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Abstract

The art of effective teaching is the information should reach the students in proper way. And it interest to the
students. The need of these two to assess the value of understanding and accepting between teachers and students,
know the importance of teachers—students interactions within the learning environment. And to know the
importance of a teacher for the student’s success in their career. The way of selections are based on
interactiveness, ice breakers, communications and link experience. Here, the modes of catagories of students
divided like excellent, good, fair and poor and the analysis are interpreted and discussed.
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1. Introduction
In this competitive world both students and teachers are forced to aim only in achieving excellent percentage in
the academics. There is no time for them to think about the value of student- teacher relationship. Improving
student- teacher relationships has a positive and long-lasting implication for student’s academic and social
development. Now a day, hard work is necessary to achieve our goals in life. But working all the time without
any relaxation tends to make a person dull. Proper relaxation is absolutely necessary to keep our minds always
fresh[1]. Often children are made to study continuously so as to get good results in examinations. But this rather
tends to make a child just a bookworm with no social abilities[2]. That is why we stress extracurricular activities
such as swimming, volley ball, basketball etc. in school routine[3]. A balanced scheme of work and relaxation is
the proper way to keep the mind fresh. Students spend approximately 5 to 7 hours a day with a teacher for almost
10 months[4]. All of us have gone through schooling, and if fortunate had a favorite teacher. For many students
the teachers helped them to achieve their goals. As the years go the student might forget their achievements. But
the positive impression had been created by the teacher on them was never forgettable and this impression may
be one that has a life-long effect[5]. A positive relationship between the student and the teacher is difficult to
establish, but can be found for both individuals at either end. The qualities for a positive relationship can vary to
set a learning experience approachable and inviting the students to learn[6]. A teacher and student who have the
qualities of good communications, respect in a classroom, interest in teaching from the point of view of the
teacher and learning from a student will establish a positive relationship in the classroom[7]. We would be
focusing on the relationship between the students and teachers. When compared to school going children,
college student need to have better relationship with the teacher because that is the stage when they actually
learn positive attitude from the teacher which is useful for them for their entire life. This research clearly
demonstrated that when a positive relationship exists, students are more motivated to learn, more actively
participate in their learning and the learning is likely to be more effective. Children have different strategies for
learning and achieving their goals. A few students in a classroom will grasp and learn quickly, but at the same
time there will be those who have to be repeatedly taught using different techniques for the student to be able to
understand the lesson[8]. On the other hand, there are those students who fool around and use school as
entertainment. Teaching then becomes difficult, especially if there is no proper communication. Yet, teachers,
creating a positive relationship with their students, will not necessarily control of all the disruptive students[9].
The key is, teachers need to continuously monitor the student in order for him or her to be aware of any
difficulties the student is having. Understanding the child’s problem, fear, or confusion will give the teacher a
better understanding the child’s learning difficulties. Once the teacher becomes aware of the problems, he or she
will have more patience with the student, thus making the child feel secure or less confused when learning is
taking place in the classroom[10].

The communication between the student and the teacher serves as a connection between the two, which
provides a better atmosphere for a classroom environment. Of course a teacher is not going to understand every
problem for every child in his or her classroom, but will acquire enough information for those students who are
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struggling with specific tasks[11].The more the teacher connects or communicates with his or her students, the
more likely they will be able to help students learn at a high level and accomplish quickly. The teacher needs to
understand that in many schools, especially in big cities, children come from different cultures and
backgrounds[12]. A teacher then needs to understand the value of the students' senses of belonging, which can be
of greater value and build self-worth for minority students. If the teacher demonstrates an understanding of the
student’s culture, it will provide a better understanding between the teacher and the student. The example above
demonstrates the feelings the child has towards the teacher leading to inhibiting the child from learning. The
reasons for children to be yelled at vary from teacher to teacher, but shouting should not be the solution for
children who find education a difficult process or simply lack of learning experiences, but sometimes teachers
find yelling at the child as the only quick solution.

