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Abstract

The primary objective of the study was to find tha contributions of remedial schools to developnierthe
country. To achieve this, the study adopted thdogatory research design. It applied both quamiatnd
qualitative research techniques. Data was colleftem both primary and secondary sources andcalii
analyzed for result. A total of 120 remedial schsiidents were interviewed during the study. Atita was
collected from teachers, schools headmasters &neldiication directorate of the metropolitan localegnment
office. The interview guide and questionnaire wtre tools applied in soliciting data from the respents.
Findings were that remedial schools aside prepastndents adequately to pass their external exaimirsa
contributed massively to development in diverse svdpr instance, these schools provide employnpeatide

a platform to upgrade the skills of workers andals upgrade the moral standards of society. éstargly,
aside poor performing secondary school graduatesemioll in these schools; workers, school dropastsvell

as continuing secondary school students are ambagpbpulation that make up the remedial schools.
Challenged by the fact that they are not beinggez®d and thus not supported by the governmentedel
schools tend to face problems with funding. Supgostn the government is needed by these schools,
considering their numerous contributions to thentoy to upgrade their existing capacities to derebetter
than now.

1. Introduction
Education has been identified by many developingnt@es including Ghana as a basic human right whic
every citizen must have access to in order to &ehimth individual and national development (NsReprah,
2004). Increased demand for education in Ghanaledupith limited resources has made it increasingly
unbearable for the government alone to provide a&fitutal services, thus the need for private sector
involvement. One noticeable provision made by thigape sector in the education sector is the pioni®f
tutorials for students who were unable to makegttagle at their first attempt at examinations. Edscational
provision is known as remedial schools. The ratevlaith remedial schools is increasing in Ghanauieq
alarming. Despite the fact that performance of eitsl in West Africa Secondary School Certificate
Examination (WASSCE) has various challenges anbas&s, it is unwise to conclude that this increase
remedial schools in the country is due to thahaset might be associated economic benefits torttrepreneurs
of these schools. However, there has been a nuofilparceptions concerning remedial schools. Coresattyy
finding out whether or not the perceptions undedythe increase in remedial schools in Ghana & drunot
would serve as a platform to knowing the contribngi of these schools to educational developmeitihen
country. This is informed by the fact that, thees Ibeen little research done in the area of reriedian Ghana.
Therefore, in order to bridge the gap between #reegc and contextual reasons as regards the lootbms of
remedial schools in the country, this researchitiéd® done.
The main objective of the study is to find out t@ntribution of remedial schools towards improving

education. In pursuance of this, the study seeksh@ve the following specific objectives:

< To pinpoint the categories of people who enrokimedial schools

% To assess the teaching and learning environmeastnaédial schools

< To identify the challenges of remedial schools arake recommendations based on the findings of the

research.

2. Research methodology
The research design adopted was the exploratoeamels. Explorative research design is very flexdnhe is
used when there are few or no earlier studiesfey te (USC Libraries, 2014). This research design also
answer research questions of all kinds (why, howatyvdue to its flexible nature. In this researtte
exploratory design was useful in finding out whiag¢ tactual situation is with respect to the contiins of
remedial schools to educational development incitnentry. Both qualitative and quantitative methadjds
were applied in order to make good and accuratgngshts.

Selection of remedial schools for investigation

In order to ensure the validity of this researdie thoice of remedial schools had to satisfy the
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following criteria:
e Must be aregistered school.
e Must offer courses that are read in the Senior Highools.
e Should be able to prepare their students adequateprivate examinations.
e Must have the ability to sit their students as ddauts in the November/December Examinations (by
the West African Examination Council).

Three remedial schools that satisfied the abover@iin the Kumasi Metropolis were chosen for this
study. These are the Elite College, Ideal College Success City Academy. All three schools aresodly
remedial schools but also run as Senior High SchodBelow is a brief information about these school
Information presented here was derived from thpaetive schools’ websites as well as the school.

Ideal college is a registered private educationatitution under the Ghana Education Service. It is
located at Kentikrono near the Kwame Nkrumah Urditgr of Science and Technology in Kumasi. It
commenced in 2002 as solely a remedial school stitHent and teacher population of 50 and 6 resbgtiAt
the time of the study, the student population wa@. & he institution was established due to theficiehcies in
the secondary school system that led to the méssefaf students at the Senior Secondary Schodiificate
Examination. The school runs with the philosophgtttevery student has a seed of genius inherethheém
which only requires a conducive environment andlgnce to flourish”. The school has ultra-moderrilifaes
coupled with a highly sophisticated and well-fuhg@d library, computer and science laboratories anuthers.
One of the greatest achievements of the schobhtsin 2008, 94% of students who graduated froralidellege
found themselves in higher education institutidde#l College Ghana, 2014).

