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Abstract

This study investigated the factors affecting shisleperformance in English language subject in Zitzar
Secondary Schools. Bloom’s (1982) model of evatuativas used as a framework in the study. The study
employed qualitative and quantitative approachedavere collected using interviews, classroom ivagen,
questionnaire and documentary review. Result ofsthdy reveals that students were highly motivatektarn
English for future expectations such as local am@rnational communication, academic advancemedt an
employment prospects. However, students’ performamnas affected by shortage of English teachers and
absence of teaching and learning materials. Thnfys shows that presence of untrained, underfipdiliand
trained teachers in schools who were incompeteat r@sult they skipping to teach some difficultitspin the
syllabus. Study findings also indicated that stusfeimfrequent use of English language at schoa home,
large class size, teachers’ responsibilities, momducive teaching and learning environment inclassrooms,
limited home support environment and poverty weyetigbuting factors for English poor. Based on tligdy
results, study recommends in-service teachersitighito enhance teachers English teaching skiligiake
distribution of English teachers, adequate teacfanijties, and conducive learning environmenithat schools.

Key Words: English proficiency, students’ perforroanvariables, attitude, comprehensive.

1. Introduction

Language is one of the most useful tools we haveuasans. Without it we could not think thoughts regsible
to others, nor could we engage in the activitieg tommonly take place in the society we build elwes (Di
Pietro, 1994). Language is very important in edocatFor instance, Roy-Campbell and Qorro (1998gded
that education is carried out largely through thediam of language, thus, language is very signifiéa the
education process. Additionally, ADEA (2005) argu#sanguage is not everything in education, buthwaiit
language, everything is nothing in education” (p.Ll\anguage plays a crucial role in learning, drttie learner
is handicapped in the language of instruction, fleaming may not take place at all as the instruot teacher
and the learner will not be communicating (Malek&@03).

The language of instruction in post primary edwratio both Tanzania mainland and Zanzibar is Ehglis
English subject is taught with consideration of thigectives stipulated in the syllabus. For exampie
objectives are important since they provide meansugh which the goals of education in Tanzaniad:de
achieved. It is through the syllabus that can a&sshe teacher if or whether he has achieved thés gma
objectives of the course. With such situation itnportant for teachers to establish objectiveteefvorking
towards meetings the goals.

Tanzania Mainland and Zanzibar use the same Engligjuage syllabus at ‘O’ level secondary schawisl, it is
expected that at the end of the course studentshaile acquired and developed skills of the langudpth
spoken and written so as to cope with English laggudemands at higher levels of education and tkl vat
large (UTR, 2005). However, various studies froomZania mainland and Zanzibar reported that students
performance in English Language National Examimatids been consistently poor and nearly half of the
students fell into divisions four and zero bothatuand urban secondary schools students (Roy-Cdmpbe
&Qorro; 1997; Nyamubi, 2003; Yohana, 2012). Thatamethat they graduated and left school with little
proficiencies in English.

For example, in the year 2001, students Englisfopaance indicated that 197 students out of 2984)6failed

the subject. In 2002, 181 students out of two hed@mnd ninety two (62%) failed. In the year 2008 $tudents
(68%) failed. In the year 2004 the number of thelshts who failed increased up to 284 (72%). Shtyilén the

year 2005 the number of the students who faileteased from 284 to 323 (78%). The trend showsabdime

went, the number of students who failed this subijezeased.

2. Objective of the Study

The objective of this study was to find out facttirat have contributed to students’ poor perforreandznglish
subject in Zanzibar rural and urban ‘O’ level satamy schools. The research questions that guidedttidy
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were:
1. What are the factors that affect students’ perémce in English language subject?
2. How is teaching and learning of English condddh Zanzibar secondary school classrooms?

