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Abstract

The purpose of this paper is to reveal the peraepif nationalism of pre-service teachers who teitich Social
Studies course in a multidimensional manner. Inghely, a total of 381 pre-service teachers whaysin
department of Social Studies from different uniitegs located in different regions of Turkey wadided as the
study group and a descriptive model was used asdlses of the research design. The data includa bot
quantitative and qualitative dimensions. In thepscof the research, a questionnaire was createétesmine
pre-service teachers’ perception of nationalismisTform consists of three sections. The participant
demographic data, opinion questions and the ndismnaperception scale are presented in the segtions
respectively. The questionnaire was applied tgtieeservice teachers studying in different regioh$urkey. At

the end of the research, various results were mddaiegarding the nationalism perceptions of preise social
studies teachers.

Keywords: Education, Social studies, Nationalism

1. Introduction

When teaching programs are studied, it is remaykadslized that the concepts such as motherlarehlsd
nation, national consciousness, patriotism andonalism are often given place. The desired ainoisnake
students love, protect and value their country aation. Social Studies is one of the most effectwel
functional courses in the teaching of these valliésis, how should the concept of nationalism béiwithe
education system that we develop?

Nationalism, one of the most controversial debateshe recent history, has a great power consigdetire
impact it has on transforming and guiding large seasof people. Throughout the period in which ieeged,
nationalism possesses an inciting power. Simultasigowith the rise of political nationalism, hisyohas
acquired an identity of a scientific discipline apelgun to be put into curriculums as a course sacgso be
taught (Safran, 2008). From this period onwardsthim process of education, it is this course thaa fgreat
extent fulfils the responsibilities of constructiray national identity and raising good citizens. Tinest
commonly known expectation from a History courseSocial Studies for lower grades is to raise gabtdens.
However, the duty of raising “good citizens” is baing more and more complicated. This is due to the
constantly changing societal dynamics necessitaingonstant revising in the programs of instruction
Furthermore, the acceptance of history as a -diseipf science- and the emergence of nation-states
simultaneous. In the formation of new states, tigpert of the governments towards the new histésgalirse
through which nationalism can be taught fastereasder is the most important factor (Safran, 20@8)cording

to Tom Nairn, nationalism is the pathology of maddevelopment history; it is inevitable just likeurosis in
individuals (Anderson, 2015).

When defining “nationality” it would be useful firso focus on the term “nation”. Guibernau (2007@imsains
that the national identity can be defined as aectille feeling based on the belief of belongingshme nation
and sharing the qualities that separate them fritn@r ;mations. National identity, with fluid and dymic aspects,
is a modern notion. While the period of creatingioral consciousness requires a long time, the etésnthat
are built upon such a feeling might vary. For Guilael nation has five dimensions, these are: Psggtaal (A
group consciousness), cultural, territorial, poditi and historical dimensions. According to Smitt9q1),
“nation” can be defined as a named human populatianing an historic territory, common myths anstdrical
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memories, a mass public culture, common econontycammon legal rights and duties for all membeirse Of
the striking qualities here, is the sharing of mit@ry, which Smith also gives importance to addcps in the
first place in his definition. This is not just atgrritory, this is the territory that makes a hg@pous society a
nation, thus a country/a home. For this reasontjdnacan be expressed as a population that eaista clearly
defined piece of land, and has an allegiance tintetnal state apparatus and a unitary governniettis
checked and observed by foreign states.

French philosopher Ernest Renan is one of the tiirgtut down the notion of nation with most stréngh his
1882 conference “What is a Nation?” he states tiagibn is based on “feeling of living together, @emon
culture and a spiritual unity”. Renan in this coefece touches upon the subject of country and epthat a
nation is not a group based on territorial deteatiim. He gives the definition of “nation” as “aisjual
principle resulting from the profound complexitiet history, a spiritual family”. Another definitiomade by
Joseph Stalin (2012) states that “nation is a conityithat consists of a consistent language, tewrit.conomic
life and a psychological structure that exprestsedfiin the form of a shared culture”. This detiom faces us as
the best known example for identifying objectivéeria for being a nation, or attempting to explainy some
groups “nationalize” and some “cannot nationalibeised on a single criterion such as language dmdcet
origin, or on a cluster of criteria such as langyaghared territory, shared history and culturahlitjes
(Hobsbawm, 2006). However, another point that ndedse indicated is the expressive differences betw
nationality, which is expressed as being a par oftion and the case being affiliated with a matend the
nationalism, which is expressed as the feelingsffidfation and consciousness the members exhipiatds the
nation that they are a part of (Eho, 1995). Besides, when one talks about the fdomaind the integration of
large community which is called a “nation”, the altegy here is “nationalism” (Ataman, 1977). Accarglito
Stalin, none of the qualities that is counted i$ @oough to define a nation when considered indaig
(Ozkirimli, 2005).

The birth of nationalism notion is in parallel withe creation of a middle-class in Europe. It Wil easier to
understand the concept of country and nation if el birth occurred and its general qualities stuedied.
Traditionally, “Nationalism” has been a disturbitapic for social scientists. An endless array xdraples to
this situation can be seen, as in th& 28d the at beginning of the 2@entury, the great philosophers of their
times showed an insufficient interest in clarifyinge of the most important political force of thaige. For
example, Max Weber, known as a German nationatistact does not put forward any systematic theafry
nationalism. Weber puts forward his own nationaltbmough his opposition against the Polish immigrain
East Germany, his support of German nationalisrmduUfirst World War and his reaction against theaty of
Versailles. On the other hand, Emile Durkheim ardl Klarx predict that nationalism would cease tistesoon,
and that it is an ideological trend that needsdcoliercome. The attitudes of Durkheim and Marx, e,
differ slightly in certain aspects. The positioatiDurkheim takes can be explained as “pan-natiemal What
is meant by that is that the “humane” purposes@tm held above “national” purposes. Accordin@ptokheim
“country” has a key role in the moralization progder it organizes the human society in the highegel
(Guibernau, 2007). Let aside the fact that the iptiedh of the “end of the age of nationalism” naking place
and “nationalism playing an important role in thgglying of the myths and societal symbols thataige the
politics and communal behaviors” (Torfing, 199%e thationalism is currently regarded as the mosteusal
and valid aspect of societal/political life (Andens 2015). From another perspective, nationaldiscourse has
transformed the ethnicity and cultural patternshimita global cultural flow and has shaped the spmeus
creation of the state (Calhoun, 2007). According#iner (2012) people whose first aim in the podit field is
to describe a way of defining themselves, must partof political unity which aims to provide artmuity and
protection to this “defining” process. This is wimgtionalism is.

According to Hobsbawm, just as the poppy is thennragredient for heroin addicts, history is the magsource
for nationalistic, ethnic or fundamentalist ideakxy Past is likely to be one of the main compan@itthese
ideologies, and maybe “is” the main component. Bhigrtan (1996) meanwhile, states that nationalistic
discourse is the reason behind the emergence ofdaigie and the ordinary man:

“As the influence zone of the Western world expand® important components of the nationalistiocdigse
rises alongside, these are: The dissolution ofdidesocial order and the ways of old social lifedathe
emergence of the bourgeoisie and the ‘ordinary nfaor reasons not completely explicable, a stremdjrig of
nationality was born from the interaction of théa® components and in a short notice this feeladge$ the
shape of a political movement.”

