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ABSTRACT

This study investigated the effect of instructioneimotional intelligence Skills on locus of contawid
academic self-efficacy among junior secondary skbtaents in Niger state, Nigeria. This study tped a
quasi-experimental, non-equivalent control groug-fest — post-test design. The population of shisly was
105,034 secondary school students out of whichtd@ests were purposively sampled and used for tidy s
The instrument used for data collection were logusontrol scale(LOCS) and Academic Self Efficamal®s
(ASES).Data were analysed using mean, standardhtitaviand t-test. The findings reveals that, Enmaio
intelligence skills was effective in moderating uscof control (t=23.98, p=.000) and improve acadesailf-
efficacy (t=22.88, p=.000) of secondary school stud. And there was no gender difference in tliecebf
emotional intelligence skills on locus of controt1.02, p=.064) and academic self-efficacy (t=3@4.003) of
respondents. It was recommended that School Palscipounsellors, Psychologist and Subject teactterald
be exposed to training in Emotional intelligencéllsksuch as emotional self-awareness, self-managém
social- awareness and relationship managementdaddeessing students with academic problems.

Introduction

Achievement is described to be the outcome ofruntibn. It is the end product of a learning expace.
Attaining a high level of academic Achievement isalvevery parent or guardian as well as teachédresisor
their children, wards and students (Ogundokun addy&mo , 2010). A person’s “locus” (Latin for “pédicor
“location”) is conceptualized as either internahgtperson believe they can control their life) ateenal
(meaning they believe that their decisions and dife controlled by environmental factors which tlaynot
influence)

Individual with a high internal locus of controlllewes that event in their life derive primarilyofn their own
actions; for example, if a person with an intedpals of control does not perform as well as theyted to on a
test, they would blame it on lack of preparednasgheir part. If they perform well on a test , thepuld
attribute this to ability to study. In the test foemance example, if a person with a high extelmals of control
dose poorly on a test, they might attribute thishe difficulty of the test question. If they penfeed well on a
test, they might think the teacher was lenienhat they were lucky.

In order words, individual who attribute positivensequence to hard and planning would also betieaftethey
are masters of their own destiny. They are mor@\iko be inner directed and take responsibility deents in
their lives (Berzeger, 2011). Individual with antemal locus of control are those who believe fast, luck,
chance and other people’s action are responsiblevients that take place in their lives .Theseviddial do not
seem to perceive any relationship between the méoaf their actions and what they have done bwwikeick,
fate or some powerful others as responsible. R§1@80) observed that perceived locus of contriztes to
ones perception of powers and autonomy to functmhjevement drive, social involvement and compegen
According to Berzeger (2011) individuals' succesdadlure history exert influence on the individslatausal
attributions in achievement situation. Thus indiatiwho experience success in their academic endeson a
regular basis develop expectations for continuettess. On the other hand, individuals who haveistamgly
experience failure may be external in their locficantrol as they usually attribute their failures events
beyond their control. This leads to low expectafmysuccess in problem solving situation. Thusules to
frustration, high drop-out rates and inability ¢fidents to gain admission into tertiary institusoin spite of
numerous efforts made by researchers, educators patidy makers to tackle this problem, academic
performance of students is still a task that needde improved, but students may also take emdtiona
intelligence training to excel in school. Golem@®95) outlines four main emotional intelligencensucts.
That is: self-awareness is the ability to read ©aa&iotions and recognize their impact while usiaigfgelings to
guide decisions; Self-management which involvestrotimg one's emotions and impulses and adapting t
changing circumstances; social awareness whicludesl the ability to sense, understand, and reacthier's
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emotions while comprehending social networks; aeldtionship management which entails the ability to

inspire, influence, and develop others while mamggionflict. Emotional Intelligence Skills are affive skills

that are used in the competencies of interpersomamunication, personal leadership, self managemedt

intrapersonal development (Vela, as cited in Magtred Salovey,2003) Emotional intelligence is segrhe

ability to perceive emotion, integrate emotion txifitate thought, understand emotions, and to ledgu

emotions to promote personal growth (Mayer &SaloveQ03 ). Emotional Intelligence could be seeraas

special abilities that are helpful in sensing, ifegl knowing and judging emotions in mutual aid hwidne’s

thinking process for behaving in the most desiranleé appropriate fashion, thus, fostering studeift 8fficacy

belief in an academic endeavour. Self-efficacydielvas found to influence task choice, effort, stesice,

resilience, and achievement (Bandura, 1997).

