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Abstract

In this fast changing world, pupils all over thergohave developed severe social and psychologieadls that
affect their interactions with others and subsetjyethe achievement of their life goals. Essehtjahe social
and psychological needs of school pupils have matefl in diverse mal-adjusted behaviours that hittdsr
academic performance. The study explored the var@munselling needs of pupils with special educatio
needs and disabilities in one of the regions ofr@hand the specific level at which pupils requisggnce and
counselling services. The purposive and systensatiepling techniques were employed to select 88lpapid
three staff from three special schools from thelomego provide information for the study with theeuof
questionnaire and interview format. The study réaahat pupils had various counselling needs ol
social, emotional, career, physical and health.tlignbasis of the findings, some recommendation® weade
for intervention.
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Introduction

In recent times, the mode of handling social protslehas proved ineffective, culminating in the iased
occurrence of youth psycho-social concerns andatiaptive behaviours. Accordingly, the once disoigdi and
respectful African youth have learnt to revolt agghiauthority both in school and society. Respecttfie
elderly, is currently non-existent in the Africancgety and this has resulted in the rampant inadenof
violence, riots and conflicts plaguing Ghanaianosds in particular (Fia, 2008) and the society ast®le.
UNESCO (2012) attributes this situation to the iligbof the past experiences to ‘effectively desith the
challenges of modern times’ (p 1). This corrobadtlrm Gysbers’s report in Nichter and Edmonsor0220
which described the modern day society as a dynamé with a complex social, economic and legiséativ
system that creates challenges for the schoolestsdparents and communities.

Some of these challenges are, difficulties in nmegtiersonal needs, challenges in realizing liféraspns, high
levels of ignorance, failure in some life endeagoWNESCO, 2012), psychological stress (Mapfup®13@nd
socio-economic problems (Madhuku, 2005). In reactto these frustrations, pupils express withdrawal
behaviours, unhappiness, annoyance, anger, aratietyhyperactivity which tend to have debilitatirféeets on
their relationships with significant others (UNES(XD12).

One way of helping pupils to overcome their challesin school is guidance and counselling progranime
Ghana, the guidance programme was introduced i b97the Ghana Education Service (Essuman, 1999 &
2015; Taylor and Buku, 2006) to address the varjpeisonal needs of students and pupils. The prageam
primarily aims at providing opportunities for eaplpil to reach his/her full potential in the educaal,
vocational, social and emotional areas of the&divt also teaches pupils decision-making skitid the ability

to meaningfully plan their life goals (Lunenbur@1®). UNESCO (2002) additionally observes thatléok of
school guidance services increase dropout ratesi@raoademically weak students, while Rotondoki (900
opines that students who lack concentration, smifidence and constantly fail in their academic eanaurs
require guidance and counselling support.

The goals of counselling on the other hand are mspexific. It includes assisting pupils to overcotheir

emotional problems (UNESCO, 2012) and change thaladjusted behaviours. It also helps pupils fullfiir
potentials and facilitates their overall adjustmdatith in school and society. Counselling furtheatdes pupils
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to make optimum use of available opportunitiestfer successful achievement of their life goals @nburg,
2010).

The need for school guidance and counselling,ghlighted in the report that about twenty percemupils in
schools today would at a point need some form trheprovision to meet their special educationaldsg&takes
& Hornby, 2001; the Warnock Report, 1978). For tt@gason, Nichter and Edmonson (2002) observe higat t
role of the school counsellor, in recent years leen modified to include helping to meet the neafdsupils
with special educational needs.

Pupils with special educational needs and dis#slihave unique characteristics like autistic spectdisorders,
emotional disturbance and/or behaviour problems tequire extra care. Pupils with speech and laggua
difficulties, hearing impairment, visual impairmearid multi-sensory impairment among others aldowfehin
the category of pupils with special educationaldseéGreville, 2009). Essentially, the special chaastics of
these pupils often create difficulties in respetttleir socialization, reading and writing, compeakion,
concentration and physical ability. Another probléaming a number of pupils with special educatiome¢ds
and disabilities in schools of late is bullying @ler & Stenhjem, 2003; Bowman, 2001; Bully B'ware
Productions, 2003).