3. Background

English is the medium of instruction in secondasfiamls and tertiary education in Tanzania and faigght in
primary schools as a subject. It is the governntieait decides on which language should be the ictsbnal
medium. For instance, it is stated in the Educatiod Training Policy (1995) that learners who clate
primary school are expected to have adequatelyemastEnglish to be able to cope with it as the omadof
instruction throughout secondary school. Despite é¢xistence of that policy for about twenty yeamwn
students at secondary schools are not competenteHiadtive in using the language. For example, The
Revolutionary Government of Zanzibar (1996) clainteat teaching at secondary school level is aftebiethe
low proficiency in English, which is the languagkimstruction. It is explained that the abrupt skitover to
English as the medium of instruction from Kiswahiliich is the language of instruction at primaci@ol, has
tended to shock the pupils thus affecting theifgrerance. To some extent this contributed to stteldaw
performance not only in English subject but othdyjects taught in English in Zanzibar.

There are factors that have been associated wittests’ low performance from various scholars. iRstance,
Vuzo (2010) explained that learners and teacheng maae difficulties in using the language with adaig
proficiency at the secondary schools. Gee (1998 r&sthat it is language that the business ofdirimpis still
primarily accomplished, whether that be spoken dtten. If the learner is handicapped, in the laagg of
instruction, then learning will not take place #tas the educator and the learner will not be comicating.
That is why there have been debates about thetig#fdanguage of instruction in the classroom imZania.
Researchers like (Roy- Campbell & Qorro, 1997)méd that the switch from Kiswabhili to English amadium
of learning in secondary schools was no longerablgi medium of instruction. They suggested the afse
Kiswahili instead of English since students wereatwe to use it correctly and effectively.

With this view, Omari (1997) asserts that to usewihili will not solve the education problems ir thystem
but rather worsen them through horrible expensesrémslating the books, teaching teachers to useadili

terms, depress motivations of pupils and parents pvbferred English despite of all. However, Tamadras not
yet been able to use Kiswahili as a medium of uwdton in educational institutions above primarheals
despite several declarations intending to do so.

4. Literature Review

4.1 English Language Learning and Teaching in Gla@ss

The teaching and learning process involves twosagiarticipants in the classroom - the teacherthadearner,
and that language learning does not fall entirety the teacher. The students must also assume more
responsibility for the learning process (Quist, @00For example, Vuzo (2010) reported “It is thrbug
interactions with each other that teachers andestisdvork together to create intellectual and jprakactivities
that shape both the form and the content of thgetaubject. However, such situation is not commdémind in
secondary schools in all subjects due to the fatlecture method dominates the teaching andileaprocess
which leads to passive learning” (p.18). Once Cung®i(2002) as quoted in Wang et al. (1994) saidhetwl
hear, | forget. When | see, | remember and whem, Il dearn” (p. 111). Cummings noted that learnimgvhich
students are interactive produces far more effecfiarticipation in a class. Meaning that effectags of
language learning and teaching in the classroorthsigpend upon the educational repertoire teadmave. This
idea concurs with Quist (2000) in that successfathing and quality of pupil learning is closeliated to the
teacher’s knowledge and understanding of the stbjec

Furthermore, the English teacher is a figure in ldrguage course. Literature indicates clearly thad the
teacher who sets the tone for learning activitidbef & Valette, 1997; Quist, 2000). Since to teashto
communicate, English teacher must have maximum agmuative competence. Also a teacher must be
knowledgeable in the language itself so that hed¢simemake useful decision regarding what shoulthbght to
whom, and how the teaching should be done. Resesmdmonstrate clearly that among the factordéhaltto
students’ poor performance are qualities of teacfidarmer, 2003; Mosha, 2004). Moreover, empiritatlies
showed that if early years at the school fail tovate the right foundation for learning, then nocamt of
special provision at later stages will be abledbieve the full potential of the child in termshaiw his learning
will proceed, and how beneficial his attitudes ta@ards his future life and learning (Quist, 2000).

Teaching materials are very important in the whmrlecess of teaching and learning to any subjeaty Thake
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learning more pleasant to the students becausedfifirya reality of experience, which stimulate¥-aetivity
and imagination on the part of the students. THey supply concrete basis for conceptual thinkind hence,
reduce meaningless word responses from studentanflilyi, 2003). For instance, Kapoli (2001) noted tha
authentic materials enable the students to exgl@danguage used in day-to-day life and whictailited to
their needs and interests. UNESCO (2000) reported the provision of teaching and learning matsrial
especially books is an effective way of improviegults. However, the World Education Report (19@8gals
out that in many countries, conditions are difficuthether they relate to the physical states bhbets and the
availability of teaching and learning materialsasd sizes, or the changing characteristics of thdesnt
population.

