model questions in linguistics courses:
Cognitive 1.Knowledge 2.Comprehensio | 3.Application 4.Analysis 5.Synthesis 6.Evaluat|
level n ion
Model Complete thel True or false| -underline verb that Use the| Change the
guestion following sentences | :correct the falsg agrees with  the bracketed sentences below
-define inaudible| statement subject in  each analysis to| the polite requests
plosion and then -fill in the blanks| sentence analyze the| using the words in
transcribe these wordswith the correct| -complete the| following parentheses
to show the inaudible answers sentence with....... structure -use a form of
plosion -discuss the -change these active-break down| other to complete
-write  the missing| difference in| sentences to passivg the words| the sentence
words in order to meaning in the -use the form of below into| -complete the|
complete thel sentence below | passive specified in basic sentences  using
following sentences | -complete the| parentheses morphemes | the italicized noun
-what is sentences with -write  the plural| -identify six | as a modifier
traditional grammar? | appropriate form of each noun in different -provide the
-match thesg pronouns . parentheses functional information  for
statements with their -circle the letter off -make the italicized morphemes | the following
completions the correct| nouns possessive by issues
completion for the| adding
following apostrophe......
sentences -write ONE example
Indicate the terms for the followings
associated  with -read the paragraph
these meanings | below 6and

Table 4: Model exam questions in Linguistics course

b-
C-

Literature courses category
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Cognitive 1.Knowledge | 2.Comprehension 3.Application 4.Analysi| 5.Synthesis| 6.Evaluation TOTAL
level

No. of | 161 199 16 42 18 ZERO 436
guestions

Percentage 36.9% 45.6% 3.8% 9.8% 4.1% ZERO% 100

Table 5: Cognitive levels in Literature courses exa questions.

The following table shows model exam question rootdready represented by some courses
Model questions on literature courses:

cognitive level

1.Knowledge

2.Comprehensio

N 3.Appfition

4.Analysis

5.Synthesis

6.Evaluatior]

Model
questions

-write briefly on
only ONE of the
following...

-write a short
note on One of
the following...

-define only
FIVE of the
following terms

-complete  the
following
sentences abol
MLA
documentation
-insert the
suitable literary
terms

-mention the
trends of
restoration
drama

-say whether th
statements are
(T) or false (F) .
Correct

mistakes !

-read
following
guotations

carefully and then
the
questions below

answer

-discuss the majo
tcharacteristics o

-answer
following

questions briefly

the

the

the

es
tru

e -choose  the
eright answer

-describe the
dramatic
technique of
the three
unities as
employed by
Oliver
goldsmith in
the she stop
the conquer

-use quotation
marks and
underlining in
the following
titles...

b

-examine the
following
examples,
then mention
the terms
they are
referring

to...

-trace the
changes in
the characte

-identify the
required
points in the
following
scholarly
journal
Draw the
comparison
between

-write a well -
organized

essay on one
of the

following .....
?
-use the
following
information to
cite the books

-comment on
the following
extracts

h

Table 6: Model exam questions in Literature courses

19



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) lzlél.l
\ol.5, No.35, 2014 IIS E

50%

40%
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Chart Title
Translation Linguistics Literature

H 1.Knowledge m2.Comprehension 3.Application m®4.Analysis ™ 5.Synthesis 6.Evaluation

Figure 6: Cognitive levels of exam questions represted and compared
The preceding graph represents the variant cogniéivels in the three categories (i.e. Linguistitsnslation
and Literature.) . This graph together with thecpding tables are useful in concluding the folloywiasults

In translation coursesit seems from the percentages represented orrdpé that the knowledge level
is the highest since it is 38%. By interviewingnskation lecturers they admit that this level isacly
high because they are represented in questiongargléo the knowledge of the theoretical part in
translation courses that depends more on recathiagdefinitions of translations types, the roleaof
translator, the definition of translation as a m®&..etc. They require memorization rather than
paraphrasing or presentation. They also considethtoretical part with a minor role for translatio
courses so they do not give it such interest aed fbxcus more on translating texts practice.

On the other hand, the second cognitive level biicts students’ understanding of they have etlidi
seems lower than half the first level (14.3%).

In translation courses also, the third level tHaives applicationis relatively high (33.3%) because
translation depend more on applying translatioofiles on new texts. Here , we can say that the@atu
of the course governs the type and cognitive lewelse majority of exam questions.

