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Abstract

This study aims at investigating the effect of aiiving, an innovative way of cooperative learning,language
teaching. A qualitative research design is pretemeorder to explore the experiences of languagetters who
have completed successful eTwinning projects. Tis &md, 7 ELT professionals (4 female, 3 male) from
different cities of Turkey have been contacted loa internet to share their experiences in a semctsired
interview. The data was analysed descriptively dentify a) a general conceptualization of eTwinning
language learning and teaching settings, b) thargtdges and c) the disadvantages of eTwinning feawhers’
perspective. The results have been discussed ifigeof relevant literature. The paper ends witlactical
recommendations for teachers and researchers.
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1. Introduction

Learning a foreign language is no more seen adybarastery of language skills. Contemporary apphnoac
entails intercultural competence which enables Uang learners become ‘intercultural speakers’ (@i0&
Schmenk, 2017; Pin(] 2017; Tudini, 2016). Communicative competence, includin[development of personal and
social competences, forms pedagogical implicatiocootemporary language learning perspective reggrihe
status of English as a lingua franca or an intéwnat language (Bayyurt, 2013). This paradigm Hae heen
main focus of language learning for European coesmis stated in the commitments of European Uihf)
(North, 2007). Several studies have shown than&arbenefit from social interaction with othersll{& &
Boyle, 2008; Jil[/& Southlate, 2017).

The advances in technology have changed the qualdynature of language learning considerably. Jfoda
Information Communication Technology (ICT) providash opportunities for language classroom reaching
beyond merely use of offline computer devices ogpams. School partnership projects and onlinebolation
activities are among novel opportunities of e-l@agn

This study aims at investigating the effect of elwing, an innovative way of cooperative learning, o
language teaching. A qualitative research desigoré$erred in order to explore the experiencesaofjliage
teachers who have completed successful eTwinniojggs.

1.1 ICT in Language Learning

The need for enhanced learning environment for @ajie young learners who are fully immersed inemmtet
and computer technologies in daily life requiresreninput which cannot be provided with stereotypica
classroom materials. As it is considered to beaamgh and innovation in education, ICT is a key epindor this
purpose (Hlasna & Klimova, 2017; Tezci, 2009). Today the expansion of [CT in education is so common that
‘there can hardly be a country in the world whismot currently engaged in the process of intraay¢CT into

its education system’ (Tsitouridou & Vryzas, 2004).

There are several ways of using ICT in languageniag such as blogging (Bakar &mail, 2009),
collaborative writin[]in wikis (Jimoyiannis & Roussinos, 2017), social networkinl[(Aydin, 2012; Blattner &
Fiori, 2009), mobile assisted language learningliegiions (Godwinjones, 2011; Kukulska-Hulme, 2009;
Yang, 2013), virtual learning environments (ColoaGuzman, 2009).

ICT is in positive relation with learner autononfiKimova & Semradova, 2012), motivation
(Bianchetti, Bocconi & Sarti, 2000) lifelong leangi principles and diversity in learning processiiitiva &

" The initial version of this study was presentedhet 2¢ International Congress on Education, Distance Béhrcand
Educational Technology- ICDET on 05- 06 February,@B8ntalya- Turkey.
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Semradova, 2012). Several studies point changiles mf teachers and learners with ICT integratedniag

process in which learner has the opportunity ofstmicting the patterns to be acquired while teatdlegs the
role of guide and facilitator of the procedsoveless & Ellis, 2001; Zepp, 2005). As it enables learners have

more control over their learning process, ICT sufpditeracy skills with more input, enhances iatgive

learning, develops cognitive skills and raises sxpe to the target language. These are criticahrtdges of
ICT especially for those learning environments whénglish is only a foreign language and learnaxseHittle

or no chance of using language skills in authesgitings. Andreea-Diana (2014) has investigategtbgress
and importance of using ICT skills and tools fopitsifrom the rural areas in Romania.

1.2 Cooperative Learning

Cooperative learning (CL), as one of the most coptrary examples of teamwork, is defined as ‘the
instructional use of small groups so that studembsk together to maximize their own and each other’
learning ' (Johnson & Johnson, 2001). It is a tgp&earning where a group of learners cooperatipport each
other’s learning to complete a task (Siegel, 2008 key concept for CL is interaction of partnassit allows
constructing, sharing and using knowledge fromedéht perspectives. In CL, the work is splitted istib-tasks
to be solved by individuals and then the outputeimssembled into the final output (Dillenbourg93p CL
found its way into educational settings through ribsearch on educational leadership (Sharan & 8haes7,
1989; Slavin, 1987, 1989). Several studies have investigated the role of CL in language education (Johnson &
Johnson, 1994; Gagné & Parks, 2016). The relevant literature provides abundatd on the positive relationship
between CL and writing (Mahmoud & Mahmoud, 2014), reading (Farzaneh & Nejadansari, 2014; Pan & Wu,
2013), speaking (Gagné, 2009), language learnnagesfies (Abdullah &acobs, 2004; Gagné & Parks, 2013)
and motivation (Dérnyei, 1997). Basic features bfaee as follow:

- it gives the students a sense of responsibilitgther members of the group (Frey, Fisher & Everlove
2009),

- the success is based on the group effort,
- each student in the group respect the other mendi®lises and contributions,
- it reduces the anxiety (McCafferty, Jacobs & |d&ing006).

