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Abstract

The head teacher wears many hats being a manageinistrator, curriculum leader and instructionzéder.
However, it should be understood that the corenmss of a school is instruction thus head teachers’
instructional supervision is crucial hence thisssite focus of the study. The purpose of this stwdg to
establish head teachers’ instructional superviaimhits effect on academic performance in Kenydif@ate of
Primary Education (KCPE). The study was based theary of leadership developed by House known #is Pa
Goal theory. Research design adopted for the stualy descriptive survey design. The target populatio
comprised of head teachers and teachers of 30dPRbnary schools in Ol'lessos Division and the (3&5
officers. To select the schools used in the ststhatified and proportionate sampling techniquesewssed.
Using the techniques, 19 schools participated & study. The teachers were selected using simpiéora
sampling technique; hence a total of 74 teachers formed the sample, while the QASSO officer anddhteachers
were purposively selected. This study mainly usedstjonnaires, interview and document analysisbi@io
data for analysis. Content and face validation efearch instruments were ensured by the supervésuts
lectures in the department of educational admatistn. The instruments were piloted through testest and
reliability coefficient was calculated using Crooh& coefficient of Alpha, and a coefficient of Q.7vas
obtained which was considered sufficient to rentfer instruments reliable. Qualitative data was yaead
thematically while quantitative data was analyzethg frequencies and Pearson Product Moment Ctimela
The study revealed that there is a significanttimiahip between head teachers’ instructional sugien and
academic performance in schools. The study condlubat head teachers are reluctant in carryingtloeit
instructional supervisory role. The findings ofststudy will be useful to head teachers, stakehsldad the
ministry of education which has interest in perfarmoe of schools in national examination. This study
recommends that head teachers should always ukédrstructional supervision as they are internsdligy
assurance officers for improved performance in K@R&minations.

Key terms: Instruction, Instructional supervision, Instruct& Supervision, academic performance

1.0 Introduction

Education has an essential role to play in the ldpweent of any country, this was affirm during tverld
education forum held in Dakar on April 2000, whéreas unanimously agreed that knowledge and intimwva
underpin economic growth, both of which are by picbf education. Council of Africa Ministers of &whtion
(2000), also reaffirm the role of education andriie of teachers as purveyors of knowledge andeghnd as
community leaders, (UNESCO, 2005). In Kenya, the&oment and its development partners have corttinue
to provide investment both in monetary and in teghsnaterial in an effort to achieve the Educatfon All
(EFA) goal by 2015. This is yet to be realised ianka though measures has been done through Frearfri
Education (FPE) initiative the quality has to bepioved, (Economic Survey, 2009). Attainment of Ef&#als
requires an effective instructional leadership fribimse in the helmet of leadership. Its role inamigation is to
co-ordinate the work of non-management employeeas tanhave direct responsibility for machinery and
materials (Hannagan, 2008). This concurs with Braned Anderson, (2003) who said a leader is theque
who gets things done by enlisting the efforts dfeos. The leader must have both social and psygtualo
attributes in order to succeed on the job. An ¢iffechead teacher is not only able to make his silibates
want to do what they have to do but also recognthas they must be motivated to ensure that goats a
objectives of the institution, organization or gyest are achieved (Okumbe, 1999)

Many scholars have found that the success of angasalepends to a large extend on the quality efitbad

teachers’ leadership behaviour. Mbiti (1974) noted that a head teacher gives the school an image of what can be;
provide the drive, support and skills to make thadge approximate reality. This was also affirmNdylette,

215



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—,i,l
Vol.8, No.19, 2017 IIS E

(1988) who noted that the quality of leadership esathe difference between the success and faifiaeschool.
According to Sushila (2004) the head teacher atetier in a school is the pivot around which masgyects of
the school revolve, and the person in charge ofyesletail of the running of the school, be it agadeor

administrative. Research has consistently shoanhbad teachers play a pivotal role in schoolrne$p during
the 1980s and 1990s research on effectivenessaefer as effective schools research, focused ad teachers
and their role as boosters of effectiveness in @shd hese studies consistently found that the heacher is
key to effective school. Research done by Zigigt€®196)and Adams(1999) found that the unique pmsitiead
teachers hold has put them in a powerful posit@assto coordinate the entire schools operatiodgpangress.

