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Abstract. 

This research work reports the outcome of a primary quantitative investigation into the factors responsible for the 

quick completion of project research by distance learners students at Alvan Ikoku Federal College of Education 

Owerri, Nigeria. The study sets out to determine the reasons why many distance learners fail to complete their 

project research after the course work. Using a structured questionnaire designed on a five –point likert type scale, 

the researcher captured the opinions of some distance learners about the factors affecting the quick completion of 

their project research. The analysis of the work was done using simple percentages and it was found that many of the 

respondents had difficulty with statistical analysis while some others contributed the major challenges facing them. 

The study concluded with some recommendations on how the administration of research work  by distance learners 

can be improved. 
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1.0 Introduction.  

In all educational programmes, the submission of an original essay commonly referred to as project research work is 

an essential component of the requirements for the fulfillment of the award of a degree. Project research works are 

designed to be equivalent of a 4- credit hour of taught course. In the preparation of project reports, students are 

expected to identify a suitable research problem worthy of investigation from a chosen field. The choice of research 

area and formulations of a suitable problem are the most difficult task confronting research students. This is due to 

the fact that the identified problem is expected to meet the tripartite conditionality’s of the significance, originality 

and feasibility. In addition to these conditionality’s students writing project reports are required to consider whatever 

problems they identify vis - a – vis individual competence and professional experience and possible difficulties such 

as availability of data, financial constraints and limitations of time. Distance learners like many of their conventional 

counterparts are equally susceptible to these challenges. The submission of project  report at the end of a bachelor 

of education degree (B.Ed) program is an important component of the course. Participants are required to investigate 

a selected problem of their choice within the education system and discuss their experiences with their supervisors in 

other to present a rich and informative report which contributes significantly to the existing body of knowledge in the 

field. Project researchers are expected to project three kinds of merit that all disciplines value namely, ----- 

conceptual innovations, methodological rigor and rich substantive content. Distance learners like conventional 

students while writing the project research reports are confronted with a number of challenges. However the situation 

of distance learners is deemed as peculiar because they do not have access to all the resources human and material 

which their counterparts have at their disposal. The isolation of distance learners makes it more difficult for them to 

interact with their peers/colleagues who may have useful advice on how they can approach their research work. Thus, 

it is usually a challenging task to complete project research by distance learners. The use of library materials by 

students depended on the nature of subjects and the availability of relevant materials. Students are found to be 

making use of local library where it exists. The primary purpose of this study therefore is to investigate the factors 

that influence positively and negatively the preparation and quick completion of distance learning project research 

and examine ways in which the supervision of distance learning project research can be improved. 

2.0 Objectives of the Study. 

This study may prove insignificant in contributing to the underdeveloped area of research related to the academic 

influences in the area of completion or otherwise of project research by students of Bachelors in Education (B.Ed) in 

the distance learners capacity. The main significance of this study lies in the fact that no existing studies have 

explored the factors affecting students completion of project research work. Knowledge and understanding of the 
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factors affecting students completion of project research work may provide additional insight into the solutions as 

well as their motivation to keep going while experiencing the double pressure of family and employment constraints 

and learning from a distance. This study will make a step forward by combining both quantitative and qualitative 

approaches within one study. The integration will provide a deeper insight into the problems of distance learners by 

identifying the predicting power of selected internal and external factors contributing to and or impeding students 

academic success and then exploring participants views regarding the statistical findings in more depth. 

Methodologically, this study will add to mixed methods research by elaborating such procedural issues of the 

sequential explanatory design as connecting the qualitative and quantitative data within study and integrating the 

results of the two sequential phases of study. 

 

3.0 Area of Study. 

The study was carried out at Alvan Ikoku Federal College of Education Owerri. The population for the study 

comprised of registered students in 22 departments in the college which formed the sample for this study. 

 

 

 

4.0 Instrumentation and Procedure of Administration. 

The instrument used consists of a two page questionnaire divided into two sections. Section A relates to details about 

the personal data of the respondent while the section B sought opinions about the factors that influence quick 

completion of the distance learning project research and the challenges confronting participants in such programs. 