Therefore, those teachers who demonstrate respect towards their student, automatically win favour by
having active learners in their classroom. The arrogant or offensive teacher will lack these positive qualities due
to his or her lack of control over the children. Teachers should assert that they should also be treated with.
Children who are teased or bullied by other children find themselves being victimized by their peers. Children
who have become victims of this nature find learning difficult[13]. They will be stressed out not only by trying
to achieve academically, but also because the names they have been appointed by their classmates are destructive,
demeaning, and destroy self-esteem. Therefore, it is important for teachers to have children respect each other.
Usually, a type of lesson involving with self-esteem can be an excellent activity for children who are involved in
this destructive nature. For teachers conducting a classroom and shaping the minds of the young students,
teachers who communicate effectively with their students should give appropriate and helpful feedback to their
students. Interaction between the student and teacher becomes extremely important for a successful relationship
through the entire time of a school year[14]. A close, but limited relationship between the student and teacher can
be helpful for those students who are shy, and find speaking in front of the classroom difficult or children who
have low self-esteem. The tension these students hold in a classroom will have the confidence they had always
wanted, but never achieved due to not having a good relationship with the teacher[15].

2. Modes of Practice

2.1 Instructiveness

Students learn through their participation in the attainment of knowledge by gathering information and
processing it by solving problems and articulating what they have discovered. Each activity should provide
students with opportunities to deepen their learning by applying concepts and articulating new knowledge[16].
These are activities that prompt students to write a response to an open question and can be done at any time
during a class. Writing activities are usually 1-2 minutes, and can focus on key questions and ideas or ask
students to make predictions. These activities give students the opportunity to organize their own thoughts, or
can be collected by the teacher to gain feedback from the students. Advantages include developing students’
abilities to think holistically and critically, and improving their writing skills [17].

2.2 Ice Breakers

Ice Breakers are the activity that encourages students to interact and talk to each other. They can be useful at the
beginning of the semester: for example, asking students to introduce themselves to each other and what they
would like to learn in the course. Advantages of icebreakers include: participation of each student, the creation
of a sense of community and focusing students’ attention on material that will be covered during the class
period[18].

In a teacher-learner interaction classroom, it is the students who play the major role of the class and the
teacher acts as a guide or an organizer. Therefore, the students have been given more opportunities to
communicate with both the teacher and each other[19]. And more important, the students and the teacher appear
to be in the equal position in class. With the relationship between teacher and student getting more and friendlier,
the result of teaching and learning will be more and more effective and efficient[20].

2.3. Communications

The art of communication involves listening and speaking as well as reading and writing. Teachers need to be
highly skilled in all these areas to excel in their profession. Proficient communicators receive information,
understand and synthesize it and express themselves at a high level. They make excellent teachers because they
are able to transmit knowledge, skills and values at the same time they communicate their caring for the students
entrusted to their care. They help motivate students to learn[21].

Communication is both receptive and expressive. Teachers must be skilled at listening to their students
as well as explaining things clearly. Teachers need clarity of thought to present the material. They must be able to
break down complex ideas into simpler parts and smaller steps to transmit to their students. They must be able to
adapt their methods of communication to all students regardless of ability or learning style. They are able to
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"read" their students and adapt to the needs of the individual. Effective communication includes transforming the
boring into the interesting and having good presentation skills[22].

2.4. Link Experience

Students are another important element for the teacher to consider while using a pedagogical model. A skilful
teacher figures out what students know and believe about a topic and how learners are likely to “hook into” new
ideas. Teaching in ways that connect with students also requires an understanding of differences that may arise
from culture, family experiences, developed intelligences, and approaches to learning[23].