Inclusive education was adoptéd XXX to enable pupils with special educational needs disdbilities
overcome their personal challenges. Inclusive eitutanvolves placing special pupils in regular gols with
the necessary support services (Gyimah, 2006)de their attainment (Kalambouka, Farrell, DysonK&plan,
2007) and enhance their access to and participatieducation (Walton, Nel, Hugo & Mulle2009). Ghana has
since the early 2003 been piloting inclusive edocain about 45 schools located in the Greater &cCrentral
and Eastern regions (Vanderpuye, 2013).

The current study reflects Carl Rogers’ (1959) ftheentered counselling theory which proposes pleatple
have a natural actualizing tendency to fulfill thedtentials and become the best in life. Howethes, would be
impossible without the right therapeutic relatiopsthich enables them to gain insights into thdialtenges
and make meaningful adjustments to progress inTifie therapeutic relationship, according to Rogenglves
round empathic understanding, unconditional positegard and genuineness (Gladding, 2000). Whesgroth
deny clients acceptance and positive regard, slikrse touch with the meaning of their own expear@snand
thus stifle their innate tendency to grow in a niegful direction. Pupils with special educationaeds thus
have a natural tendency to study, grow and selfsdice when given the right and needed supporthValit
therapeutic relationship from counsellors, teachadsninistrators, parents, siblings and even coleapupils,
they would naturally build and actualize themselves

The theory further emphasizes that the client's-smhcept is key, in defining who he or she is dns
subsequent behaviour (Child, 1993). These are gwhtvant to the current study. Rogers’ theogjirtes the
self-concept to comprise two major viewpoints, ngntiee client’s image of him/herself as perceivegdahers,
and secondly, the image of what the client perdpul@sires to be. This implies that the perceptiotfers have
of the client, profoundly influences his/her sedficept and suggests that parents, teachers, athatiois and all
others play a critical role in influencing the pligpself-concept. The interaction school staff @otleagues have
with pupils with special educational needs and Wiigees thus gravely impact on them. With good @ch
guidance and counselling services, staff and puwyilldetter relate with each other to enhancedbeelopment
and interaction of pupils in schools.

Apart from representing the client's awarenessiof or herself, the self-concept is additionally jeated in the
Client-centered theory as the major tool by whiellshe socially assesses him or herself and fusiéneks self-
actualisation.

Statement of the problem

The exclusive needs of pupils with special educatimeeds and disabilities necessitate enhancewlsshpport
services. These services significantly assist th@lpin their adjustment to school life and furtieehance their
psycho-social and educational development. ThenizstdMinistry of Education and Research (2014) idies
psychological counselling as a key support to thecation of pupils with special educational negdsout 25
percent of every school population has also beeorded to require counselling support (Kauffman @trum,
2013; Simpson & Mundschenk, 2012). The significanEguidance and psychological counselling in Saleci
schools cannot thus be over emphasized.

For effective and meaningful counselling servicesyvice providers must first identify the clien€sunselling
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needs. However, in Ghana, it is not certain whalpwith special educational needs and disabéliperceive
their counselling needs to be, in order to addifess. The study thus ascertains what counselliegsexist for
pupils with special educational needs and disaslitlit further ascertains the stage or level @irteducation,
where they desire guidance and counselling support.

Purpose of the study

The study therefore explores the various counggllieeds of pupils with special educational needs an
disabilities in the Greater Accra region of Ghalhalso investigates the specific level at whiclpifsirequire
guidance and counselling services to enable thegress meaningfully in their studies.

Resear ch questions
To achieve the above-mentioned purposes, the follpvesearch questions weyesed:
1. What are the counselling needs of pupils with sgemilucational needs and disabilities in the Greate
Accra region of Ghana?
2. At which level of education do pupils with speceucational needs and disabilities in the Greater
Accra region of Ghana require guidance and coungedupport?

The study population

The study was conducted in three Special SchookhénGreater Accra region of Ghana namely: theeStat
School for the Deaf at Adjei Kojo near Ashaimankiz), the Dzorwulu Special School at Dzorwulu (pcp
and the New Horizon School in Cantonments (privaag total population in all the three schools &@8.

There were 54 pupils in the State School for thafl@emprising 161 primary school pupils and 93 duiiigh
pupils. The primary pupils were made up of 83 males 78 females, while the Junior High pupils casga 52
boys and 41 girls.