The fourth cognitive level, the analysis level aife fifth, the synthesis level are relatively low
although some questions in translation coursesnegjanalysis of mistaken translations.

It is clear that in translation courses, the (LO®s)ow order thinking skills questions are morarth
(HOTSs) or high order thinking skills. Moreover, thighest thinking skill , the evaluation level %

in translation courses because there are no suestigns that arise creative thinking for studemntshs
as asking for their opinion in open-ended questionsasking them for a solution for a specific
translation problem in which a student may guetsrative solutions for the problems.

In Linguistics courses: The results seem different as the difference batwhe variant cognitive
levels is relatively low that they look as beingdwal.

The highest cognitive levels in linguistics coursese the first( knowledge) and second
(comprehension).

The third cognitive level(application) and the fihuanalysis) are lower than the first two levels.

The fifth level (synthesis) is very low ( 12.8%)ngpared to the percentages of the other levels.
However, it is higher than the synthesis level ie bther categories (i.e. Translation and liteeatur
courses)

Although evaluation level is too low (2.2%) in coanjgon to the other cognitive levels, it exists in
linguistics courses where it does not exist indtieer courses of literature or translation.

Literature courses in literature courses it is clear that both kiedge and comprehension levels
represent the highest number of exam questions. difference between them is not that large in
percentage; knowledge level has (36.9%) and corepsébn level has (45.9%)

On the other hand: Application level is criticalbw (3.8%). The reason may be assigned to the eatur
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of literature courses since it has no theoriegfiplication in new situations like grammar or ttatisn
for instance.

- In literature courses it seems that analysis lével little bit higher than applications becausenso
exam questions require analyzing characters ane gbots for instance.

- The synthesis level is relatively low also (4.1%)

- It seems also that the evaluation level never xistliterature courses like translation course%)(0
although it is useful for a student to evaluatetimptoms of a specific character or to have syano
ended questions that pose a problem and allownalige options to solve such problem.

- Hence, we conclude that all the courses in theetegegories (Translation, linguistics and literafu
use (LOTSs) in the majority of their exam questiokieantime, both translation courses and literature
courses never use exam questions that encompdaatéva

- Some translation and literature courses use (H@iTtkeir exam questions although not many.

- Linguistics courses are the only category that esesn question of evaluation nature, which reprssen
the highest cognitive level.

The following tables show the courses that usedrigiognitive levels in some of their questions @rgkems
that most of the courses use higher cognitive teathough not all of them use all the (HOTSs). Theage of
higher cognitive levels is limited to Analysis aBgnthesis. However a few number of courses useuktiah
level in their exam questions and this is in Lirggigs category.

Table 7: Translation courses Using higher cognitivéevels in some of their exam guestions

Higher level cognitive level| 4.Analysis 5.Synthesis 6.Evaluation
Courses included -Translation into English -Translation into English

Translation into Arabic MT into Arabic

MT into English

Courses included -introduction to literature -romantic literature

-romantic literature --literary essay

Shakespearean tragedy -19" century of drama

-modern drama -drama in cinema

-drama in cinema -introduction to literature

-modern property -Victorian poetry

-modern novel
-19" century of American nove

Table 8 Literature courses Using higher cognitivedvels in some of their exam questions.

Higher level cognitive | 4.Analysis 5.Synthesis 6.Evaluation
level
Courses included -Debate -Grammar -study skills -debate
-study skills -discussion in English -reading skills
-media English -English language vocabulary | -situational
-reading skills -situational language language
-reading techniques -basics of writing -advanced writing
-discussion in English -reading skills -paragraph writing
-situational language -English phonetics
-basics of writing -basic grammar
-advanced writing -advanced writing
-paragraph writing -paragraph writing
-morphology -morphology
-essay writing -Debate & discussion
-preparation of| -essay writing
international tests -history of the English language
-introduction to linguistics | -sociolinguistics
-advanced reading -preparation of international
tests
-grammar

Table 9: Linguistic courses usirigigher cognitive levels in some of their exam quéashs.

