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Abstract

The study aimed at exploring the perceptions tutor€olleges of Education have on how the Collegés
Education Curriculum adequately prepare pre-sernéaehers to enable them identify and assess ehildith
special educational needs and disabilities forc#iffe inclusive education in Ghana. A descriptivevey design
was adopted and the purposive sampling technigee tesselect three of the ten regions of the cqu@ut of
the three regions, 13 Colleges of Education werpqgsively selected and the convenience samplingntqae
used to select 235 tutors. Percentages and freisenere used as statistical tools to analysedbearch data
generated from questionnaire instrument. The figslirevealed that 119(53.36%) of the respondentedghat
the curriculum enables pre-service teachers totifgerarious categories of children. Respondent® algreed
that the curriculum teaches pre-service teachensthcscreen were 73(32.74%), while 86(38.57%) afjtbat
the curriculum teaches pre-service teachers hose&k for parental consent before referral. Onlys BE%)
agreed that the curriculum exposes pre-serviceh&gacto the various assessment centres in Ghanee whe
children who are suspected to have disabilitieslzaneferred to. There were 44(19.73%) who agreidiu tive
statement that the curriculum enables pre-ser@aehers to develop Individualised Education Prognanfor
children with special educational needs and digasil On the basis of the findings, some recomragods
were made for tutors of the Colleges of Educatimrelarify identification and assessment procedtioepre-
service teachers when teaching. This will prepagentfor inclusive education in the country.

Keywords: Identification and assessment, Pre-service teachatsrs, Inclusive education, Ghana

Introduction

Students with disabilities have been increasinglgeiving special education services in general
education classrooms (McLeskey & Henry, 1999; Mélegs Henry & Hodges, 1999). Consequently, special
and general education teachers are expected tddpr@ervices in general education classrooms tleae w
historically provided in two different educationagkttings. This is now conceived as inclusive edonat
Inclusion is a generic term that refers to “thecgice of educating students with moderate to sedeabilities
alongside their chronological age peers withoutaliigies in general classrooms within their home
neighborhood schools” (Alper, 2003, p. 15). Thelision philosophy is based on the principle of équa
opportunity for all people. Accordingly, in a dematic society, students with disabilities should he denied
access to public education based on their disisilit
According to Allan (2008), recent debates on inidoshas placed premium on full participation by afid
respect for the right of others. Allan further ioalied that a society which can nurture, developusedthe skills,
knowledge, talent and strengths of all her membadisnlarge her collective resources and evenyuitkly to
be more at ease with herself. Here, the emphasis iall, which does not exclude individuals withesial
educational needs and disabilities.

Teacher education therefore is a crucial stepmproving education and ultimately the lives and
contribution to national development of individualith special educational needs and disabilitiedudating
teachers in the concept of inclusive educationlire®both methodological and organizational changeseate
child-centered teaching and learning environmefsa result, teachers need to be given proper ppobpriate
training to reflect current educational practicesleed, it is a truism that a child mis-educated ishild lost.
This re-echoes the need for Ghana to diversifytthming of teachers to be abreast with curremdseof
educational practices.

Consequently, the training of general educati@acthers at pre-service and in-service levels should
address the issue of education of all children wfitbcial needs adequately so that teachers asx bgttipped to
work in an inclusive setting. Some of the issuetesrcher preparation that will have to be consuiénelude:
the methodology needed for identifying childrenhagipecial needs, management of the classroom andfus
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adequate and appropriate teaching methodologiéés $& adapting the curriculum to cater for disgy,
development of teaching-learning resources thatrarié-sensory in nature and refocused the usesséssment
(Jorgensen, Schuh & Nisbet, 2005).

Assessment plays very important roles in speciaddaesducation. According to Gyimah, Ntim and
Deku (2010), without assessment, there will bepexml education. Hence, special needs educatigimbevith
assessment and ends with assessment. The idditificd the child’s conditions will mark the beging of the
assessment process and continues until the cleibdidition does no longer exist. Without assessnient]l be
very difficult for professionals to identify the itdis needs and provide certain services to hirhen

For inclusion to be a reality, it requires novelltyassessment practices to foster participatioallof
learners. The assessment must be carried out @&mgdodset procedures and principles lay down by. & is
against the law for the assessment to discrimiagéinst any child because of race, sex, religicdisability.