Research on effective schools also found out thastneffective head teachers had a clear visiogned
resources (material and human) and could engage kdly players in achieving goals embedded in ifiew. It

is indeed clear that the head teacher undertake instruction and administrative roles but it shibilde
understood that the core business of a schookishieg and learning hence must be accorded reldiaat
Fullan (2002) observed that, instructional leadigréh required if a school has to be effective tisatachieve
expected objectives. He further observed that nhestd teachers seldom practice instructional leagers
because they are pre-occupied with their admirtiggraole while instructional role is delegateddther non-
managerial staff. Steyn (2007) confirms the impuetaof leadership by pointing out that effectivenagement
of people has been identified as key element of peactice at many leading educational organisation
Hannagan (2008) highlighted that a leader is exqgetti be skilled at both overseeing work done amidgdit.
Stronge (1988) calculates that 62.2% of the eleamgmirincipal’s time is focused on school managenssues
whereas only 6.2% of their time is focused on progne issues. He adds that head teacher must cfrange
being administrator to instructional leaders sdoaachieve desired results. Berlin and Jensen (1€&&cluded
that if schools are to progress, ‘the principaladhé¢eacher cannot allow daily duties to interferiéh whe
leadership role in curriculum.’

In Kenya, education system is examination oriemted the quality of education is seen in terms efthmber
of pupils passing national examinations (EshiwafB3). It is evident that head teachers’ instrutlaole and
leadership greatly influences academic outcomesiifdnd Akinfolarin (2012) affirm that one majoruse of
poor performance can be ineffective instructionglesvision. This study revealed that quality perfance is
only realized with effective instructional supergis in place and has to be done in a mutual wagrdoa
(2009) reiterated that when supervising in the atlanal realms, supervisors should seek to helpethmeing
supervised realise their potentialities and usefssn Sharma, Yusoff, Kannan & Baba, (2011) cawigda study
in India, Malaysia and Thailand, the study found that teachers did not see supervision positibetysaw it
as paper completion and punitive process and naefieéal to teachers. This finding was in agreemeith

that of Mupoperi, (2007) a study carried out in Babwe which revealed that teachers were unwillingdcept
criticism.

According to Glanz, College, Shulman & Sullivan(Zp@vho carried out a study in America on the impafct
instructional supervision on students achievem€ath we make the connection? This study indicatad ith
many instances head teachers given administragisees did not have time to undertake continuous and
meaningful supervision. This findings were in agneet with those of Fuller (2007), Tyagi (2011) and
Alimi(2012) who also found out in their variousudtes in different parts of the world, that headcteers
engaged themselves more with other duties in theaddthan instructional supervision.

Wekesa (1993) noted that to improve student’s pevdmce in academics, head teachers are requirddir
improve the management of the schools. This thezedmnifies that head teachers leadership andngigjmm
has to go hand in hand. Of paramount importanegefbre is the proper head teacher’s instructioolal as its
absence will invariably lead to low productivity aeasured by student’s achievement in national &tian.
Other related to instructional supervision havenbeenducted elsewhere such as those of Mtune (2005)
Nakuru county, Anyango (2005), in Migori county avidmo (2015) in Machakos. Some of them used differe
methodologies and their findings concentrated titude towards instructional supervision and sKillg not the
relationship between instructional supervision ehdh teacher and academic performance. The studsfdahe
focused on the head teachers’ instructional sugierviand its effect on academic performance in N@&odinty.

1.1 Statement of the Problem
Performance in national examinations in primaryosthin Nandi East sub-county is average. However,
performance in national examinations between tharsye?011-2013 reveals that Ol'lessos division had
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persistently posted relatively low marks in KCPE gehools have fairly equal resources. This difféed in
performance has puzzled the stake holders as thestign the disparity in performance in primaryaahk in
the sub-county. This scenario cannot be discerhowitfocused investigation since the schools indivésion
are assumed to be well staffed, have adequateingamaterials, trained and qualified head teachens. head
teachers are the leaders in primary schools amthange of daunting tasks and roles of which midtecathe
performance of a school. Many studies have beeriedaout regarding pupil's academic performance, fo
instance, Ngala (1997) carried out a study on mamegt of teachers and its effect on pupil's academi
performance. The study revealed that managementiqea of teachers by the head teachers influenced
performance positively. Several other studies (@éeh 2007, Mpierwe, 2007) reveal that the headhesds
leadership style plays a significant role in acaideperformance. This also concur with other redesis
focuses on leadership values (Hargreaves, 2004; Shapiro & Stefkovich, 2005) and more recently there has been

in the influence of head teachers on academic eehients. Head teacher is therefore, the pivot arauimich

all activities rotate and it is in this light th#tis study sought to establish the head teachessfuctional
supervision and its effect on academic performam¢®’lessos Division in Nandi county.