School partnerships in eTwinning form the exam@leCh activities in which at least each classroomttod
participant schools come together through onlineérggs to learn together.

1.3 eTwinning: an innovative type of e-Learning

eTwinning is a part of the EU’s main support schémiie field of education, the Lifelong LearningpBramme
(Comenius sub-programme). eTwinning focuses onntpkkdvantage of information and communication
technology (ICT) to enhance cooperation betweekiatls of schools, through internet-based twinrings to
develop joint projects using the tools and the sednoternet spaces made available for them thrahgh
European eTwinning portal. eTwinning also providdser services to teachers, including the seanchdaners

for Comenius school partnerships, the possibilifytaking part in communities of practice, professib
development workshops and online learning everitaropean Comission Impact Report, 2013). eTwinning
platform can be used by teachers, students andribims of public and private schools to find pargnfgom
European countries for educational purposes. Adegrdo Turkey's National Support Service (NSS) of
eTwinning, currently eTwinning project is supendsey Central Support Service (CSS), an internationa
cooperation platform, while the local coordinaticm conducted by 37 NSS at 31 European ministries of
education. eTwinning encourages school teachemotk together informally across Europe in joint pgdgical
projects using the Internet since it started inf2@Billeran, 2007).

In spite of its practical extensiveness, eTwinriiag not been studied extensively in terms of fesces on
language learning as well as professional developrilimes (2013) investigated the importance afiaiiing
in continuous professional development for teachdesconcluded that eTwinning offers a valuablerafitive
to traditional teacher training as it supports kegis to learn with collaboration and reflectiontbeir experience
with peers across regions and countries.

Another research on the practical benefits of emwig was conducted by da Silva (2011) to explose it
integration with intercultural language teachingp@@aches. Her research findings support the ided th
eTwinning is one of the most important ICT applicas for intercultural language learning/teachiatfiags.
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2. Data Collection and Procedures
2.1 Methods and procedures

This study aims at investigating the effect of aiiving, an innovative way of cooperative learning,language
teaching. A qualitative research design is prefemeorder to explore the experiences of languagetters who
have completed successful eTwinning projects. Tis émd, 7 ELT professionals (4 female, 3 male) from
different cities of Turkey have been contacted loa internet to share their experiences in a semctsired
interview (Appendix 1). The data was analysed dpseely to identify a) a general conceptualizatioh
eTwinning in language learning and teaching settithy the advantages and c) the disadvantageswheing
from teachers’ perspective.

2.2 Participants

The participants of this study are selected acogrdo their eTwinning project background. Each loé t
participants had successfully completed at leagT®inning projects and had Quality Labels whichais
certificate given by CSS or NSS to successful emimig teachers indicating that their projects haénbe
successfully completed. The researcher gave a pagodfor each participant teacher in order to emsbe
confidentiality. The demographic variables of tlatjgipants are shown in Table 1.

Table 1. The demographic variables of the partitipa

Pseudonym Age Experience Number of eTwinning projects | Quality Labels
(year) compl eted
Deniz 32 6 3 2
Ahmet 44 17 4 2
Burcu 26 2 3 2
Can 34 9 4 3
Erhan 41 15 4 2
Eda 29 5 3 2
Ayse 48 23 5 3

2.3 Data Analysis

The data notes collected through semi-structuréehirew were contextualized in lines. Then, thesagsher

conducted a couple scanning on the text to havevarall understanding of the content. The data avedysed

by the researcher in a descriptive manner to cieaieept maps derived by the researcher’s ovessdissments
on the responses of the participants. Main advastamd disadvantages are grouped under specifitethéo

obtain an overall assessment of the topic. Basetherinitial assessment of the texts, the concemp mas

created as follow:

eTwinning projects

Advantages Disadvantages

Figure 1. Initial concept map
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3. Results and Discussion

When they are asked to tell their experiences awireling projects, nearly all of the participantpoeted both
the advantages and disadvantages of involvingwireling projects (Figure 2).
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Figure 2. The conceptualization of eTwinning fardaage teachers