21



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) ‘-'—.i.l
\ol.5, No.35, 2014 IIS E

4.1.2. Analysis of exam questions results
As a part and parcel of submitting objective anliivesults to the research, students’ resultssatenitted. The
following results are obtained from the documerft§areign Languages Department to give such valillt
analysis specially because they represent studestts relevant to the very exam questions apdliym the
preceding section. Results analysis is vital amusitlered to be complementary to exam questiorgnitiee
levels analysis because results reflect what stadesve achieved from the learning outcomes subdhith
addition to their being a representation of thenexguestions levels which is the focus of the prestudy.
Hence, they can be represented in the following: way

a- Linguistics

1-semantics
Success F D C B A Value
Total students nog
10060 59-0 69-60 79-70 89-80 100-90 Grades
53 36 17 11 7 14 4 Students no.
76% 32% 21% 13% 26% 8% percentage

Table 8:grade range in semantics course
In linguistics category, semantics course is drih® courses that has high level of failure (328a)ch may be
a result of assigning high cognitive level quesiiofhe percentage of Excellent is only (8%).

2- Essay Writing

Success F D C B A Value
Total students nog
60100 59-0 69-60 79-70 89-80 100-90 grades
109 98 11 48 29 16 5 Students no.
90% 10% 44% 27% 15% 5% percentage

Table 9: Grades range in Essay Writing course

Although essay writing requires higher cognitivedlein which a student is able to synthesize nevagdin new
topics in his own style, the percentage of suciesslatively high (90%) although the excellenteréd only
(5%).

3- Paragraph Writing

Success F D C B A Value
Total students noy
10060 59-0 69-60 79-70 89-80 100-90 Grades
138 76 62 39 25 10 2 Students no.
55% 45% 28% 18% 7% 1% percentage

Table 10: Grades range in paragraph writing course

Out of the percentages of ‘Paragraph Writing’ ceuesults, it is clear that the level of failureésatively high
(45%) and the percentage of excellent is too l0%)(1 This may be a result of using higher cognitexeels in
‘Paragraph Writing’ exam questions without trainstgdents on such type of questions. It is alsardleat the
percentage of results between 80% and 90% is @e§1%)

4- Linguistic Terms

Success F D C B A Value
Total students noy
10060 59-0 69-60 79-70 89-80 100-90 Grades
116 78 38 52 16 6 4 Students no.
67% 33% 45% 14% 5% 3% percentage

Table 11: Grades range in Linguistics course
In ‘Linguistic Terms’ course students’ resultsisitclear that failure percentage is relatively h{§8%) and the
excellent percentage is also low (3%) which mayp &ls a result of using higher cognitive level exgumestions.
Itis clear also that the percentage of resulte/ben 80% and 90% is also low which confirms thisatasion.

5- Advanced Writing

Success F D C B A Value
Total students no;
10060 59-0 69-60 79-70 89-80 100-90 Grades
51 46 5 19 15 4 8 Students no.
90% 10% 37% 29% 8% 16% percentage

Table 12:Grades Range in Advanced Writing course.
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It seems that Advanced Writing course has a vegh lsuccess percentage (90%) as well as relativigly h
Excellent percentage (16%) although this coursease advanced and more difficult than paragraphirvri
course. This may be explained by giving studentgide range of options in the exam paper or limitthg
topics before exam.

6- English Grammar

Success | F D C B A Value
Total students noy
10060 59-0 69-60 79-70 89-80 100-90 grades
41 41 0 18 20 3 0 Students no.
100% 0% 44% 49% 7% 0% percentage

Table 15:Grades range in English Grammar course.

In ‘English Grammar’ course, although the succesggntage is (100%) , the Excellent percentag@%s @nd
the results between 80 and 90 is only (7%). Th@awshthat most of the students achieved an avemgd of

cognitive levels. In other words, they were unableeach the higher cognitive levels. This may dsals to the
conclusion that the higher cognitive levels alreptdsent in exam questions but students couldcioeee them
because they were not trained on such types otiqgnesr because the students’ level may be that lio fact

the students’ low grades in ‘Grammar’ is also ralgwo their low grades in ‘Writing’ courses.

7- Syntax

Success | F D C B A Value
Total students noy
60100 59-0 69-60 79-70 89-80 100-90 Grades
101 88 13 25 29 29 15 Students no.
87% 13% 25% 29% 29% 15% percentage

Table 1613:Grades range in Syntax course

In ‘Syntax’ course although the success percenta@¥ %, the Excellent percentage is relatively higy5%).
The percentage of the results between 80% and 9Q%#atively high (29%). The percentage of failiszalso
not that low (13%). This may refer to the indivitidéferences between students.