4.2 Attitudes of Language Learning

Attitudes refer to the sets of beliefs that therea holds towards members of the target groupadsw towards
his own culture (Brown, 2000). Language attitudarigmportant concept because it plays a key rolariguage
learning. For example, researchers conducted bgr@ar(2001, 2002) about attitudes and motivaticowsd

correlation with linguistic performance of learnemmphasizing the role of attitudes and motivatis
determinant factors in language learning. It i©aenerally agreed among researches that positiedas

facilitate the learning process, though attitudesdeot determine the behaviour (Khanna & Agnihd®4).

In education, attitudes are considered both ag iapd output. Attitudes have a positive correlatioth success
in learning the second language because theytédeiliearners’ motivation to learn the languager{@er
&Trembly, 1994). They added that individual attésdtowards the language that they learn meet irmpbrt
needs as they satisfy certain functions such asol high grades in language examination.

4.3 Motivation and Language Learning

Motivation is the most used concept for explainfagure or success of a learner. Also motivatios baen
regarded as one of the main factors that influeheespeed and amount of success of foreign langeageers
(Gardner, 2006). For instance, Gardner (2006) teddiStudents with higher levels of motivation wdlb better
than students with lower levels” (p. 241). He ferttadded that “If one is motivated, he/she hasoreas
(motives) for engaging in the relevant activiti¢g’ 243).

In another development, Elliot, Kratochil, and Cq@000) see motivation as an internal state thatises to
action, pushes us in particular directions, angkees engaged in certain activities. They addeddhaning and
motivation are equally essential for performanced #imey enable us to acquire new knowledge andsskill
Furthermore, motivation provides the impetus foowimg what we have learned, and that more motivated
people achieve higher levels but Harmer (2004)icaet! that motivation that brings students to tafslearning
English could be affected and influenced by thi¢duakes of a number of people.

In teaching, motivation is one of the factors tinfitience success or failure in learning a languageticularly a

second language or foreign language (Gardner, 2006he same Petty (1998) argued that if studdatsot

want to learn, their learning efficiency will beoal such that they may learn virtually nothing, ahgou know

how to motivate students, you can highly increasdér iearning. Apart from motivation and attitudessearches
show clearly that home environment has a part &y ph students’ poor performance in schools (Sud@im
1999; Mapuri, 1999).

5. Conceptual Framework

Conceptual framework in this study is based on Bi@o(1982) model of evaluation because of its $ilits in
the process of language learning and teaching.alt useful in examining the interdependence of bl
teaching and learning process to students’ perfocaméan English language subject. The model coneistisree
items: Predictor variables, Mediating variables Bedformance. According to Bloom (1982) predictariables
and mediating variables influence greatly studepé&formance. Figure 1 summarises the idea comtaméhe
model that if the predictor variables and mediatuagiables were of high quality, then teaching &wtning
process would produce good performance in langoaggrehension, production and attitudes towardsiging
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Predictor Mediating Performance

Variables Variables

A

Good performance in

* Language

Number of teachers "| students’ attitudes comprehension
Teachers’ Frequency use of * Language
qualifications the language prqducnon
Teaching and Learning Methods of * Attitudes
Materials teaching towards English

Teachers’ motivation

Figure 1. A Model for Explaining Students’ Performea in English Language Learning.

The model examines the relationship between vasakaching and learning process with performance
English language. It was anticipated that if thesere enough and well qualified teachers to teacyligm
language subject, availability of teaching and réay materials, they would contribute to studertigih
performance in the subject. It was also hopedshatents would perform better if they had motivatio learn

the language because their motivation would detegrtiieir success. Additionally, if teachers hadivadibn to
teach the language, students would perform beteause teachers were the ones who determine student
success. The study also assumed that if the se@ma@lonment especially classrooms and home enviemtm
were conducive to students’ learning they wouldtibuate to high performance not only in English jgab but
also in other subjects taught in English, henagh school achievement.