To help all students learn, teachers need several kinds of knowledge about learning. They need to think
about what it means to learn different kinds of material for different purposes and how to decide which kinds of
learning are most necessary in different contexts[24]. Teachers must be able to identify the strengths and
weaknesses of different learners and must have the knowledge to work with students who have specific learning
disabilities or needs. Teachers need to know about curriculum resources and technologies to connect their
students with sources of information and knowledge that allow them to explore ideas, acquire and synthesize
information, and frame and solve problems. And teachers need to know about collaboration—how to structure
interactions among students so that more powerful shared learning can occur; how to collaborate with other
teachers; and how to work with parents to learn more about their children and to shape supportive experiences at
school and home[25].

2. Materials and Methods

A questionnaire was prepared which consist of 20 questions. It was distributed among the optometry students of
Sri Ramachandra University. A grading system of four categories, Excellent, Good, Fair, Poor were done. The
students were asked to tick a category of their choice. The data was collected and analyzed using SPSS software.

3. Results and Discussion

84 Students from the Department of Optometry in Sri Ramachandra University participated in the study.
After the data collection, descriptive analysis was done by using SPSS software. The mean value was taken for
each category. A clear picture about the value of understanding and accepting between the students and teachers
was emerged through the graph given below.
Fig.1. Percentage of excellent, good, fair and poor categories.
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In this study the authors;Fig.1., we have assessed the relationship between the teachers and students.
Out of 100%, 49.19% of students selected the ‘excellent’ category in the questionnaire, followed by 38.23%o0f
students selected the ‘good’ category. Only 8.99% and 3.59% of students selected the ‘fair&poor’ categories.
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Fig.1.a. Percentage of excellent category (type-I)
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From Fig.1.a., we found, 40 (47.6%) students haveopted for the option,their teachers were interactive
in the class. 41(48.8%) students have opted for the option, their teacher was not friendly with them.47(56%)
students have opted for the option, their teachers responded and clarified their doubts.42(50%) students have

opted for the option their teacher’s teaching facilitating was good. 35(41.7%)

students have selected the

category “EXCELLENT” for the teacher’s teaching methods and have also mentioned that they have a good
understanding of the subject.47(56%) students mentioned that their teacher bringing professionalism on them.

Fig.1.b. Percentage of excellent category (type-II)
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In this analysis (Fig.3.1.b), we found, 46 (54.8%)students have opted for the option,their teacher was a
good role model for them. 35(41.7%) students have opted for the option, their teacher has ever made them feel
worthy.38(45%) students have opted for the option, their association with the teacher was important.43(51.2%)
students have opted for the option the association between the teachers and students has impact on students
success. 33(39.3%) of students have selected the category “EXCELLENT” for the teacher’s technical content,
46(54.8%) of students for their teacher communication skills and 33(39.3%) of the students said that their

teacher used non printing teaching aids for them.
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Fig.1.c. Percentage of excellent category (type-I1I)
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In this analysis we found that, 47 (56%) students have opted for the option, their teachers used non-
traditional methods of evaluation like Quiz, Seminars, Assignments, Class room presentation and participation.
44(52.4%)students have opted for the option, their teacher provides guidance counseling in academic and non-
academic matters in or outside the class .46(54.8%) students haveopted for the option their teacher helped them
in realizing their career goals.34(40.5%) of students haveopted for the option, their teacher organized an
educational tour for them. 47(56%) students have opted for the option, their teacher bringing self- confidence
on them.38(45.2%) students have opted for the option,their teacher gave a Good feedback on their homeworks
and projects and have also mentioned that feedback can improve a lot in their future.45(53.6%) students
haveopted for the option, their teacher stimulated their knowledge to thinking and also 46(54.8%) students
mentioned the teacher had a skill of linking their life experience to the subject are depicted in Fig.3.1.c.