The second remedial school studied is the SuccégsACademy. It commenced in the 2007/2008
academic year as full-time and part-time West AfnicSenior Secondary School Certificate Examination
remedial school in the Ashanti Region. Currenttydent enrolment is over 1,400 out of which 500rareedial
students. The year 2010 saw the school awardeles$teremedial school in the Ashanti Region. As péathe
success story of the school, records have it theit 80 per cent of their students gain admissitm tine tertiary
institutions (Success City Academy, 2014).

The last remedial school studied is the Elite G@ulelt is located at Ayeduase in Kumasi close # th
Kwame Nkrumah University of Science and Technol@gMUST). The remedial schools operate on a two-way
system that is to say it runs a secondary schoolgaide the remedial school. Students’ enrolmeabaut one
thousand (1000) out of which about four hundred)j4dre remediated students. The school is knowrthfer
good performance in WASSCE in the Ashanti Region.

Population, Sample Size and Sampling Technique

With reference to Kothari (2004), all objects undmnsideration in any field of inquiry constitute a
“population”. It is the entire set of relevant wnibr cases or individuals that fit a certain speaiion. A
complete enumeration of all the items in the pojparteis known as a census inquiry whilst the coasition of
only part of the population is called a sample syr(Kothari, 2004). The census inquiry in this egsd makes
up the total population of all the remediated shislén the selected schools. However, census indunolves
great consumption of time, money and energy andposstible in practice. Hence, like many other redea
works, a sample size was selected among the cengusy of the three schools studied. The probgpbili
sampling technique was used in selecting the safnphe the schools. However, since the total pojpatais a
heterogeneous one, that is to say there are diffetasses offering different courses in the saoheal, it was
important to use stratified sampling. Stratifiesngding is often used to obtain a representativepdaraf the
heterogeneous population. Additionally, to seldet members of each strata, the method of propaition
allocation whereby the sizes of the samples froendifferent strata are made proportional to thessiaf the
strata (Kothari, 2004). A sample of 120 students welected. In order to ensure representativereess $o0
generalise findings for the entire metropolis, slaenple size of 120 was distributed among threeaishiased
on their population. Teachers and heads of theadshveere also interviewed. The teacher populatioalli three
schools together is thirty-three (33). The researttus interviewed all thirty-three teachers.

Both primary and secondary data were used in theystLargely this research made use of
questionnaires and interview guides as the instrisnfor collecting primary data. The interview gesdwere
used to interview heads of the various schoolsetodgta concerning certain key issues pertainindpeaopic
understudy as well as from the Ghana Educationi@e({GES) in the study area. Questionnaires weed ts
access information from remediated students whollenrthese schools. The choice of using questinas as a
data collection tool was because it is cost effectifree from the bias of the interviewer and atgees
respondents adequate time to give well thoughaosters.

After having collected the data, it was processed @nalyzed in line with the research objectives to
come up with answers to the research questions. Sthdstical Package for Social Science (SPSS) and
Microsoft Excel were the softwares used in procestie data as well as analyzing it. The first sédqen after
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data was collected from the study areas was “#elifing” of the completed questionnaires. This wase to

ensure that data is accurate, evenly entered, fidipjpleted and neatly arranged to facilitate codamgl

tabulation. The next step was coding. Questionedhgkere coded and an SPSS template was createdwagi
done to facilitate the analysis stage. The nexi sa&ken was classification of data. Due to the rogieneous
nature of data gathered, data was classified iaons homogenous groups. This classification waised
according to the schools selected and the subpdieteed. This was done to ensure easy inputtingabé into

the SPSS software. The data analysis involved abaumf carefully related processes which were paréal

with the purpose of summarizing the collected dad organizing these in such a manner that theyexesl the
research questions.

3. Remedial Education

When remedial education is mentioned, names suclidegelopmental education”, preparatory studies,
academic support programmes, compensatory educdtasic skills education, college preparation, agsbn
others may come up (Kozeracki, 2002) especialthénWestern Countries. Most often than not, theelyidsed
names are “remedial education” and “developmendaication”. However, due to the negative connotation
associated with the word “remedial” it has resultedhe wider usage of the term “developmental’ari@r et.

al, 2010). Owing to the substitutable use of reimlednd developmental education, these terms aed us
interchangeably in this research as well. Definiitat remedial education actually is to a large rtxtdepends
on who is defining it and where. This is becausssearch has shown that, remedial education varies
tremendously from country to country. Consequentifiat goes or should go into remedial educatios, th
variety of students who take remedial courses dsasethe scope of remedial offerings, is relatfierisotis
and Phipps, 2000; Kozeracki, 2002). Thus the figsiand conclusions that can be drawn on remedialagidn
programmes can also vary. Irrespective of thesati@ms, certain characteristics are common taethedial
programmes. For instance, the motive of every réamhedhool is purposed to build on the “academétuse” of
students who do not meet a certain minimum levedaafdemic proficiency to complete and succeed lieg®
(Bettinger and Long, 2004).