In the New Horizon School, the total number of paipvas 115 and this was made up of 71 males and 44
females. While some of the pupils were autistibeot had Down’s syndrome.
The Dzorwulu Special School had a total of 139 |sugonsisting of 86 males and 53 females.

Sample and sampling technique

The researchers originally intended to use the Isimgndom sampling technique to select 217 pupitsob the
population of 508 for the sample size (Cohen, MadaVorrison, 2007), thereby creating equal oppoitiufor
all pupils in the three schools to participatehe study. However, this became impossible wherag found
that most of the pupils at the Dzorwulu and Newiktmr Special Schools for the intellectually disabtould
hardly express themselves due mainly to commuwicatlifficulties. As a result, the purposive samglin
technique was used to select 10 pupils from Dzan@gecial School and 22 from the New Horizon Schivol
the State School for the Deaf, since most of thglpiad a means of communication (using the firgpailing,
sign language and occasional speech), the resesiched the systematic sampling technique to se&pupils
from the school. In the three Special Schools, $alwool administrators and one Guidance and Coumgéllo-
ordinator were purposively selected for intervidlue total sample size was therefore 91.

I nstrument(s)

Two main data collection instruments used for thaly were, a self-designed questionnaire and a-semi
structured interview guide. The questionnaire walfated through a pilot-test in two schools in E&ppast in
the Central Region of Ghana. Fifteen pupils witleal educational needs and disabilities werecssdefrom
the Ghana National Basic School in Cape Coast @ndérdin the Cape Coast School for the Deaf. In both
schools, the teachers and special education res@arsons helped administer the questionnairdsetupils.
The reliability coefficient for the questionnaireasv0.67 while the content validity was determingdekpert
advice and responses provided to the questionitaims.

Data Collection Procedure

The type of data that were to be gathered was fawtdto pose any psychological harm to the research
participants. Hence, prior to collecting the datanf the three schools, permission was only sougim their
respective Heads. They were assured of confidégtiahd anonymity. Participants had the opporturidgy
voluntarily participate in the study. Where thelt tgherwise, they had the chance to opt out ofstoey.

A total of 4 weeks was spent on the data collectibstarted with phone calls to the Heads of tire¢ schools
informing them about the study. Familiarization itiswere made to the Schools during which lettefrs o
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introduction were presented to the Heads. Convédates were also agreed on for the data collection

The researchers personally collected the dataagitistance from two teachers in each of the troleeots. The
teachers basically provided communication suppottié administration of the questionnaire instrutmen

In New Horizon School, 22 questionnaires were adstéred. At the Dzorwulu Special School, 10
questionnaires were given out, while 56 were coteplat the State School for the Deaf. At the Stateool for
the Deaf, the questionnaires were administeredipilin two classrooms as a teacher interpretedtéms via
sign language. at Dzorwulu and New Horizon schdbks questionnaire administration was one-on-one.

The interview with the three staff, including thelii@ance Coordinator was held at their conveniencthéir
respective schools. Permission was sought frometsigondents to audio tape the information they l&ghand
meaningful rapport was established with them.

Some challenges were encountered in the admindstraf the questionnaire instruments due largelythi®
nature of the pupils’ disabilities, particularly #te Dzorwulu Special School. Teachers sometime$ ha
difficulties explaining the questionnaire itemsth® pupils. Some pupils had difficulties respondiadperently

to the questionnaire items. Their responses weraesmes unrelated to the questions asked but other

participants also just said nothing.
In spite of the challenges, the return rate wasaffetted.

M ethod of Data Analysis
The quantitative data (questionnaires) were andlyzith the Statistical Package for Social Scien(&BSS)
version 16. Frequencies, tables and percentagesused for the analyses.

Results of the study

1. Research question one: What are the counselling needs of pupils with special educational needs and
disabilitiesin the Greater Accra region of Ghana?

In order to identify the counselling needs of thegarch participants, information was sought frapilp on the
challenges they encountered in their interacticth #ieir colleagues, parents, siblings and teacitesshool and
home.

Their responses revealed three main categoriee@dsnamely: social, emotional and communicatiedse
Results on the social and emotional needs are teepin table 1.