9- Discussion

Success F D C B A value
Total students nop
10060 59-0 69-60 79-70 89-80 100-90 grades
68 62 6 26 17 15 4 Students no
91% 9% 38% 25% 22% 6% percentage

Table17:Grades range in Discussion course

In ‘Discussion’ course, the success percentagerng kigh (91%) against (9%) of Failure percentageere is
also (6%) percent of Excellent as well as (9%)ailufe. Most of the students; grades are in theamesarea.
This may be a result of the nature of the coursafitvhich requires a considerable level of commatibn and
interaction with oral expression more than any odweirse.

b- Literature

1- Modern English Drama

Success | F D C B A Value
Total students nop
60100 59-0 69-60 79-70 89-80 100-90 | grades
117 79 38 45 22 7 5 Students no.
68% 32% 38% 19% 6% 4% percentage

Table 14:Grades range in Modern English Drama cours

In ‘Modern English Drama’ course, it is clear fraime percentages that the Failure level is relativegh
against the Success level (79%). The Excellentepgage is relatively low (4%) as well as the (6%})te
grades between 80% and 90%. This is the resuhiigfcourse although exam questions in this levekdmwt a
lot of high cognitive level questions. This mayenefo the average level of the majority of studexstsvell as the
average cognitive level represented by exam questio
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2- Literary Terms

Success | F D C B A value
Total students noy
10060 59-0 69-60 79-70 89-80 100-90 grades
17 5 12 2 1 1 1 Students no.
29% 71% 12% 6% 6% 6% percentage

Table 1915:Grades range in Literary Terms course.
In ‘Literary Terms’ course, the results show a véigh level of Failure (71%) which exceeds the sssc
percentage (29%) . This refers to the exam questlmring higher than the level of students. Thelltef this
course may refer to the possibility of having exgmnestions representing such cognitive levels wihiay or
may not be high but the problem lies in the polisiof lack of practice on the side of studentgewn (LOTS).

3- Dramain Film

Success F D C B A value
Total students nop
10060 59-0 69-60 79-70 89-80 100-90 | grades
14 14 0 11 3 0 0 Students no.
100% 0% 79% 21% 0% 0% percentage

Table 2016:Grades range in Drama in Film course
In “Drama in Film’ course, although the Succesprtage is (100%) the grades are relatively lowrandt of
the grades lie in the average level. This may reféhe exam questions’ being graded in cognitéxels and the

students’ ability to carry out only (LOTS).

4- American Literature in the 20" century

Success | F D C B A value
Total students nop
10060 59-0 69-60 79-70 89-80 100-90 | grades
108 106 2 23 36 27 22 Students no.
100 98% 2% 21% 33% 25% 20% percentage

Table 17: American Literature in the 18th Century.

In ‘American Literature in the

Dcentury’ course, the Success percentage is veyly {88%) against low

Failure percentage (2%). It is also clear thatEheellent percentage is relatively high (22%) ahe grades
between 80% and 90% is also high (25%). This refethe high probability of including lower cogni¢i levels
and (LOTs) exam questions. This is a logical reguita course that submits lower cognitive levehmx
guestions. It deserves mentioning that the sansests obtained much lower grades in other Liteeatand
Linguistics courses.
5- World Literature

Success F D C B A value
Total students not
10060 59-0 69-60 79-70 89-80 100-90 | grades
140 139 1 23 46 49 21 Students no.
100 99% 1% 16% 33% 35% 15% percentage

Table 18: Grades range in World Literature course.
“World Literature’ course seems to have similadstuts results like the preceding course which raag ko the
same conclusions. The Success percentage is (98%iha Excellent percentage is (15%) as well a8j3or

the grades between 80% and 90%.
6- Medieval Literature

Success | F D C B A value
Total students noj
10060 59-0 69-60 79-70 89-80 100-90 | grades
68 59 9 17 8 10 24 Students no.
87% 13% 25% 12% 15% 35% percentage

Table 19Grades range in Medieval Literature.
In the ‘Medieval Literature’ course, although thec8ess percentage is not that high (87%) agair@st)of
Failure percentage, the Excellent percentage &ively high (35%). This may be referred to theligbbf a
group of students to carry out higher cognitiveelewvhich do not exceed application and synthesisl$ in
Literature courses. Students seem to be traingdeooognitive levels existing in such exam question
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c- Translation
1- MT into English

Success | F D C B A value
Total students nop
60100 59-0 69-60 79-70 89-80 100-90 | grades
109 106 3 28 25 29 19 Students no.
97% 3% 26% 23% 27% 17% percentage

Table 20: Grades range in Machine Translation intdEnglish Course.