Due to the critical role assessment plays, Gyin20ilQ) cautioned that assessment should not be
engaged in anyhow. There are ways to carry it oubrder to identify and meet special educationadse
Assessment is a process and therefore, has numisteps to follow in carrying it out. These steps as
follows:

Screening Screening is generally considered as the fiegestof the assessment process. It is the process of
collecting information to determine whether a morensive assessment is needed. Screening enables u
know whether a child is likely to be eligible fgrexial education services. It can be seen fronfiategjoing that
without screening, identifying those who are akrisecomes difficult. Assessment techniques such as
observation, interviews, and test can be useddaesing, and can be conducted by both professahon-
professional. It must however, be noted that resoftscreening should not be used for decisiorating to
instructional planning and implementation.

Referral: referral is the next step we take when assessresults indicate that an at-risk condition is presk

is the process of asking more qualified profesditmaelp you know more about the nature of a pobl

Gyimah and Yidana (2008) were of the view thateiidhers have to make referral, they must first
attempt remediation efforts. By remediation effpitt@xplains the initial steps the teacher takelelp a child to
overcome a suspected difficulty. In referral stagachers must collaborate with parents for theesssry
referral. They must be sought for parental conaentthe reason for the referral must be explainedetail to
parents before referral is done.

Determining eligibility: in determining eligibility we determine whether sdudent qualifies for special
education or whether the child has a school peidoca problem related to a disability. A studentteliectual,
academic, physical, and sensory, health and beln@iare analyzed to establish the severity ofldlisa or
ability as in the case of gifted and talented nssobtained from referral go a long way to aid deteation of
eligibility. This stage is very important as vitdecisions such as when to place the child and ytpe of
programme the child has to undergo will have taleeided based on eligibility. It can clearly bersé®at the
determination of eligibility is not an individuaffair. It involves various professionals as wellpgsents and this
makes special education multidisciplinary.

Individualized Education Programme (IEP): the next step in assessment in special educationlvies
drawing up an Individualized Education Programme tfe child. The Individualized Education Programme
(IEP) is a writing document that provides information the child’s strengths and weakness and wkasores
to help the child. Data from educational assessisemsed to draw the IEP. The goal stated in the iEEbased
on the needs of the child. The IEP is prepared team of experts. Parents also form part of ttasteThere are
some important areas the IEP must cover and timetede current level of the child’s performancendaerm
and short term goals, individual responsibilitynei to begin and end the programme and the timevaiuation
of the programme.

Placement: educationalplacement is critical in the assessment procegsvdlves deciding where to place the
child for the most appropriate educational servidee current philosophy being circulated is incheseducation
(UNESCO, 1994). This advocate, the school shoutipaitheir environment to suit the needs of thedchitd as
much as possible segregation which leads to exaiusust be abolished. The inclusive drive is airmechaking
schools conducive for all. Assessment results aeel lo make placement decisions and this decisilbiave

to be guided by where one will place the studeohghat he or she will be successful and not feestrained.
Monitoring Progress: there is the need to monitor the progress the ¢hitdaking on the programme drawn for
him or her. Monitoring is done on daily basis byhgaing information about the progress the stuientaking
as far as the short term goals stated in the IER@ncerned. This will provide information as tarheffective
the instructional strategies are and, it gives ojymity to modify or change instructional techniguesed in
teaching the child.

Programme Evaluation: The final step in the assessment process is pragearavaluation. Individual
Education Programme must be evaluated. In evaluagibthe members of the multidisciplinary tearoliing
parents examine the results of the programme acti@avhether to continue the programme, modify the
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programme or to discontinue the programme.

To take any of these decisions, information on ghelent’'s performance during the programme is uséad.
process involved in assessment in special educaticate that assessment cannot take place irceuwg it
goes through some processes and this process musbderved during assessment of children with apeci
educational needs and disabilities. Assessment bbeugart of a cycle. The assessment must inforrmpig, the
plan must then be implemented, the implementatiarstnthen be reviewed, which may lead to further
assessment (Barnados, 2006).

