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Abstract

School and pupil factors have been widely docunteatefactors that significantly affect student'ti@agement
in school. Peer influence has been categorizedrugitieer school or pupil factors that may affecademic
performance of the learners. This study soughtiestigate the relationship between peer groupudsons and
pupils’ academic performance in primary school&apsoya zone, Uasin Gishu County. This was a aiogl
study. This study adopted social development thelemeloped by Wgotsky. It was carried out withaanple
size of 424 pupils from 20 primary schools. Theifsuyere selected using stratified random samplideta was
collected using pupils and teachers questionnalPesils’ scores were extracted from zonal exambmati
records at each individual school. SPSS was usaititm analysis. Mean and standard deviation wsexl as
descriptive statistics for continuous variableshsas academic performance. The study found outliea¢ was
no significant relationship between group discussiad academic performance. However, there was aedk
positive relationship between peer influence aratlamic performance. In nutshell, it can be conduthat the
peer influence did have weak relationship with #eademic performance. It is recommended that school
managements should ensure there are regulatiohgdharn the peer group organizations within thieost
environment. The findings of this study will be tinsnental in informing schools management’s deaoision
academic performance of the pupils.

Key words: academic performance, peer influence, group digmusgrimary schools

1. Introduction

Academic performance is globally recognized as @ to measure learning by educational institutions.
Academic performance of the students may be affelojeseveral factors. Literature has widely ideetifand
categorized the factors into teacher, pupil, sclodl home factors (Kevin, 2012). In primary scBoplpils are
taken through a formal process by which societyibdehtely transmit its accumulated knowledge, skill
customs and values which have been going on from generation to the other (Howes, Felner &
Primavera,1994).

A longitudinal study carried out in Florida Statuhd out that peer effects was significantly asged with
classroom performance depicting the importancelentifying strong and stable peer groups in thesclin his
article on peer effects on academic performancengnpublic elementary schools in Boston public s¢fi00
Kevin (2012) asserts that there is sufficient enethat peer influence affect child academic perémce. He
argued that a low performing student improves $icgmtly when he/she interact with peer of highfpenance.
Still in Louisiana State, a study carried out tafiout the association between the peer relatipresid academic
performance showed that children who had positaer pelationship performed better academicallyz(gann,
2000).

In many African countries, some of previous studiesducted have revealed a wide variety of discrative
behaviours among pupils that significantly affectbdir academic performance. Pupils tend to comevitip
small groupings based on unobservable and immdasuieactors common to their members. A study cdraet
by Southern and Central African Consortium for marng Education Quality(SACMED) targeting six
countries namely Kenya, Malawi, Mozambique, Tanaabiganda and Zambia found that social influenae ha
large effects on learning of the pupils. The stattyibuted poor academic performance to peer affectl it was
more evidenced among girls (Michele & Barret, 2010)

Kenya’'s education system is dominated by examinatidgented teaching. Passing examinations is higigd
as a benchmark for academic performance amongspapil students. There is over reliance on scords an
transition rates as core measures of achievemerh@ki, 2002). The quality of school administratideyp a
vital role in academic performance as it is conedrwith pupils, teachers, rules, regulations aniities that
govern the school system. This leaves the schaoisted on the administration and pupil academicopednce
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not considering the social well being of the indival pupils which are dependent on their peer gngs(Lane,
2005). This study therefore sought to establish thktionship between peer influence and academic
performance at primary school level.

2. Satement of the Problem

Pupils’ academic performance may greatly depentherschool and class environments to which thelpape
subjected. Several factors have been documentbdv® significant contribution on pupils’ performand he
literature cites pupils’ socio economic backgroutedchers’ commitment and availability of learnimgterials
as prominent factors that affect students’ perforcea Research conducted in 2001 in Kenya by thaskiynof
Education showed that more than 70% pupils perfdrpmorly in examinations due to school environmtent
which they were subjected. According to Kamau (30@%#any pupils in primary schools performed belbwirt
capacity. The low performance was attributed to yrfantors at school and home and especially sasia¢ct of
the learning process. Within the school environimeeer group influence has always been considieres
important in affecting academic performance andemmiten ignored by the teachers. From Evaluatiost Te
Report (2012) by Kapsoya Zone Education Board,ethers been a trend of low examinations performance
among pupils in the upper classes by consisterlynly class four on the top among the upper claissése
three terminal examinations. Pupils in class 7 heoared the lowest score of between 40 to 46 péintthree
consecutive examinations in 2012. Teachers atgiblitw performance on terminal examination by il
peer influence associated with adolescent expegibycthe pupils in upper classes especially classersand
eight. However, studies have showed that at adehtsstage, peer influence is a powerful factor tfédgcts
pupil’s way of doing things including academic penfiance (Kirk, 2000). This is because they ar&énprocess
of developing a value system and are vulnerabpets influence.