1.2 Purpose of the Study
The purpose of this study was to establish theceffé head teachers’ instructional supervision oademic
performance in public primary school in Ol'less@gglon in Nandi County.

1.3 Objectives of the Study
The objectives of this study were:
i. To establish head teachers’ instructional superyiswactices in primary schools in Ol'lessos
Division.
ii. To determine the relationship between head teacimstsuctional supervisory practices and
performance of the schools in KCPE.

1.4 Justification of the Study

Parents and stakeholders in education have alwagstigned the cause of varied academic achievements
national examination in public primary schools, giss the provision of funds by the government toqoure
instructional materials. From the available datajgte primary schools have been performing bekten public
schools in the same district. Perhaps the varidhatent of marks in K.C.P.E Examination is atttézlito the
head teachers’ instructional leadership. From #searches done it is evident that head teacheysaptévotal
role in enhancing quality teaching and learningndeethe need to establish the effect of head teache
instructional leadership on academic performanceuhlic primary schools in Ol'lessos Division in A
County.

1.5 Significance of the Study

The study bridges the gap in the area of head éeactole as an instructional leader and academiifopmance
in schools. The findings of the study will be udefu the education administrators in identifyingeets on
instructional supervision of head teachers. It Ww# used by training institutions and the educafioticy
planners in initiating training programmes thatl\wilomote effective educational leadership skilisvould also
aid school administrators, policy makers and hesathers to improve performance of primary schools i
National Examination.

It would also be helpful to head teachers in fomtioh and planning for effective instructional leeship
programs that could boost teachers’ motivation effielctiveness at work. The head teachers will als® the
findings as an assessment tool to evaluate thete#aess and efficiency in instructional leadgussikill and
technique. Finally the findings of the study may used by the head teacher to change their leagesstu
administrative skills particularly in the contextinstructional issues.

2.0 Research Methods

The research design is the overall plan and prageedor research that span the decisions from broad
assumptions to detailed methods of data collediuth analysis (Johnson and Onwuegbuzie, 2006). Uity s
employed descriptive survey design. The design rgélgeentails describing the state of affairs asitsts. It
involves the description, recording, analysis amérpretation of conditions as they exist (Kombd dnomp,
2006). The design involves seeking opinions andinge of respondents on the influence of selected
instructional supervisory practices on performaacel the leadership style adopted by the head tesache
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Mugenda and Mugenda (2003) asserted that deseriptiwey are intended to answer questions congethan
current status of subjects in the study therebgrdahing and reporting the way things are. The edoce
involved a systematic collection of data from thedy population by use of questionnaires and ingsvs.
Therefore, descriptive research design was foumpdogpiate to the current study and also minimizes land
maximizes on reliability of evidence collected (Kati, 2003). The target population of the study posed of
all 30 public primary school head teachers, tea;h@nd Education Officers in the Division. A sampfel9
schools was obtained. From the sampled schoolsabdb74 teachers, 19 head teachers and QASSECeDffi
constituted the sample size for the study.

2.1 Research Instruments

2.1.1 Questionnaire

It was used as a tool for collecting data. Kombd @aromp (2006) noted that this kind of researchriment
gathers data over a large sample. A questionnhat Has both structured and unstructured questi@rs
prepared and administered to the respondents thaatlers and teachers). Questionnaire was prefeecalise
it could be used to gather large amount of datenfreany subjects very inexpensively. According tah&i,
(2008), questionnaires are free from interviewdsias as the answers are in the respondents ownsword
Respondents also have adequate time to give waligtit out answers. The questionnaires were prepardd
given to both head teachers the teachers who mrdvitformation on the effect of head teachers'rutdtonal
leadership on academic performance. The questimmbiad transmittal letters informing the respotsl¢ine
purpose for which the information they provide wibbk used as well as instructions on how to respoméch
question. It comprised of two main sections. Thgt ection contained structured questions sediicgground
information like gender, age, qualification andctéag experience. The second section containedri_tipe
questions which will seek their views as regardsrirctional leadership practices of the head teaache