One may ask, what then is remedial education? Teecop with a workable definition for remedial
education, it is expedient to research into whabkrs and researchers have said concerning thecsubatter.
Bustillos (2012:37), pointed out that “remedial edtion in postsecondary is a course or a sequehceuoses
for college-admitted students who, upon taking megliplacement examinations, are found not to hhee
knowledge and skills necessary for success in gellevel courses.” Calcagno and Long, (2008) aksiinds
remedial or developmental education as coursewelbwvb college-level offered at a postsecondary tistin.

By “coursework below college-level”, Calcagno an@éng imply any academic endeavor or programme
involving teaching and learning that takes pla¢erafecondary education but before college edutalattistin
et.al (2002) views remedial programmes as “a couwsssisting in extra-class time offered to low-aesfmg
students in order to improve their performanceria or more subjects”. Developmental education ipo@tes
human development theories, is intended to brirgettter academic and student support services iet ass
students in preparing to make choices appropr@atbeir current stage in development, and is vieagdeing
appropriate for all students”(Kozeracki, 2002:84ats and Struyven, undated). From the above diefisi, the
following key points can be noted:

* Itis a coursework.

e ltis offered at the postsecondary level.

e Itis meant to improve students’ academic perforrean

« Itis also meant for underprepared or low-achiewnglents.

From the above, the following workable definitiendeduced. Remedial education is a coursework that
is offered at the postsecondary level to boostat@demic performance of underprepared or low-aiidev
students in order to earn them a place in the higisétutions.

3.1 Basis for remediation

Remedial education is not a recent phenomenontatitee has it that it can be traced back to tH& dehtury
when Harvard University in America implemented spkcourses for freshmen with insufficiencies initimg

skills and inadequately prepared students (OklahBtate System of Higher Education, 2009). Alsd,849 the
University of Wisconsin established the first prepiary program for students with inadequate prejmargor

college studies (Oklahoma State System of Higheicktion, 2009).

Since the 1% century till date, students demand for remediatias increased especially in recent
decades (Calcagno and Long, 2008). Owing to this,@ssential to probe into the issues that gave to their
existence. It can be noted that the two univessitientioned above undertook remedial programmedaltie
under preparedness of their students for postsecgneducation. Literature reviewed on other docusen
journals, research works amongst others, saw time saason. For instance, Brants and Struyven (edjan
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their research came up that one of the numerouwsmsawhy European universities are adopting rerhedia
strategies are the transitional problems studeate fwvhen entering the tertiary institutions. Koekr&2002
implied in his research that students required léngoin developmental reading and writing courses those
who are said not to have met the literacy standafdse university in which they have been regetierMany
more researchers and scholars, have also sharegittiens of the above researchers that the basiemedial
education is to provide extra academic tuitionttwlents who have academic deficiencies in certaimses and
hence qualifies them as underprepared for collegsmiversity education (Calcagno and Long, 2008tiBger
and Long, 2004).

3.2 Cost associated with remedial education

Remediation may also differ in cost across collegelools, location and countries. The disparitidte cost of
developmental education could be attributed tofélctors like: preferences of the administrationviding the
remediation, political and economic conditions loé ttommunity or country, among others. There haenb
quite a number of hullabaloos surrounding “who dtiopay” for remedial education. Amidst these
controversies, one school of thought came up vaighargument that remediated students should bearott of
remediation. To them, students should have acquedskills of literacy and numeracy in their sedtaty
schools to have enabled them further their educafitius, if such student is unable to make it ® plost-
secondary-level institutions, he/she must beaicts for remediation. It is therefore not surpiisthat quite a
number of policy makers have questioned the neguhyofor academic preparation they believe shoaldeh
occurred in the secondary school (Calcagno and L2Ag8). In Florida for instance, the legislatutected
required that remediated students pay the full obsheir remedial course work, which was estimatedbe a
400% increase on their regular tuition rate (Ignadp7). Research has shown that, remediation sHycto
students who are made to pay for their remediata&tibn (Calcagno and Long, 2008).

The second school of thought is also of the vieat the secondary schools should be responsible for
their graduates’ remedial expenses. In other wdhdsremediation costs should be borne by the secgnd
schools that graduated the student needing renmdiathis is because, they believe that, if stusleate
unprepared enough to be enrolled in the higheituisins, it is because these secondary schoolsatigperform
their duties well; thus they must pay for the reratidn cost of their former students. Rudolph Giali(undated)
duly expressed the emotions of various governméfitials by arguing that the “university system mntly
devotes far too much money and effort to teachikilissthat students should have learned in highosth
(Schmidt, 1998: A33 cited in Davis and Palmer, 2028 a result, secondary schools in Minnesota bdled
for the cost of their graduates’ remedial classbdenseveral secondary school districts in Virgitgaiarantee”
their diplomas by taking up the cost of their forrsidents remedial expenses (Wheat, 1998).