In ‘MT into English’ course, although the courseadvanced in its major part, the success percerisagery

high (97%) and the excellent percentage is (17%yelbas (27%) for the grades between 80% and 946.
reason may be referred either to simplifying thegjions to the students too much because of thes€su
inherent difficulty and complexity. This type ofstdts may be a result of changing the nature ofi héyel

cognitive questions into lower level cognitive lewpiestions when the lecturer interferes by deteimgi or

limiting the topics to be submitted by exam quewtioTherefore, instead of surprising the studeritis krand

new situations for application on the Applicati@mvél and instead of asking the students to syrgbesinew
projects, the teacher may facilitate the procesgibing students a background idea about the topicbe

submitted in the exam questions. Hence, the hilgivets such as Application and Synthesis are toamsfd into

lower cognitive levels such as memorization.

2- Types of Translation

Success F D C B A value
Total students noj:
10060 59-0 69-60 79-70 89-80 100-90 grades
62 55 7 23 19 11 2 Students no.
89% 11% 38% 30% 17% 4% percentage

Table 21: Grades range in Types of Translation cowse.

The results of ‘Types of Translation’ course seemsaerable in comparison to the results of thequting

course. The nature of this course is not thatdiffisuch as ‘MT into English’. The Success peragatis not
very high (89%) against (11%) Failure. It is obserthat most of the success percentage lies iavhiage area.
The Excellent percentage is very low (2%) whicherefto the existence of higher cognitive leveleiam

guestions and the capability of few students toyocaut (HOTS).

3- MT into Arabic

Success F D C B A value
Total students noj:
10060 59-0 69-60 79-70 89-80 100-90 | grades
123 114 9 33 26 33 22 Students no.
92% 7% 27% 21% 27% 18% percentage

Table 22: Grades range in Machine Translation intdenglish course.

In ‘MT into Arabic’ course, the percentages seenbeosimilar to the percentages of ‘MT into Englislourse
which is also considered one of the advanced ceus®ng translation courses. We assume that therdec
tend to facilitate the process to students like ‘Mio English’ course. The Success percentage rig kigh
(92%) against (7%) Failure. Moreover, the Excelleatcentage is (18%) and the grades between 80%G#bd
is also relatively high (27%). Therefore, theseultsscan be given the same conclusions of ‘MT iBtwlish’
course.

4- Introduction to Translation

Success F D C B A value
Total students not
10060 59-0 69-60 79-70 89-80 100-90 | grades
16 12 4 7 2 3 0 Students no.
75% 25% 44% 12% 19% 0% percentage

Table 27:Grades range in Introduction to Translatian course.

In ‘Introduction’ to Translation’ course resultdthmugh the course is relatively simple becausetiv be studied
by beginners in the primary levels and it submitapde theoretical background as well as simple st
applying translation into Arabic and translatiorioirEnglish, the results are not that high. For gxamthe
Success percentage is not that high (75%) aga®®t) Failure percentage. The percentage of theegrad
between 80% and 90% is not that high also (19%is @&n be explained either by the exam questioméusion

of higher cognitive levels or the low academic lesestudents which makes most of them incapableaofying
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out (HOTS) or even (LOTSs)’s three cognitive levels.

4.2. Discussion of Results

As a teacher is assigned to teach a specific caovteegant to his major, he should determine genleahing
outcomes for the whole course as well as to eaxthrke Learning out comes accurately determingeheired
cognitive levels and the required cognitive ability carry out the assigned course. Students’ pedace
reflects their cognitive ability as well as the w&ognitive levels they have reached to. Hence éxation is
considered the universal tool to assess studeetsonmance and whether or not examination questaes
capable of assessing students’ performance , mezhin the cognitive levels they reached, depemalsly on
the exam questions presented in the exam papeegJ8ch. of Eng., Harland, Reid, & Bartlett, 2009)
Therefore, Bloom’s taxonomy on the cognitive leiseemployed in this study to measure the size ghitive
levels in exam papers ,which in turn reflects #erhing outcomes designed by thelecturer. Actighs/a each
exam question is considered the keyword to the itwgrevel it represents. Hence, Bloom’s taxonorimyits
six cognitive levels, is used as a tool to classifgm questions into six categories according ¢astk cognitive
levels. Hence, the size of each cognitive levebxams is determined easily and this in turn fat#is its
description and comparison between the varianidamethe variety of courses. Therefore, usingadhscriptive
explanatory approach is useful which is based @eofation of facts and not hypothesis. Exam resflthe
same questions are also described as a refleatiostudents’ achievement of both learning outcomé an
cognitive levels.