The emergence of nationalism in Turkey takes placthe late 18 and the early 2D century, following the
movements of “Ottomanism” and “Islamism” which weseen as a solution to keep the different ethnt an
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religious communities in the empire together. Reiftg the Constitution period, Turkish nationalisrowvement
gets further expanded and deepened. The most tamparame in the movement of “Turkism” is Ziya Gljka
Gokalp who states “Turkism is the ennobling of Thekish nation” in his workrhe Foundations of Turkism
aims at transforming the Turkism into not just ditgal program but also into a philosophy of li&ccording to
Kog¢ (2007) Turkish nation today comprises of a sftycithat is a member of the Ural-Altai Family, sia
ummah and European internationality.

It is necessary to remind people the important afléhe imperialistic economic system and policieghe
formation of nationalism. The system/policy thapiess to establish an overseas “national economitfi an
aim of improving internal markets and productiotsng with division of labor creates a “conscioushes
unity” emerging from a common hatred towards a gues of foreign elements.

According to Wiggin (1962) the education of a nati&iate is a part of the process by which the yauth
adapted to societal life. It is not possible to ensthnd the different character of the educati@etmed in the
name of nationalism without seeing the referencéhefschool as the primary institution of socidi@a. The
loyalty education for a child begins, even befdre $chool age. They recognize the flag and thematanthem
when they are very young. From very early agegtay, begin to learn national heroes and certairhsgglated
to their nations. During the primary school yeatsah carry the weight of the nationalistic educatithey learn
national history and geography and celebrate naltibalidays. During middle school, they become $soln
their high school years, they begin to gain pdditiconsciousness about the importance of particigah the
administration, and begin to choose their represimets with free or guided consciousness. Durirggytbung
adulthood, they perform their military duties whitthey are educated to adore. Thus socially, pallticand
economically they become fully integrated membdrthe society. For the continuity of the nationtstahis
half realistic half mystic loyalty and allegiance something that is expected to be developed iivitheals.
According to Tagore (1921) a nation, in terms @& plolitical and economic union of citizens, is &spect which
whole populations expect when they are organized fmechanical purpose (p. 9).

Nationalism and patriotism both reflect the relasbip of the individuals with their nation. It iften seen that
these two terms are confused with the assumptianttiey both refer to the same thing. However,ehsra
great difference between nationalism and patriatigvhereas nationalism emphasizes a unified cultpaat
including legacy and language, patriotism emphasike values and beliefs more and bases itself lomeaof
the nation. Orwell (1945) explains patriotism asatétachment to a place that is believed to be #s m the
world and a lifestyle, without any compulsive wigh the people. Patriotism has a defensive natutte ihdhe
military and cultural sense. On the other sidejonalism cannot be thought of as separate fromwiisé for
power. The constant aim of all the nationalistdoigrovide their nations, more than themselvesh wilore
power and dignity. Nationalism, when the term isislogically studied, is based on the understandivag
national cultures would benefit the world civilimat, become source for it, and save it from the otomy and
make it more colorful (Kéggu, 2002). According to A¥n (2006) nationalism means patriotism. A patriot
besides being respectful to other nations, worksttie welfare of one’s own nation, its improvemesud
chooses it over the other nations.

Patriotism cannot exist without a frame of a stata nation-state. Unlike nationalism, territoigat, tribalism or
localism, patriotism is always towards a politic@mmunity and the embodiment of this communityhs t
nation or the state. Being a social institution #mdted politically and socially at its heart, tlmage of the
nation only exists within the thoughts of its mem®éAnderson, 2015). Nationalism may have playaditad
role in the first steps of the construction of o but due to the idea of distinctness fromlihéh in its nature,
nationalism can be destructive for especially mastates with multi-ethnic structures. Differentorfr
nationalism, patriotism provides a perfect andblésireason for the nation to unite for its own Wweihg.
Ontologically, patriotism is a social constructitwat gradually develops as a result of the humsocsal activity
(Berger & Luckman, 1966). It is natural that huméeel love and affection to the places they lods lalso
natural for them to love their parents or the comities of which they are members and that suppuint
However, during the development of a nation-stagmple were constantly convinced that they weréspzfra
larger community. Thus, a natural attachment t@mrounity whose members build a sense of loyalttheo
ideal community of the nation: Princedom, KingdoBmpire, or in other words the state (Rapoport, 2009
Another point that needs to be made is that whalidonality is a state of being part of a natiortjorality is a
feeling of loyalty and consciousness that peopfgegrnce towards the nation that they are membéErglu,
1995).

Many theorists argue that there is more than ome tgf nationalism. They are among such as Racial
Nationalism, Traditional Nationalism, Humanitarillationalism, Liberal Nationalism, Territorial Natialism
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and in addition Atatiirk’s Nationalism. In Atatirkistionalism there is a respect towards the natemand the
rights of other nations. Atatiirk perceives the araiof the world as a family and therefore, valiiesdoms and
individual identities, and his idea of nationalissnbased on the idea of equality and opposes asgattm
(Turan, 2005). For him, nation is a political amdial unity which consists of citizens who are cected to each
other with a unity of language, culture and idddle Turkish nationalism for Atatirk is protectirttetspecial
character of Turkish social community and first &m@most its independent identity as well as wajkalong in
parallel with all the modern nations in internatibrelations and follow the advancements in theldvpkfetinan,
2000). According to Ergu and Yilmaz (1995,2012) what makes the concepimain base of Atatirk’s
nationalism is briefly a unifying, constructive,rabling, humane, peaceful and holistic understandithnic or
racial nationalism, on the other hand; defendsahandividual’s deepest affiliations are not tksult of choice,
but they are hereditary. For this reason, the meshige of a nation is not a matter of will but itncanly be
acquired by blood links through birth (Ozkirnmlip@5). However, in the 19 century another form of
nationalism, the liberal nationalism, the idealswich are the basis of a diversity of movementhsas radical
liberalism, nationalism, romanticism and histonciemerged following the French Revolution (Delantmd
O’Mahony, 2002). The emergence point of the libe@ionalist project is the need to differentidte types of
nationalism that are ethically defendable, andattbat are not (Ozkirimli, 2005). In this senserélis a tone of
optimism in the liberal nationalism as it assunieg £ach nations has a part to enact in the histogther type
of nationalism is called humanitarian nationalignlightenment philosophers labeled it as Jacobiiomalism
which drew its strength from the unbridled forcedeinocracy merged with militarism set loose by Fnench
Revolution. Therefore, traditional nationalism egeat as a reaction to the violence and war of tkehla and
Bonapartist eras (Hayes, 2016).

The purpose of this study is to identify the naiism perception of pre-service teachers of Sdsiatlies in a
multi-dimensional point of view. The aim in makisgch an identification is to see whether pre-sertéachers

in the study group have the nation and nationaktgtionship, and know the definitions of natiotaland
theories that are in the theoretical part of thedgt and if so to what extend they exhibit it. T@aka this
identification, the relationship between such Malga as university, grade, sex, age, place of ,bamid certain
conditions such as the main components of Turkation were presented. Besides, the connection leetwe
these variables and the definition of the notionnationalism, and pre-service teachers’ metaphansl
associations regarding nationalism were analyzdte Tain question concerning this study is “how do
nationalism perceptions in pre-service teacherSaifial Studies who take part in the study varyeimis of
different variables”.

