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Abstract

In Cameroonian universities, EAP is generally saera marginalised unit, and its teaching is abasdido
part-time secondary school teachers, or doctotateests who have little or no knowledge of the subjMost
of the time, these teachers do not know the re@ctibe of the subject, and do not master it. Imso
universities, each teacher designs a programmiigarher classes, and where there is a facultgrarome, it
is usually inadequate (Safotso 2011). With the bgraent of so many non-native varieties of Enghsbund
the world, one crucial problem of EAP teaching @vnthat of pronunciation. The student who underake
university studies will be exposed to several atxehEnglish from local and/or native speakerdeets. Some
students will even leave their home countries tmstin English-speaking ones. This paper aims tawsthe
weaknesses of the pronunciation component of EAlgrammes so far offered in Cameroonian universittes
concludes by making some proposals for a betteadinpf this subject on other academic subjects.
Keywords: EAP, pronunciation, programme, speaking, accents

1. Introduction

Since its institution at the Federal UniversityGdmeroon at its creation in 1962, the teachingA® EEnglish

for Academic Purposes) called Bilingual Training imost Cameroonian universities, has always raised a
number of problems. The quality of the teachinggpaonmes and the teaching staff generally leavdseto
desired. Due to the bilingual nature of the mayooit universities in Cameroon, where at times Fhesigeaking
students are taught by English-speaking lectueard, English-speaking students by French-speakutgriers,

the teaching of EAP aims to facilitate the effeetparticipation in all lectures to French-spealstglents.

When one talks of lectures, it means a univergificher dictating notes or explaining orally a numbe
of issues to groups of students, usually in a ldvgle The way the lecturer dictates his/her notes,the way
he/she speaks in class generally matters a |é&vashings are written on the board. Students galyehave to
listen and take down notes. They are therefore segbdo all kinds of accents from their various ueets.
Lecturers who have never been in contact with ragpeakers speak with their local accent. Thosesuidied
in Britain try to imitate the British, whereas tleosho studied in America or elsewhere endeavoimitate the
accents used there. American volunteers, who somastiteach in some Cameroonian universities and
secondary schools, naturally speak with their Ao@riaccent. Besides the various lectures, the rgiiye
student also has to take part in classroom diszussseminar sessions, or to attend conferencés.efltails
being able to listen accurately to others, andath to them in an intelligible way. EAP objectivieus goes
beyond teaching students ‘academic vocabulary’ f€ad 2000; Hyland & Polly Tse 2007). One of the tmos
important issues that the course has to handl®lisng the learners’ pronunciation and listeninglibs
problems, to make them fully benefit from all th@uersity activities. In universities where thiadition is well
established, the pronunciation component takesoa gercentage of the EAP programme as can be geen i
some British, American, and Canadian universitieleWw.

Many universities in Britain, the USA and Canad&etahe pronunciation component of EAP
programmes very seriously. For example, at San ®igtate University, in a programme of 12 weeks in
Summer, and 17 in Spring or Fall, two afternooresd®voted to speaking. In addition to daily spegkilasses
and pronunciation electives, the programme offesdents free personalised articulation and accent
modification using specialised software, customilsddactivities, and teacher-created material.h&t®ueen’s
School of English, out of the weekly 22.5 hourse#P programme, 2 hours and 40 minutes are devaeted t
pronunciation. The SCF State College of Floridaicktds three hours per week to speech / listeminigsi
programme at all the three levels offered. The meattion looks at some EAP programmes in some
Cameroonian universities, and especially how tlomgnciation component is handled in them beforeingak
some proposals.

177



Journal of Education and Practice wiww.ste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) LIy
Vol.7, No.23, 2016 II [

2. Some EAP programmes in Cameroonian universities

Although the name of the EAP unit is still probldiban many Cameroonian universities (see Kouega620
Safotso 2011; Enongene 2013), that debate is betymndcope of this paper. A quick look at the paogmes
used at the universities of Dschang, Yaounde |,d@oand Maroua reveals a number of weaknessesthe to
pronunciation component (see Safotso 2011: 71H&).instance, the programme of the Faculty of kettd
the University of Yaounde | makes no mention ofrpnaciation. Those of the universities of Douala &mel
Higher Teacher Training College Maroua, respedgfivaention vowels, consonants, diphthongs, triphgfson
and vowels, consonants, stress. The programmesdfabulty of Economics and Management of the Usityer
of Dschang mentions in parenthesis ‘numbers prdation’. That of Saint Jerome Catholic University o
Douala vaguely mentions in its pedagogic approatidents will have to learn the correct phonetedgining
to pronunciation, tone and unit”. But no phonoldggtures in the programme details. An analysithese
programmes shows the little or no importance giteepronunciation as well as to speaking/listenintvities
in EAP teaching in Cameroonian universities. Everthis component figures in the programmes of the
universities of Douala and the Higher Teacher TngirCollege Maroua, the areas listed are less Spexid
limited. Wasting time teaching French-speaking Cameians how to transcribe all the consonants awael/
of English cannot really help them efficiently fol¥ lectures, participate in classroom discussionsctively
take part in a seminar in English. In the progranoh¢he Higher Teacher Training College where striss
mentioned, it is not specified which area of stnedkbe handled. In addition, English stress isoaso difficult
to non-native speakers that a few hours of EAPsmuannot solve the problem. In fact, there asanfumber
of rules to apply (Gimson 1980; Giegerish 1992;168¢996; Simo Bobda 1997), and for the vast mgjaf
words, only a dictionary can help in word strespment.