Table 1: The social and emotional needs of pupilswith special educational needs and disabilities
Item content Name of school Agree Disagree
No. % No. %
Challenges faced in My colleagues like me despite my physig¢abtate School for the Deaf 22 39.3 34 60.7
interacting with| challenges. Dzorwulu Special School 9 90.0 1 10.0
colleagues New Horizon 22 100 0 0.0
I am not respected among my colleagueState School for the Deaf 44 78.6 12 21.4
in school. Dzorwulu Special School 2 20.0 8 80.0
New Horizon 1 4.5 21 81.8
In class, my colleagues never want to hgltate School for the Deaf 40 71.4 16 28.6
me with my difficulties. Dzorwulu Special School 1 10.0 9 90.0
New Horizon 0 0.0 22 100
Challenges faced in My teachers are mostly willing to help meState School for the Deaf 28 50.0 28 50.0
interacting with| with my homework. Dzorwulu Special School 10 100 0 0.0
teachers New Horizon 22 100 0 0.0
The staffs in my school easily scold meState School for the Deaf 30 53.5 26 46.4
whenever | make the least mistake. Dzorwulu Special School 1 10.0 9 90.0
New Horizon 0 0.0 22 100
Emotional challenges My colleagues often tease me at school. State $éboine Deaf 44 78.6 12 21.5
faced in interacting Dzorwulu Special School 1 10.0 9 90.0
with colleagues New Horizon 0 0.0 22 100
My teachers make fun of me wherState School for the Deaf 40 71.4 16 28.6
teaching in class. Dzorwulu Special School 1 10.0 9 90.0
New Horizon 0 0.0 22 100
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The results in Table 1 reveal that some of thelpud social needs. It appeared that pupils watifrtess had
more social relationship difficulties than theirlleagues with intellectual difficulties. For exaraplwhereas
34(60.7%) of the deaf reported not being liked bgirt colleagues, nine (90.0%) of the pupils in Dadu
Special School and 22(100.0%) of those in New Huoriindicated that they were liked. Again, moretwf tleaf
44(78.6%) agreed that they were not respected, eskemajority of the intellectually disabled in Daoiu
Special School eight (80.0%) and 21(81.8%) in Newitbn disagreed with the statement.

In the area of pupils receiving help from colleague enable them do their class work, more of thoih
deafness 40(71.4%) hardly received help. Howevieg (90.0%) pupils in Dzorwulu and 22(100.0%) inviNe
Horizon indicated they received help. While majpritf the deaf 44(78.6%) reported being teased leyr th
colleagues, only one (10.0%) at Dzorwulu and nongéw Horizon indicated that they were teased.

The statistics in Table 1 further reveal that migjoof the deaf, 40(71.4%), had their teachers mgkun of
them when they were teaching. In contrast, only @@e0%) of those in Dzorwulu and none in New Honiz
experienced that phenomenon.

In the open-ended items, which solicited for infatimn on what their friends, teachers, siblings packnts did
that hurt them or made them happier at school anakh pupils reported some social, physical, ematiarareer
and communication needs.

Social needs

Responding to the question on one thing they exiedt parents and siblings to do for them at haoneake
them happy most of the time, pupils at the Stateo8kcfor the Deaf said that they want their pareotbe more
caring towards them. They were unhappy that thaiemqts asked them to go to bed early every day.dtie
pupils at the New Horizon School, who happenedeab only child of his parents, said he wantedaeeha
brother to play with at home.

The need for social interaction
The need for social interaction was equally str@dseRespondent C who was interviewed at the Newzdo
School. She identified this need as crucial tohbkstic development of pupils with special educatl needs.
She explained that the establishment of the NewzdorSchool some years back was basically to erfiem
social interaction. She said:-

‘With social interaction, the pupils would be abdebiild self-confidence, assert themselves and make
good friends who will facilitate their social despment.