Another school of thought also argues that theegel or universities should be responsible foctst
of remediation. According to Merisotis and Phip@6d0), these institutions stand a chance of bémgfivhen
students successfully complete their remedial puognes and continue their education. Such successes
“beneficial for the institutional bottom line sinéeenhances revenue that can partially offsetscassociated
with providing remediation” (Merisotis and Phip2900, pg. 78). The last school of thought contethds the
state or government should be responsible for ts of remediation as it brings returns on theirestment
(Davis and Palmer, 2010). In the case of Ghanarethiedial cost is borne by the students themseaives it is
owned by the private sector. However, due to insieficies in data in the area of remediation, igiste
impossible to get the actual cost borne by the dimbed students, the private sector and the psgbbitor as well.

3.3 Benefits of remedial education

By helping students to strengthen their basic amédskills, like the ability to read, write, anagzinterpret,
and communicate, students’ opportunities for sucegshe labour market are significantly expandgraifts and
Struyven, undated). Aside the traditional studemit® enter, non-traditional students as in Ghanaldvbe
called the “mature” students, enroll in remedidiaals to gain skills needed for a better job onléur market
(Breneman, et al., 1998).

3.4 Category of students in remedial/developmentaducation
There are six categories of students usually ind ngferemedial education (Hardin 1988 cited in Mejto
2008:18). They are:

* Those with poor academic prospects due to badideaisaking in the past,

e Adult students who return to school with additionasponsibilities beyond what the typical college
student experiences,

e The students whose academic weaknesses were modedt to but rather ignored in previous
educational settings,
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e Students with disabilities,
* Those who struggle with the English language,
¢ Those with weak academic commitments.

4. The role of remedial schools in the Kumasi Metnpolis

4.1 Sex-Composition of Students’ respondents

About 55.8 per cent out of the remediated studietésviewed were females while 44.2 per cent weatem(see
table 1). Also for every 100 males, there are Etfdles in these remedial schools studied. The peason for
such a gender dichotomy in remedial schools is igdlgedue to the male students obtaining scoressa them
into the next stage of the educational process @glentry into tertiary institutions unlike theienfale

counterparts. This finding is supported by the d&se by the Ministry of Education Report (2013) ialin

suggested that female students usually fail tharie subjects during the final external examinatigfiest Africa

Senior Secondary Certificate Examination) whichiegimhem entry into tertiary education as compaoeitheir

male colleagues. This situation has resulted int mbthe remedial schools in Ghana being populatigd more

female students than male colleagues.

Table 1 Sex-Composition of Students’ respondents

Gender Frequency Percent
Males 53 44.2
Females 67 55.8
Total 120 100

Source: Field Survey, February 2014.

4.2 Age-Composition of Students

From the survey, it was revealed that 5 perceth®itudents interviewed were below the age ofel8sy 57.5
percent of the respondents were between 18-20,yEaAE percent were between age 20-23 and 5.8 mereze
between 30-32 years (refer to Table 2). The vamiatn terms of the scores implies that age is ticatiissue
when remedial education is under consideratiomal$ indicated during the survey that, a total d#%7&f the
students those who have not long finished theioseéary education but were denied access to tharietével
due to unqualified grades. This is believed to hanfermed the emergence of remedial education & th
Ghanaian context. This implies that such perceptias not changed to-date and the trend still hateady
momentum in our educational arena. Consideringctee of the age cohort 30-32, the survey showed tha
remedial students in this age group are full-timgpkyees who held SHS certificates and were emgldage
lower ranks of their occupations. According to @sents in such cohort, remedial education as & fitexible
option in terms of bettering their previous graded at the same time working to make ends meel atgue
that while they are engaged in some menial jobmadke ends meet, their hopes of gaining admissitm in
tertiary institutions someday have been restoredtduhe presence of remedial education. Suchtassér the
respondents implies that the absence of remedialadidn would have resulted in most of them beilgalen
on society since they are considered unfit for imputable jobs that better ones standard of living.

Table 2: Age-Composition of Students

Age (Years) Frequency Percent
Below 18 6 5.0
18-20 69 57.5
21-23 21 17.5
24-26 11 9.2
27-29 6 5.0
30-32 7 5.8
Total 120 100

Source: Author’s Construct, 2014

4.3 Category of Students in Remedial Schools

Remedial school students as identified in the sialy be categorized into four groups as shown gurgi 1:
Underprepared SHS Graduates, Workers, School dtepand secondary school students (see figure 1).
Underprepared SHS graduates are those who werdeuioabxcel in their external examinations. Thisugr of
students constitutes about 89 percent of remetlidiests in the schools studied. Looking at thegmaies of
people remedial schools offer education to, itlsardeduced that these schools would readily offsistance to
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anyone that needs them. It gives a chance for thwbeehave dropped out of school due to certain nmfate
circumstances another opportunity to continue theucation. The schools impart knowledge to thedents to
make them better people in society. Had it not begnedial schools in the country, the formal edocaof
these students would have come to a prematurehenebly suffering the consequences of low level atimieal
attainment. They could have ended up being sodifitmmand a nuisance to society.