Education being a right for everybody should notdomsidered as a privilege for those who are
culturally, physically and intellectually advantagen this wise those who are vulnerable like indiinals with
special educational needs and disabilities alsce tthe right to educatioriThe training of teachers should
therefore be diversified to embrace inclusive-aaéion programme. This calls for training of teasheho are
armed with knowledge, skills to identify and assdsiiren with special needs in the regular classro

Although, teachers in the general education atasss have positive attitudes towards including
students with disabilities in the regular schoohssfooms, it appears they have limited knowledge of
identification and assessment practices in spesthication. This is because most children with speci
educational needs and disabilities are unable doesmd in the regular classroom as results of geadreation
teachers not being able to meet their unique ndadshana, most teachers are unable to identifyeaming
needs of their students in the inclusive classroom.

Many general education classroom teachers in Ghppaar not to have the professional skills to tifieand
assess children with special educational needdesadbilities in regular classroom. Information gatd from
resource teachers and the researchers’ personatiexpes reveal that teachers in the general olaisshave
difficulties in identifying and assessing specidueational needs and disabilities. Without adequrdtemation
on identification and assessment procedures, theé atirisk to developmental disabilities or onettwgpecial
educational needs risk marginalization or beingegated with its adverse effects (Ainscow & Kapla@06;
Corbett, 2001; Mittler, 2000).

The research questions that guided the study was:

What perceptions do tutors have about the extemthioh the Curriculum of the Colleges of Educatarable
pre-service teachers to identify and assess childith special educational needs and disabiliteGlhana?

Methods
Participants and data collection

The data were collected from 235 tutors in thirtéEs) Colleges of Education in three out of the tegions in
Ghana. A multi stage sampling technique was employéese included the use of a simple random (lotte
method), quota, purposive sampling and conveniempéing techniques. Three regions were selectemligir
the lottery method out of the ten in Ghana, heneing the researcher Central, Brong Ahafo and Ashan
regions for the study.

This technique was employed to give equal chanedl the ten regions in Ghana. Purposive sampliag then
used to select all the thirteen Colleges of Edocaiti the selected regions. The researcher usdHeathirteen
colleges of Education in the selected regions per¢searcher’s judgment of how useful they wo@dds the
study.

After this stage, quota technique was also empldgedssign figures to numbers of respondents froen t
selected colleges in the regions. In selectingaitigial respondents for the study, the researchiesaliusing
convenient sampling technique. This technique veasl wesulting from the respondents’ willingnedsagart of
the study. This sampling method was considerech@srtost appropriate because it was difficult toviree
tutors to respond to the questionnaires becaughedf busy schedule. Therefore, the researchetedighe
colleges and after introducing himself and the peepof the study to the tutors, he pleaded for thauntary
participation of the study.

Results

On how the curriculum offered in Colleges of Edimatin Ghana enables pre-service teachers to fgesntid
assess children with special educational needsdésabilities, the statistics in Table 1 show thegfrency
distributions of respondents’ responses to theteres
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Table 1: Perception of Tuiors on how the Cuwrriculum Enables Pre-Service Teachers Idenmtify and Assess Children with Special
Educational Needs and Disahilities

3 tems 24 & In] 3D Taotal Ilean aD
K % F % Fi % F %
1 It enables pre-service teachers to identify the warious categories 47 2108 119 5336 e 17.49 18 207 100 3.2004 A0750

of children with special educational needs and dissbilities in
inclusive clagsroom.

2 It exposes pre-service teachers to the variows charactetistics 32 36.77 99 4439 31 1350 11 493 100 34313 2151
exhibited by children with special educationsl needs and
dizahilities.

3 It teaches pre-service teachers how to identify the educational 53 2377 o2 41 26 23 1031 35 2466 100 31583 33448
needs of children with special educational needs and
digabilities.

4 It teaches pre-service teachers how to select appropriate tool £ 39 17.49 75 33683 71 3134 38 1704 100 27218 B3077
itnsthanent for agsessment of children with special educational
needs and disabilities.

3 It teaches pre-service teachers how to screen a large class of 43 1928 73 3274 43 1928 64 2870 100 27438 34618
students to identify those who ate suspectedto have dizabilities.

4] It teaches pre-service teachers how to refer children who are 41 1839 60 2691 65 2915 57 2556 100 26917 40012
suspected to have disabilities for further assessment and
diagnoses.