Furthermore, it was expected that students’ agisudward the language they learn could predidt #uvademic
performance. Also students’ frequent use of thguage inside and outside classrooms would influghee
level of performance in the language they learntdpnof that, it was expected that if English laage teachers
could manage to organize content, learning objestivand apply recent methods of teaching and kgrni
English, students would perform highly in the sgbjg the end of the course.

Performance in language refers to level of mastetgrms of comprehension, production and attitudesard
the subject. On one hand, it was anticipated thlaénwpredictor variables and mediating variablesewer
favourable then, the level of performance wouldhlgg; on the other hand, when they were of low igp#hen,
performance would suffer.

6. Methodology

The objective of the study was to find out factitrat have contributed to students’ poor performandenglish

subject in Zanzibar rural and urban ‘O’ level setamy schools. The study took place in four schawis; from

rural (A and B), and two from urban (C and D). this study, both qualitative and quantitative apytes were
used to enhance the credibility of the findingsesdvell (2005) argues “combining qualitative andrditative

data best understand and explain a research protffenb2). In addition, to that Corbetta (2003) weg

. different approaches can provide a completeoni®f social reality.....when viewed from differesmigles

(p. 51).

Data gathering instrument were interview, obseomtiquestionnaire and documentary review. Purposiv
sampling technique was used to select the founskny schools since they had poor results in Eimdligtional
Examination for five consecutive years. Random demggechnique was used to select the students fform
One to Form Four in the selected schools. A tat&0ostudents were involved; 40 from urban andré@nfrural
secondary school whereby ten students were pickaoh fach form with gender consideration. Students
provided information on school and home environnanivell as attitudes towards learning the subjéttteen
teachers teaching English were included in theystutkereby six were male and seven were female.aiteof
including teachers in the study was to investighteway they applied knowledge and skills in theesstoom
whereby emphasis was put on competence in hanthiegsubject matter, methods of teaching, and use of
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teaching and learning materials.

7. Data Analysis

Data were organized according to the research tgsc Relevant themes were selected and codedidaipl
(2000) views themes as the basis upon which argtsnzenl the data extracts are organized, providaaglings
for discussion and stages in the argument in datdysis. Item analysis was used in qualitative d#ta
quantitative data, tallies were converted into petages, and then spread sheets were used imglgtéaphs
showing variables according to the questionnaires.

8. Results

8.1 To Examine Factors that Affect Students’ Pentoice in English Language Subject.

The study findings indicated that various factors affecting English teaching in Zanzibar rural amthan
secondary schools. Results from this study shoWatdrtiral secondary schools had few qualified andpetent
English teachers compared to urban schools. Fangbea schools A and B had seven teachers teachiglish
while schools C and D had four teachers. Teachmesshool A had an average of 7.4 periods per wdglewn
schools B and C had an average of 13 periods pek.\ie school D they had an average of 28 periedsyeek.

Data from the study revealed that there were tdginetrained, and under qualified teachers teacthiegubject.
For instance, eleven teachers were trained andlipdoima in education. One of them was not trairetetch
English but Islamic Knowledge. Two teachers weré tn@ined to teach English at all. They were Forix S
leavers. They were teaching the subject because thas shortage of English teachers. However, teesul
indicated that English teachers had varying teachiperience in the subject.

The study also examined the role played by teadheusing teaching and learning materials in tlasslooms.
Results showed that eleven teachers out of thirt@8%) were not able to get the teaching matesatgested
in the syllabus. Teacher from school A elaborated tit is difficult for me to buy a newspapers hase | do
not have money. So it has always being difficult fite to teach students on how to write applicateiters”

(Abdullah, teacher from schools A interview). hetsimilar vein teacher from school B reported tisae did

not have time to prepare the teaching materialsherother hand the school had no any supportefachters”
(Khadija, from school B)

When teachers asked whether they could make thair teaching materials, (31%) of them said yes while
(69%) said No and the reason being shortage of, tinagerials cost money that they did not have, sorde of
the materials were not available at their homerenvhent. Moreover, none of the schools found vettt books
that would help the student to improve in readimgting, listening and speaking skills.