7%

2%
2%

[ RSN I
Schoal dropour
W Secondary schaol smdents

m L ndeprepared SHS
{imchtes

Figure 1: Categories of Student
Source: Author’s Construct, 2014

4.4 First timers versus non-first timers

Student respondents were asked whether it wasfttstitime attending a remedial school. About #8gent of
them said “yes” while the remaining 4 percent said”. On the basis of this, it can be seen thatedial
schools do make an impact on their students ingesfmperformance. To further explain this, in aiaiton
where students were unable to perform even aftending a remedial school, they would under normal
circumstances enroll for a second time or more. &l@w, judging from this scenario, the fact thattedent
attends a remedial school does not mean a huneéregmi guarantee that he/she would make it in xtermal
examination. This is because, for 4 percent ofstuely population, it is not their first time of elimg in such
school.

4.5 Teaching and Learning Environment of Remedial &hools

4.5.1Class Sizes

It is suggested in education literature that, tlasscsize has impacts on the performance of stsidamt hence
the survey captures it. From the survey, the awecdass size in remedial schools is 53 studentglpss. This
figure is apparently lesser than that of the seapndchools which is 56 students per class, asatesdby the
Ministry of Education. Considering the class sizestody schools labelled A* and C*, in Table 3flwa class
size of 45 and 55 respectively, both teachers &amdkests are likely to have a healthy interacticantla school
with a class size of 70. This implies that remedihools students may have better enabling envieohro
promote effective teaching and learning. This i tsince teachers have lesser number of studehtntile in
terms of assessments and assignments, hence hdiettér position to help weaker students. Coryran the
context of cases with very large class size, taachlevays act on assumptions, as they perceistuakents have
fully grasped the lesson. This immensely undermtheseffectiveness of teaching and learning ansuahb the
weaker students are always at a disadvantagens tef passing their exams.

Table 3 Average class size

School Average no. of students per class
Remedial School A* 45
Remedial School B* 60
Remedial School C* 55
Total 160
Average class size of remedial schools 53

Source: Author’s Construct, 20¥ANote: To ensure information confidentiality, the specific remedial schools
have been connoted with A, B and C.

4.5.2Classroom-Laboratory Integration
Survey revealed that all three schools had a seitatwratory by virtue of the fact that they rumeslial and
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secondary school concurrently. Nonetheless, norleeofemedial students have access to the sciahoeatory.
This is because teachers do not integrate classkessons with practical lessons. However, teacpbetso use
equally effective methods of using charts and diagyr to explain certain laboratory tests that cialde been
done in the laboratory. This implies that sinceesce practical examinations may not require a ktboy, the
method adopted by the teachers would make it efmiestudents to understand the questions and artbem
accurately.

4.5.3 Class-Schedules

It was further realised that the class scheduldhimnviremedial schools is a key factor that mospoeslents
appreciated. According to them, life after secopdarhool is very hard and therefore how classeg limeen
schedules in remedial schools enables them to engagther socio-economic activities to keep lifeving. It
was evidenced that the duo-system of remedial ddshplaces tuition schedules in the evenings and on
weekends. In this case, students with familiesike tare of, have time to ensure the proper maragsoh their
homes while studying. Concerning jobs, classesoaganised on weekends to prevent overlaps in terins
tuition period and working times. This flexibilitwithin the class-schedules implies that people lwaitd on
their work experience and earn income while engagstldies for their total human development.

4.5.4 Learning-aids available in remedial schools

Remedial schools were assessed based on the ditgilabd accessibility of certain facilities whichid in
learning. To assess the facilities and resourcélseo§chools, the researcher selected four leaaidsifacilities
that should be available to students to assist thrertheir studies. These are: library facilitiegngputer
laboratories, study materials and desk. These alesen because they are the basic necessitiesr¢haquired
to ensure effective teaching and learning. Dueht® impact learning aids have on students’ perfooman
remedial schools have and still are putting in cendable efforts to providing such facilities todsnts despite
the zero-support they receive from the governmierdm the survey it was found out that the lowereascto
these aids in remedial schools is because of th&fioiency and the poor nature of these aids endbhools.
Furthermore, another inhibiting factor that pregestudents’ access to the library and the compaberatories
is their class schedules. Nonetheless, studentbeding encouraged to make judicious use of théntgay free
periods they have to access these facilities. Bgang, students learn the act of being discipljmaihcipled
and also time-conscious - all of which are qualitieat they would need in the field of work and drey.

4.6 Assessment of Teachers

4.6.1 Sex-Composition of Teachers

The total number of remedial school teachers irstbdy schools is 33 as shown in Table 4. Outisfihmber,
82 percent are males while 18 percent are femilbas however not been proven if this inequitywzsn male
and female teachers has a significant influencestadents’ performance. Nonetheless, “given thaials
female teachers serve as role models to studesatsntiale teachers, this might have an implicatiorstodents’
performance” (Mwebaza, 2010).