The section sought responses to items contained on the section B part of the questionnaire which is divided into a 

five point scales of “Strongly Agree”, “Agree”, “Undecided”, “Disagree”, “Strongly Disagree”. An open ended item 

seeks to identify five major difficulties faced by students in the process of project research writing. The instrument 

was validated by experts in educational research and statistics and the test-retest reliability of 0.05 was calculated. 

5.0 Data Analysis / Presentation. 

Only 170 questionnaires were returned to the researcher representing about 77.3% of the response rate. Twenty 

questionnaires were discounted due to factors such as completion of two different responses to the same item, more 

than half of the items not responded to and extreme mutilation. Thus, only 150 questionnaires were finally accepted 

for processing. The sample contained 68 male students and 86 female students. 

Table 5.1 represents the frequency tabulation of responses of distance learners at Alvan Ikoku Federal College 

of Education Owerri regarding the factors influencing their completion of project research. 

S/N ITEMS STRONGLY 

AGREE  

     (SA) 

AGREE 

      (A) 

UNDECIDED 

      (U) 

DISAGREE 

      (D) 

STRONGLY 

DISAGREE              

(SD) 

1 I had no problem 

identifying a research 

topic.  

15 (10%) 51 (34%) 8 (5.3%) 31 (20.7%) 45 (30%) 

2 My research topic relates 

to my teaching subject. 

79 (52.7%) 38 (25.3%) ------ 23 (15.3%) 20 (13.3%) 

3 I had no problem getting 

resources for my work. 

12 (8%) 33 (22%) -------- 69 (46%) 36 (24%) 

4 My supervisor selected a 

research topic for me. 

44 (29.3%) 21 (14%) 16 (10.6%) 41 (27.3%) 28 (18.7%) 

5 My supervisor lives within 

my geographic vicinity. 

13 (8.7%) 8 (5.3%) 38 (25.3%) 25 (16.7%) 66 (44%) 

6 I wish I could meet with 

my supervisor very often. 

124 (82.7%) 26 (17.3%) ----- ----- ----- 

7 The duration of the 

research work is too short. 

39 (26%) 42 (28%) 24 (15%) 33 (22%) 12 (8%) 

8 It is difficult analyzing the 

research work without 

assistance from my 

91 (60.7%) 27 (18%) --- 32 (21.3) ---- 
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supervisor. 

9 I had problem selecting a 

suitable method for data 

analysis. 

87 (58%) 9 (6%) 24 (15%) 23 (15.3%) 7 (4.7%) 

10 I always have difficulty 

with statistical analysis. 

68 (45.3%) 54 (36%) 3 (2%) 21 (14%) 4 (2.7%) 

11 I prefer to use computer 

aided analytical tools. 

16 (10.7%) 48 (32%) 13 (8.7%) 56 (37.3%) 27 (18%) 

12 I have problems getting 

funds for my research 

work. 

38 (25.3%) 40 (26.7%) ----- 69 (46%) 3 (2%) 

13 My supervisor is not 

interested in the topic I 

wish to research on. 

19 (12.7%) 5 (3.3%) 83 (55.3%) 7 (94.7%) 26 (17.3%) 

 

The study also provided an open ended item which required respondents to state in order of priority five major 

difficulties that has affected the preparation and completion of their project research reports. 37% of the respondents 

indicated that “Data Analysis” is the most crucial factor that affected their completing the report; 28% opined that the 

“Time” allocated for the completion of project rsearch report was too short. 17% and 11% responded that the 

“funding” and “lack of personal interest in research projects respectively are the major influences that has affected 

the completion of their project research reports. 8%of the respondents claimed that the “Unavailability of the 

necessary and relevant research materials have been the factor that affected the completion of their project research.  

The remaining 4% of the respondent indicated the influencing factor against completion of their project research to 

issues such as; inability to see their supervisor, supervisors apathy, poor training in research methods and statistical 

analysis and social commitments. 

6.0 Discussion of Findings 

The results of the structured items in the questionnaire revealed that a total of 76 respondents representing 50.7% of 

the sample had no problem identifying their research topics. 117 respondents which make up 78% of the total sample 

population agreed that their research topic is related to their teaching subjects. A major constraint is the sourcing of 

research materials which 70% of the respondent claim were difficult to get. 65% of the respondents reported that 

their supervisor indicated a research topic for them while another 69% replied negative to this. For majority of the 

respondents the location of their supervisor is far apart from theirs, this being the view of 60.7% of the sample. 