(Interview transcript)

Need for social acceptance

At the New Horizon School, some pupils wanted tglven more time to watch television at home. BeidtR6
year-old pupil in the Rose Class wanted her parentstop asking her to go to bed earlghd be allowed to
watch more television. She also wished that theitshg at home would stop. Gabriel also wanted hiepts to
‘stop scolding himand 42 year-old Beatrice sditiey should stop the occasional teasing at homeenty-one
pupils (95.45%), reported that they like their friends,iletat Dzorwulu, six (60.00%) of the pupils saicth
like my friends the way they aréFor purposes of anonymity, pseudonyms have bsed)u

All three interview Respondents incidentally higihlied the need fdove, care and acceptance for pupils with
special educational needs. Respondent A at the Statool for the Deaf for example had this to say:

‘the most critical needs for pupils with special egtional needs all over the world are love, carelan
acceptance from those around them. The pupils reqoéese most to make it in lifénterview transcript)

Academic needs

There were traces of academic needs. In resporike ttem on one thing they expected their frieaidschool to
do in order to make them happy and like them m81€55.35%) of the pupils at the State School fer freaf
requested for their colleagues to help them ledame of the pupils in the two other schools saigling about
academic need.

Physical and health needs

Physical and health needs appeared in some ofegpmomses provided by pupils. In answering the
guestion on what they expect their friends at sttedo in order to make them happy and like theanemat the
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State School for the Deaf, 18(32.14%) of the pugdlsl that their friends should give them somehefrtfood
and snacks. Seven representing 12.50% requestedrfeg pocket money from their friends. On the issuene
thing they would like to be done in their schoolhtake them like school more, 18(81.8%) respondatttiey
need a school bus. Twenty representing 35.7% baigl should build us dormitories. Six representir@/8 of
the pupils in this school expressed the need fonfarmary.

Emotional needs

There was also evidence of some emotional needsciadly at the State School for the Deaf where Isupi
reported being teased, ridiculed, insulted and dsea®On one thing teachers do that hurts them sohmuc
34(60.7%) of the pupils in the State School for Breaf reported being beaten, while 22(39.2%) daégy tvere
insulted. Respondent A at the State School forOkaf corroborated the report by saying th&upils with
hearing impairment teased each other a lot withrtimelividual challenge’(Interview transcript).

This emotional need however appeared not to beafgeivat New Horizon and Dzorwulu schools. At Dzolwy
eight (80.0%) and New Horizon, eight (80.0%) repdrthat they liked their teachers. Only two (20.0%f6}he
pupils in Dzorwulu indicated that their teacherathdem and two (20.00%) said their friends laughiethem.
At New Horizon school four (18.19%) wanted themdbers to stop beating them.

The report that their friends sometimes laughetham, teased and made fun of them at school and hom
emphasized the pupils’ dislike for this kind ofeardction and their subsequent need for counseitintpose
respects.

Career needs

Career needs happened to be one of the thingsuthiks graved for. Answering the question on onagdhihey
would like to be done in their school to make thike school more, five (50%) of pupils from Dzorwul
desired sewing, while 10(45.4%) at New Horizon dpter more computers to enable them play games at
school. Two, representing 9.0% of the pupils at Ndwavizon reported enjoying their ‘kente’ weavingsses
and thus wanted to see more of them done at school.

Communication needs

Communication needs also appeared in their respoiigeelve representing 21.4% of pupils at the Stateool

for the Deaf indicated thaeachers should learn the sign languagée same number expressed the need for
their parents to do likewise to enable them comeatri meaningfully with them.

During the interview at the State School for theaf)eRespondent A observed that pupils with hearing
impairment often experienceédifficulties in communicating with their parentetause many parents could not
use the sign language. This created a barrier betwtbem and pupils were mostly unhappy with it’

She further added thaOne needed to understand people with hearing impant before one could live
meaningfully with themShe however recognised that pupils with hearingaimnpent‘often lacked decent and
polite speech due to their hearing disabilitiesisToften affected their communication, especialighadults
who mostly perceived the pupils as rude and impoliinterview transcript)

From the analysis, it can be concluded that thenselling needs of pupils with special educatiore#ds were
many and varied. However, pupils with deafnessratk social relationship and emotional problems tieir
colleagues with intellectual disabilities.

Resear ch question 2: At which level of education do pupils with special educational needs and disabilities

in the Greater Accraregion of Ghana require guidance and counselling services?