Programs have been rolled out by various stakel®ldeong primary schools in Kenya to enhance pupil
performance through various methods such as blei@ning environments and provision of equipment fo
easier learning (Odeng, 2007). However, little gdiave been realized because probably the prognagisct
social aspects of the pupils. Little attention isected to addressing effects of peer influencea¢ademic
performance of the pupils. It is against this baokigd that this study considered investigatingridationship
between peer group discussions and academic penfimenin primary schools in Kapsoya Zone. Thisystud
tested the following hypothesis:

HO: There is no significant relationship betweerrpgroup discussions and
academic performance in primary schools in Kapstoyze.

3. Literature Review

Peer influence refers to individual decisions actibas that are directly affected by opinions, &ldaehaviours
and interactions of his/her peers. The influencame® from peer groups characteristics as singleHisnstudy
(Zitzmann, 2000). Peer group discussions is the@mation carried out by pupils together througbhaxge of
ideas and opinions that informs general conclusemmd decisions by peers (Wentzel & Watkins, 200&er
groups are among the most influential social for@#acting adolescent behavior as stated by Bettishorell

(1999). Howard (2004) attributed the strong infleemo time spent by peers with fellows during adodmt than
other persons.

This exposure time make the peers learn how toradote define identity, interests and personalitsyven
emotional support and coping strategies amongribeds. Peer discussions are the communicationnethavith

the peer groups for learning and influencing decisiamong the peers. They discuss things concecfoifgng,

hairstyle, music, and entertainment, academics twhaturally impact significant on individual deciss

concerning short and long-term education plansiriguormative years of the child, educational gdalse form,
and youth make a series of decisions that shajredtiecational trajectories, even as their friemggtetworks
gain influence upon these decisions (Betts & Mo99).

Among various dimensions of peer interactions, éffect of classroom/school peers on a student's own
academic performance is at the heart of the diveetmtes on educational reform, (Case & Katz, 199k
discussions among the peers significantly improger guality which King (2006) concluded that it anbes
student performance in school. He asserted thag tisepositive correlation between peer quality andlents
grades. The improvement of students’ academic paence can be explained by two major reasons. Otieo
reasons is that among the many things peers disacademic is central. They discuss contents obtitgects
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and carry out revisions together. A previous stadsried out in India found out that always wealdstits who
performed poorly always benefitted from strong stud within their peers (Kapoor & Jain, 2012).

The second reason is the fact that peer discusgimmote child competence, psychological well beamgl
ability to cope with academic challenges relatedrotivation and academic performance. Establisting
challenges faced by members of the peers groupgsrihilem come up with solutions after discussingragmo
themselves. This has been reported to promotehygadtychological development, motivation and corapegs
among the peers (Gonzales, Cauce, Friendman & Ma86r2).

One more aspect of the peer discussions that imfliacademic performance is peer relationshig.gerceived
that where peer groups discuss issues affecting,tihiéends to make peer groups to have strongsasthinable
relationship (Michele & Barret, 2010; Zitzmann, BQ0This kind of relationship provides a platforror f
children to socialize in daily interactions witheth peers and provide support to each other inpakr
engagements. This support does happen in academibecome an aid to improving the students’ acaclemi
performance (Kirk, 2000; Miranda, Margaretha, Vaar OVErf, Snijder, Creemers & Kuyper, 2006). It is
claimed that a certain structure of peer interastiamong classmates, schoolmates and friends iesigential
neighborhood is either implicitly or explicitly agsed in arguments on ability grouping, school desgaion,
school choice and school competition. Nonetheldss,existence and nature of academic interactiomsng
students remain controversial (Lazear, 2001). Thegeseveral ways in which peers influence eacéroiot all

of them are bad. In some peer groups, they terghaoe low aspirations of going to college or gettertain
careers. There may be other values in place, ssithking care of the family or making money sooraher
than going to college first(Foster, 2006). Thisdgtaonsidered peer discussions as one of the aspkttte peer
influence that can negatively or positively affdw pupils’ academic performance.

4, Research M ethodology

This study was guided by social development thesrdeveloped by Wgotsky in 1978. WWgotsky’s redtign
of socialization as a foundation of child cognitidevelopment makes it applicable in this contextisTstudy
was focused on the social interaction of the Igupiithin school environment and the role it plaps
determining the academic performance. This studyd usx post facto study design and was carried rout i
Kapsoya Zone in Eldoret town. This study targetely alass seven pupils because they were amoniguest
performing classes in upper classes in the KapZayese (Evaluation Test Report, 2012). A total of d8ss
teachers were involved in the study from 20 primggfyools. Every primary school had at least onsscé&ven
teacher. They were aware about the social intemaatiithin the class. They were able to evaluate paer
groups based on their impact on the academic padioce. The proportion of sample of the teachersdeas
according to proportion of targeted private to jmulschools. A total of 15 private and 5 public teas were
sampled.

Data was collected using questionnaires for pupitel teachers. The scores from the last zonal terms
examination for the sampled pupils were extractethfthe school records kept at the head teach#iice oThe
data generated from pupils and teachers questi@snaias analyzed using descriptive statistics iti@dtided
frequencies, mean and standard deviation. Peamwoelation coefficient (designated r) was appliedest the
hypothesis.