Predictably, a large proportion of the sample population (82.7%) wishes that they could meet more frequently with 

their supervisor. There was a generally prevalent perception by 54% of the sample that the period slated for the 

research work needs to be extended while another 30% opined otherwise. Generally, 78.67% of the respondent found 

analysis of their research work difficult without assistance from their research supervisor and consequently 64% had 

difficulty in selecting suitable method for data analysis. This may be due to the report for the items that 81.3% of the 

sample population always had difficulty with statistical analysis. When asked whether they had a preference for 

computer aided analytical tools the response was ambivalent as 42.7% agreed while 45.3% disagreed. The response 

on whether respondents are getting funds for the research work was also ambivalent as 60% agreed and the other 

40% disagreed. It was found that 55.3% of the respondents could not state whether or not their supervisor was 

interested in their research topic while 22% disagreed and the rest agreed. 

7.0 Recommendation.   

The results of this research work have some major implications and recommendations for the practice of distance 

education. Many distance students face a lot of difficulty with statistical analysis of their research work and there is 

need to improve on the process of statistical instruction for them. Supervisors of distance education students need to 

show greater interest to ensure that they assist their students to complete their project research report. Many distance 

education students are part-time workers or people who have other social involvements; it is therefore recommended 

that research project should be a session long course to give the students ample opportunity to undertake the 

necessary studies for quality report writing. Distance teaching institutions need to ensure that the contract with their 

instructional facilitators who supervise student’s project research stipulates frequent meetings with the students so as 

to enhance their preparation of the research work. 
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8.0 Summary and Conclusion. 

The results of this study have indicated that research students in distance education generally experience difficulties 

in completing their research work. While some had difficulty identifying research topic, many had no problem 

identifying suitable topics. This could be due to the fact that many of the topics identified by the respondents are 

related to their teaching subjects. The results also showed that supervisors assisted their students in identifying 

research topics, probably to ensure that they are in the best position to assist them with research materials and 

statistical analysis of their research. A large proportion of the respondents wish to meet more frequently with their 

supervisors as indicated in the study. A large proportion of the respondents wish to meet more frequently with their 

supervisors as indicated in the study probably because of the difficulty in analyzing the statistical component of the 

research which the study showed that many students found very daunting. The ambivalence in the response on 

preference for computer aided analytical tools is essential because the understanding of the application of computer 

aided statistical tool requires as much mental rigor as manual statistical analysis. What is apparent is that many 

students could not state whether or not their supervisors are interested in their research or they are just fulfilling 

teaching requirements.  

 

References. 

Alexander, S. and Pegler, C. (1995). Replicating quality: the experiences of the warwick MBA by distance  learning. 

In D.Sewart (Ed), one world many voices: quality in open and distance learning,    selected   papers from the 17
th
 

world conference for distance education. (pg. 210-213). Birmingham, UK: ICDE   and the open university. 

Anderson, T.D. and  Garrison, D.R. (1993). Learning in a networked world: new roles and Responsibilities. In C.C. 

Gibson (Ed), distance learners in higher education: institutional responses for quality outcomes. Madison, WI: 

Atwood. 

Arun, R. (1992). A  study of success in distance learning systems in relation to some key learners and  institution 

variables.  Media and technology for human resource development. 4(2), 131-134. 

J.R.Thompson (Eds), learning at a distance: A world perspective, Edmonton, AB: Athabasca  University. 

Biner, P.M. (1995). Distance learners, demographics and personalities and their relationship to college level course 

performance. In E.D.Wagner and M.A. Koble, (Eds), selected papers presented at the third distance education 

research symposium (pg. 74-81). Pennysylvania state  university. 

Black, D., Bischoff,P and Bates, T. (1994). Further information on independent distance learners at the open learning 

agency. Results from the 1994 Omnibus survey. Vancouver, BC: Open learning agency. 

Brown,K. (1996). The role of internal and external factors in the discontinuation of off- campus students.Distance 

education, 17 (1), 44-71. 

Castles.,J. (2004). Persistence and the adult learners. Active learning in higher education 5, 166-179. 

Cleveland – innes, M. (1994). Adult student drop out at post –secondary institutions. Review of higher Education, 

17(4), 423-445. 