7 It teaches pre-service teachers how to seek for parental consert 30 17.42 26 3B5T 63 2825 35 157 100 29844 33139
before they refer a child for firther assessment.

3 It exposes pre-service teachers to the watious assessment 9 404 13 5E3 161 7220 40 1794 100 263513 36333
centres in Ghana where children who are suspected to have
dizahilities can he referred to.

o It teaches pre-service teachets how to  engage other 36 16.14 T4 3318 T 31z4 42 1883 100 26085 42553
professionals from the field of medicine, education, psychology
and social services ete to form molti-disciplinary team for
assessment.

10 It enables pre-service teachers to develop Individualized 39 17.49 44 19.73 54 2422 26 3857 100 26573 41833
Education Programme (IEP) for children with special
educational needs and dizabilities.

11 It teaches pre-service teachers the various placement options in - 51 2287 a7 3004 83 3722 22 987 100 27875 B6365
special education and where to place a child with disabilities
using assessment results.

12 Tt teaches pre-service teachets how to monitor and evaluate 635 2015 3 1390 T4 3318 53 2377 100 26750 28606
Individualized Education Plan (JEF) to make a decision.
Average 28679 046241

Source: Field data: December 2014

From the Table, the mean for all the respondemisthe perception of tutors on how the curriculurferEd in
Colleges of Education in Ghana enables pre-senigeehers to identify and assess children with speci
educational needs and disabilities was 2.87. Tiks ih the score band of 2.6 — 3.5 which impliest ttihe
respondents had a good perception on how the aluntoffered in Colleges of Education in Ghana demb
pre-service teachers to identify and assess childith special educational needs and disabilities.

The findings as indicated in the Table also rewbal 47(21.08%) of the respondents strongly ageemdl
119(53.36%) agreed with the statements that, thécolum enables pre-service teachers to idenkié/\tarious
categories of children with special educationaldsegnd disabilities in inclusive classroom, whilg@g(17.49%)
disagreed and 18(8.07%) strongly disagreed withstatement. Also, the findings shown in the Taklenled
that 82(36.77%) tutors strongly agreed and 99(24)38greed with the statement that, the curriculuposes
pre-service teachers to the various characterigtidsbited by children with special educational adeeand
disabilities while 31(13.90%) of the respondentadireed and 11(4.93%) strongly disagreed with thtersent.

It can also be seen from the Table that 53(23.7GRPthe respondents strongly agreed and 92(41.26f¥eed
with the statement that, the curriculum teachesspreice teachers how to identify the educatioredds of
children with special educational needs and digggsil whiles 23(10.31%) of the respondents disadjraed
55(24.66%) strongly disagreed with the statement.

The Table further indicated that 39(17.49%) of thepondents strongly agreed and 75(33.63) agredigdeto
statement that, the curriculum teaches pre-serndaehers how to select appropriate tool or instninier
assessment of children with special educationati:i@nd disabilities while 71(31.84%) of the respanid
disagreed and 38(17.04%) strongly disagreed withstatement. This means that majority (M = 2.7488,=
.34618) of the respondents agreed to the statement.