On the part of motivation findings indicated thatithers had motivation to teach the subject. Famele,
twelve teachers out of thirteen (92%) admitteddeehan interest in teaching the subject. Here &t \ite of the
teachers said:

Techerl: “It is one way to improve my knowledge”.

Teacher 2: “I am confident in teaching the subjject

Teacher 3: “It is my favourite subject”.

Teacher 4: “It is an interesting subject”.

Teacher 5: “| performed well in Teacher Trainingll€ge that is

why | teach it".

Results also indicated that students had motivatidearn the subject. For instance, seventy faudents out of
eighty (95.5) said that they liked learning Engl&ibject. Students provided their reasons for thiééction to
learn English:

Student 1: “English is an international language”.

Student 2: “English is very important”.

Student 3: “I want to use the language”.

Student 4: “English will help me to learn othebmcts”.

Student 5: “I want to pass my exams”.

Student 6: “I want to communicate with other peoiplthe

world”.
Student 7: “I like the way the teacher teachedliEing

The study findings indicated that physical clasam@nvironment for the study schools was very padritowas
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worse in rural schools. For instance, 59 student®©b80 (73.5%) did not like their classrooms \eftiventy one
students (26.5%) liked their classrooms. Reasansdbliking their classrooms were as follows:
Student 1: “No lights”.
Student 2: “No windows and window shutters”.
Student 3: “It is always dust”.
Student 4: “It has a lot of holes”.
Student 5: “It leaks during rainy season”.
Student 6: “It is always noisy because we are niaitlye class”.
Student 7: “It is not painted”.
Student 8: “It is not attractive”.
Student 9: “No doors”.
Student 10: “No desks”.

Family and home characteristics were also examindtie study to see the extent to which they plast m
students’ performance in the subject. Findingscatid that urban students had better studying abeds
supported their learning compared to rural studérite study found that forty nine students (61.3li%&d with
their parents, and thirty one students (38.7 %) ritl live with both of their parents and the reasming
divorce, and death of one or both parents. Howesigty one students (76 %) showed that they liveth w
relatives such as brothers, sisters, uncles, gratithrs and grandfathers who were not much resplertsittheir
studies.

The study also investigated whether students gwt to do English homework at home. Seventy sewstests
(96.25 %) said yes while three students (3.75 %) 1sa. However, it was found that most of the ptsermere
unable to assist their children at home when dbimgework regardless of enough time they had andetigons
being:

Student 1: “My parents are not educated”.
Student 2: “My father does not know English”.
Student 3: “My parents have no time”.
Student 4: “My parents have no secondary education”
Student 5: “My parents have primary education”.
Student 6: “My parents are old”.
Student7: “My mother does not understand my homkwaod my

father is always not at home”.
The study also investigated the extent to whicldestis practised the language in the classroomsupGro
discussions was a method of teaching that was titadoginvolve a free flowing conversation, givindents
opportunity to express their opinions and ideasnMearning English in the classrooms. Howeverdifigs
revealed out that fifty five students (68.75 petferdmitted to sit in groups and discuss while tiyefive
students (31.25 percent) did not sit in groups disduss. When asked whether they did their disoassin
English language sixteen students (20 %) said Werg able to use English language, while sixty fstudents
(80 %) claimed not being able to use English lagguahen discussing. Results from the study inditétat
students had problems in responding correctly & dhestions given in the class in English. Figuris 2n
example a work done by one of the students in FBomr Class who were expected to sit for the Nationa
Examination.
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Figure 2. lllustrates an example of a work don@bg student in school D.