Table 4 Population of Teachers

School Number of Remedial Teachers
1 Remedial School A* 11
2 Remedial School B* 14
3 Remedial School C* 8
Total 33

Source: Author’s Construct, 2014

4.6.2 Teacher Qualification and their Methods of Tition

The minimum requirement for a person to teachranaedial school is a university diploma in eduaatiBrom

the field survey, 15 out of 33 teachers represgib.5 percent hold a diploma certificate while thmaining

18 teachers representing 54.5 percent hold adi@gtee certificate. Due to the level of qualifioatiof teachers,
they adopt modern teaching methods that enablestsithave a better understanding of topics. Théauastof
tuition they adopt are: Oral transmission with #id of prescribed textbooks and approved syllaloiess
presentation and group discussions. These areymosthods of tuition adopted in the tertiary ingiiins. Thus

by exposing them to such methods at that stage madlke it easier for them to cope with the academic
environment in the post-secondary institutions. Gakber of teachers in remedial schools with rerfee to their
qualification and tuition methods could be saidthéwe an influence on students’ academic output.

4.6.3 Student-Teacher Assessment
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Students were made to assess the performanceiotdhehers in terms of certain characteristicsiguality,
ability to teach and entertaining discussion oetsithss. From the data, 78 percent of the stugapbndents
said that the teachers are punctual. This impliasteachers’ would be able to finish their sylision time and
thus leaves students with more time for revisiohisTguarantees the students’ chances of passing the
examination. Out of the 120 students interviewetl,pgrcent affirmed that teachers are easily appaize
when it comes to discussions even during non-dlasss. This is in agreement to the positive respaigen by
the teachers. It can be insinuated that not allsthdents seek clarifications of issues from thedichers after
class. It could be that these students have umaetsivhat was taught and so did not need extradstion
considering the fact that 89 percent of the respotsdagree that the teachers teach to their uadeliay.
Students were also made to give an overall assessihtheir teachers’ performance. About 92 percated the
teachers’ performance as ‘good’ while 6 percerdddhem as poor’. Probing further to know why s@tuglents
rated teachers’ performance as poor, the studysexpbthat these students are normally those whatattend
class regularly.

The remaining 2 percent however were indecisiveutivehat score to give. With this incredible
performance of the teachers, it can be said thath&rs in remedial schools put in their best tauenshat
students are well-taught and this serves as a atmtiv for students to also study hard and pass thei
examinations.

4.6.4 Teachers’ Assessment of Students’ Performance

Teachers also assessed students’ performanceusiogs methods. They organize periodic class,tgste out
take-home assignments, class debates and clagssesefTeachers through these means are able tcaldie
level of knowledge acquisition of their studenteaRons why these assessments are done are asfollow

It ensures easy recollection of concepts studied;

It builds students ability to get used to answerdogstions and writing examinations;

It helps students have mastery over the topictieu

It helps students in exploring knowledge; and

It causes students to revise now and again.

All of which will build the academic proficiency students’ once labelled as ‘weak students’.

YVVVVY

4.6.5 Teachers’ Motivation

Remedial school teachers in the metropolis arevatatidl as they receive salaries and bonuses. Theshe
only forms of motivation they receive. However,einiews with the teachers revealed that, most t¥acim

remedial schools are not motivated to teach becaluee benefits they derive in the forms aforerwerad, but
by the passion they have for teaching, studentstadountry. This is the response of one teactmmvasked
what motivates him to put in his very best:

“I consider myself not left out in the process leagto national development and so with passion asénse of
sacrifice, | do my best for my students”.

Another interesting comment came from a male teache
“My desire to bring up a generation better than mgeneration and also my passion for excellence raye
motivation.”

The teachers described their salary as attractiek reormal. Questioned as to whether their salary
affected the way they teach, all the teachers retgub in the negative. This implies that teachersemedial
schools do not compromise on quality when it cotoedelivering their services. This is the kind dftade that
is needed to improve productivity and hence thestigpment of the country.

4.6.6 Measures put in place to ensure teachers’ germance
Like most private schools, remedial schools inrtietropolis also put in place certain measures ézlclon the
performance of teachers. These are:

The use of attendance book: The schools’ admitistrs provide a register that allows teachersga si
in whenever they report to school. This book helgsadministration to identify teachers who missirticlass
periods without any tangible reason and sanctiemthccordingly.