Fig.2.a. Percentage of good category (type-I)
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In this analysis (Fig.2.(a)) our study we found, 39 (46.4%) students have selected the category
“GOOD” for the teachers interactiveness in the class. 35(41.7%) of students haveopted for the option, their
teacher stimulated their knowledge to thinking, 35(41.7%) of students have opted for the option, their teachers
was friendly with them.33(39.3%) students have opted for the option, their teachers responded and clarified
their doubts.34(40.5%) students have opted for the option, their teacher’s teaching facilitating was good.
44(52.4%) students have opted for the option, their teacher’s teaching methods was good and have also
mentioned that they have a good understanding of the subject, 32(38.1%) students have opted for the option,
their teachers bringing professionalism on them.
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Fig.2.b. Percentage of good category (type-II)
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In our study(From Fig.3.2(c)) we found, 28 (33.5%) students have opted for the option, their teacher
was a good role model for them. 36(42.9%) students have opted for the option the teacher has ever made them
feel worthy.42(50%) of students have opted for the option, their association with the teacher was
important.36(42.9%) of students have opted for the option, their association between the teachers and students
has impact on students success. 41(48.8%) students have selected the category “GOOD” for the teacher’s
technical content, 32(38.1%) of students for their teacher communication skills and 38(45.2%) of the students
opted for the option that their teacher used non printing teaching aids for them.

Fig.3.2.c. Percentage of good category (type-III)

50
45
X 40
:us' 35
30 A
E 25
w20
:
=9 5 i
0 _
Qv » N & o &
& 0‘\ S & X Y&% &
o 5% < N S S N B
S & 3 N &R
A N) & D 3 &« -
\\')?‘ (_,O (y. (?6\0 (_’O 4((/ %Q,
\a S O 3
< S c;\\\}
GOOD CATEGORY

In our study (Fig.3(a)) we found, 29 (34.5%) of students have opted for the option that their teachers
used non-traditional methods of evaluation like Quiz, Seminars, Assignments, Class room presentation and
participation . 29(34.5%) of students have opted for the option the teacher provides guidance counseling in
academic and non-academic matters in or outside the class .32(38.1%) of students have opted for the option
their teacher helped them in realizing their career goals.17(20.2%) of students have opted for the option, their
teacher organized an educational tour for them. 27(32.1%) of students have opted for the optionthier teacher
bringing self- confidence on them.37(44%) of students have opted for the option the teacher gave a Good
feedback on their home works and projects and have also mentioned that feedback can improve a lot in their
future.27(32.1%) of students have opted for the option their teacher stimulated their knowledge to thinking and
also 26(31%) of students mentioned the teacher had a skill of linking their life experience to the subject.
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Fig.3.a. Percentage of fair category (type-I)
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From Fig.3 (b), In this analysis the authors found, only5 (6%) of students have selected the category
“FAIR” for the teachers interactiveness in the class. 7(8.3%) of students have opted for the option that their
teacher stimulated their knowledge to thinking .3(3.6%) of students have opted for the option that the teacher
was not friendly with them.4(4.8%) of students have opted for the option the teachers responded and clarified
their doubts.6(7.1%) of students have opted for the option the teacher’s teaching facilitating was good. 4(4.8%)
of students have opted for the option the teacher’s teaching method was fair.4(4.8%) of students mentioned that
their teacher bringing professionalism on them.
Fig.3.b. Percentage of fair category (type-1I)
From Fig.3 (c) we found, 8(9.5%) of students have opted for the option that thier teachers is a good role model
for them and also 8(9.5%) of students have opted for the option the teacher has ever made them feel
worthy.3(3.6%) of students have opted for the option their association with the teacher was important.5(6%) of
students have opted for the option the association between the teachers and students has impact on students
success. 7(8.3%) of students have selected the category “FAIR” for the teacher’s technical content, 5(6%) of
students for their teacher communication skills and 11(13.1%) of the students opted for the option that their
teacher used non printing teaching aids for them.
Fig.3.c. Percentage of fair category (type-I1I)
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In our study we found, 7 (8.3%) students have opted for the option, their teachers used non-traditional
methods of evaluation like Quiz, Seminars, Assignments, Class room presentation and participation . 6(7.1%)
students have opted for the option, their teacher provides guidance counseling in academic and non-academic
matters in or outside the class .4(4.8%) students have opted for the option, their teacher helped them in realizing
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their career goals.18(21.4%) students have opted for the option, their teacher organized an educational tour for
them. 9(10.7%) students have opted for the option, their teacher bringing self- confidence on them.7(8.3%) of
students have opted for the option, their teacher gave a Good feedback on their home works and projects and
have also mentioned that feedback can improve a lot in their future.12(14.3%) of students have opted for the
optiontheir teacher stimulated their knowledge to thinking and also 8(9.5%) of students mentioned the teacher
had a skill of linking their life experience to the subject are depicted in Fig. 4(a).