Academic self-efficacy refers to individuals' cortions that they can successfully perform giverdaczic tasks

at designated levels (Bandura, 1997). Academiceséitfacy is defined as students’ belief in thehilides to

activate and regulate motivation and cognitive veses needed to attain a desired educational @aeddura,

1995). Academic self-efficacy is defined and meeguwithin the context of a specific behavior andation,

i.e., domain specific, rather than general traitglobal self-concepts ( Zimmerman & Schunk , 2003)
Therefore, the problem of this research waistestigate the effect of instruction in Emotiomadelligence

skills on locus of control and Academic Self-Effigaamong secondary school students in Niger Sthggria.

Research Questions

The following research questions guided the study:

1. What are the differences between pre-test and tpestscores on locus of control of secondary school
students exposed to instruction in Emotional ligelice skills?

2. What are the differences in locus of control mezores of male and female students exposed to teed®m

3. What are the differences between pre-test and tpestscores on Academic Self Efficacy of secondary
school students exposed to instruction in Emoti¢malligence skills?

4. What are the differences in Academic Self Efficaegan scores of male and female students exposed to
treatment?

Hypotheses
The following null hypotheses guided the study:

1. There is no significant difference between pre-@stl post-test scores on locus of secondary school
students exposed to instruction in Emotional Irgehce skills.

2. There is no significant difference in locus of megzores of male and female students exposed &aatm

3. There is no significant difference between pre-tsti post-test scores on Academic Self Efficacy of
secondary school students exposed to instructi@miational Intelligence skills.

4. There is no significant difference in Academic Sgfficacy mean scores of male and female students
exposed treatment.

Methodology

The research was carried out using quasi-experahel#sign; Pre-test-Post-test control group. The
quasi-experimental design involves the manipulatbrone or more independent variables, but thers m@a
random assignment of subjects to conditions (Ail@ The population of the study involved 105,084&ents
from 40 junior secondary school students aroundetiglat educational zones in Niger State (Post pyma
schools Management Board, 2014). The researcherspuiposively sampling technique for selection rafte
identification; the subjects were sub-divided itk@ groups namely, 20 students in experimental grand 20
in the control groups respectively.

The Academic Self Efficacy Scale (ASES) prepareecjeally for senior secondary school students,
with eighteen items was developed and used to astadents’ academic self-efficacy. The instrumtsns
were developed with a guide from: Guide for corgtng self-efficacy scale (Bandura, 1997) the keim
Academic Self Efficacy Scale were measured on aibt fLLikert scale; the students were expected tlicate
whether they strongly agreed (SA), agreed (A), swe (NS), disagreed (DA), or strongly disagreed)(®
statements on the scale. The face validity of tkademic Self-efficacy Scale (ASES) was establidiedhe
three experts in the Educational Psychology andn€elling Department, Faculty of Education, Ahmadali@®
University, Zaria. To establish the reliability tife data collection, the researchers analyseddte collected
from the pilot test result using Cronbach’s alphthweliability coefficient of 0.93 using SPSS v3atistical
package was established.

Locus of control scale (LOCS).The locus was degigtte provide data relating to students locus céysal
whether they are internal or external in theirilatite of learning outcomes. In developing this sc&totter’s
Locus of Control Scale (Rotter, 1990) was reviewnd relevant items adapted from the scale to Iseiiptirpose
of this study. Every item generated was positivalgd to express internal locus of control and neglgtcued
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to express external control. The instrument iswa fwint rating scale of Strongly Agree (SA=4), Agr(A=3)
Disagree (D=2) and Strongly Disagree (SD=1). Negatistate items were revered scored.

The scale was subjected to peer - review. It wasrgto specialist in Educational Psychology, specia
Education and Measurement and Evaluation. Theimeents helped to improve on the items of the scethe.
scale were also trial tested using primary fiveilsupith visual impairment in a special educatiarhaol in
suleja academy outside the study area, Niger,Stiggeria The data obtained through the trialibgstvas used
in determining the internal consistency reliabilitfithe instrument. An internal consistency religbestimate
obtained through the cronbach alpha method is QA7&st retest reliability to determine the stahilof the
instrument over time was conducted. In other tdeaghthis, second administration of LOCS was ddter &awo
weeks and the scores obtained from both admiristisivere correlated using person correlation fdamuhis
yielded a test retest reliability estimate of 0.82.

Treatment procedure;

Instruction in emotional intelligence skills wetlene through the following processes; self-awargnes
self-motivation, self-regulation, empathy, and Haadrelationships or adeptness in relationshipsttiose in
experimental groups. While, those in Control gmyupere only expose to the conventional normalsctasm
teaching. The training sessions of the groups fdake during the normal school hours and lastedh®period
of six weeks where each session lasted 30 minwies &t week. Academic self-efficacy scale (ASER) bcus
of control scale (LOCS) were distributed and ree® from the students before and after treatmehe T
researcher appreciates the effort of School Autiesriand students for the success recorded thretighe
programme and informed them that these markedrtieoéthe programme. Mean and standard-deviatich a
T-tests were used for testing the null hypothe&e3.@85, level of significance.