2. The place of pronunciation in EAP /ESP

Morley (1991) remarks that pronunciation, which waéswved as an important component of English laggua
teaching curricula in the 1940s, 1950s, and 1966gan to be questioned in late 1960s and contithredgh

the 1970s and into 1980s. Many ESL (English as @&k Language) programmes dropped the component
entirely. But beginning in the mid 1980s and comiig into the 1990s, there has been a growingésten
revisiting the pronunciation component of the ESirriculum for the adults and young adults. As simghier
mentions, “ an important part of this movement besn pronunciation developments in several ESPatteat

is programming for specific-purpose...(i.e. academagupational, etc.)” (Morley 1991: 487).

In EAP and ESP (English for Specific Purposelsg tiniversity student will learn the specialised
vocabulary related to his study or specific fieldmining engineer will not learn the same vocabyliéems
like the psychology student. To be intelligiblediass, during seminars, or at the job side, thdestuneeds to
accurately articulate those items. He also needsatich the spelling of those words with their praciation to
be able to follow lectures, conferences, and atsardinars. Morley (1991: 489) points out that is ha&come
increasingly clear in recent years that ignoringdents’ pronunciation needs is an abrogation ofggssional
responsibility. In programmes for adults (and nadults) ESL learners in particular, it is imperatithat
students’ educational, occupational, and persorsdcial language needs, including reasonably igiklé
pronunciation, be served with instruction that ile them communicative empowerment —effectiveyimye
use that will help them not just to survive, butsiecceed. For example, in a geography class omseron
some towns and mountains of the world, names ssadbei@ester [lestofs], Worcester [wust], Edinburgh
[edinbra], Allegnenies [lidzoniz] can be very difficult to French-speaking Cameiaa students if the teacher
does not insist on their pronunciation and writenthon the board. The learners will experience Hmaes
difficulty, if in a history class, the teacher dawst spend time articulating and writing the foliagg names on
the boardMarlborough [mo:Ibars], Raleigh [raeli], Charlemagne [fa:lomein]. The role of the EAP/ESP is thus
to teach the learners the pronunciation of spagdlivocabulary of his/her field of study. The leetushould
make sure that students know the language, patlguthe pronunciation of familiar words of theiwn
subjects (Gillet 1996). The success of the leawikibe judged on the way he uses the languagdyoaald in
writing to perform the specified purpose in Engligimd the two forms of the language are absolutelgessary
to survive in an academic milieu.

Spending time systematically teachounsonants, vowel, diphthongs, triphthongs andsstras
required by the programme of the Higher Teacheinifrg College, and that of the University of Douaknnot
improve students’ pronunciation. In a short prograarike EAP in Cameroonian universities, it mayabsaste
of tine. The unit is generally scheduled for onensster from first to third year. But the numberhmfurs
allotted to it varies from one university to anathieor example, at the Faculty of Letters and Sd&dgences of
the University of Maroua, the unit is only 20 hodios a whole academic year. So, before graduatiit &
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First Degree in that faculty, a regular studergrads EAP lessons for a total of 60 hours only.th&t Higher
Teacher Training College of the same universitg, tinit is 24 hours per year, whereas at the untiegof
Dschang and Douala, it is 60 hours year. Yet, ficserit time allotted to the unit and its adeque@ching can
make it very beneficial to students as observedvibély Baker.
Baker (2013) reports on an intergstitase study where two lecturers experienceddraaching of

oral communication in the USA, had to teach EARhat University of Wollongong. The video recordinfy o
their lessons showed that the first lecturer spérit% of his teaching on pronunciation. The seaumg who is
of interest here, spent only 17.4 % of her owndassn that skill. Following is the explanation gjze to the
investigator:

I have them repeat and they do drills and pradtic#...and then

I do checks with them. | just call on them andythave to read the

the word and then if it's wrong, then I'll say sething, and then

I'll repeat it, and then I'll have the whole clagpeat it and not just

that one student. | feel like it's my job in prowiation time to

highlight discrepancies [...] (Baker 2013: 2049).
As Baker notessystematic integration of pronunciation instruction into content-basedriculum can be
problematic. The example of the first lecturer, vaveells on systematic teaching of pronunciatiormveh that
only 30.30 % of his teaching time is left for alet other skills (reading, writing, listening, etcHield
observation in some universities in Cameroon shitnat some teachers do exactly what this first lectdid
(Safotso 2011:64).