Fig.4.a. Percentage of poor category (type-I)
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In this study Fig. (4.(b)) we found, none of students have selected the category “poor” for the teacher’s
interactiveness in the class. only 1(1.2%) of students have opted for the option that their teacher stimulated their
knowledge to thinking ,2(2.4%) of students have opted for the option that the teacher was not friendly with them,
none of students have opted for the option the teachers responded and clarified their doubts.2(2.4%) of students
have opted for the option the teacher’s teaching facilitating was good. 1(1.2%) of students have opted for the
option the teacher’s teaching method was poor.1(1.2%) of students mentioned that their teacher bringing
professionalism on them.

Fig.4.b. Percentage of poor category (type-II)
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In this analysis, we found in Fig.4.(c), only 2(2.4%) of students have selected the “poor” category for
the teachers is a good role model for them and also 5(6%) of students have opted for the option the teacher has
ever made them feel worthy.onlyl (1.2%) of students have opted for the option their association with the teacher
was poor. None of students have selected the category “poor” for the association between the teachers and
students has impact on student’s success. 3(3.6%) of students have selected the category “poor” for the teacher’s
technical content, 1(1.2%) of students for their teacher communication skills and 2(2.4%) of the students opted
for the option that their teacher used non printing teaching aids for them.
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Fig.4.c. Percentage of poor category (type-III)
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In our study we found, only 1 (1.2%) of students have opted for the option, their teachers used non-
traditional methods of evaluation like Quiz, Seminars, Assignments, Class room presentation and participation .
5(6%) students have opted for the option, their teacher provides guidance counseling in academic and non-
academic matters in or outside the class .2(2.4%) students have opted for the option their teacher helped them
in realizing their career goals.15(17.9%) students have opted for the option their teacher organized an
educational tour for them. 1(1.2%) students have opted for the option their teacher bringing self- confidence on
them.2(2.4%) students have opted for the option, their teacher gave a Good feedback on their homeworks and
projects and have also mentioned that feedback can improve a lot in their future,none of students selected the
poor category for the teacher stimulated their knowledge to thinking and also (4.8%) students mentioned the
teacher had a skill of linking their life experience to the subject.

Teachers play an important role in determining students' perception of personal success. The importance
of developing positive relationships with students has been demonstrated in this research project. This research
clearly demonstrated that when a positive relationship exists, students are more motivated to learn, more actively
participate in their learning and the learning is likely to be more effective. A large majority of the students
responded that teachers are very important to their success and the influences of those relationships are long
lasting .This study also assessed the teacher care by illustrating how much the class was interactive, interesting,
stimulate knowledge etc. The purpose of this study was not only to evaluate the value of understanding and
accepting but also to establish the importance of the relationship between the teacher and the students. In our
study we found the relationship between the teachers and students. Out of 100%, 49.19% of students selected the
‘excellent’ category in the questionnaire, followed by 38.23%of students selected the ‘good’ category. Only
8.99% and 3.59% of students selected the ‘fair&poor’ categories. The strong and the supportive relationship with
the teacher allows student to make greater academic gains. 46(54.8%) of students have selected the category,
“Excellent” for the teacher’s communication skills. They also mentioned that their teacher is a good role model
for them and also helped them in realizing their career goals. Lauren Liberante’s study concluded that, a positive
relationship between teachers and students is the fundamental aspect of quality teaching and student learning.
42(50%) of the students have selected the category ‘GOOD’ for the association with the teacher is important.
26(31%) of the students have opted for the option the teacher had a skill of linking their life experience to the
subject. Robin averill’s study concluded that, Caring teacher-student relationships focused on enhancing learning
offer a pathway towards maximizing motivation and achievement. Kay Hawk’s study concluded that, an
effective teacher/student relationship will be conducive to learning for most students from all socio-economic

group.