2. M ethodology
2.1. Research Design

The research technique, which aims to collect thta df a group’s specific characteristics, is chles survey
research type (Blyukozturk et al., 2012). To puliffierently, the survey research type is a metiwbith is not
experimental and depends on surveys and intervietogols. The major principal of this kind of resghais ‘If
you want to know what people think, ask them’ (Ggn#iD15). For understanding people’s thoughts atidres;
survey research designs are applied to a spedfigple group or a huge population through conducting
quantitative research in the model of survey whgltontrolled by researchers (Creswell, 2012). Hygimag
effective measurement procedures, a survey wip gth exploring, when the belief, attitude andropns are
measured, the relations between variables, andsubagroups are effected and what the estimatiomsvat
also be determined them. (Christensen, Burke Johaisd Turner, 2015).

2.2. Sudy Group

The study group consists of 381 pre-service satialies teachers who were in their 2015-2016 acadiemm
in the education faculties of state universitiebjolr were chosen from four different geographiaion of
Turkey. When the descriptive statistics of the ipgréants are taken into consideration, there aretal of 381
participants %47.8 of whom are “women” (182 indivad) and %52,2 of whom are “men” (199 individual).
Considering the age distribution of the particigant40,9 consists of “18-20 age group” (156
individual), %49.3 consists of “21-23 age group88lindividual), %6.8 consists of “24-26 age groapid %2.9
“+27 age group”. The university variables show tttad participant’'s majority %61,2 (233 individuallere
chosen from the University A in Central AnatoliagRm, %21 (80 individual) were chosen from the émsity
B in the Mediterranean Region, %8,7 were chosemftbe University C in the Black Sea Region, and
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lastly %9,2 (35 individual) were chosen from theilénsity D in Eastern Anatolia Region. Another adlie
regarding grade which shows that the participa#36,5 (139 individual) consists of “freshmen”, %27105
individual) consists of “sophomores”, %23,1 (88 iindual) consists of “juniors” and lastly %12, 994
individual) consists of “seniors”. The participantstribution in terms of the places they live tef the
university variable shows that %44,1 (168 individummes from “metropolitan cities”, %33,6 (128 ividual)
comes from “small cities”, %10 (38 individual) comm&om “towns” and %12,1 (46 individual) comes from
“villages”. The participants’ distribution concengj their places of birth shows that Ankara (% 20/)ana (%
11,3), Kars (% 4,7)istanbul (% 3,4), Kahramanmar@b 3,1) and Hatay (% 2,63anliurfa (% 2,6), Van (% 2,6),
Konya (% 2,4) and other provinces (% 46,8) arectties they come from.

2.3. Data Collection Tool

To indentify the nationalism perception of pre-segvteachers, a survey form was created in theesobphis
research. This survey form consists of 3 segmdrtts. first of it includes questions such as demadgjcb
information and closed-end questions which are @pyate to collect qualitative data. The secondrsay of

the survey form includes closed-ended, open-end&ttAssertion and Reason type of questions that the
participants can comment on. The third segmentuded triple Likert type nationalism perception scahich
was developed bgen (2008). To develop a “Nationalism Perceptionl&c&en (2008) prepared 60 questions
but considering the answerability of the questidhis, number was decreased to 45. The last setttadrtonsists

of 25 questions of this scale was used in thisarebe In addition to this, to help pre-service teas remember
the types of nationalism, an additional informatiaie was added to the survey form. The reliabddayefficient
number of this scale (Cronbach Alpha) is .82,7.

The qualitative data collected in the research ewsduated by content analysis and interpreted enfolhm of
tables. In the tables, the answers and the reaserss given in percentages. The opinions of theigipaints
were investigated by two field’s experts besidesrésearchers. The matters designated by bothtexqrat the
researchers were evaluated considering the “Couséasd “Divergence”. For the reliability calculati of the
data, the formulation of reliability that is sugtggb by Miles and Huberman (1994) was used. Religb

“Consensus” / (“Divergence” + “Consensus”). As aule of the calculation, the reliability of the dent analysis
is %89,79 for justification and ratio. That theiabllity calculation is over %70 makes this studiiable.

We can interpret metaphors as the reflections atwie do, think and understand (Lakoff and John&680).

To put it differently, metaphor is identified to b& strong mental mapping and modelling mechanisan help
individual’'s understanding and shaping their miosma” (Arslan and Bayrakgl, 2006, p. 103). Thinkthgough
metaphors is an integral part of scientific proc@égdirirm and Simsek, 2013). Metaphors change the usual
meaning of words and adapt them into a new comtelt when there is a literary consensus. (Draaist@a0).
The process of the analysis of the participants’ esmetaphor was conducted in 5 stages benefitbed the
view of Saban (2009): (1) The coding and decoditages (2) Example metaphor compilation stage, (3)
Category development stage, (4) Providing the béiig and validity stage and (5) Transferring t&®SS
package for the data analysis of the quantitatata.d

2.4. DataAnalysis

The quantitative data of the analysis of the redearas conducted by a computer-supported analysigraam
and the analysis of the qualitative data was coteduthrough content analysis method. The purposthef
content analysis method is to put together singitta through a common theme and concept and isteérgrthe
codes for the understanding of the reader (Yildiand Simsek, 2013). The tests which seek for the
appropriateness of a qualitative (categorical)aldé’s actual and expected distribution are nansetfsaod fit”
tests (Can, 2016). Chi-square Independence tesutaed to designate if there are significanffeliénces on
the variables that the participants pay attentiothé relations related to social studies teachimdy nationalism,
between pre-service social studies teachers’ rattgrperception regarding the university they atteand their
own perception of the concept (whether they defimemselves as nationalist) and what type of nalistirey
think they are. Besides, Chi-square Independerstenas also used to find out if there is a sigaifficdifference
in the case that the participants who define théraseas nationalist and the associations betweenlstudies
teaching and nationalism variables. Chi-squaredaddence test is used to find out if there is atit between
two or more variable groups. This test is especiaied in the situations when the observation tesale
categorized or grouped in combined series (Kal@gf6). The general distribution of the frequenciesl
percentages of the questions of the “Nationalisneéfgion Scale” were discussed. The percentageeatfative”

241



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.!l1
\ol.8, No.8, 2017 IIS E

and “positive” answers to the scale was mutuallgripreted.

3. Findings and Interpretations
Table 1. The regions with intense nationalism, considetirgstudy groups

Region
Geographical Region/Regions Frequency Percentage
Preference Central Anatolia Region 183 34,2
Black Sea Region 144 27
The Mediterranean Region 59 11
Aegean Region 48 9
Eastern Anatolia Region 28 52
Empty 23 4,3
Southeastern Anatolia Region 22 4,1
Marmara Region 13 2,5
All Regions 10 2
It is not regional 3 0,5
All Regions except Eastern ¢ 1 0,2
Southeastern Anatolia
Total (n=381) 534 100,0

*The reason behind why “n” number is different fréwalue is that a participant gives more than angwer.

Considering Table 1, Central Anatolia Region is thest intense region in terms of nationalism (%34The
order of the regions in which the nationalism isemse is as follows: Black Sea Region (%27), The
Mediterranean Region (%11), Aegean Region (%9)Eastern Anatolia (%65,2).