Results

Table 1. Pre-test and Post-test mean scores and §bthe Experimental group.
EXPERIMENTAL GROUP N Mean Std. Deviation
Pre-test 20 24.80 2.50
Post-test 20 46.35 3.14

The result in Table l.indicate the secondary scstadents exposed to emotional intelligence skills
obtained mean score of 24.80 in the pre- test ambthe mean score of 46.35 in the post-test, thidiés
training on emotional intelligence had significamluenced on those exposed to treatment. Thietabse the
mean gain score of the pre-test-post-test was 21.55
Table 2. Mean scores and SD of male and female skmis in the Experimental group.

Gender N Mean Std. Deviation
Male 10 25.85 2.24
Female 10 24.75 2.41

From Table 2 above, it can be observed that the s@tondary school students had a mean score of
25.85with standard deviation 2.24, whereas fem@aldenits had a mean score of 24.75with standardti@vi
2.41.Their mean gain differences was 1.10, thidieaghat no significant difference exist amongsth@xposed
to emotional intelligence skills as measured bytoof control Scale
Table 3. Pre-test and Post-test mean scores and §bthe Experimental group.

EXPERIMENTAL GROUP N Mean Std. Deviation
Pre-test 20 26.45 2.29
Post-test 20 46.35 3..14

The result in Table 3.indicate the secondary scstadents exposed to emotional intelligence skills
obtained mean score of 26.45 in the pre- test ambthe mean score of 46.35 in the post-test, thidiés
training on emotional intelligence had significamluenced on those exposed to treatment. Thietabse the
mean gain score of the pre-test-post-test was 22.85
Table 4. Mean scores and SD of male and female skrts in the Experimental group.

Gender N Mean Std. Deviation
Male 10 27.85 1.79
Female 10 25.05 1.87

From Table 4 above, it can be observed that the m@tondary school students had a mean score of
27.85with standard deviation 1.79, whereas femaldenits had a mean score of 25.05with standardatigwvi
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1.87.Their mean gain differences was 2.80, thidieaghat no significant difference exist amongsthexposed
to emotional intelligence skills as measured bydseaic Self-efficacy Scale

Table 5. t-test analysis of difference between prest and post-test scores of locus of control ofuslents
exposed to Treatment

Variables N Mean SD Df t-cal P (sig)
Pre-test 20 24.80 2.80
Post-test 20 46.35 3.14 38 23.98 000

Significant at P<0.05

Table 5 above, reveals that (t= 23.98, P= .000ps€lexposed to Emotional Intelligence skills reedrdreater
improvement on locus of control than those in aglrgroups. As a result of this, the null hypothegigch states
that: There is no significant difference betweee-fast and post-test scores on locus of controbeocbndary
school students exposed to Emotional Intelligekdéssis hereby Rejected. This is in favour ofat@ent group.

Table6. T-test analysis between male and female pmdents in the Experimental group

Gender N Mean SD Df t-cal P (sig)
Male 10 2585 2.23
Female 10 2475 241 38 1.02 064

Significant at P<0.05

Details from Table 6 above, showed that (t= 1.02,.6864). This means that there is no significaffedénce
between male and female secondary school studdmsmwere exposed to emotional intelligence. Theggftire
hypothesis which says there is no significant défifiee in locus of control scores of male and ferstdelents
exposed treatment is therefore retained

Table 7. T-test analysis of difference between prist and post-test scores of Academic Self Efficaf

students exposed to Treatment

Variables N Mean SD Df t-cal P (sig)
Pre-test 20 26.45 2.29
Post-test 20 4635 314 OO 22.88 000

Significant at P<0.05

Table 7 above, reveals that (t= 22.88, P= .000ps€&lexposed to Emaotional Intelligence skills reedrdreater
improvement on academic self-efficacy than thoseointrol group. As a result of this, the null hyipesis which
states that: There is no significant differencenreen pre-test and post-test scores on AcademicEHatficy of

secondary school students exposed to Emotionallifiiece skills, is hereby Rejected. This is in daw of

treatment group.

Table8. T-test analysis between male and female mmdents in the Experimental group

Gender N Mean SD Df t-cal P (sig)
Male 20 2785 1.80
Female 20 25.05 1.88 38 3.41 003

Significant at P<0.05
Details from Table 8 above, showed that (t= 3.44,.603). This means that there is no significaffedénce
between male and female secondary school studehts were exposed to emotional intelligence skills.
Therefore, the hypothesis which says there is goifsgiant difference in Academic Self Efficacy sesrof male
and female students exposed treatment is thereftaimed.
Discussion