5. Conclusions

The development of positive teacher- student relationships is important in current the learning environment.
Those relationship hasan immeasurable effects on students academic performance and behavior. Teacher also
needs time to understand their student’s individual capability. The association between teachers and students can
be helpful for the students to improve their communication skills, which is an essential skill required for the
students to prove their talents in this competitive world.

References

1.Akinsola, E. & Nwajei, A. (2013). Test Anxiety, Depression and Academic Performance: Assessment and
Management Using Relaxation and Cognitive Restructuring Techniques. Psychology, 4, 18-24.

125



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) !L,irl
Vol.6, No.25, 2015 “s E

2.matt, E.R., Pomerantz, E.M., Ruble, D.N., Frey, K.S., Greulich, F.K., Predicting changes in children's self-
perceptions of academic competence: a naturalistic examination of evaluative discourse among classmates.,
(2002) Developmental Psychology, 38 (6), pp. 903-917.

3.Wentzel, KR.* , Battle, A.*, Russell, S.L.%, Looney, L.B. , Social supports from teachers and peers as
predictors of academic and social motivation, Contemporary Educational Psychology, Volume 35, Issue 3, July
2010, Pages 193-202.

4. Babad, E., Measuring and Changing Teachers' Differential Behavior As Perceived by Students and
Teachers , (1990) Journal of Educational Psychology, 82 (4), pp. 683-690.

5. Ames, C., Classrooms: Goals, Structures, and Student Motivation

(1992) Journal of Educational Psychology, 84 (3), pp. 261-271.

6. Ames, C., Archer, J., Achievement Goals in the Classroom: Students' Learning Strategies and ~ Motivation
Processes , (1988) Journal of Educational Psychology, 80 (3), pp. 260-267

7. Davis, H.A.  Conceptualizing the Role and Influence of Student-Teacher Relationships on Children's Social
and Cognitive Development, Educational Psychologist, Volume 38, Issue 4, September 2003, Pages 207-234.

8. Babad, E., Teachers' differential behavior , (1993) Educational Psychology Review, 5 (4), pp. 347-

376.

9. Blumenfeld, P.C., Classroom Learning and Motivation: Clarifying and Expanding Goal Theory,
(1992) Journal of Educational Psychology, 84 (3), pp. 272-281.

10. Tschannen-Moran, M., Hoy, A.-W., Hoy, W.K., Teacher efficacy: Its meaning and measure , (1998) Review
of Educational Research, 68 (2), pp. 202-248.

11. Weinstein, C.S., "I want to be nice, but i have to be mean": Exploring prospective teachers' conceptions of
caring and order , (1998) Teaching and Teacher Education, 14 (2), pp. 153-163.

12., Between students' instrumental goals and how they learn: Goal content is the gap to mind (pages 612—630),
Luke K. Fryer, Paul Ginns and Richard Walker, Article first published online: 26 AUG 2014.

13. Keisha Dubuclet, Poor Preparation of Teachers Leads to Poor Student Performance, Vol. 33, Issue 36, 36.
14. Helena J.M. Pennings®’, Jan van Tartwijk?, Theo Wubbels®, Luce C.A. Claessens’, Anna C. van der
Want®, Mieke Brekelmans®, Real time teacher—student interactions: A Dynamic Systems approach, Teaching and
Teacher Education, Volume 37, January 2014, Pages 183—193.

15. K. Davis, V. Nicaise, Teacher—student interactions: four case studies of gender in physical education, Journal
of Classroom Interaction, 46 (2) (2011), pp. 11-23.