2.1.2 Interview Schedule

It is an oral administration of a questionnaireanrinterview schedule which is face to face encauuilugenda
and Mugenda, 2003). An in-depth structured intewigas conducted to gather insights of all respotdden
responsible for running of public primary schoaisQl'lessos Division. Interviews were chosen beeailey
provided an in depth data which is not possiblggbusing a questionnaire. In addition, intervievese more
flexible and the interviewer could adapt to theiaiion and get as much information as possible @vidg and
Mugenda 2003). Interview schedule was administeyeétde QASSO officer in Ol'lessos Division.

2.1.3 Document Analysis

Documents are important source of data in manysaséavestigation. Documents from the DEO’s offigere
utilized to establish K.C.P.E results analysisdmpare results of schools and zonal mean scottbe ilast three
years.

3.0 Reliability and Validity of Research Instruments

3.1 Validity

Kothari (2008) describe validity as correctnessurgimess of result and conclusions reached in ay.stud
According to Fraenkel and Wallen (1993) validityshia recent years been defined as the appropriggene
rightfulness and usefulness of the specific infeesiresearchers make based on the data they c8lteittis the
inferences about the specific uses of an instrurtieaitare validated not the instrument in itseHlidity is the
degree to which result obtain from the analysishef data actually represent the phenomenon unddy.sto
ensure instruments were valid for collecting ddgftures and colleagues in the department of Edhret
Management and Policy Studies, Moi University atiteoeducational research experts were soughtablesh
whether questionnaires and interview schedule weitable and appropriate in collecting data.

3.2 Reliability

Reliability refers to consistency or stability ineasurement (Christensen, 1988). An instrument iisidered
reliable if it produces the same or similar regath time it is administered to the same respoad&marlinger
(1983) define the term as the consistency thahamument demonstrate when applied repeatedly wsideliar
conditions. To ensure reliability of questionnajregilot study was conducted in the neighbouringtrigt (sub-
county) of Wareng in Uasin-Gishu County having saimaracteristics but did not participate in thauatstudy.

In this study the test re-test technique was ubeddeveloped instruments were administered t@aéhiers and

2 head teachers. The responses from these respendere scored manually. The same questionnairds an
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interview schedule were administered again to thees respondents after an interval of two weeks. The
responses were scored manually and a comparisonnveal® on the two scores. A Pearson Correlation
Coefficient of 0.72 was obtained indicating that thsearch instrument was reliable as it indicatedlue close

to positive 1, an indication of high degree of etation between the scores. It was therefore adofatedata
collection (Kothari, 2008).

4.0 Findings and Discussion

4.1 Teacher’s Views on Head teachers’ Instructiongbupervision

From the study the teachers identified variousrimtsional supervisory practices the head teacherfpn in
order to ensure that the performance in KCPE whiewed as summarized in Table 6.1

From the study it was notable majority 40(54.0%icteers identified that their head teachers somstinspect
schemes of work, with 26(35.1%) always and 8(10.8bljcated rarely. Majority of teachers 38(51.4%)
identified that their head teachers sometimes stogs maximum teacher-pupil contact time, with 16§24)
always, 9(12.2%) rarely and 11(14.9%) never. Thelifigs also revealed that 31(41.9%) of the teachers
identified that head teachers rarely inspect lesgteas and plans, with 25(33.8%) sometimes, 10¢aBdways

and 8(10.8%). Majority of the teachers 34(45.9%@wed their head teachers sometimes check syllabus
coverage periodically, with 18(24.3%) always, 12226) rarely and 10(13.5%) never check syllabus @me
periodically owing to the daunting tasks that theg to perform.

Most of the teacher 22(29.7%) identified that hezathers rarely require them to make up for missaskes,
with 20(27%) sometimes, 14(18.9%) always and 18%4.never. It was also noted that 23(31.1%) of the
teachers identified that head teachers never itsgepil's class work and individual studies, wh(28.4%)
sometimes, 14(18.9%) rarely and 16(21.6%) alwaystAwhether heads supervise them while teachhw, t
table revealed that 17(23.0%) indicated always W&(R24.3%) sometimes while 15(20.3%) rarely andomityj

of the teachers 24(32.4%) indicated never. It rieebthat head teacher do not visit classrooms igetendated

to do so. Rossy (2007) recommended that the headhafl should visit classroom more often and tadte of
what kind of teaching goes on in the classroom.