The findings of this study revealed that Emotiomaklligence skills was effective in moderating
students locus of control and improving academizeficacy of secondary school students as caplimerved
in the difference between Pre-test and Post-tdst. difference is in favour of Post-test. This fimglis similar
with previous work of Aremu and Moyosola (2012);Md and Elmasri (2012) they conducted a study on
effects of self-awareness education on self-efficad socio-economy status of Nurses in a psyghdinic.
With a similar result with the findings of the cemt study and it was concluded that self-awaretvagsing had
a positive effects on the development of self-affic

Similarly, Barzegar (2011) found thsarning styles and gender were no correlated. Nanthe
learning styles was associated positively with acgid success. It was found that no significantti@bahip
existed between Rotter's measure and academicvaciéat measured. This seems to serve as a renthater
Rotter'sgeneral measure of locus of control is éddenore general and less specific as seen in ribtarice
regarding the area of academic achievement. This pracisely the reason why Trice's specific measfire
academic locus of control was included in the stiedielp illustrate a higher potential of findingsignificant
correlation between the locus of control constarat academic achievement
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Duval and Silvia (2002) were of the view that ssgx and failure attribution are moderated by self-
awareness and by ability to improve. When self-foisuhigh success is attributed internally; failigrattributed
internally when people improve; failure is attriedt externally when people cannot improve and these
attributions affect state of self-esteem and bylicagion self-awareness affects academic self-affic Self-
management skills have been successfully used faari@ty of emotional and behavioural problemsf-sel
management during their periods of study in thevensities improves students’ creative abilities anddemic
success. Self-management practices have potentgdlation effect on self-efficacy and performanceu,(Y
2013).

This finding has been confirmed across a numbesxpkrimental and correlational studies involving
students of different ages (Bandura, 1997; Pintgichchunk, 2002). Also, in a correlational studydacted by
Linnenbrink and Pintrich (2002), It was found thslf- efficacy is positively related to student nitye
engagement and their use of self- regulatory gfi@deas well as general achievement as indexedrdnjes
(Pintrich, 2000b; Pintrich & De- Groot, 1990; Wake Yu, & Pintrich, 1996). Lastly, further evidenegists in
the research literature that confirms Schunk’s tiypsis that students who have positive self-effidaaliefs are
more likely to choose to continue to take moreiclifft courses over the course of schooling. Stuglent
involvement and participation in school dependantwn how much the school environment contribtetheir
perceptions of autonomy and relatedness, whichuin influence self-efficacy and academic achievemen
Although parents and teachers contribute to feelifigautonomy and relatedness, peers become highly
significant during adolescence. The peer groupexdrgnhances or diminishes students’ feelings tinggng
and affiliation (Hymel, Comfort, Schonert-Reichl,McDougall, 1996).

The findings also revealed that there was no geddfsrence in the effect of emotional intelligenskills
training on academic self-efficacy of respondehésice the training had similar effect for both metel female.
The findings of this study was in line with thedings of Festus (2012) where the result of theystodicated
that there was a significant low positive relatidpsbetween the emotional intelligence of SS2 nsalelents,
SS2 female students, urban school students, amd suhool students, and their academic achievenment
mathematics. It was therefore concluded that dpart cognitive factors, emotional intelligence tddents also
affects their academic achievement in mathematiicseover, the work of Parveen, et al. (2012), réaekdhat
the results of previous two classes of the samplgests were taken as their academic achievemdmd. T
analysis of the data showed that there was nofiignt difference between male and female adolésstedents
on composite score of their emotional intelligentéas also been found that male and female ackehés do
not differ significantly on academic achievementjidiar,

Conversely, Batainehm, Ishakn arahrRan (2010) also found a significant positive ekation
relationship was found between internal locus aftad and academic achievement. Regarding genesstudy
found a slight gender difference, with males beiightly more internal and external than femaleswiver, the
study does support the hypothesis and the findioigpast research evidence for a positive corredatio
relationship between locus of control and acadexoitevement in first year university students.

Conclusion

The findings reveals that Emotional intelligenddlls had effect on Academic self-efficacy of the
respondents in favour of the experimental groupmofional intelligence skills’ training was effeativin
moderating locus of control and improve acadenmiieefécacy of secondary school students as canlimerved
in the difference between Pre-test and Post-téstd there was no gender difference in the efféemotional
intelligence skills training on locus of controlcaacademic self-efficacy of respondents.
Recommendation

From the findings and conclusion of this study, fitiowing recommendations are hereby made:

1. School Principals, counsellors, Psychologist and Subject teachers should be exposed to Emotional
intelligence skills (emotional self-awareness, self- management, social awareness and relationship
management) in re-addressing students with positive locus of control and academic competent.

2. Emotional intelligence skills should be inculcated into the school curriculum so as to develop in
positive locus of control and students competent or efficacy in their academic endeavour.

3. Seminars, workshops and symposium should be organised to train teachers on emotional intelligence
skills to solve students’ locus of control and academic problems in schools.
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