Again, the findings as shown in the Table indicathat 43(19.28%) of the tutors strongly agreed and
73(32.74%) agreed with the statement that, theiculum teaches pre-service teachers how to scrdamga
class of students to identify those who are suspetd have disabilities while 43(19.28%) disagreed
64(28.70%) strongly disagreed. Additionally, thedings on the Table indicated that 41(18.39%) & th
respondents strongly agreed and 60(26.91%) agrébdhe statement that, the curriculum teachesspreice
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teachers how to refer children who are suspectdédhte disabilities for further assessment and disgs while
65(29.15%) disagreed and 57(25.56%) strongly dessywith the statement. This indicates that majgt =
2.6917, SD = 40012) of the respondents disagretdthé statement.
We can also see from the Table that 39(17.49%)eféspondents strongly agreed and 86(38.57%) chgvitie
the statements that, the curriculum teaches préeseteachers how to seek for parental consenrdéfiey refer
a child for further assessment, while 63(28.25%)tle# respondents disagreed and 35(15.70%) strongly
disagreed with the statemengsdditionally, the Table indicates that 36(16.14%)tlee tutors strongly agreed
and 74(33.18%) disagreed with the statement thatctrriculum teaches pre-service teachers howngage
other professionals from the field of medicine, eation, psychology and social services etc to fonmiti-
disciplinary team for assessment, but 71(31.84%heifn disagreed and 42(18.83%) strongly disagretdtiae
statement.
Considering the statement that the curriculum egpgse-service teachers to the various assessmines in
Ghana where children who are suspected to havbilities can be referred to, nine (4.04%) of thep@ndents
strongly agreed and 13(5.83%) agreed, while 1620P2) disagreed and 40(17.94%) strongly disagreedtieo
statement.
Also, 39(17.49%) of the tutors strongly agreed dA¢19.73%) agreed with the statement that, theauam
enables pre-service teachers to develop IndivisedliEducation Programme (IEP) for children withcgge
educational needs and disabilities while 54(24.22sagreed and 86(38.57%) strongly disagreed. Rfmn
findings, it is apparent that majority (M =2.65%&d) = 41833) of the tutors disagreed that the culuit equips
pre-service teachers with the knowledge in desgnindividualised Education Programme (IEP) for pess
with special educational needs and disabilities.
Discussion

The current finding of the study is consistent vk finding of Abasi (2011) who found in the Da+-e
Salam among secondary school teachers that theg badd perception on the national curriculum beiblg to
assist teachers to identify children with spec@icational needs and disabilities. He indicated ¢he of the
179 respondents included in his study 82.36% aftheld this perception.
Another study that confirms the finding of the @t study is a study by Alanso (2012). She repoited
Daranka, Gambia that a greater percentage of & @®stions (M=3.614, SD= 0.9162) of special edusato
indicated that the curriculum was a major indicatmat had helped them bring to light children wéecial
educational needs and disabilities. She explainetthdr that the curriculum on which the trainingteéchers
hangs had provided spectacles for teachers imgaitaiidren with special educational needs.
A study by Mereruko and Saeed (2012) was foundetanbongruous to the current study. In a crosucailt
study in Egypt and Iran, the two authors found tihat curriculum available for pre-service teachaswot
enough in equipping them in identifying childrentlwispecial educational needs. They stated furthat t
inclusive education in Egypt and Iran was teetldind hence more advocacy and training need to go on.
We are of the opinion that identification of chédrwith special educational needs and disabiliie®ry crucial
because before a teacher can provide any speciates to a child who has special educational nesdb
disability in an inclusive classroom, the teachersnfirst identify the child and know the type afpport the
child requires to succeed in the inclusive classrodccording to Kapp (1994), the pre-service teacthould
be aware of the identification procedures that tmagmployed, such as screening, and criterionaefed tests.
Knowledge in this area will assist the pre-sert@acher to easily identify those children with leddlisabilities
in the classroom. That is if teachers are not dapatidentifying children with special educatiomededs in their
classroom, they will not be in the position to offaich children any appropriate assistance to entdgm
overcome their problems and participate in learrdotivities effectively. In support of this, GyimaNtim and
Deku (2010) asserted that, early identification @rdrvention will ensure that services are progide such
children who may have special educational needstsidfamilies for the purpose of lessening tHeas of the
condition.
However, the researchers are of the view that ntordd be done to improve the knowledge of pre-servi
teachers on selection of assessment tool or institfior assessment because assessment plays eolgtah
provision of special education service and for thatter when a child is misdiagnosed as a resulirohg use
of assessment tools the right services will noptowided to that child. According to Gyimah (2019the way
and manner our abilities, attitudes and behaviamesassessed are faulty, it will yield results thatot reflect
the abilities, attitudes and behaviors of the s®eased and therefore affect the decision we meateemns of the
services we give to them. It is only by carrying assessment properly and in a meticulous manaémth can
identify the real needs of who we assess and makk imformed decisions about the provision of spéci
education services, and the pre-service teachedaahis only when he or she is equipped with theessary
information to function effectively.