3. Some Proposals for EAP teaching in Cameroon

Teaching pronunciation in EAP classes does not ispending lengthy time on consonants and vowels wit
drillings, as would be the case in English for Gah®urposes (EGP) classes. Very little time shdddspent
on this. What is more important is the example wpra. three to five words per segment. The examrds
should be selected from the students’ study figkis quick review of English consonants and voweiks
equip the learners with the capacity to accurateBd any entry in specialised/general dictionariesthis
review, more emphasis should be on (phonetic) cmarsis and vowels which do not exist in the Roman
alphabet, since those which are attested in itsareehow easy to pronounce. In vowels, the teadimuld
insiston / &, 2:, v, U, ¢, 3., A, 9 /, which are new symbols that learners will sediationaries, and from which
diphthongs and triphthongs are formed. In consanaphasis should be laid an §, 3, tf, d3, 0, 8/, which
are new symbols for students. To non-native spsakérEnglish in general, word stress is a source of
unintelligibility (Taylor 1981; Benrabah, 1997).n% Bobda (1986) notes that in Cameroon English\(énty

of English spoken by Anglophone Cameroonians), vebrelss generally moves forward. Safotso (2012 820
remarks that, French-speaking Cameroonians, whahardearners to be taught here, stress almoghall
syllables of English words. This results in a jerkythm. Given that in Cameroon most EAP teachehmse
own pronunciation is problematic, are Cameroon Bhgbpeakers, teaching word stress to their French-
speaking compatriots can be quite difficult. Nekeless, since the majority of those teachers hawees
notions of English phonetics/ phonology, if they avilling to do so, before each class, they carckiae
pronunciation of some specialised vocabulary ofrtlessons from dictionary. It is true that theyllweach
something that does not reflect their own acceut,they can teach this in a contrastive way, e#ing their
learners how the various items are pronounced meZaon English, RP (Received Pronunciation) or Gene
American. This can easily be done, and does net tiake, as it concerns just a few words of thedes# is
rather the preparation of the lessons that wiletatore time. Knowing how some specialised itemtheffield
are pronounced in Cameroon English, RP or Generakrfgan will better equip the learners even in
international contexts. The teacher should alsaelaely to monitor the bad pronunciation of learradusng
their participation in class, if it hampers intgibility. So, thereshould not be any systematic teaching of
pronunciation, but all the difficult specialised words of the lessons must sex as a pretext for it In word
stress, as a general rule, the teacher can létdheers understand that, unlike French wherénalkyllables of
the word have equal stress, in English only on&alsid of disyllabic and polysyllabic words receivesigh
pitch. From time to time, a few remarks can be mawéhe rhythm and intonation of English, contragtihem
with those of French.

Conclusion

In EAP as in ESOL (English to Speakers of Otherduamges) the pronunciation component is very impbrta
Before the learner reads or writes, he first ndedssten to lectures and to take down notes. lde akeds to
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ask questions in class for clarification, or toegart in seminars and conferences where he siérito all
sorts of accents. For learners to feel the imp&ad&AP on their specialised courses, the teachehisfunit
should thus ensure that they are able to listewrately to the various specialist lecturers. Igngrihe
pronunciation component as many EAP programmesaimeZoon do, or spending lengthy time systematically
teaching vowels, consonants or stress as preschiged some programmes would be very prejudicial to
learners, because little time will be left for atlh@portant components of the course. The aim efthit is to
teach learners the maximum of specialised vocaputams of their study field in addition to genestudy
skills (e.g. taking part in a seminar, using booksting formal letters, invitation letters). Evéihthe learner
masters all the academic vocabulary and the spgerial/ocabulary of his study, but is unable to prorce
them, he will remain handicapped, since universttydies are mainly based on discussions. Acadepics
are either discussed with other students or thimwsalecturers. To achieve this aim, Camerooniactters of
EAP do not need to transform their classes intonptios/phonology ones. After a quick review of idifft
consonants and vowels, they simply need to use @fttte skills (listening, speaking, reading) ofithvarious
lessons as a pretext to teach the pronunciatioa ffw specialised vocabulary items, and to cortkeir
learners’ pronunciation if it causes intelligibjliproblems.
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