Majority of the teachers admitted that their hésachers never supervise them while teaching asw redver
inspect pupils’ class work and supervises individitadies. It was also evident that majority of dhé@achers
sometimes check syllabus coverage periodicallpdogng schemes of work and stresses on maximuchéea
pupil contact time. It was notable from the stutigtthead teachers rarely inspect lesson notes rsutieg
teachers make up for missed lessons. Teklemar(2009) affirms that instructional supervision iguaction
that the school head must always carry out. Thiplien that the head teachers ought to perform their
supervisory role at all times.

4.2 Head teachers’ Instructional Supervision

From the study the head teachers identified varinsisuctional supervisory activities they perfoinmorder to
ensure that the performance in KCPE was achievedragharized in Table 6.2

The table above shows that 9 (47.4%) of the heachters pointed out that they always and sometinmssect
scheme of work and only 1(5.3%) admitted that ttagly do so. It was also indicated that 9(47.4%he head
teachers sometimes inspect lesson notes and @&t’,1%) rarely and 2(10.5%) always. This revealet
head teachers understand their role in inspectiofggsional documents. Eshiwani (1993) held thatarticular
the head must check the teaching standards byereferto schemes of work, lesson notes, record df done
and pupils’ exercise books.

Head teachers were asked to respond as to whathestipervise teachers while teaching and therfgdi
revealed that majority 8(42.1%) of head teachedscated never, 6(31.6%) sometimes, while 3(15.8%)
always whereas only 2(10.5 %) rarely do so. Thdiffigs further revealed that some heads visit taache
while others never implying that it is not a commuactice. These findings are in agreement with the
findings of Ogunu (2005) that secondary schoolgipials are so weighed down by routine administeativ
burden that they hardly find time to visit the dlamms and observe how the teachers are teachintp A
whether they inspects pupil’s class work and irdiial studies, majority of head teachers 7(36.8%)
indicated that they rarely and 3(15.8%) indicatiwehgis while 4(21.1%) and 5(26.3%) indicated sometm
and never respectively. This revealed that heazthta have not taken it a routine to monitor pupitheir
studies. This finding concurs with Fullan that, mlesad teachers seldom practice instructional sigien
because they are pre occupied with their managan@ladministrative roles while the instructionakris
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delegated to other junior members of staff.

As to whether they check teachers work and conguletif sylbbus, their response were as follows;
7(36.8%) of them indicated they sometimes check &(81.6%) always check while 4(21.1%) and
2(10.5%) never. This finding content with that okutnbe (2001) who recommended that heads should
closely monitor and understand how teachers workhin classroom on a regular basis. In addition,
Majority of the head teachers 8(42.1%) indicatezl/tbometimes stress on maximum teacher-pupil cbntac
time, with 7(36.8%) always, 3(15.8%) rarely and.3¢5) never. This implies that head teachers ddakat

it seriously hence missed the key role of moniig@amd controlling standards. The study also redetilat
majority of the head teachers 8(42.1%) rarely afa.3%) sometimes encourage teachers to make up for
missed classes, with 3(15.8%) always and never.

Most of the head teachers sometimes make sureeiesakbep updated schemes of work, completion of the
syllabus and stresses on maximum teacher-pupilacbriime. It is also evident that majority of head
teachers rarely inspect lesson notes and plangeéhgupils class work and supervises their petsona
studies, and ensuring teachers make up for miessdnhs. It was also noted that majority of heachexs
said that they had never supervise teachers wdehing. These findings concur with Ngala (1997),
findings which revealed that the head teacher essiinat teachers have their professional toolsapegipas

per the syllabus and that these tools are used farlhstructional purposes. A well prepared anddus
scheme of work helps the school to have an orgdrgetem of content coverage for a period or coimse

a subject. Ojuma (2009) observed that, head teaatt@ck records of work covered by the teacher per
subject. It is therefore expected that head teachkould manage all other areas to suitably affeet
teaching and learning and therefore improve perémae.