Table 2. Participants’ views about “Fundamental Elemeriurkish Nation”

Answers Frequency Percentage
Motherland 212 29,3
Turkish Race 123 17
Language 117 16,2
History 98 13,5
Ideal 73 10,1
Religion 65 9
Only Citizenship 23 3,3
Humanity 11 15
Empty 1 0,1
Total (n=381) 723 100,0

* The reason behind why “n” number is differentrfrd value is that a participant gives more than angwer.

In Table 2, pre-service social studies teachesians on the fundamental element of Turkish Natiere given.
According to this table the most common answemistherland” (%29,3). The other answers in ordethefr
percentages are Turkish race (%17), Language (%l1dj&tory (%13,5), Ideal (%10,1) and Religion (%9)
When the answers are taken into consideratios,dbncluded that participants used “motherlandxpress the
fundamental element of the “Turkish Nation” concept
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Table 3. Chi-square test results considering the universityable and the participants’ who define themszlve

as nationalists.

Universities N Preference % Types of Nationalism of those who said “Yes”
A University 233 Yes 86,2 Racial Nationalism Traditional Others (%
(% 15,9) Nationalism (% 1,9)
15,9)
No 12,9 Humanitarian Liberal Nationalism
Nationalism (% (% 3,8)
4,8)
No 0,9 Territorial Atatirk’s
answer Nationalism (% Nationalism (% 52,
4,8) 9)
B University 80 Yes 55,0 Racial Nationalism Traditional Others (%
(% 18,3) Nationalism (% 8,2) 0)
No 42,5 Humanitarian Liberal Nationalism
Nationalism (% (% 8,2)
8,2)
No 25 Territorial Atatirk’s
answer Nationalism (% Nationalism (%
6,1) 51,0)
C University 33 Yes 90,9 Racial Nationalism Liberal Nationalism Others (%
(% 16,8) (% 13,3) 3,3)
No 9,1 Traditional Ataturk’s
Nationalism Nationalism (%
(% 23,3) 43,3)
D University 35 Yes 62,8 Racial Nationalism Traditional
(% 22,7) Nationalism (%
13,7)
No 37,2 Humanitarian Atatirk’s
Nationalism Nationalism (%
(% 40,9) 22,7)
Chi-Square Tests Value df Asymp. Sj Value df Asymp. Sig. (2-
(2-sided) sided)
Pearson Chi-Square| 43,£13| 6 | ,000 88,163 21 | ,000
Likelihood Ratio 40,874 6| ,000 82,769 21 | ,000
Linearby-Linear | 41 571 | 1| 001 20,237 1 | ,000
Association
N of Valid Cases 381 381

Table 3 shows the Chi-Square test results of venetin not the participants’ view on nationalismfeli§
depending on their universities. When Table 3 wadyaed, it was concluded that people who defieagelves
as nationalist at the university Ais % 86,2 andwloesn't is %12,9. Whereas these percentagesasecat the
University B, those who define themselves decreas@d55 but who don't increased to %42,5. The usite
C shows that those who define themselves natidart4@9,9 and those who don't %9.1. For the UnivgrBit
those who answered “yes” was %62,8 and those whwered “no” was %37,2. It was found significanttttiee
pre-service teachers from different universitiesvetdifferent results on defining themselves as ameatiist
[)(2 ©~ 43,11, p<.05]. To put it differently, a signifitarelation between the pre-service teachers’ usities
and their view on defining themselves as natiohalass found. Considering another variable thanishe table,
“types of nationalities”, University A (%52,9), Urrsity B (%51) and University C (%43,3) the answih the
highest rate is “Atatirk’s Nationalism”. At the Weisity D, the highest rate is “Humanitarian Na#iism”
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(%40,9). The least preferred nationality type cdesng the study groups is Liberal nationalism (&)3at the
university A, at the university B it is Territorialtionalism (%6,1), at the university C it is Libknationalism
(%13,3) and at the university D it is traditionahtionalism (%13,7). Pre service teachers from uifie
universities, who define themselves as nationaligiese preference in “nationalism types” show défee
which was found to be significan;)([2 1= 88,16, p<.05]. To put it differently, there issignificant relation
between pre-service teachers who define themsebtialists and their preferences in “nationaligpes”.

Table 4. Chi-square test results on university variable #sredparticipants’ view on whether there is a refat
between social studies teaching and nationalism.

Universities n Preference % Full Description f %
University A 233 Yes 88,4  Nationalism should be included in th 111 | 29,1
curriculum
The relation between syllabus a| 96 25,2
nationalism
No 10,7 No answer 59 15,5

Nationalism should be included | 34 8.9
social studies teaching

No 0,9 Helping students to find their ow 30 7,9
answer identity and their national identity
The nationalism-teacher relation 12 3,1
University B 80 Yes 81,3 The situation in which social studie 8 2,1
society and nationalism are concent
The situation in which one rema| 7 1,8
neutral in the existence of differe
nations
No 18,7 | don't think that there is a relation | 5 1,3
Racism is the result of nationalism (1 5 1,3
University C 33 Yes 87,9 The situation in which Nationalism | 4 1,0
within the life
The necessity of Social studies bei 4 1,0
universal
No 12,1 The necessity of students serving| 3 .8
the nation
Independence-Nationalism Relation| 2 5
University D 35 Yes 62,9 Itis one of the principles of Atatirk | 1 .3
Total 381 | 100,0
No 37,1
Chi-Square Tests Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 108,817 45 | ,000
Likelihood Ratio 106,406 | 45 ,000
Llnear_-b)_/-Llnear 12,780 1 000
Association
N of Valid Cases 381

Considering Chi-square results of the universityialde, the participants view on whether there ilation
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between social studies teaching and nationalisne @ien in the Table 4. When table 4 was analyizexdn be
concluded that the participants who defend thatethe a relation between social studies teachind an
nationalism were %88,4 at the University A, %84t 3the University B, %87,9 at the University C &062,9 at
the University D. Participants who think that théseno relation between them were %10,7 at the &isity

A, %18,7 at the University B, %12,1 at the Universt and %37,1 at the University D. The differerdehe
participants’ view on the relation between sociaidges teaching and nationalism, considering theeusity
variable were found to be significan}Yf(45)= 108,81, p<.05]. In other words, there is a megfuinrelation
between the social studies teaching and nationalimws of pre-service teachers who study at differe
universities.

The explanations of the participants on the rematieetween social studies teaching and nationalissme w
collected under 15 categories which include bothraatives. The most repeated category was “nditona
should be included in the curriculums”:

PT128, AU, E: “Yes”, “Not Nationalist”, “The aim o$ocial studies teaching is to bring up nationadigizens.”

PT247, DU, E: “Yes”, “Racist Nationalist”, “It is amission of the social studies to give people lwiveation,
commonwealth and motherland.”

PT329, BU, K: “Yes”, “Atatlirk’s Nationalist”, “Socal studies and nationalism is a whole in that sbstadies
include history and this history explains the higtof the nation.”

PT317, BU, E: “No”, “Not Nationalist”, “You might le explaining the past but not like as it is in natlism, it
is more like where you came from and where yowgaieg.”

The second most repeated category was “The relb@tween syllabus and nationalism”:

PT64, AU, K: “Yes”, “Racist Nationalist”, “Social sidies courses prepare and shape an individuatftierent
moments of life. If our principles are to be natbthen the people we shape will be nationalists.”