The second check on teachers is the payment afydadesed on the number of times a teacher holds
classes. Thus the existence of these checks piegeHers to work as expected and when this happtmgnts
also receive the services for which they paid manie

5. Contributions of Remedial Schools in Developingducation in Ghana
From the study, the following are the contributi@fisemedial schools to the development of the tgun

5.1 Employment
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For a remedial school to function effectively, tremploy the services of teachers, staff workermjiagtrators,
as well as cleaners. From the study, 33 teachess been given employment to teach in these schdbtzugh
there is no data on the percentage of labour foeneedial schools employ, it can confidently be shat the
increase in remedial schools all over the counaty led to an increase in employment opportuniteseachers
as well as other professionals. Also, observatiadenduring the survey saw food vendors near artiiniihe
premises of these schools. This means an increasaployment and thus an improvement in incomecssur

5.2 They help students pass their examinations

Remedial schools have been in existence for atiomg now though records that confirm their firststence in
the country are not available. However, data gathérom the field proved that the purpose of ewdndent’s
enrolment in remedial school is to acquire knowkedgat would help them pass their external exanainst
Information provided from the schools studied shat every year, about 80 to 90 percent of thenlestts were
able to further their education which is very labiga This shows that students are able to achiesie purpose
for which they enrolled in these schools.

5.3 It serves as a platform for workers to upgrade¢hemselves

Remedial schools help improve the quality of humasource in the country. As mentioned previously, 7
percent of students who were workers said theylledrn these schools in order to get the oppotyutai enter
into tertiary. This is because their experienceh@ field of work has shown that higher educatisraivery
important element in promoting self-development emttleasing productivity.

5.4 It reduces the burden on government

If students’ academic journey comes to a halt beegaaf poor performance, in the long-run the govemm
suffers. This is because there would be more uedkidbour in the country. In a situation wherdlsgi labour
is short in the country, the government would h&aveemploy the services of such labour from outgtue
country. This means money will be flowing out oétbountry and this can render the country poor. éi@y
the existence of remedial schools serves as aatimmen the educational system and help develepctpacities
of underprepared students.

5.5 Help improve moral standards in society

In one of the institutions interviewed for instan¢bey described some of the students who enrothéir
institutions as having low moral standards. Thidriee because some of the students who enroll éseth
institutions are school dropouts. Thus, these dshinoaddition to taking students through acadeaxercises,
they also take it upon themselves to instil disngin the students.

5.6 Bridge the gap in the educational system

Due to the biases within the educational systeiis, fifot possible that all SHS graduates will gglace in the
post-secondary institutions. For instance, cersaicondary schools have access to certain edudatami@ies

that are missing in other schools, and so theseotsliend to have a wider scope of knowledge ambaxe.
Therefore, students who are unfortunate to enterschools that lack certain requisite educatidaailities tend
to be disadvantaged. Thus, remedial schools prothdee facilities so as to expose students to shivfy
important consideration in the world of academia.

5.7 Establishment of Secondary Schools

The study saw all three schools as operating omoawtay system. That is to say, in addition to temedial
sections, each of the schools runs a secondaryksystem. Previously, they were only operatingasmedial
school but currently they have expanded to progeeondary school services to the general publis ifha
way has the ability to reduce the pressure oniagigtublic secondary school facilities in the caynt

6. Challenges facing Remedial Schools
The field survey revealed a number of challenges tiie remedial schools are facing. These are iegulaas
follows:

6.1 Lack of recognition by the Ghana Education Seige

It was discovered that the GES does not recogmimeedial schools as part of the educational systdmns. is
because according to GES, the existence of remediabols is a contributing factor to students’ poor
performance in WASSCE. To explain further, studdaiewing that there is always another opportundy f
them should they fail, do not sit up and study.aA®sult they do not get support from the governnreterms

of provision of study aids.
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6.2 Lack of support from the government

Despite the availability of resources and faciditie remedial schools, most of them do not comthénright
quality needed. As was found out from the studysthad the students do not get access to learnohgm@cause
of its inadequacy and poor conditions. From thel\stit was observed that the library facilities eerot well-
stocked with books that would aid students in tstudies However, these schools do not get supmort the
government in terms of materials donation, funding others because the government does not reedieimn.

6.3 Poor attitudes of students

Information obtained from the teachers interviewsbdwed that some students especially the growrdapsot
give respect to these teachers whom they see youwreger than themselves. Thus, they report to ddatsband
also do not show any sign of seriousness. Thisadist the smooth teaching and learning atmosphetéehas
huge repercussions on their final performance.

7. Major findings/lessons for policy making

7.1 Better Relationship among students, teachers dmther staff

7.1.1 Teacher-Students Relationship

The study revealed that the teachers are easilsoapipable as 54 percent of the respondents affinmehis
statement. In their opinion, the teachers make tionethem anytime a student approached them foremor
clarification or for a personal advice. A positieacher-student relationship plays an importarg iolstudents’
performance. Unlike the secondary school studehts spend about 40 hours a week with teachers, liatadd
students spend just about 23hours a week with éeachhus, they seize the little time availableegek for help
from their teachers and they receive the neededtaih. Additionally, teachers interviewed saidtttieeir wish
is to see all the students pass their examinatibimstefore, no matter the help students need, dheyeady to
deliver. Thus they see teaching, not as a profedsit servitude to students and to the nation raelaThis
positive teacher-students relationship that existemedial schools must be encouraged in all dshoo