Figure 2 illustrates clearly that the student ustierd the question but the problem was languagkevRet
points such as culture, Christianity, obedienceshr@wn in the work but the student was not ablexplain

them. However, the work had a lot of grammaticadtakies.
Language use in schools was also put into congidaria the study. Findings are presented in Figure
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Figure 3. Students’ use of English outside class®o
Key:
Yes: Students who communicated in English outsidescooms.
No: Students who did not communicate in Englisisiolg classrooms.
Figure 3 shows the number of students who useddahdot use English outside classrooms. Resultatel
that rural schools had a high number of the stigderto were not able to communicate in English waen
schools compared to urban schools. The problemfovasd in all schools but it was serious in schoolvbere
almost all students could not use the languagereasbn was English was difficult for them, and tléy not
know how to use the language.
The study also examined activities that could egpiadents in using the language such as debateSraytish
clubs at the selected schools. Results are showigure 4.
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Figure 4. The Existence of English Clubs in thestd schools
Key:
Yes: Existence of English clubs at schools anchtimaber of students who were members.
No: Number of students who were not English clubminers.
Figure 4 shows the existence of English clubs atsttlected schools. The graph indicates that Englisgos
existed in two schools; A and C but they were rativa. There were no such clubs in schools B arah® the
students were not aware of what English clubs wadglitionally, school debates were not much practis
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schools as one way of improving students’ speagkilyy Findings are presented in Figure 5.

Figure 5 shows that in school A, fifteen studemis of twenty (60%) admitted to participate in schdebates
compared to schools C and D. There were no delrateshool B because students considered themsabres
technicians. They spent much of their time in whdgss rather than in English activities
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Figure 5. The existence of English debates in Sshoo
Key:

Yes: Existence of school debates and number dittients who participated.
No: Number of students who did not participatsd¢hool debates.

8.2 To investigate the teaching and learning oflEhdanguage subject in Zanzibar ‘O’
level secondary school classrooms.
Before classroom observation, teachers were askédey understood the English language syllabus. Al
teachers admitted that the syllabus was cleareim thut unable to finish it on time and the reasoase:
Teacher 1: “Few periods per week”.
Teacher 2: “Long syllabus”.
Teacher 3: “Occupied with other responsibilities”.
Teacher 4: “School inconveniences”.
Teacher 5: “Frequent interruptions from the Minjstself”.
Teacher 6: “Frequent meetings by head of the s€hool
Teacher 7: “Heavy load of periods”.

Results from classroom observation revealed thaesof the teachers did not manage to achieve tjeetbles
stated in their lesson plans with teaching. A gegdmple was found in school D where the teachetedatne
students to summarize chapter six in the book TakesTfrom the Arabian Nights in Form Two Class. The
teacher did not allocate specific time for the stud to read the chapter. It was also found thatesits were
slow readers and did not manage to finish the wbbépter. When the teacher realized that she wasmy out

of time, she started summarizing before the studfnished reading the chapter. The problem ofaubieving
objectives with teaching was also found in school C

In another development, the teacher was observedhaol A teaching English structure. The topic Rasult
Clauses in Form Two Class. The class had sixtyestisd The teacher stood in front of the class iegdhrough
lecture method. This teacher had language probl&he was not able to help the students on howito |
sentences. So, she spent much time repeating the egplanation. At the end of the lesson only fstudents
participated in the lesson by joining four sentent®at were written on the blackboard correcthyheds were
talking, watching and writing previous notes frdme black board that led them not follow the sagbém. There
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was no group discussion that would enable the stade interact and use English language in thesoteom,
and so make improvement in the speaking skill. # end of the lesson students were not allowedsko a
questions.

The study also investigated on how teachers metiviteir students when teaching the subject. Reshtiwed
that teachers too had difficulties in writing catr&nglish. Here is an example of what teachergsenino the
questionnaires:

Teacher 1: By congratulating them through prisethdse who do well.

Teacher 2: Praise them by saying good, excellehtrasil.

Teacher 3: By praise, by motivate them in tellingttall people were starting

in the same ways like those.

Teacher 4: Just | gave them motivation and | gheetthe best advice in their

future, moreover in English.

Teacher 5: To give them same activities to presefinglish.

Teacher 6: To write activities and bring to me ffmarking.