From the statistic, it may mean that the curriculdoes not adequately equip the pre-service teachers
with the knowledge on how to refer a child suspgoté having disabilities in the classroom for fuath
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assessment and diagnoses and therefore would raditid¢éo do appropriate referrals in the inclusilassroom.
Hence, measures should be put in place to ensar@iti-service teachers are trained on how to fdorat in an
inclusive classroom so that they can refer childsespected to have special educational needs aabiliies
for more professional assistance. The findingscaugis that majority of the tutors agreed to théestant that
the curriculum teaches pre-service teachers therapce of parental consent in referral which Wikrefore
enable the pre-service teachers inform parentsngfchild suspected to have disabilities in the sriasm.
Gyimah and Yiadana (2008) supported this asseftiprsaying that, teachers must collaborate with mqtare
should the need arise to be referred. They futhggested that the reason for the referral musixpkined to
parents and make sure they have given their coris=fote referral is made. This finding indicateattthe
curriculum has not made provision to expose preiceiteachers to the various assessment centrégmveein
Ghana where children who are at-risk of having lulges can be referred to for further assessmami
diagnose. This means that teachers may not ba@bie appropriate referral services in the inclasilassroom
since they do not know the various assessmentesimiGhana.

It was also revealed that majority of the tutorsndd agree that the curriculum offered in the Gyele
of Education in Ghana teaches pre-service teadimasto form multi-disciplinary team for assessmetttis
means that teachers may not be able to bring pttaéessionals on board to provide comprehensivesassent
for children with special educational needs in thelusive classroom since they are not taught how t
collaborate with other professionals and even tioéegsional whose services will be needed at acpéat point
in time. This will therefore affect the effectiveplementation of inclusive education in Ghana bseaihildren
with special educational needs and disabilitiesehdiverse learning needs and therefore a commaitgium
cannot be used for all children in the inclusivassl Hence, teachers need to be trained on hownig dther
professionals on board to design specific prograsthat will cater for the unique needs of everyccii the
inclusive classroom.

On the statement that, the curriculum teaches @mnéeg teachers the various placement options in
special education and where to place a child wightillities using assessment results, higher p&agerof the
respondents accepted the assertion that the dummicef the Colleges of Education in Ghana exposessprvice
teachers to various placement options in speciatatbn where children with special educationaldseean be
placed depending on the assessment report of #ntydar child. After the assessment of a childhvépecial
educational needs and disability, the next imparthimg is the placement of the child. That is venére child
should be placed to receive instructions. It igd¢f@e expedient that teachers are exposed to filasement
options to enable them recommend proper placemfamtschildren with special educational needs and
disabilities. However, it was evident that teachses not taught how to monitor and evaluate thgmess made
by the child after he or she has been placed ®ivednstructions. There is the need for the teatihenonitor
and evaluate to find out how the child respondsh® programme designed for him or her. Gyimah (2010
supported this by stating that, it is not enouglplece a child in an educational setting and |€zive or her
there. There is the need to monitor and evaluaésdtertain the progress made by the child.

Statistic in Table 1 again revealed that majorityttee respondents agreed that the curriculum adfénethe
Colleges of Education in Ghana enables pre-serigeehers to identify and assess children with speci
educational needs and disabilities in an inclusihessroom. That is, the findings revealed thatdineiculum
prepares teachers to be able to identify and asbédsen with special educational needs and digiaisi in the
inclusive class. However, much can be done to ingiare-service teacher’s knowledge on identificatmd
assessment in special education because assesgaysnh very vital role in special education sezgidt marks
the beginning of provision of any special servitesany child in educational settings. Assessmeiaibkes
caregivers to identify the needs of persons wittcid educational needs and disabilities. AccordinGyimah
(2010), without assessment, there will be no spedacation. Special education begins with assessired
ends with assessment. The identification of thédhiconditions will mark the beginning of the asseent
process and continues until the child’s conditiaresl no longer exist. Assessment is very cruciagpecial
education services and therefore there is the fareslvery teacher to know how to identify and assesldren
with special educational needs and disabilitiedfaulitate effective implementation of inclusive wegtion
ideology in Ghana.

Implications and recommendations

It is prudent for tutors of the Colleges of Educatin Ghana to clearly explain procedures that kengbe-
service tutors to identify and assess children wsijtlecial educational needs and disabilities to gnephem
adequately for effective inclusive education. Wheachers have adequate knowledge in assessmegntpres,
they will be able to ensure novelty in assessmeanttizes to foster participation of all learnerghe inclusive
classroom.
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