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Abstract

Teaching creatively in ESP might in certain casesent some appropriate solutions to the teachingti®n
and, more importantly, boost students’ confidenoel anotivation towards achieving some of the course
objectives.

Based on a case study, this paper displays sontbeofesults obtained through a limited scope rebsear
conducted with engineering students. It offers sémsgghts into the possibilities of creative ESBctging, its
advantages and shortcomings. It also attemptsfinedihe impact that creative ESP teaching miglvehan the
outcomes of the teaching process, as well as theresnents it places on both the teacher and thiests.
Keywords: creative teaching, motivation, teaching process

1. Introduction

Creative teaching presupposes teaching creatimadyder to teach creativity, omaust teach creatively; that is, it
will take a great deal of creative effort to bringt the most creative thinking in your classes.cOtirse,
creativity is not the only required element foratree instructors. They must also know their fiekdsl know
how to create an appropriate learning environmeften will it be most important for you to offer dat
instruction? When is discovery most important? Wirat your expectations and how can you best conuateni
them?

Because answers to these questions are so diveeer-for individual instructors teaching differeourses or
at various times of the semester — not one teclengjll fit all needs.

To become a successful ESP teacher takes not oolyl&dge, merit, time and dedication, but also iregu
conducting a constant search of stronger motivatingpiring and creative techniques best suitableat
particular ESP class. All these preconditions maynsl easily attainable in theory, but in practitey often
appear as objectives which put the ESP teacheposiion to stretch far beyond the regular bouiegaand the
prescribed and agreed working tasks. Trying tohteaeatively might function as a partial remedy doimited
scope of tasks. It may not offer all the answersht ever-changing needs of ESP, but may catecddain
situations in which other, more traditional and coomly exploited techniques appear to” kill” the asphere
and have counter effects.

2 Why creative teaching

Certain arguments undoubtedly speak in favor afigisireative teaching in ESP classes. Among thencame
mention those affecting the students and thosectafte the teacher. Among those affecting the sttgjeme
consider the following as being the most prominent:

-it boosts students’ creativity

-it fosters their motivation

- it strengthens analytical and critical thinking

-it might support retention

- it is inclusion-friendly i.e. all students fealeé to participate much more commonly than theyttadough
traditional techniques

-it gives the students an opportunity to shape,ifnad supplement teaching materials

-it readily and easily contributes towards the dgwment of intercultural and multicultural understiang

-it is the most information technology-friendly forof ESP instruction.

On the other hand, factors affecting the teachers a

-possibilities for creativeness are limited only hlye boundaries of their imagination,creativity and
resourcefulness;

-teachers can make great use of the availablenmaftion technology as well as of their studentséptals

-they can create a sound interactive atmosphere

Shortcomings that affect both sides:

-it is often unpredictable

-it requires long preparation on the side of teaxhe

- it requires detailed planning to attain plannedlg

-less proficient students might become inhibitecgwhnable to express in English their creativeddea

-pair and group work might cover for those lessivadéd or less proficient

But despite all the above stated shortcomingsigreteaching remains one of the most challengpuy@aches
in ESP. Being mostly taught to adult students, tore&ESP teaching opens up countless possibilitiedebates,
expressing of opinions and getting acquainted witidents’ beliefs, values and attitudes. It alsdens the
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scope of interaction and sets the grounds for drek unbiased conversation, thus enriching all migipants
with new, perhaps previously unconsidered, persperbn many issues.

3. Methodology

This research is based on a case study of one €&S®B. The session was organized and conducteaigtihthe
application of four creative teaching techniquebeTend of the session was devoted to a test artbra s
questionnaire was also distributed afterwards. Bbth test and the questionnaire were intended asato
mechanisms to assess the students’ progress aot Igsals achievement.

4. The class

The paper represents a case study that constitfitese session in ESP teaching at the Faculty ohiieal
sciences in Bitola. The class takes ESP in traffigineering (first semester mandatory subject @ithasses per
week) and consists of 20 students at the age dfo1Bhere are 9 female and 11 male students. Altinolgir
estimated EL proficiency level is B1, there ardl sibme deviations in various aspects of theirlskivhich
actually make this group quite heterogeneous. Tdwye from various backgrounds and are not homogenou
with regard to their nationality (there are thrdbakians and one Turk.)