PT234, DU, E: “No”, “Humanitarian Nationalist”, “Adually while explaining the history, nationalismosid
be excluded. Because, if you are to move withcihri€ept you cannot be objective towards the histéoy will
just pick up what is good for you and defend it.”

Table 5. Chi-square test results on the situations in wktehparticipants who define themselves as natistsal
and their views on the relation between socialisgiteaching and nationalism

Are you nationalist? The Relation between Social
Studies Teaching and Nationalism
Value Frequency % Frequency %
Yes 297 78,0 322 84,5
No 80 21,0 57 15,0
Empty 4 1,0 2 5
Total 381 100,0 381 100,0
Chi-Square Tests Value df|  Asymp. Sjg.
(2-sided)
Pearson Chi-Square| 45,600 | 4 ,000
Likelihood Ratio 39,174 4 ,000
e aazse 1| oo
N of Valid Cases 381

When Table 5 was analyzed it is concluded thatphsicipants’ answers to “Are you a nationalisthe t
percentage of “yes” is %78 whereas the percentdgeod is %21. On other hand, the participants’aas on
whether there is a relation between “social studied nationalism” the percentage of “yes” is %8arkl
“no” %15. The difference between study group’s diefy themselves as nationalists and their views on
nationalism and social studies teaching shows fiigmnice [)(2 @~ 45,6 p<.05]. To put it differently, there is a
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relation between the participants’ being nationadiad their views on the relation between socialists
teaching and nationalism.

Table 6. The percentage of pre-service social studies tescdmeswers on Nationalist Perception Scale

Matters | Agree | Disagree No Answer/Np Empty
Idea

1. Turkish race is the supreme race. 34,6 52,0 12,1 13

2. Being Muslim is an indispensable part of being4,9 46,2 8,4 0,5

Turk.

3. Nationalism is neither in the hands of { 80,1 16,0 2,9 1,0

individual nor a political party .

4. Nationalism is killing and dying for the welfar| 54,1 37,0 8,1 0,8
of the motherland.

5. All the Turks around the world should unif 52,8 31,5 14,2 1,6
under a single roof.

6. Greatest nationalism means doing your job if 85,3 8,1 58 0,8
best way.

7. | am against all kinds of nationalism. 19,7 65,4 13,9 1,0
8. Nationalism has always been a term that| 71,4 18,1 10,0 0,5
wrongly interpreted.

9. We are all Muslims which come before beil 57,0 27,0 15,2 0,8
Turk.

10. | am against the marriages between races. 17,1 73,5 8,7 0,8
11. | would never trade with a merchant that is not,9 83,2 8,4 0,5
Turk.

12.  Nationalism is racism. 23,1 67,7 8,1 1,0
13. I am a nationalist but not a racist. 70,3 21,3 7,6 0,8
14.  Nationalism is being proud of being Turk. 66,1 26,5 6,3 1,0
15. The concept of being Turk is not something| 75,9 16,3 7,1 0,8
be shy about but something to be proud of.

16. Nationalists are more attached to t 62,2 28,1 9,2 0,5
government.

17. A strong government strengthens nationalism| 68,8 23,9 6,8 0,5
18.  Turkish nationalism is used as a device |t84,6 51,7 12,1 1,6

suppress people.

19. Military is a holly place 70,3 18,4 10,5 0,8
20. Paying taxes is sacred. 61,7 25,5 11,8 1,0
21. If I had chance, | would not send my child to dd.9,4 71,9 79 0,8
the military service.

22. 1 would die if necessary for the welfare of ti 80,3 11,0 8,1 0,5
motherland.

23.  This government does not deserve taxes. 14,7 74,8 10,0 0,5
24.  Nationalism causes violence. 24,1 65,1 9,7 1,0
25.  Nationalism divides the society. 26,8 62,7 9,7 0,8

When table 6 was analyzed, the answers which claagree” in Nationalism Perception Scale were 3,46, 8,
9, 13, 14, 15, 16, 17, 19, 20,"™Matters. The answers which claim “I disagree” werg, 7, 10, 11, 12, 18, 21,
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22, 24, 28 matters. The highest rate which was “agreed” leyrttajority of pre-service social studies teachers
was “Greatest nationalism means doing your job lest way.” (85,3); “I would die if necessary faetwelfare

of the motherland.” (%80,3) and “Nationalism isther in the hands of an individual nor a politigelrty.”
(%80,1). When the study group’s most “disagreedttena were considered, it can be concluded thafitbe
one is “I would never trade with a merchant thatas Turk” (%83,2), the second one is “This goveemtndoes
not deserve taxes.” (%74,8) and the last one @srflagainst the marriages between races.” (%73,5).

The study group’s metaphors that were used tonéefiationalism was given in table 7 and the

metaphor categories created accordingly with tigégen metaphors were shown in table 8.

Table 7. Pre-service social studies teachers’ metaphorsaba used to define nationalism

ﬁliquence Metaphor () % ﬁliquence Metaphor "N %
Water 4,09 56 Milk 1 0.45
2 Family 9 4,09 57 Equality 1 0.45
3 Body of a Human 9 4,09 58 Rooster 1 0.45
4 Flag 8 3,63 59 Teacher 1 0.45
5 Tree 7 3,18 60 Migratory Birds 1 0.45
6 Blood 7 3,18 61 Rainbow 1 0.45
7 Affinity 7 3,18 62 Hellion of the house 1 0.45
8 Brotherhood 7 3,18 63 Life 1 0.45
9 Love 2,72 64 Magnet 1 0.45
10 Light 4 1,81 65 Matryoshka Doll 1 0.45
11 Rings of a chain 4 1,81 66 A Fist 1 0.45
12 Interlock 4 1,81 67 Flower 1 0.45
13 Fanaticism 4 1,81 68 Lock 1 0.45
14 House 4 1,81 69 Glue 1 0.45
15 Mother 3 1,36 70 Prime Number 1 0.45
16 Fire 3 1,36 71 Supporting a team 1 0.45
17 Fire 3 1,36 72 Football 1 0.45
18 Spirit 3 1,36 73 Hobbies 1 0.45
19 Glass 3 1,36 74 Supported party 1 0.45
20 Motherland 2 0.90 75 River 1 0.45
21 Sickness 2 0.90 76 Sky 1 0.45
22 Racism 2 0.90 77 Ant Colony 1 0.45
23 Knife 2 0.90 78 Target 1 0.45
24 Ideal 2 0.90 79 War 1 0.45
25 Bee Hive 2 0.90 80 Freedom 1 0.45
26 Wolf 2 0.90 81 Book 1 0.45
27 Breathing 2 0.90 82 Philosophy 1 0.45
28 Religion 2 0.90 83 Pole Star 1 0.45
29 Culture 2 0.90 84 A Thrown Arrow 1 0.45
30 Turkism 2 0.90 85 Adolf Hitler 1 0.45
31 Knot 2 0.90 86 A Poisonous Snake 1 0.45
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32 Forest 2 0.90 87 Utopia 1 0.45
33 Puzzle 2 0.90 88 Masculine 1 0.45
34 Adhesive 2 0.90 89 Having blinders on 1 0.45
35 Soldier 2 0.90 90 Yeast 1 0.45
36 Ship 2 0.90 91 Honor of a person 1 0.45
37 Stone 2 0.90 92 Rain 1 0.45
38 Brain 2 0.90 93 Lion 1 0.45
39 Worship 2 0.90 94 Pride 1 0.45
40 Sun 2 0.90 95 Money 1 0.45
41 Gun 2 0.90 96 Scales 1 0.45
42 Earth 2 0.90 97 Sea 1 0.45
43 Poison 2 0.90 98 Iron 1 0.45
44 A Great Leader 2 0.90 99 Sword 1 0.45
45 Eating 2 0.90 100 Internet 1 0.45
46 Dough 2 0.90 101 Morning and Night 1 0.45
47 Human 2 0.90 102 A Valuable Mine 1 0.45
48 National ID Card 1 0.45 103 Baby food 1 0.45
49 Language 1 0.45 104 Pomegranate 1 0.45
50 Motor (Dynamo) 1 0.45 105 Oxygen 1 0.45
51 Lake 1 0.45 106 Source of Life 1 0.45
52 slil;?cr:pgr]se shadow Of1 0.45 107 Personality 1 0.45
53 A Dark Well 1 0.45 108 Self-Sacrifice 1 0,45
54 Book 1 0.45 109 Mirror 1 0,45
55 Candle 1 0.45 Total 220 100