7.1.2 Teacher-Staff Relationship

Remedial schools maintain the open door policyha@irtoperations. This policy allows teachers torapph the
staff or proprietors of the schools, should thegefany situation. Interview with the managementyoeyealed
that, the only way to maintain teachers and to btiwsr morale is to have a very cordial relatidpshith them.
He added that, there is competition among remestihbols since they all claim to be the best. Thiuthe
school loses the good teachers they have to otheots, enrolment during the next academic yedrbeillow.
Since most parents consider the school’'s performameaxternal examination as their major reasonttieir
wards’ enrolment. Teachers interviewed also corditnthat, indeed they have a good relationship with
management body of the schools they teach in. Ple@ door policy serves as an impetus to boost ¢lieety
of teachers in class. This should be encouraged sthools.

7.2 Better Class Schedules

Although remedial schools open in the evening duthre hours of 4pm to 7pm to students, it in anywags
not inconvenient the students or teachers. Thizesause the schools have separate teachers foernteslial
section, however just a few of them teach the mgsiudents. Thus, the issue to teachers gettihgusted
during that time does not become a factor whensassg remedial schools’ performance. In other wpotdes
time class schedules do not limit the teacherditghio deliver in class. On the part of the stutdealso, due to
their composition, it gives them the chance to gegia other productive activities during the dayvasl as
enables them to study during the evenings.

7.3 Teacher Motivation

Teachers receive in addition to their salaries,uses such as accommodation or accommodation altmsan
transport allowances, free lunch among othersthlse are ways the management bodies of the sciabs to
realize the maximum output from teachers. Additignaeachers interviewed stated that despite thgmactive
salaries, their greatest motivation is the sertiey are rendering to the society and to the stigdespecially.
This is because, the students success though so@setlepends on the individuals themselves, it harge
depends on what the teacher give out.

7.4 Supervision

It is a known assertion that there is proper supim and management in private sectors. This ¢alge of the
profit-making motives of these private investorss A result, the management body of the schoollglos
monitors their teachers. Due to competition amdmg dchools, the management of the schools makes sur
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teachers in no way shirk their responsibilitiesu3tmeasures such as the use of attendance reperislic
assessment of teachers by students and staffddémich rules and regulations for teachers are allswased to
check that teachers render their services as egheConsequently, teachers in these schools arpeiteu to
attend class and teach during their periods.

7.5 Teaching Aids

Without teaching aids or facilities, teaching beesmdifficult and appreciation of what is being thug
diminishes. Thus remedial schools are provided tigtbooks, computers, library, study charts, bafeshalk
and markers, just to mention a few. All these midleasier for both teachers and students to givelmir best
performance. However, these are not adequate eloshs by the study. Therefore measures are beihinp
place to ensure its adequacy.

7.6 Improved ways or methods of teaching

Due to the caliber of teachers employed in thebeds with 54.5 percent holding a first degreeifieate, they
use modern methods of teaching. For instance, ¢ea@udopted class presentation, group discusstumsise of
pictorial charts and diagrams etc. to facilitate liarning process of students. These helps sttteappreciate
what is being taught and also prepares them forgmondary education as these methods are predomim
these institutions.

7.7 Seriousness of Students

Despite the lackadaisical attitude of few studémthe schools, most of the students take thessela seriously.
Having not been able to make it to the tertiaryelean their first or so attempt, students see timgortance of
taking their classwork serious when they enterrémeedial schools. Aside the classroom work, th# stakes

sure that discipline of students and their morahdards are not compromised. It is therefore ngirsing that

the schools interviewed boost of having about 8@¢@ of their graduates excel in the external exation and

continuing their education.

8. Recommendations

The Government should recognize remedial schoolpaas of the educational system in the country.yThe
should show interest, support and work hand in haitd these schools so that together they can deovi
students with the help that they need to qualifytéstiary education. They can do this by givingpsentions in
the form of free approved textbooks to the schodlsmore reason is that these schools contribute to
development in diverse ways as explained earlierAdso, students who attend remedial schools sheaide
the opportunities provided by the remedial schaoild study hard. For instance, they should patrathieeother
educational facilities such as libraries and complaboratories provided by the schools in ordewitten their
understanding and knowledge of certain relevanieissMoreover, parents whose wards were unablertd &
the tertiary institutions because of poor perforosashould take advantage of the opportunities dealiby
remedial schools and enrol their wards so that dagyfurther their education. This is becausehénjob-market
today, the level of education also plays a vitd ia an individual’'s success. Finally, remediahaals should
also make available their educational facilitieslatimes to all categories of their students.sTwuld enable
them access these facilities outside their clagsge

9. Conclusion

The study has brought to light the roles remediabsls play in the country and these cannot be gtayed.
Remedial schools have come to stay and they aferpeng in terms of helping students upgrade thegults
for higher education. These schools should in np beaunderestimated but rather supported to gieendtp the
youth in the country need to develop.
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