Tablel. Students’ age, place of origimd nationality

No of students| Age No of students  Place of origin o dfistudents| Nationality
8 18 4 Prilep 16 Macedonian
12 19 2 Kavadarci 3 Abanian

3 Ohrid 1 Turk

2 Struga

3 Strumica

1 Kichevo

5 Bitola

Students’ heterogeneous background

5. The topic

The topic of this session e Breath tester. The basic text can be found in the textbook usea Basic teaching
material during the course.(V.Petkovska:2009). €hsra short account of only the basic facts abioiforeath
tester.

There is also an additional text about a road a&etithvolving a direct collision of two vehicles.

The goal is to learn new technical vocabulary,idayw to describe a process and give instructions.

Used creative techniques:

1.The first creative technique issamption busting. A list of the possible assumptions about the caudahe
accident is offered to the students. They exantieeassumptions, challenge them and possibly comsithp
new assumptions, preferably trying to prove theruatale and truthful. The benefit of this technigseto
address previous assumptions and through cre#iivieirig seek new ones and generate new possibilitie
2.Negative brain storming. During this second step, students try to find what could have gone wrong and
caused the accident. Ideas are allowed to flovhfraxed there is no room for rejection of any ofrthe

3. The third creative technique used is Mhstery spot. Its benefit is that it integrates science learniiiiin an
exciting narrative. The narrative used in this chas wide appeal and involves the students in ileguri\s a
very flexible tool, it enables the instructor tongoose a story closely based on the lesson purptasgsted key
points.

The mystery tests literacy, problem solving slaligl deductive reasoning. Students investigate aactcident
happened in the first place, under which circunstanwho was involved, which are the known pararadtex.
The brands and speed of the vehicles involvedtythe of road and other specific conditions etc.)

4. The next step is thele playing technique. It offers practice of the already mastanaterial. It also gives the
students an opportunity to “step into the shoeghefcharacters involved in the stories previousyd about the
analyzed problem (in this case, the road accident)

As the class proceeds, students come up with thenastion that the accident was probably caused diwyiak
driver. This initiates various standpoints abow thles and regulations concerning drinking whewinty and
provokes lively discussions on its justifiabilitipuring this step the concept of a breath testanti®duced.
Students find on line information on this devids, structure and its function. They also find oowtit works.
Then they draw a diagram and label its parts (Haeher has provided a sample breath tester thabean
purchased freely in the market-similar, but notdhene as those used by the police). In order teritdeshow it
functions, students draw a flow chart.

Then students are divided into two groups: driwerd police officers. Police officers “stop” thewdis using the
actual language and usual procedures typical foh situations. This is an opportunity to practideirg
instructions (ex. Stop the car, Turn off the engi@é/e me your driving license, Step out of the, &ow into
the tube, etc.) When this activity is completedshegroup discusses various aspects of each situsgiparately
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and assesses the goal achievements.
6. Follow-up activity (homework)
As a follow- up activity for the next session, ay@up of students were assigned a task to writgpart on the
analyzed accident and the other group to act asanse agents, assess the damage and make a mecisioe
amount reimbursed to the vehicle owners.
7. Testing
The last part of this session is devoted to testiegobtained knowledge. The test consists of $eparate tasks
which involve: five multiple choice items concergithe content of the basic text (10 points), latgeh diagram
with the parts of a breath tester (10 points),gvinstructions how to use the breath tester (diggempts, 30
points), filling in a flow chart with six steps thdescribe how the level of alcohol in the bloothpke is read by
using a breath tester (30 points).
The students’ scores were the following:

Table2. Students’ scores after the first test

Score (points) Number qgf Percentage %
students

80-70 3 15

70-60 5 25

60-50 7 35

50-41 5 25

Students’ scores
These results were compared to those obtained ghrtesting the knowledge gained of a somewhat armil
topic (The radar speed trap) taught to the same group of students during teeipus session by using a more
traditional approach and techniques. The testhisrdession was also sequenced in a similar wéyeggrevious.
The maximum possible points were again 80, andninémum 41.
Table3. Students’ scores from the previous test

Score (points) Number gf Percentage %
students

80-70 1 5

70-60 3 15

60-50 6 30

50-41 10 50

Students’ scores aftéfhe radar speed trap test
By comparing the percentages, we can easily nttiae when it comes to these two above mentionssicas,
the results speak largely in favor of the creatdgching techniques.
8. Students’ assessment
As a control mechanism, a questionnaire was prep&reobtain students’ insights into the used cveati
techniques. (see appendix1)
The analysis of the students’ answers to the quasdire closely reflects the tests results and shamerely
slight, negligible deviations. This unambiguouspeaks in favor of the use of creative teachingnipres as
often as possible because they not only give bettsults, but also create a more constructive amolyable
teaching atmosphere which altogether boosts trehiteg process and ensures closer realization ofethehing
goals.