While talking about the advantages or disadvantagfesTwinning, they generally referred their prexso
projects. The main advantages have been reporteti@as:

- enabling intercultural exchange
- enhancing learning/teaching

- raising student engagement

- developing language skills

When they are asked to talk about the disadvantajesTwinning, the participants reported following
drawbacks:

- lack of ICT literacy (both students and teachers)
- infrastructural drawbacks
- difficulty in finding a suitable partner
- the need to follow the curriculum
3.1 Advantages of eTwinning as reported by thei@pants

The main advantage of eTwinning, as reported bytebehers, is the opportunity of intercultural exoge for
learners. eTwinning provides EFL learners a greabaunity of learning a foreign culture in its ¢ext. One of
the participants reported as follow:

“In our first project, we prepared presentationstiwiour partners from Finland. The topic was seasdvig
students astonished when they learnt how theimgast conceptualize the winter. Our region is ratheld. The
winter means difficulty for my students. Howevewythearnt that those new friends regard the wikiea season
of many indoor activities.” (Burcu)

Burcu mentioned their eTwinning project on seas@t®e found a partner teacher and classroom from
eTwinning network and they decided to prepare obess activities for seasons. Each class prepared
presentations on seasons. Then they exchangedptiesigntation through the Internet. She highlighlked the
students learnt new vocabulary and idioms durirgy gheparation and presentation periods. Miguel®T{20
referring this process as ‘telecollaboration’, peithe importance of cultural exchange in a virt@laborative
language class. The learners also benefit fromulagg patterns they encounter during their commtioitas
they benefit from peer feedback (Lee & Markey, 20M/hen they are involved in real-time speaking and
listening activities, the learners break the psjafical barriers as one of the participant reparted
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“When | give feedback to my students during a ctass activity, they get embarrassed and this desgsdheir
participation. However, surprisingly, they do netf the same when their partners give feedbackew &rrors
during virtual collaboration.” (Erhan)

Another advantage of eTwinning is enhancing leaynand teaching environment through different
materials or activities prepared by learners frdffeient cultural backgrounds. All of the particiga agreed
that an eTwinning project enhances learning/teacpmcess much more than using video/audio or iesnahe
classroom. Experienced teachers seem to foundiitis surprising:

“l used to start my class with a short video, sames a short camera prank that will energize mylshis or an
excerpt of a comedy film. In our last eTwinningiatt we studied hard during two weeks, | did need any
warm-up video or visuals as they (the studentsgwery willing ...” (Ahmet)

“My students prepared season cards and wrote thfanitiens for each season. They did not get borethis.
They were enthusiastic about sharing them with fnerds.” (Burcu)

Gouseti (2013) stated that web based school colidibo is far more than merely a collaboration
opportunity but a way of creating a playing envirent for learners in which they will reveal theneative
ideas.

Like all other e-learning applications, eTwinningsha positive role on increasing student engagement
(Davies & Graff, 2005; Liaw, 2008; Wong, 2013). It is not difficult to imagine a group of students trying to
create their own project materials or presentatioshow their friends at partner schools when theye virtual
meetings:

“Certainly, it (eTwinning) effects their engageménpositive way. They do not miss the classe€an

“Their (the students’) engagement and attendandaigher compared to my previous classes. When we ha
partner school, they do not miss the classes.”séRy

3.2 Advantages of eTwinning as reported by theig@pants

Though the participants reported several benefigsTainning in language classroom, they mentiorfesd t
disadvantages of this e-learning partnership platfd@hese drawbacks of eTwinning are caused bgagher, b)
student c) external factors such as school, cuamicuetc.

The most frequently reported drawback of eTwinnmthat students and/or teacher lack ICT competence
to use the interactive eTwinning platforms. Thgyarted as follow:

“The eTwinning online platform is not user friendlyheed technical assistance from my childrengload some
files.” (Erhan)

“I think the Ministry of Education should help mai@ develop teachers’ and learners’ ICT skills. Marn this
interface but it gets difficult if there is a preih in the connection” (Eda)

“It is not so easy. Sign up and connect! My studexito have problems with ICT sometimes. My husbaipb
me solve the problems.” (Deniz)

Language teachers’ ICT skills are of crucial impode considering contemporary ICT opportunitiebeo
used in language teaching. However, several resdardings and needs analysis reports show thaulage
teachers’ ICT skills are relatively low and whatwsrse they are not so willing to learn new ICT arthted
tools (Correos, 2014; Gajek, 2015; Williams, Coles, Wilson, Richardson & Tuson, 2000).