If you examine teachers’ answers you will find tila¢y had language problem too. For example, tist fi
teacher made a grammatical mistake in the wordeégtito mean costs which does not relate to whahbavas
asked. The third and fourth teachers had good itbeashey did not manage to present them clearly an
correctly. Teachers five and six did not understémel question at all. Only teacher two providedrecr
response out of six teachers indicated above.

In another development, two teachers in urban skrgnschools did not accept to be observed. Ortbarh
claimed to have other responsibilities, and thew#aid that he had finished the syllabus. It weenge to find
out that the second teacher had finished the sydlathile before observation he said that he didnmartage to
finish the English syllabus because it had manictand long.

9. Discussion and Conclusion

The study findings revealed that urban secondanmgas were staffed with qualified teachers compacethe

rural schools where in general there was shortagmglish teachers. For instance, schools A anadthained
and qualified diploma teachers but students’ perforce were poor as those of schools C and D imutta

areas. This is an indication that teachers werecaptpetent in teaching the subject despite thetfeadtthey

were trained. To some extent teachers were cotitigpfactors to students’ failure in the subjectégse some
of them were not able to speak English fluentlptiyhout their teaching. So, if teachers had langymgblem

themselves, it would be difficult to expect thedsnts to perform well in this subject.

The presence of under qualified, untrained andrpetent teachers in the rural schools to a higarntxlayed
part in the students’ poor performance in the stthjeor example, in the situation where the subjes taught
by untrained form six leaver student, and the &diteacher in Islamic knowledge would not contebtd

students’ high performance in schools since thelyndit have adequate knowledge about the subjeudirfgs
from the study contradicted those of Nyamubi (2008)o found that students’ ability was good becaafséhe

presence of qualified teachers in English, and these similar to those of Roy-Campbell & Qorro (Ip%hat
teachers who become the major sources for langwage not well trained. However, previous studiefidated
that successful teaching and quality of learninglésely related to the teacher’s knowledge ancetstdnding
of the subject (Quist, 2000; Mosha, 2004) and #watdemic qualification of the teacher is very intaot in

determining students’ performance (Harmer, 2003)eré&fore, there is a need to have trained, qualitend
competent English teachers who would be able taitrthe subject matter knowledge content to thenkxa on
one hand; on the other hand; to improve studemtgsbpmance in the subject.

The absence of teachers’ in-service training tserdhe quality of teaching also contributed to shedents’
failure in the subject. This means that teachengwet frequently trained in order to cope withengicmethods
of teaching English that would also improve studeperformance. To have teachers who have notvedén-
service training for many years since their initiedining contributed to learning that is ineffeetj hence,
students’ low performance in Zanzibar schools.

Shortage of teachers and skipping of difficult tgpin the syllabus indicate clearly that studengsenpartially
taught which might have contributed to low perfoneain the subject. Since the syllabus specifiesdpics to
be covered and the number of periods to be tangkach level, and the examination is set accorivghat the
syllabus stipulates, and then it would be difficidt them to pass the subject without proper arfdcéfe
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teaching. This greatly contributed to failure i tRational Form Four Examination by majority of thenzibari
students.

English teachers had many periods to teach espeitidhe rural schools. They had an average gb@&ds per
week. The situation contributed to a great extack of effective teaching and low motivation te tteachers.
Having such a load, it would be difficult for themdeliver the knowledge in such a way that it wiordise the
quality of teaching in the classrooms that woulsbatontribute to students’ high performance in gshbject.
Such situation would not also enable rural studemgserform better in the subject compared to tfaeiows in
the urban schools. Besides, large class sizeseirutban schools discouraged teachers to mark amdcto
students’ work for feedback that did not attractdsits to learn the subject and consequently seButi poor
performance.

Physical classroom environment, particularly intheal schools was not good to attract the studterlisarn and
the teachers to teach. For instance, in the pMeme 73.5% of the students said that they didlikettheir
classrooms meant that physical classroom envirohmvas not conducive to influence teaching and liegrn
However, students’ aspiration to pass examinationEnglish and other subjects were motivating fector
them to like learning the subject in Zanzibar sel@y schools. For example, findings showed thas%50f the
students had motivation to learn the subject bec#@usas the means of local and international compation
as well as employment but the general learning sppmere was not attractive to them and so loseesittemd
contribute to poor performance. The fact that lemyrenvironment is crucial in teaching and learngmgcess,
then it would be difficult to expect students ircBenvironment to perform well not only in Engligtt also in
other subjects taught in English.