In seeking to ascertain the educational level aichvipupils with special educational neeaisd disabilities
required school guidance and counselling, pupilevesked whether they would need the service dother or
upper primary or Junior High school level. Tablsh®ws the results on this issue.
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Table 2: Educational level at which pupils with special educational needs and disabilities require school

guidance services

Item Content Name of School Agree Disagree
No. % No. %
My personal problems started early in loweBtate school for the deaf 12 21.4 44 78.5
primary and | wish | had school guidance services
at that time to help avoid some persop&Zzorwulu 2 20.0 8 80.0
difficulties.
New horizon 2 9.0 20 90.9
| started enjoying school guidance an8tate school for the Deaf 48 85.7 8 14.2
counselling services in Upper Primary beforg,orwulu 5 50.0 5 50.0
; : . LY
nggterlng the Junior High school and | am gla New Horizon 12 516 10 155
Though | started school late, the guidanc&tate school for the deaf 49 89.5 7 12.5
services | had at the Upper Primary school PgSorwulu 9 20 1 10
1 1 FavaN|
helped me adjust and settle down easily at sc oW horizon 51 955 1 15

From the results of Table 2, majority of the puplisagreed to the statement that the guidancecsesrithey
received early in lower primary helped them avo@spnal problems. The statistics show that 44(78.66
pupils at the State School for the Deaf, 8(80%)mfrBzorwulu School and 20(90.9%) from New Horizon
disagreed with the statement.

However, majority of the pupils agreed to the steet that they started enjoying school guidance and
counselling services in Upper Primary before entgthe Junior High school and they are glad thely @he
table 2 shows that 48(85.7%) pupils at the Statedaicfor the Deaf, five (50%) at Dzorwulu and 12@@W®) at

the New Horizon school agreed. By implication, migjoof the pupils in the three schools preferreaiihg
guidance services in the upper primary school. Sutihding may imply that pupils at the upper prignavere
gaining self-awareness and thus could specifiddigntify their needs, hence their suggestion toehsehool
support services commencing in the Upper primaagsas.

Majority of the pupils also agreed to the statenibat in spite of starting school late the guidaservices they
had at the Upper Primary school had helped themsadind settle down easily at school. From thelt®esu
depicted in Table 2, 49(89.5%) of the pupils at 8tate School for the Deaf, nine (90.0%) at Dzouyaind
21(95.5%) at New Horizon were in agreement. Finatigjority of the pupils, (46, 82.2%) from the &tathool
for the Deaf, eight (80.0%) from Dzorwulu and 20@@) from the New Horizon school reported being
disturbed by their lack of guidance services atlr@or High school.

Discussion

The counselling needs of pupilswith special educational needs and disabilities

The categories of needs expressed by pupils wigitiabeducational needs and disabilities were ti@ak
physical and health, emotional, career, and comeation needs. This finding justifies Child’s (1993)
observation that students are adversely affectethbly personal-emotional, social and academidadifies.
The finding further corroborates Unachukwu and rghor's (1991) report that the counselling needpugils
with special educational needs and disabilitiesstitpofocused on issues like anger, poor interperkon
relationships, withdrawal, dependency and lack ofivation. The authors note that the pupils oftgpressed
such behaviours in response to their life’s frugires. These reactions were equally highlightegbpils from
the State School for the Deaf in the current study.

The social needs of pupilswith special educational needs

Pupils also highlighted various social needs inrtieractions with their colleagues, teachersepts and
siblings. Reports of rejection, denial of academipport and disrespect from colleagues at the Sttteol for
the Deaf put the pupils at risk of inferiority colap, low self-esteem and lack of respect. The gupirther
request for their colleagues to help them in thaidies, offer them some snacks and even some tpockey
further confirmed their dependence on their peerssbcial development. These results also underdctire
social value pupils with special educational neéugarticular, placed on their colleagues. Thaation of the
studied pupils further highlights a lack of therafi@ environment as reflected by Roger’s Clienttoesh theory.
Rogers’ (1959) theory was of the view that if peopan fulfill their potentials and become the bedife, it will

105



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) “—.5[1
\ol.7, No.21, 2016 IIS E

depend more on the nature of their environmenthtVit the right therapeutic relationship, this woule
impossible. Through such interactions, pupils widin insights into their challenges and make megunin
adjustments to progress in life. This therapeuttationship revolves round empathic understanding,
unconditional positive regard and genuineness.

Again, the element of peer teaching could be isfitfrom the pupils’ request for their colleague$étp them
in their studies. Child (1993), reports that frishih ensures learning efficiency among both youmd) @lder
pupils. Peer teaching in effect could be used ecib and inclusive schools to enhance studies gnpoipils
with special educational needs, and also help pupitrcome their communication and social diffieslt This
is because peer teaching facilitates interactioor@peers. The pupils’ request for their colleagsepport
thus highlights the significance of peer teachingag pupils with special educational needs anddises.