According to table 7, 109 metaphors were used éfinthg “nationalism” by pre-service social studteachers.
Each frequency number of the developed metaphorepsesented by a participant. When the frequency
distribution of the metaphors used for definingioradlism analyzed, the most common ones were “Wéte),
“family” (f:9=), “body of a human” (f:9), “flag” (f8), “tree” (f:7), “blood” (f:7), “affinity” (f:7) and
“brotherhood” (f:7). Generally the analysis of tlmetaphors shows that the content [nationalism] was
materialized and associated with the elements tof@a

Table 8. The categories of the metaphors used by pre-gesdcial studies teachers to define nationalism

Sequence Categor Metaphors Number of Number of
No gory P Metaphors Students

Migratory Birds, Hellion of the house,
Life, Body of a human, Wolf, Interlock,
Rainbow, Forest, Fanaticism, Family,
Rings of a chain, Flower, Brotherhood,
Ideal, Matryoshka doll, A Fist, Knot,
Lock, Bee Hive, Adhesive, Puzzle,
Religion, Prime Number, Soldier,
Magnet, Ship, Glass, Supporting a
team, Football, Hobbies, Supported
Party, Tree

1 Unity and Solidarity 32 52
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Spirit, Honor of a person, Religion,
Earth, A human Body, Mother, Water,
Breath, Rain, Family, A Thrown Arrow,
2 Indispensable Oxygen, Flag, Blood, Source of Life, 29 47
Breathing, A Great Leader, Motherland,
Love, Eating, Homeland, House, Tree,
Human, Brain, Racism, Lion, Pride

Knife, Eating, Money, Scales, Blood,
Brain, Fire, Ship, Sea, Gun, Iron,
Benefits depends onSword, Sun, Internet, Glass, Morning

3 the purpose of use  and Night, A Valuable Mine, Fire, 22 23
Poison, Dough, Baby Food,
Pomegranate
A Poisonous Snake, Fire, Knife, A Dark
Well, Gun, Earth, Flank Guard,
4 Result leads to theSlum in the shadow of skyscrapers, 16 18
undesirable A Poison, Racism, Utopia, An empty
glass, Masculine, Having blinders on,
Sickness, Yeast
Ant Colony, Tree, Target, War, Family,
5 Requires effort and Inter_lqck, Touchs_tone, Freedom, Self- 14 18
rotection sacrifice, Worship, A human Body,
P House, Wolf, Working bees
Sun, Light, Human, Tree, Book, Juice
Enhances, .
. of a herb, Philosophy, Pole star, Candle,
6 llluminates, Improves . ) 13 16
Lighthouse, A Thrown Arrow, Turkism,
and leads .
Adolf Hitler
Attachment National ID card, Family, Blood, Lake,
7 ex Ianation, Language, Culture, A mirror, Motor 11 12
P (dynamo), Knot, Milk, Spirit
Sharing similar Love, Affinity, Mother, Equality,
8 . : 7 18
emotions Rooster, Humanist person, Teacher
9 Sign-symbol Flag in the sky, Ideal, Tree, Turkism 4 11
Unending, BoundlessRiver, Culture,
10 _ 5 5
Effector Stone, Brain, Sky

The metaphors that the participants developed aheutoncept of “nationalism” were divided into tessed on
their common characteristics. The names of the gosites are as follows: “Unity and Solidarity”,
“Indispensable”, “Benefits depends on the purpdsaese”, “Result leads to the undesirable”, “Regsiiedfort
and protection”, “Enhances llluminates”, “Improvasd leads”, “Attachment, explanation”, “Sharing #am
emotions”, “Sign-symbol”, “Unending Boundless Effec.

Examples of the metaphors:
Category 1: Unity and Solidarity

PT65, AU, K, “Atatlirk’s Nationalist”: “Nationalismis like an interlock. Because it is an asset thatrects
people together.” Category 2: Indispensable

PT33, AU, K, “Yes”, “Atatlrk’s Nationalist”: Natioalism is like water. Because just as water is an
irreplaceable need for humans, so as the natiopailitd the feeling of nationalism is important fonaman.”

Category 3: Benefits depend on the purpose of use

PT339, BU, K, “Yes”, “Ataturk’s Nationalist”: “Natbnalism is like fire. If you support a nationalfgtrson, he
will exuberate further and further, hurts and breake ones facing him. If you do not support hijmwiil be
calm and benign.”
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Category 4: Result leads to the undesirable

PT246, DU, E, “Yes”, “Humanitarian Nationalist™: “Mtionalism is like a poisonous snake. Because wdraev
bites, it will make those people blind, make thake twrong paths, and lead to discrimination.”

Category 5: Requires effort and protection

PT227, AU, E, “Yes”, “Atatirk’s Nationalist”: “Natonalism is like a family. Because you love youriffam
members, respect them, protect them, and sacfdicnem.”

Category 6: Enhances llluminates

PT176, AU, K, “Yes”, “Racial Nationalist”: “Nationdism is like the sun. Because it further enlightens
everywhere it is present.”

Category 7: Attachment, explanation

PT208, AU, K, “Yes”, “Territorial Nationalist”: “Nationalism is like a family. Because it requiresogadlty to
each other, any and all the time.”

Category 8: Sharing similar emotions

PT295, CU, E, “Yes”, “Traditional Nationalist”: “Naionalism is like love. Because it is a connectioth love
to the piece of country that you live in.”

Category 9: Sign-symbol

PT215, AU, K, “Yes”, “Atatiirk’s Nationalism”: “Natbnalism is like a flag. Because without a flag toeintry
has no symbol, without nationalism the countryasindependent.”

Category 10: Unending Boundless Effector

PT69, AU, K, “Yes”, “Liberal Nationalist”: “Nationdism is like a stone. Because it is heavy in weigghtan
corrode and crumble, but never ends.”

Pre-service social studies teachers in the studypgsee nationalism more as “unity and solidaritg"general,
the metaphors that the participants generatedajispdifference from one another. This may be dubé pre-
service teachers’ nationalism perception in refatimthe nationalism type they prefer. Besidesait be thought
that this difference is to the variance with théiumal environment in which they were brought up.