The second most frequent drawback teachers faceTwinning activities is the lack of technical
infrastructure at some schools or classrooms. Tfherret connection, computer labs, smartboardssheael
projectors are all standard technical equipmentetgal to exist at schools. However, there are sarheols,
though few in number, which lacks this basic andimum equipment. Teachers find it difficult to motheir
own laptops, or finding a suitable classroom toehawirtual meeting with their partners.

“I was working at a different school. We had altaical devices there. When | moved to this schealv that
there is only one classroom with overhead projedide already started one more project however difiscult
to find internet access in a silent room to conwtee procedures of our project.” (Burcu)

“I bring my own laptop and we need to connect ittte overhead projector in the main conference radrthe
school. The classroom is not well equipped. | catnset a virtual meeting for my project.” (Can)

Sometimes school directors seem too conservativiprimect’ the technical devices from students or
teachers. Besides, in southern and eastern regfohisrkey (where the research has been condudtedg are
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some underdeveloped or ignored parts where scHaoks even basic technologies. As it seems from the
responses of the participants, access to technidaafygreat importance as well as ICT literacy.

Another problem teachers face while trying to stariew eTwinning project is the difficulty of fintj a
suitable partner. Though the CSS and NSS provildege partner pool for partner-seekers, teachessldhe
careful to find the most suitable partner for thesgarding their students’ social, cultural and ecoit status.
The difficulty in finding a suitable partner is k@ped by only one participant as follow:

“Before | started my first eTwinning project, l¢d to find a suitable partner for 4 months. | slhtke topic of
my project on some Facebook groups. | wanted tbdipartner from Western Europe.” (Can)

While they try hard to take part in virtual partsieips to enhance the teaching in their classroteashers
have to cope with the needs of curriculum. They mainmiss the national exams and high-stakes testiains
their students take at the end of the school ydas. is the most arduous task for teachers: Theg kaenhance
their teaching and set partnerships to conduct eTwinning projects; besides, they have to follow the curriculum
implied by the authorities. Most teachers thinkt tiey would feel free if they had the chance ohipalating
the curriculum they should follow:

“I have several project ideas in my mind, howevss tyear | am teaching 4th grades and they willhawn
important exam at the end of the year. | do nottviamiss the curriculum.” (Deniz)

“The Ministry of Education should allow us organized balance our teaching between classroom aiets/that
we can design and curriculum that we should follg@&hmet)

This problem can be solved if the project topios adapted to curriculum or the policy-makers iragsyr
teachers to policy making procedure more. Othervigsschers will be confused whether to follow their
independent teaching ideas or be bound to the negents of the curriculum which in turn may dececti®ir
eTwinning participation.

4. Conclusion

This study aims at investigating the advantages disaldvantages of eTwinning, a virtual school penghip
program supported by EU and Erasmus, from the petises of language teachers who have conducted and
completed successful eTwinning projects. The dads wollected through semi-structured interview with
language teachers from Turkey. The data was arthbysscriptively.

The results show that eTwinning projects are vdtuapportunities for both language teachers andiestis
in terms of enhancing learning ant teaching prqcesabling intercultural exchange, student engagéraed
developing language skills. On the other hand, heec and students experience some difficulties ewhil
conducting eTwinning projects. Most of these pratdeare caused by technical deficiencies of schtadg, of
ICT skills and the discrepancies between eTwinaipglications and curriculum.

As a pedagogical implication, it should be notedtthontemporary language teaching should not be
restricted to classroom. Even the Internet itseliot sufficient for today’s learning goals. Langedeachers are
expected to integrate the technology and humaruress to create virtual partnership to improverttesching
and develop students’ language skills.

Finally, it should be noted that more researcheisded to have a better conceptualization of trecsffof
eTwinning on language learning, motivation, attéwhd the overall language teaching process.
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Appendix 1.
Interview form

Dear Colleague,

This study aims at investigating your experienaesider to explore the advantages and disadvantayes

eTwinning, an ICT project tool for language leagiteaching procedures. Please read the followirgstipns

and reply as detailed as possible. Please notalihgbur personal info will be confidential. Youeainvited to

take part in this study in a volunteer basis.

Personal & Professional Info

Age

Experience (year) | Number of eTwinning projects | Quality Labels
completed

o g s~ wDdh P

The questions:

What do you think about your experiences of eTwigfi

What are the advantages of eTwinning in terms of wbudents’ language learning process?
What are the disadvantages of eTwinning in termgaf students’ language learning process?
What are the advantages of eTwinning in terms of yanguage teaching process?

What are the disadvantages of eTwinning in termgaf language teaching process?

What would you like to suggest to improve eTwinriing

Closure
Thank you very much for your participation. Pleadeel free to contact me

aselcukakdemir@gmail.coihyou’d like to add & suggest.
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