Coldeway, D. (1982). Recent research in distance education. Learning at a distance: a world perspective. In J. 

Daniel,M. Stroud and J. Thompson (Ed), Athabasca University/ international council for correspondence education. 

Eliesen, S. (1998). A comparison of online and offline course completion rates at the Open University and  open 

college. Unpublished report, institutional research and planning, open learning agency,  Vancouver. 

Galusha, J. (1997). Barriers to learning in distance education. Interpersonal computing and technology: An electronic 

journal for the 21
st
 century. 5(3-4), 6-14. Retrieved September, 17, 2004 from  

http://www.emoderations.com/ipct-j/1997/n4/galusha.html. 

Garland, M. (1993). Ethnography penetrates the “I didn’t have time” rationale to elucidate higher Order  reasons for 

distance education withdrawal. Research in distance education, 8(1), 95-101. 

Gatz,F.A (1985). Personal, instructional and environmental factors associated with completion and attrition in 

correspondence study and distanced education. UMI dissertation services. 

Harrison, PY, et al. (1991). Development of distance education assessment instrument, Educational Technology 

research and development. 39 (4) 65-77. 

Kate, S., Lorna U., and Neil., B. (1997), the use of libraries by postgraduate distance learning learning students: a 

mismatch of expectations, open learning 12(3), 25-33. 

Kember,D. (1989). A longitudinal process model of drop out from distance education. Journal of higher education 

60(3),278-301. 



Journal of Education and Practice                                      www.iiste.org 

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 

Vol 3, No.8, 2012 
 

16 

Kenneth, D.J. (1994). Academic self management counseling: Preliminary evidence for importance of  learned 

resourcefulness on program success.  Studies in higher education, 19(3), 295. 

Kerka, S. (1995). Adult learner retention revisited. Office of educational research and improvement,  Washington 

DC. (Eric No. Ed 389  880). 

Mc Givney.,V. (2004). Understanding persistence in adult learning. Open learning, 19(1), 33-46. 

Miriam., S. (1993). An update on adult learning theory. San Francisco, CA: Jossey Bass. 

Munro., J. (1989). The discourse of drop-out in distance education: a theoretical analysis, unpublished  manuscript, 

adult education research center, the University of British Columbia. 

Peter, O. (1992). Some observations on dropping out in distance education. Distance education, 13(2). 

Purnell, K., Cuskelly, E., and Danahar, P. (1996). Improving distance education for university students: issues and 

experiences of students in cities and rural areas. Journal of distance education.11(2) 75-101. 

Rekkedal. T. (1985). Introducing the personal tutor/ counselor in the system of distance education. Project report 2: 

final report NKI- skolen Oslo, Norway. (Eric No Ed 266 249). 

Saba, F. (2000). Research in distance education: a status report. International review of research in open  and 

distance learning. 1(1), 1-9. 

Sweet., R. (1986). Students drop out in distance education: an application of Tintos model. Distance  education, 

7(2), 201-13. 

Woodley, A., and Partlett, M. (1983). Students drop out. Teaching at a distance, 24, 2-23. 



This academic article was published by The International Institute for Science, 

Technology and Education (IISTE).  The IISTE is a pioneer in the Open Access 

Publishing service based in the U.S. and Europe.  The aim of the institute is 

Accelerating Global Knowledge Sharing. 

 

More information about the publisher can be found in the IISTE’s homepage:  

http://www.iiste.org 

 

The IISTE is currently hosting more than 30 peer-reviewed academic journals and 

collaborating with academic institutions around the world.   Prospective authors of 

IISTE journals can find the submission instruction on the following page: 

http://www.iiste.org/Journals/ 

The IISTE editorial team promises to the review and publish all the qualified 

submissions in a fast manner. All the journals articles are available online to the 

readers all over the world without financial, legal, or technical barriers other than 

those inseparable from gaining access to the internet itself. Printed version of the 

journals is also available upon request of readers and authors.  

IISTE Knowledge Sharing Partners 

EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalTOCS, PKP Open 

Archives Harvester, Bielefeld Academic Search Engine, Elektronische 

Zeitschriftenbibliothek EZB, Open J-Gate, OCLC WorldCat, Universe Digtial 

Library , NewJour, Google Scholar 

 

 

http://www.iiste.org/
http://www.iiste.org/Journals/