Additionally, the finding that teachers scoldedaband insulted pupils in some of the studied skshteaves
much to be desired. Cohn and Cantor (2003) andQbencil on Scientific Affairs, American Medical
Association (2002) confirm the existence of verbhlse (insults) in Elementary, Middle and High sibo
Cohn and Cantor specifically report that as manynasity-five percent teachers perceived bullyingiasnal in
schools and would thus not intervene when they aay such incident taking place. Hoover and Stenhjie
(2003), on the other hand, blamed teachers for thdulgence in such unloving acts in schools. Respof
caning emphasized many severe damaging and lomgsychological effects on its victims. The effects
include guilt feelings, shame, anxiety and pooriaocelationships in pupils (Child, 1993; Baumeiste
Campbell, Krueger & Vohs, 2003). Suicidal attemipasve also been linked to such teacher mistreatnfthes
Hindu Special Correspondent, 2014; the Times ofalnd014). All these effects of caning, create ippting
psychological environment for the development gdifs) as emphasized by the client-centred theory.

Insults and ridicules from teachers, as found leysttudy also debunks reports by Walton, Nel, Hugb Muller
(2009) who project teachers as the direct providegfrdearner support in inclusive schools. The teach
mistreatment of pupils as found by the current wttah adversely affect the relationship pupils haité their
teachers in schools. It can also trigger negatsadamic behaviours like truancy, absenteeism angodit
(Agaba, 2014). The current study finding thus mortra contrary picture of teachers and it wouldigeful to
eradicate the unacceptable teacher behavioursghrthe provision of teacher support in inclusivbads
(Burden, 2000; Hall, 2000).

In their interaction with their parents and sibBrgt home, some pupils at the New Horizon schaa alanted
to have more time to watch television, less noisg ghouting at home as well as same sex siblingtatowith.
All these requests have implications for the sodielopment of the pupils with special educatiomedds.
Lessons should thus be drawn from the findingsa&eprovision and facilitate the social developnadmupils
with special needs in inclusive and special schools

The emotional needs of pupilswith special educational needs

Emotional challenges like teasing, rejection, lafkadvice and comfort as reported by pupils frorm State
School for the Deaf have also been confirmed by &tdw2013), Hoover and Stenhjiem (2003) and Colth an
Cantor (2003). Heward, for instance, observes thdtiren with hearing loss often reported feelisglated,
without friends and unhappy in school.

Study findings on pupils’ emotional needs generhlye implications for their personal developmand aelf-
actualization, according to Abraham Maslow's Ne&dbievement theory (1969). In this theory, the nésd
love, care and a sense of belonging significamllya@ces the individual's personal growth (Coon,800he
pupils’ lack of love, care and belonging thus exgsoshem to low self-esteem, timidity and delayelf- se
actualization. Baumeister, Campbell, Krueger, V@¢2803) and Coon (2006) describe low self-esteem for
instance as the root cause of all social vicestla@sk findings do not augur well for special ngagsils.

However, the warm collaboration between parentstaachers at the New Horizon school as found btihey
deserves commendation. Personal observations ardeers and the interviews reports from the school
guidance officer and administrators also confirtteebse cordial relations. Fredrickson and Cline 2200 fact,
identify such positive relations as a major conttioy factor in the overall development of pupilghaspecial
educational needs. It is thus not surprising thagilp at New Horizon were found to have fewer caliitsy
needs, as compared to their colleagues in the stbhdred schools.

Generally, the counselling needs of pupils at th@eSSchool for the Deaf highlights the impact béit
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disability on their social and emotional livesidtthus imperative for social institutions like teehool, church,
home and work places to urgently assist in meetirginique needs of special needs pupils. Thisdvenhance
their adjustment in society.

The communication needs of pupilswith special educational needs

Communication needs were also found to createagdls for pupils, especially in their interactiothvadults.
Without meaningful and effective communication, fmiptudies is impededCommunication is the only means
for humans to control their social environment (Hedy 2013). Heward (2013) and Mangal (2007) project
communication as key to every human'’s social sicegsuccessful implementation of Inclusive Eduarathus
depends on the extent to which members of the aeqdhool are ready to interact with each othewilit
therefore imply that measures are put in placeleateiachers and parents heed to the call of papilke State
school for the Deaf to learn the sign languageammunicate better with the pupils with hearing &nment.