Table4. Students’ answers to the control test

Item No. Yes % No %
1 16 80 4 20
2 17 85 3 15
3 15 75 5 25
4 13 65 7 35
5 14 70 6 30
6 18 90 2 10
7 20 100 0 0

Students’ answers to the control test (expresksediapercentages)
From the data in this table we can easily infeomactusion that the majority of students found thppementary
reading text easy to follow. The relevance of thi@d was assessed as relevant to the students'ssiohal field
by as many as 17 studenfsssumption busting technique seemed to have appeared relevant foikitis of
lecture to only 15 students, aNegative brain storming appealed to 13 studenbdystery spot was obviously the
technique that was exciting and enjoyable for Ldiestts. Most of the students voted in favor ofRbke playing
technique and its contribution towards learning téaghnical vocabulary and enhancing their undedstanof
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the topic. This outcome was expected because datiighat students were already familiar with tieishnique
since it had been used during previous sessions.
As for the test, all 20 students found it clos@lated to the topic.
Table5. Item No. 20

Easy Not very easy Not very difficult Difficult
4 (20%) 6 (30%) 9 (45%) 1(5%)

Percentages of the answers for Item No. 20
As far as item No 20 is concerned, despite the wesllts in the test of as many as 5 students, amystudent
found the test difficult, whereas 15 students thmug was neither very easy nor very difficult. Tees a
complete correspondence however, between the nuofilstndents with best scores on the test and uihebar
of those who found the test easy.
9. Conclusion
Creative teaching requires thorough preparatiorthenside of the teacher particularly when appliedESP
classes because it entails in depth analysis a¥engubject which the EL teacher might not alwhgsvery
familiar with. It also requires good organizatiomald management skills and creative and innovap@oach
during all lesson stages, but especially so duttiegnitial presentation stage, in order to botstisnts’ interest
and motivation. Sound interactive atmosphere is aisicial for the successful realization of creat&ZSP
teaching.
The obtained results in the case study presentéhisrpaper unambiguously speak in favor of usireptive
approaches in conducting ESP lessons. Howeverra profound analysis of results obtained from a neinof
such lessons remains open for future research.
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APPENDIX 1

Questionnaire

Please circle one of the possible answers:

1.Was the supplementary reading text easy to fGllow

Yes No

2.Was the topic relevant to your professional feeld

Yes No

3. Did you find theAssumption busting technique relevant to this lecture:
Yes No

4.Did the techniqueNegative brain storming help you in generating ideas about the possiblseswf the
accident?

Yes No

5.Was the techniquelystery spot exciting and enjoyable?

Yes No

6.Has the techniquRole playing benefitted your technical vocabulary knowledge wowdr understanding of the
topic?

Yes No

7.Has the test been closely related to the topic?

Yes No

8.Did you find the test:

Easy Not very easy Not very difficult Difficult

to cope with?

175



The IISTE is a pioneer in the Open-Access hosting service and academic event management.
The aim of the firm is Accelerating Global Knowledge Sharing.

More information about the firm can be found on the homepage:
http://www.iiste.org

CALL FOR JOURNAL PAPERS
There are more than 30 peer-reviewed academic journals hosted under the hosting platform.

Prospective authors of journals can find the submission instruction on the following
page: http://www.iiste.org/journals/ All the journals articles are available online to the
readers all over the world without financial, legal, or technical barriers other than those
inseparable from gaining access to the internet itself. Paper version of the journals is also
available upon request of readers and authors.

MORE RESOURCES

Book publication information: http://www.iiste.org/book/

Academic conference: http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

IISTE Knowledge Sharing Partners

EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalTOCS, PKP Open
Archives Harvester, Bielefeld Academic Search Engine, Elektronische Zeitschriftenbibliothek
EZB, Open J-Gate, OCLC WorldCat, Universe Digtial Library , NewJour, Google Scholar

c Je‘ m l\l)l\C(())Ht\l(l\
I'OS

O ULRICHS\WEE  JournalTOCs |

£ 2 ¥ Elektromsche
008 Zeitscnnftendibliothek
( ) ¥/ \ "y
(’C\ | | LR
) A e

oCLC WF [ IBRARY

WorldCat



http://www.iiste.org/
http://www.iiste.org/journals/
http://www.iiste.org/book/
http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