From the study the interview with QASSO it was fdwut that the selected instructional supervisaactices

of the head teachers ought to be undertaken alaaythey influence performance positively. The QASSO
further revealed that few of the head teachers ydwsupervise instruction and sometimes. This confir
positive academic performance in such schools. Q&SSO revealed that head teachers rarely supervise
teachers while teaching and visit classroom to kipepils’ work and individual studies. They agreahdt these
should be done because supervision is a procesgeofeeing people at their places of work in otdeznsure
compliance with established plans and procedure¢sa and Bogonko, 1997).

4.3 Relationship Between the Selected Instruction&upervision of the head teacher and Performance of
the Schools in KCPE.

The study was to establish the relationship betwiberselected instructional leadership activitdgthe head
teacher and performance of the schools in KCPEs Wais sought through determining the relationskigveen

the head teachers’ instructional supervision offioperance of the schools in KCPE. Pearson Produmnhiht
Correlation Coefficient was used to determine #iationship between the head teacher instructieaalership

and performance of the schools in KCPE. There wass#ive relationship between the instructiongleswision

and performance (r=.793, n=19, p<.05), this indidahat an increase in head teachers instructieadership
activities the performance in KCPE also improvethu§ the more the head teachers enhance instructiona
supervision the performance of students in KCPE iatgproved.

The findings concurs with Maranya (2001) and Nyain(®905) pointed out that evaluation in a schalgp is
important because the school head need to know m@sabeen achieved and to enhance the effectiveh#ss

individual teacher or student. Also, Teklemariar@(q®2) noted classroom activities head teachers eggrly a
pivotal role in enhancing learner’s performancee Tiead teacher must ensure that they work amieuitiythe

teachers so as to realize desired results. Inginattsupervision is seen to be concerned withhieacprocess
and with headteacher acting as the teacher in tefrpedagogical and instruction rather than takiagds off
and being concerned with administration (Halling€87). It is therefore evident from the findingatithe head
teachers’ instructional role is significant in igalg academic performance.

5.0 Conclusion

In view of the findings, the study concluded that;

Effective instructional supervision by head teasterhances teaching and learning which translatiesproved
academic performance in national examinations iipgprimary schools. The head teachers are taskedrry
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out supervisory activities to oversee what goesnoclassrooms. However, as this study reveal sigiervis
seldom and sometimes undertaken yet this role idatary and ought to be undertaken always. Heathéza
should always endeavour to see to it that theyoperthis obligation.

5.1 Recommendations

Based on the significance of the study findings the researcher recommends that; head teachers should strive
always to supervise what goes on in the classramdanust do it with passion and not fault-findimgl always
inspect professional documents of teachers asptieisent what is being done in school. The studshéur
recommends that head teachers should always ingaeners mark books and check their academic essgr

6.0 Tables
Table 6.1 Teacher’s views on the head teacherstrinstional supervision
Always Sometimes Rarely Never

Statement Fre@q % Freq % Freq % Freq %
Inspecting scheme of work 2€ 35.1 4C 54.C 8 10.¢
Stresses on maximum contact tirhé 21.¢ 38 51.< 9 122z 11 14.¢
during instruction
Inspect lesson plans and lesson notelC 13.5 25 33.t 31 41.¢ 8 10.¢

Supervises teachers while teaching 17 23.C 18 24.2 1E 20.2 24 32.¢
Requires teachers to make up fof 18.¢ 20 27.C 22 29.7 18 24.2
missed classes

Check syllabus coverage periodicallyl8 24.2 34 45.¢ 12 16.z 1C 13
Inspect pupils class work antE 21.¢ 21 28.4 14 18.¢ 23 31.1

supervise personal studies

Table 6.2 Head teachers’ instructional supervision

Statement Always Sometimes Rarely Never

Freq % Freq % Freq % Freq %

Inspecting schemes of work 8 42.1 10 52.6 1 5.3
Supervise teachers while teaching 3 15.8 6 31.6 210.5 8 42.1
Inspecting lesson plans and lesson notes 2 10.5 974 4 8 42.1

Checking teachers work and completion6 31.6 7 36.8 4 21.1 2 10.5
of the syllabus

Stresses on maximum teacher-pupil7 36.8 8 42.1 3 15.8 1 5.3
contact time during instruction

Encourage teachers to make up for3 15.8 5 26.3 8 42.1 3 15.8
missed lessons

Inspect pupil’'s class work and 3 15.8 4 21.1 7 36.8 5 26.3
individual studies.
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