Level at which pupilswith special needs received school support services

The study further showed that many pupils with sdeeducational needs received guidance serviceheat
Upper Primary level. This discovery was found torbassuring and timely as pupils mostly confirmieelirt
need for the service at the Upper Primary levekyTturther confirmed the significance of the sesviic helping
them adjust well at school. The Primary school yeare considered the pivot for the future personali
development of the child (Egbo, 2015). Guidance @nhselling is accordingly employed as a ‘proltfiol’ to
promote talent discovery, the identification oflaigis, potentials and weaknesses at the prematages of the
child’s development (Egbo, 2015). The service addresses the vocational and socio-personal ndettie o
children and it is essential to provide guidancd aounselling support, early at the Primary schéml,the
enhanced development of pupils (Egbo, 2015:p. 1).

Implications of the study findingsto inclusive education in Ghana

A number of study findings have implications foclisive education in Ghana. One key means of ng¢hia
counselling needs of pupils with special educalio®ds is by institutionalizing an effective andfgssional
counselling service centres in inclusive schoolscakding to Walton, Nel, Hugo and Muller (2009)uoselling
services are necessary in inclusive schools dubetaliverse learning needs of pupils in inclusilassrooms.
Kourkoutas and Giovazolias (2015) also observedhaut 25% of enrolled pupils need counsellingdnosls,
while teachers also require specialized or profesdi help in their daily interactions with pupilsaving
problematic behaviours (p. 138).

Equally important is the finding that pupils witpezial educational needs and disabilities desitenselling
services at the Upper Primary level. Essentiallypils at the Upper Primary classes are considerete m
matured to take advantage of available school ressuo meet their personal needs. Apart from esihgrheir
lives, providing more support for the pupils woelkntually create a more responsive counsellingcgem the
schools to better meet the individual personal segupils.

Conclusion

In conclusion, the study has revealed some impbdaunselling needs of pupils with special educeaticneeds
and disabilities. Findings from the study draw #ttention of educators to some relevant factors ¢heate
healthy environments and supportive schools to avpthe academic achievement of pupils.

On the whole, the study has been beneficial in thiegy some hindrances that affect schooling fquilsuwith
special educational needs. With the various colingeheeds of special needs pupils identified, ataltders
must be poised to plan and address the criticadlsheé pupils countrywide. It is hoped that the gtfiddings
will be considered with all urgency to enable psipiith special educational needs in Ghana to esgbpoling.

Recommendations
From the above study findings, the following weeeammended:

In view of the adverse effects of caning on pupiléh special educational needs and disabilitiessit
recommended that the Ghana Education Service sheulforce the ban on the use of the cane in sbecia
schools countrywide. Milder and more productiveniserof punishments like the writing of lines, sweepthe
classrooms or school compound, dusting classroonitfiue or the arrangement of books in the cupbeardd

be adopted to correct their unacceptable behaviours

Additionally, the Regional Guidance and Counsellidgits at the Ghana Education Service offices ghoul
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collaborate with appropriate stakeholders withia #arious regions to organize annual sensitizatiorkshops
for staff in special schools and some family merslmdrspecial needs pupils in Ghana. These worksslopsld
mostly involve simulation exercises and role plapsbuilding positive relationships with special degupils,
to prepare the staff better interactions in spesiabols.

The Ghana Education Service should collaborate thighSpecial Education Division to establish Guaaand
Counselling Units in all inclusive and special sglsocountrywide. Once established the units shdadd
adequately resourced to enable the counsellorsitexéwir role effectively.

To avoid work overload on these counsellors, thevises of a School Psychologist and a team of para-
professionals should be employed. This would eistald therapeutic environment as highlighted by éRsg
Client-centred theory, in the schools to facilitdte pupils’ development. Termly reports on thevitegs of the
counselling centres must be presented to the Spediscation Units at the Regional Education Serdffices.
Personnel from these Regional Special EducationtsWiiould also monitor the activities of these Entat
least once a term to ensure that work is goingfficiently.
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