In this study it is observed that the Knowledge &uimprehension cognitive levels are the commoresld
existing in all exam questions. It is essentialuse them in all courses because they are condiderea
background for all the following levels. On the @thhand, their existence is important for studemt®se
capacities are limited or unable to achieve higleels. Hence, they are important to satisfy irdlisl
differences among students. If we assume that ofatdte exam questions include higher order thinlshkiys
(HOTs) and ignoring lower order thinking skills (I8), a considerable number of students with limited
capacities may suffer and fail in most of the cearsThe problem arises when specific courses danohide
higher cognitive plan in their learning outcomesisTresults in lack of training to students on (HpWho
become satisfied only with (LOTSs). This is normalgflected in exam questions which will never cokher
level cognitive levels. For such courses, the tesuly be very high in spite of the complexity o tourses in
general.

Another problem which is observed is the existentéhigher level cognitive levels represented by som
questions which are in fact reflecting knowledgéyoithis happens when the students are given agbackd
idea about the topics to be submitted in Writinarses for example or when the Translation questiamish
requires higher cognitive levels in criticizing fgutarget text (TT) or synthesizing a correct oaeg seen or
translated previously in class. This directly tfansis the status of exam question from (HOTs) ©©Tk) which
is not recommended for valid exam results. In othierds, some questions seem as if advanced anatlingl
higher cognitive levels from their action verbst bufact, they are seen by students. The problethis type of
questions is that they do not distinguish studevit® can think in a creative way and can achievédiig
cognitive levels because the very questions reauihg (LOTS) or even the very basic level (i.e. Kedge).

If we compare the three categories representingigiorLanguages Department exam questions, we aaclu
that sometimes the nature of the course governgyieeand cognitive level of exam questions. Alhduistics
courses for examples include higher cognitive levela considerable number of their exam questimtause
they encompass applications on rules in courses ascGrammar, Syntax, Phonetics and Phonology...etc.
Therefore, any Linguistics course includes at lghst first four cognitive levels. The nature oftdrature
courses on the other hand makes them focus moneeomorizing and tracing facts. However, they cartuthe
higher cognitive levels for analyzing charactersl dheir behaviours as well as comparing them. @s f
Translation courses, they are of ‘application’ maturhey should include application , which is fiist of the
three higher cognitive levels. The question thd&isastudents to translate is a basic question itrafislation
courses which leads to higher cognitive levels bseastudents start with interpretation of the npssd the ST
then transforming it into another language whictludes synthesis. Moreover, translation coursestmres
which require criticizing faulty TTs or machine igdation texts into Arabic or into English may atsguire the
highest cognitive levels of evaluation by findingt the mistakes and explain their origin as welfaxsulating

a new correct target text. In fact questions dfaisim are rare in Translation courses.

Hence, the researcher did her best in applyingBlsdaxonomy and concluding the results by clagsifyexam
questions according to the six cognitive levelstHis study, it was a useful tool to help eachueat know
where he is and what exactly the actual cognitexels represented by his exam questions. This tegph
lecturer to revise and modify the learning objexsi he designed before teaching. He may formulaté s
learning objectives which allow for more practicedareativity in which students can use higher li¢ghvimking
skills. This in turn leads to designing such examgjions that encompass higher cognitive levelsrdfbre, a
teacher can submit such exam questions that satiisfpgnitive levels in order to distinguish ctigatthinkers
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and help others to be inspired by their colleagues.