To some extent English lessons observed were anght effectively because of various reasons such a
teachers’ responsibilities they had, frequent andxpected meetings with heads of the schools on filee
Ministry, games, lateness and absenteeism espepiafticularly from teachers who lived in urbanasend
taught in rural schools. This played part in patgaching and affected students’ performanceeastiools. Of
course there is no way one can expect these studergerform well at schools if they were not taugh
expected.

Furthermore, the study disclosed that there wals tdcteaching facilities particularly textbooks thaould
support students to master the basics of the lagguwnd contribute to effective teaching, henceh hig
performance. The fact that teachers had difficslfie getting the suggested teaching and learninggraés
shown in the syllabus at their schools, and thelyndit show interest in making them, to a large mxténdered
not only the learning process but also the effectdss of teaching, lower motivation, hence, stigidatv
performance in the subject. Findings from the stadptradicted those of Nyamubi (2003) who foundt tha
availability of teaching and learning materialsdagood learning environment contributed to studege®d
performance in the Tanzania mainland.

On the part of motivation, the study found out ttestchers had interest to teach the subject bethegavould
have a chance to gain knowledge and improve indagg command on one hand; on the other hand, they w
discouraged by students’ low understanding of dmgliage that led to their failure. That meant thstudents
did not have a strong foundation in the subjecotatild be difficult for them to pass the subjecthe National
Examination as expected. Nevertheless, student#asisn to pass examinations was the motivatirgyoiafor
most of them to like the subject despite of alidnance factors.

In urban schools, students had better and satisfaldarning environment but did not communicatentselves
or with their teachers in English when at schodlsere were no ways they could master the langualye f
because language learning requires repeated pramit exposure. This situation prevented studaisity to
improve on the command of the language that asddg@oor communication, hence, failure in the eabj

Parents’ good relationship was expected to incréaséevel and quality of the students’ performarndewever,
the study found out that most of the students didlime with both of their parents and the majosigen being
death of one parent or both of the parents andrcivorhis situation decreased students’ opportunitgnjoy
parenthood that could contribute to better perfarteavhen at schools.

In the situation where parents had not gone to dcitavas difficult for them to support their chileh when

asked for help. Additionally, there were some ptrevho had secondary education but were unablelptheir
children at home when doing homework. Since homkwsrone of the ways that contributes to students’

74



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.i.l
\ol.5, No.35, 2014 IIS E

performance at schools; lack of parents’ supportildidikely hinder the learning process and perfanoe
hence, failure. Results from the study concur tus¢hof Suleiman and Mapuri (1999) that home vaemlare
significantly associated with academic failure.

The absence of school debates between class awarlachool and school denied the students opptytio
acquire English language skills such as spelliegsés, and verb patterns that would help them totana their
command of the language, hence good performantteiinglish examination. English clubs which caailsb
enable the students to be familiar with each atimelr build a certain kind of self-confidence weré axtive.

10. Implication and Recommendation

Students’ performance requires students to havéeneaksthe reading, writing speaking and listeniaghvall as
being competent in using the language in differgonitext. The findings have shown that untrainedjeunn
qualified, and trained teachers who were incompgeteere teaching the subject, which in practicesit i
inappropriate with consideration that they are riest determinant factor students’ performance. faidlly,
the tendency of some teachers to skip the diffitoftics in the syllabus, large class size, poordaocive
teaching and learning environment, and shortageawthers need to be addressed by policy makersefohe,
this study recommends the Ministry of Education afatational Training to make sure that teachers are
properly trained in a manner that they would beiggopd with proper content subject matter knowledgeavell
as methods and strategies of teaching the sultjatiill play part in students’ high performancet paly in
English but also in other subjects taught in Emglis
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