Table 9. The definitions of nationalism for pre-service sbatudies teachers

Themes Codes %
Humanist approach It is not racism (segregation). Respect for othees 11,09
(% 20,29) The wish to live with common values 3,33
Respect towards other nations 2,35
Following the path of Atatirk (Principles and idgal 1,84
Sharing same feelings (Belonging) 1,68
Love for the country and Loving one’s country 9,24
nation Unity, solidarity, loyalty 6,89
(% 28,06) Protecting the country and the nation (Defense) 396,
Looking after one’s country (Piece of Land) 5,21
Driving force of a nation 0,33
Benefits of the country  Working for the benefits, interests and the peaplihe country 5,71
(% 11,75) Working to elevate the country and the nation 4,70
Defending the interests of the country 0,84
Raising conscious generations 0,50
The fundamental Unity of ideals 4,53

elements of a nation Unity of language 3,86
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(% 17,1) Unity of religion 3,02
Sharing the same history (Unity of history) 2,85
Unity of culture 1,84
Unity of flag 1,00
Traditional nationalism  Loving one’s nation/race/lineage 6,55
(% 19,29) The community of people deriving from the same orati4,03
(race/lineage)
Privileging one’s own nation (race) 3,69
Dying if necessary for one’s country (giving up Bride) 3,19
Having a consciousness of identity 0,67
Fighting against traitors 0,50
Being native 0,50
The ideal of Turan 0,16
Against nationalism It is a way of discriminating people 1,00
(% 2,17) It is fascism 0,84
It is narrow-mindedness 0,33
Empty No answer 1,34
Total (n=381) 100

The “Nationalism” definitions targeted towards the-service social studies teachers and the forcnetmon
themes were presented in Table 9. According to thesanswers of the pre-service teachers werggrbunder
five themes. The theme where the most definitioosverge was “Love for the country and the nation”
(28,06 %). The most commonly made definitions mestithemselves as: “It is not racism (segregatRagpect
for other races” (11,09 %), “Loving one’s counti@,24 %), “Unity, solidarity, loyalty” 86,89 %). Exnples of
the definitions of the study group for the defimitiof nationalism was given below.

PT136, AU, K, “Yes”, “Liberal Nationalist”: “to menationalism is the condition of being united around
common national values for one’s country. Toleraskeuld be the basis. It is living together witlspgect and
not exclusion or discrimination. (Unity and solids)

PT141, AU, K, “Yes”, “Racial Nationalist™: “Turkishnationalism is being proud to see all the kin undee
flag, privileging the love for the country and ratiabove everything, keeping the interests of thkigh race
above one’s own”

PT166, AU, K, “Not Nationalist”: “It does not mearacism. It is just people sharing the same feeliingsg in
a shared country”

PT176, AU, K, “Yes”, “Racial Nationalist”: “Lovingthe nations is what makes a nation “nation”. Nat&ism
is an element that strengthens the bonds betweeditihens.”

PT181, AU, E, “Yes”, “Humanitarian Nationalist”: “06 me nationalism is the people of Turkey livingetbgr
without a harm to the country, and protecting Tyfk@restige against the foreign countries.”

PT209, AU, K, “Yes”, “Traditional Nationalist”: “A nation’s defense of its own race and working always
elevate it to the plain of advanced civilization@Jnity of Ideals)

PT242, CU, E, “Not Nationalist” “Seeing one’s racabove other races, the policy of assimilations and
othering.”

PT246, DU, E, “Yes”, “Humanitarian Nationalist”: “khowing one’s own identity. It is not racism, ordasn. It
is not segregation of humans.” (Not racist)

PT270, CU, E, “Yes”, “Traditional Nationalist”: “Naionality is being just among ourselves, and stagdi
upright against other states and not getting opgees’

PT296, CU, E, “Yes”, “Racial Nationalist™: “Going & the front with the knowledge of death. Forgettitighat
you love and fighting for the country. As theseditions do not exist today it is being able keegpsthfeelings
intact within ourselves.” (Giving up one’s life)
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PT325, BU, E, “Not Nationalist”: “The common valu@s the people who share the same language, rade an
culture.” (Common national values)

PT331, BU, K, “Territorial Nationalist”: “It is individual's perceiving of his/her original race sujparto other
races. It is defending and protecting one’s tramis, language and life style as seeing them imporaad
valuable. It is rising against the insults, humiieans and misconducts that are directed to oneierdt is seeing
one’s motherland and nationality as superior.

Table 10. The thoughts of the pre-service social studieshei@s on how they would teach nationalism in their
courses

Themes Codes %
Humanist Teach them not to be racists and not make discaitioin 13,36
Approach Teach Atatiirk’s nationalism (Principles and Reforms 7,14
(% 36,05) Teach respect towards other races 6,22
Teach shared humanistic values. (love, respecsobaus, tolerance, humanism) 5,86
A sense of nationalism that is equalitarian, padaeid with no privileging 3,47
Traditional I would like them to adopt nationalism and natiocahsciousness 6,95
Nationalism Teach them historical achievements (heroisms) 6,77
(%234) Teach them common national values (Traditions arstioens) 4,94
Raise individuals loyal to their flag 2,01
Raise individuals who would sacrifice their livestheir country 1,46
Raise individuals who would not betray their coyntr 1,09
Explain the treasons committed by other races 0,18
Love for the Raise individuals who love their country 12,08
ﬁggggy and™ " \would like them to learn the value of unity, stliity and loyalty. 5,31
(% 22.13) The necessity to protect the country 1,64
Teach them to watch the values and the interetsteofountry 1,64
Teach them the indivisible unity (Independencethefcountry 1,46

I would teach by using different methods of instime (through experience, 4,94
drama, historical sights, museum trips, poetryhamis, memoirs, literary works)

Educational

Dimension Teach them the difference between racism and redison 2,01

(% 10,93) Introduce them our ancestors 1,09
Teach them the unity of ideals 0,91
Make sure students learn the topics by making reBesnd asking questions 0,73
Teach them lineages, origins and identities 0,73
Raise individuals who have responsibilities foritloeuntry 0,52

Interests of the Raise individuals who seek the welfare of theirrdoy 3,29

country Raise individuals who would serve their country 10,9

(% 4,20)

Empty No Answer 3,29

Total (n=381) 100

The answers to the question of how to teach ndt@maargeted at the pre-service social studiesheis were
given along with the formed common themes in TdlfleAccording to the table, the answers of thegamice
teachers were grouped into five themes. The theitiethhe most answers was “Humanist Approach” (3845
The most commonly given answers were as followsath them not to be racists and not make discrimimna
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(13,36%), “Raise individuals who love their coufit(§2,08 %), “Teach Atatiirk’s nationalism (Prinagl and
Reforms)” (7,14 %)

The examples of the ideas of the pre-service teacthat are part of the study group on how to tébettoncept
of nationalism was given below.

PT13, AU, K, “Yes”, “Traditional Nationalist”: “I would inscribe to their minds the concept of natisma by
telling the deeds of the ancestors of the Turkiation. | would differentiate between racism andiowlism
while teaching.”

PT16, AU, K, “Yes”, “Racial Nationalist”; “Nationalsm is giving up of one’s life for the sake of twintry
without thinking. But anything that would look dowm one’s race should be avoided.”