However, the results obtained in classifying examsgions and their reflection in students examligsthere
are other external factors that may affect the magyuand validity of students’ results. These fextmay be
relevant to other social or educational roots. ©@he¢he reasons that may interrupt students’ congnsive
achievement of higher cognitive levels may be bisher repetitive absence or being always latedtures.
Another reason is the lack of motivation when alshi is ignorant to the general purpose of hisysamt its
importance in business market. Other reasons mayf bavironmental or financial nature such as lumf’s

being too far from the University campus and wagtiriot of time in the way going and coming. Thiaymesult
in exhausted students who are incapable of crettinking. Financial reasons are also effective hestudent
is incapable of obtaining specific materials fardst such as internet as well as other facilitieth@ugh these
reasons are not the main focus of this study, hetlécturer should put them in mind while plannfog his

learning objectives and exam questions. This dghvasa comprehensive visions for all the factoreeiihg the
learning process and hence he can do his besatisfysthe variety of individual differences in thearning

activities, assignments, projects, exam questions...e

4.3.Recommendations for better Exam quality

Out of the preceding analysis of exam questionssamdients’ results in the courses taught in Foreeymguages
Department by means of a powerful scientific todlich is Bloom’s Taxonomy on the cognitive levelgth
following recommendations are briefly suggested:

- A lecturer is recommended to focus on desigrfifgctive learning objectivesbefore teaching. They should
encompass what should students do in addition tt Wiey should know starting from the basic cogaitevels
and ending with the higher cognitive levels. Inestivords, his learning objectives should not be ifmaginary
that he cannot carry them out in his class. Orother hand, they are recommended to be realisbasiderable
and consistent with students’ capacities and the tllocated.

- It is recommended that the lecturer determinesniag outcomes and activities for each lectureotsef
teaching. This is useful to help students acknogdetthe purpose of each topic they study and tosfacuwhat
they should know and do.

- Exam questions are recommended to satisfy allvithaal differences by submitting a variety of gtiess
representing all the six cognitive levels.

- A lecturer is recommended not to focus only o@Tls) for example because of the students’ lackapgcity
to learn or lack of considerable educational baglgd in some courses such as in Grammar courses wiay
affect other courses such as Writing. The lectaeemot justify his usage of limited cognitive levdbr this
reason.

- A lecturer is recommended to include all cogmitlevels in his exam questions even the highestdewhich
require higher level thinking skills provided the has trained students on how to think this way.

- Higher order thinking skills (HOTs) and highergaoitive levels should not be transformed into lovesr
allowing students to know the topics that they Wi tested in. In other words, it is not recommentietest
students in a seen translation or seen topicsrafypaph or Essay Writing for example.

- The existence of lower cognitive levels exam t¢joes is not that bad. It is rather essential alsaaic
knowledge background for higher cognitive leveld @nis also important to give the chance for shidewith
limited academic abilities to submit considerabisveers to succeed.

- A lecturer should not let himself/herself a wiatifor time pressure that may governs the type sfexiam
questions. For example he may resort merely to toumsssuch as : True-false, choose the correct answ
complete, matching. These type of questions, homeasy to be scored, they take more time to begdediand
they rarely measure higher cognitive levels.

- A lecturer is recommended not to avoid essay tipres for specific reasons such as their being time
consuming to score and difficult to identify reliakcriteria for scoring. Instead, he can write dioes that
require brief answer or opinion.

- It is recommended then to design such exam quesin a balanced way by using some art relevathedo
testable knowledge included in each question. Headecturer can skillfully make multiple choiceegtions
measure higher cognitive levels and increase thteadiors in order to diminish the guesses. Silgiltie can do
the same in matching questions by increasing thebeu of items in the answer column. Moreover, heroake
true-false questions measure higher cognitive $e@eld not a matter for guessing if he added ingthestion
instruction to justify the answer.

- A lecturer should always remember that the qaaestwhich are easy to write are difficult to graade the
guestions which are time-consuming in writing aasier to grade. Hence, he/or she should balaneebathis
allocated time and the testable knowledge.

-A lecturer is recommended to make the stem of egaestions Include “only the information needednake
the problem clear and specific and “avoid the useegatives in the stem “ (Piontek, 2008) and udg when
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he is measuring whether the respondent knows ttepéirn to a rule or can detect errors.

- Because Foreign Languages exam questions ladiehigognitive level for the majority of courses lie

studied , so it is useful to suggest simple wayisttude such higher cognitive level questions. &mmple, the
most famous stem questions for higher cognitivelleguch as Analysis is to ask the students imthesstion
root to find the errors (i.e. in style, Grammarnx...etc) in a specific paragraph or passage.hé&Qynthesis
level for example this can be carried out by askstgdents to make a plan of his own for providingpecific
idea or concept. As for the Evaluation level, aueer can simply ask the students, in the examtaouessstem to
determine the weakness points and strength painta Specific idea or project or suggest altereatiglutions
for specific proposed problems.
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