16. Armstrong, Peter; Elliott, Tim Ronald, Julie Paterson, Brodie, Comparison of traditional and interactive
teaching methods in a UK emergency department, European Journal of Emergency Medicine:(2009) 16 (6) - pp
327-329.

17. John Gargani and , Michael Strong, Can We Identify a Successful Teacher Better, Faster, and Cheaper?
Evidence for Innovating Teacher Observation Systems, Journal of Teacher Education November/December
2014 65: 389-401.

18. Mitchell R. Williams and Tracy Southers, Blurring the Lines between High School and College: Early
Colleges and the Effect on Adult Learners, Adult Learning January 2010 21: 26-30.

19. Fujuan Tan, Lee Nabb, Steven Aagard, and Kioh Kim, International ESL Graduate Student Perceptions of
Online Learning in the Context of Second Language Acquisition and Culturally Responsive Facilitation, Adult
Learning January 2010 21: 9-14.

20. Margaret E. Shippen, David E. Houchins, Steven A. Crites, Nicholas C. Derzis and Dashaunda Patterson An
Examination of the Basic Reading Skills of Incarcerated Males, Adult Learning June 2010 21: 4-12.

21. Zhao, Y. (2009). Rethinking Chinese media studies: History, political economy and culture. In D. K., Thussu
(Ed.), Internationalizing media studies (pp. 175-195).

22. Jack Linchuan Qiu (2010). "Class, Communication, China: A Thought Piece", International Journal of
Communication. 4, 531-536.

23. Coyle, E.J., Jamieson, L.H., and Sommers, L.S. (1997), “EPICS: A Model for Integrating Service- Learning
into the Engineering Curriculum,” Michigan Journal of Community Service Learning, 4, 81-89.

24. Duke, J.I. (1999), “Service Learning: Taking Mathematics into the Real World,” Mathematics Teacher, 92,
794-6.

25. Anderson, J.E., and Sungur, E.A. (1999), “Community Service Statistics Projects,” The American
Statistician, 53, 132-136.

26.Kay Hawk, Esther TumamaCowley, Jan Hill and Sue Sutherland: The importance of the teacher/student
relationship for Maori and Pasifika students.

27.Robin Averill (2011): Teaching practices for effective teacher student relationships in multiethnic
mathematics classrooms; Mathematics: Traditions and [new] practices.

28.Lauren Liberante: The importance of teacher—student relationships, as explored through the lens of the NSW
Quality Teaching Model; Journal of Student Engagement: Education matters 2012, 2 (1), 2-9.

126



The IISTE is a pioneer in the Open-Access hosting service and academic event management.
The aim of the firm is Accelerating Global Knowledge Sharing.

More information about the firm can be found on the homepage:
http://www.iiste.org

CALL FOR JOURNAL PAPERS
There are more than 30 peer-reviewed academic journals hosted under the hosting platform.

Prospective authors of journals can find the submission instruction on the following
page: http://www.iiste.org/journals/ All the journals articles are available online to the
readers all over the world without financial, legal, or technical barriers other than those
inseparable from gaining access to the internet itself. Paper version of the journals is also
available upon request of readers and authors.

MORE RESOURCES

Book publication information: http://www.iiste.org/book/

Academic conference: http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

IISTE Knowledge Sharing Partners

EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalTOCS, PKP Open
Archives Harvester, Bielefeld Academic Search Engine, Elektronische Zeitschriftenbibliothek
EZB, Open J-Gate, OCLC WorldCat, Universe Digtial Library , NewJour, Google Scholar

c Je‘ m l\l)l\C(())Ht\l(l\
I'OS

O ULRICHS\WEE  JournalTOCs |

£ 2 ¥ Elektromsche
008 Zeitscnnftendibliothek
( ) ¥/ \ "y
(’C\ | | LR
) A e

oCLC WF [ IBRARY

WorldCat



http://www.iiste.org/
http://www.iiste.org/journals/
http://www.iiste.org/book/
http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