PT84, AU, K, “Not Nationalist”: “If they are to defhd an ideology, | would want them to be informét e
consciousness that just as they respect their atiomand country that there exist other ideas #rat different
nations are equal”

PT187, AU, K, “Yes™ “Humanitarian Nationalist”: They need to learn without zealotry and racism.
Nationalism cannot be thought as independent aita\We need to do this with an awareness.”

PT200, AU, E, “Yes”, “Traditional Nationalist”: “Individuals who love their country, flag, land, atted to
their national values, those who would not betrayetel against their country.”

PT204, AU, E, “Yes”. “Traditional Nationalist™: “Iwould like them to know that nationalism and racimould
not at all be confused, and that the concepts o @nd nation have different definitions.”

PT229, AU, K, “Not a Nationalist”: “I would not dwkon it much. For me, being a nationalist does naan
anything. It is enough to teach being a human aoflihg after the nature in which we live.”

PT334, BU, E, “Yes”: “Atatiirk’s Nationalist”: “Whemationalism is concerned especially for youngvidiials,
the racial nationalism comes to mind. | would likeeach them Atatiirk’s nationalism.”

PT368, BU, E, “Yes”, “Traditional Nationalist”: “Jwst as one loves and values his or her nation, hamt
race, one should respect all other races and peapteshould not disdain them.”

Conclusions

According to the findings of this study regardirg tpre-service social studies teachers, the regidgtisthe
highest concentration of nationalism are Centrahtdlia and Black Sea Regions and the most fundahent
element of Turkish nation is “country”. This is lfmlved by “Turkish race”, “language”, “history”, “ehls” and
“religion”. According to Kdseglu (2002) in the understanding of nation or natlityjjaamong the elements that
make a society a nation such as language, religitate, and geography; one or a few may be foregieal
depending on the susceptibilities at the moment thedeffect of the expectations about the futuneother
words, nationalism is a cultural phenomenon baseldmmguage, emotions. Therefore, it can not benddfas an
ideology or a political movement (Uzer, 2016).

In the study, the participants from different umsies in different regions view themselves aseanuationalistic
when they were asked to make a comparison betvneemselves and the other regions. While this ratlugher

in “Central Anatolia”, Black Sea Region” and “Meglitanean Region”, it remains “medium” in “Eastern
Anatolia”. When the nationalism types of the paptnts are taken into consideration, those fromnt@é
Anatolia”, “Black Sea Region” and “Mediterraneangrm” include themselves in the category of “At&téir
Nationalist”, the university students selected froEastern Anatolia” categorized themselves morerofas
“Humanitarian Nationalist”. Those who remained ddesof this classification at a great ratio madef@rences
towards “Traditional Nationalism”, “Racial Natiomsin” and “Humanitarian Nationalism”. According tat@yli
and Kicikkaya (2012) the idea that the nationalsrheing tied to the values of small towns and riles
taught by the elders should be questioned. In tedewrld, it is possible to talk about an “economic
nationalism” that allows different identities tovdi together and preserve the economical inputhefgtobal
powers. The link between the economic nationalisih the socialization, emerges clearly with thedrisally
important and determining step - the closure oftbwlers to all large scale immigrations- takeralbyhe major
industrial states in 1919 (Carr, 2012)

Most of the participants believe that there isrk lbetween the Social Studies education and ndisomaThe
highest rate of the associations made by the paatits was in the categories of “Nationalism shobiéd
included in the curriculum” and “The relation beemesyllabus and nationalism”. A similar associatiorthe
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one done in the study overlaps with the curricuisnsupported by the statement that “It gives ptyotd the
adoption of the universal values by taking natiadahtity at the center” (MEB, 2005). There is aghalism
between the course associations and the type ofidghienalism of the pre-service teachers that tihejude
themselves. It is believed that the formation a$ telationship is influenced by the fact that oaélism, in
Turkey, is able to express any problem that a $paietransition can encounter, as well as serveask the old
empiricism, habits and ideas (Karpat, 2010). Ineottvords, nation-building continues with state-smed
educational, cultural, and national-service progrd@alhoun, 1997).

In the “Nationalist Perception Scale” the artickatt the participants shared was “Greatest natismatheans
doing your job in the best way” while the one tlsamost commonly disagreed with was “I would netrade
with a merchant that is not Turk”. This situatierhibits parallelism with the pre-service teachemsferring
“Atatlirk’s Nationalism” and “Humanitarian Nationgin”. “Atatiirk’s Nationalism” emphasized by the pre-
service teachers who regard themselves natiotralégialitative data also shows itself in the quatitre data as
well.

It is observed that the pre-service social stutkeshers most often generate metaphors in the aradegof
“unity and solidarity” and “irreplaceable”. The a®pts that were most likened to nationalism bypiéicipants
were “water”, “family”, “human body”, “flag”, “tre& “blood”, “love”, and “brotherhood”. When the nagthors

of the pre-service teachers about the conceptatfdnalism” were analyzed, it was revealed thapideghe fact
that the concept of nationalism is an abstractibey used concrete concepts. The concepts chosen wh
metaphors were built are connecting and unifyinggirality. Nationalism, then, is the use of the gatg
“nation” to organize perceptions of basic humamtdies, grouping people together with fellow natids and
distinguishing them from members of other natiad@alfioun, 2007). Daily, the nation is indicated,flagged’,

in the lives of its citizenry. Nationalism, far frobeing an intermittent mood in established natidgssthe
endemic condition (Billig, 1995). According to C4r945) the nation is not a “natural” or “biologitgroup in

the sense for example, of the family. Accordingtimmez Selcuk (2012), a member of modern sociegsdus

/ her cultural heritage, citizenship ethics, busmekills and the ability to develop a bond of @dttaent to pass
through a widespread education system (Altun, 20I6)s makes nationalism a part of the social stsidi
curriculum.

When the definitions of “nationality” among the peipants were observed, it was identified that trafsthe

definitions were around theme of “humanist appréagksimilar result was observed also about theaglef the
study group participants on how the nationalismuthde taught in social studies course. The idéasitano

racism/discrimination that showed up in the deffims of pre-service teachers were similarly obsgrire

“teaching nationalism”. In the stated observatibrwas found out that the pre-service teachershetdd data
that were in close proximity. According to Calho(2007) it is not easy to define nationalism. Thare

important variations where different cultures arésaue, where conquest has subordinated one grfopipople

to another, where older ethnic groupings are bedegst in terms of the idea of nation, and wheratsmpt is
being made to forge a new unity out of previousedsity. Culturally, the most decisive idea behimdignalism

(or national identity) is the modern notion of timglividual. National culture becomes over-shadowsgdhe

traditions of international civilization. That ciization is taught to children through books anactesrs (Berkes,
1959).

When the pre-service teachers’ opinions on howeszh nationalism was analyzed, it was observedthigat
educational dimension was low in ratio. This silatcan be interpreted as those pre-service satiaies
teachers have insufficient information about howtdach nationalism in a class atmosphere. Accortting
Karpat (2011) the political regimes and educationTurkey, along with the information, taboos anduga
shaped in the minds of the humans, has not martageztept such a broad and multidimensional unaiedstg
of nation and nationalism.

According to the results of the study, it is addigkat an environment be provided for pre-servezhers to
improve themselves both in educational and infoimnal dimensions about “nationalism” in their balcine
education. Karpat (2011) indicates that while dangne should be open to the world, to other itedshould
not cast aside, forget or be alienated towardsdigrgtity and culture that is bestowed by his higtamd origins.
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