5. Findings of the Sudy

5.1 Gender of the pupils and teachers

In the primary schools, the pupils were also disiied differently. In private primary schools, thevere more
boys (62%) than girls (38%). In public primary solsy there were still more boys (56%) than girld%). This
finding shows that there are more boys in clas&rsdkian girls in both private and public primarjhaal. In
these primary schools, the class teachers wenébditstd differently. The findings shows that inyaie schools,
there were more male (78%) than female teacher%)2ghile in public primary schools, there were more
females (72%) than male teachers (28%). This isextdopposite of teachers’ composition in privatel public
primary schools.

5.2 Age of the Pupils
The findings presented in Table 1 shows that ivgte and public primary schools, the number of Isupi
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increased up to 16 years and dropped from 17 yeatsaabove. The drop was high (71%) in private stctiem
in public school (53%). Another observation, thenber of the pupils at the age 17 and above wassilegual.
This findings show that there are few pupils irsslaeven in later teenage.

The findings further showed the average age forptipgls was 14.6 years (SD = 1.6 years) with a mimn of
11 years and maximum of 19 years. However, in pgipaimary schools the pupils had an average of gdars
(SD = 1.6 years) and in public primary school, pupils had an average age of 15.1 years (SD =dagsy. In
relation to gender, boys had higher mean age & yigars (SD = 1.6 years) than female who had arageeage
of 14.3 years (SD = 1.5 years). This meant thabritgj(95%) of the pupils were aged between 12 Bagears
of aged, implying that the pupils were age mateh wiinimal difference among their age.

Table 1. Age of pupils in private and public primachools in Kapsoya zone

Age Private Public Total
11- 12 43 1 44
13- 14 144 33 177
15- 16 108 47 155
17 - 18 20 18 38
19-20 6 4 10
Total 321 103 424

5.3 Academic performance of the pupils

In relation to academic performance, the pupilgrimate primary schools had average score of 36fatks (SD
= 22.9 marks) while in public primary school thegdhan average score of 362.1 marks (SD = 18.4 Marke
overall average performance from all the sampldlpuyas 363.6 marks (SD = 20.8 marks). Table 2 shihat
majority of the pupils in both school scored mabsksveen 326 and 400 marks. In relation to gendele pupils
had a mean of 363.4 marks (SD = 20.5 marks) andléehad 364.8 marks (SD = 21.2 marks).

Table 2. Academic performance of the pupils imgte and public primary schools

Public Private

Marks Total
300 -325 3 12 15
326 - 350 22 80 102
351 - 375 53 148 201
376 - 400 23 64 87
401 - 425 15 17
425 - 450 0 0
451 - 475 2 2
Total 103 321 424

The academic performance was further categorized (low, Average and high) as shown in Table 3. The
researcher assigned class interval (351 — 375)anther mean of the examination performance wasdddat be

at the average category. Below this class inter(@®§ - 350 marks and 300 — 325 marks) formed ¢ive |
category and above class intervals (376 — 400 mdfks — 425 marks, 426 — 450 marks and 451 — 4tksha
formed the high category. From the findings showedable 3, majority of the pupils in private apdblic
primary schools were in the average category iir teademic performance and almost equal propoitigdhe
low and high categories.
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Table 3. Academic performance categories in penatd public primary schools

Categories Public Private Total
Low 25 92 117
Average 53 148 201
High 25 81 106
Total 103 321 424

5.4 Perception of Peer influence by the pupils atedchers

The data generated on the three aspects of therfkmmnce (peer group discussion, peer group bebawand

peer group conflict) was first analyzed separat@lgcording to the findings shown in Table 4 on psipi
responses, the peer group discussion had a mees aic82.9, peer group behavior had 35.9 and pemipg
conflict had 33.4. This implies that pupils’ pertiep on peer influence was ambivalent as all tt@esx were in
the range of 24-37. Further analysis on teachespanses, showed that peer group discussions beora of
36.8, peer group behavior had 34.3 and peer grooflict had 38.8. Therefore the teachers’ perceptin peer
influence is also ambivalent in all the aspectepkpeer group conflict that was positive.

Table 3. Indices of the pupils on the peer infaeen

Peer influence Mean Sd. Deviation
Peer group Discussion 329 4.3

Peer group Behaviour 35.9 6.5

Peer Group Conflict 33.4 5.1

Total 34.1 5.3

Table 4. Indices of the teachers on the peeunénite

Peer Influence Mean Sd. Deviation
Peer group Discussion 36.8 4.6

Peer group Behaviour 34.3 5.3

Peer group Conflict 38.8 7.4

Total 36.6 5.8

5.5 Students’ and Teachers’ Perception of peer irghce

To generate the indices, each of the statemem)(ib@der peer group discussion generated average ger the
statement (index). In this section, sub scale amalyas done on each aspects of the peer influgees group
discussion, peer group behaviour and peer groufiicdand results reported on a five-point scale.
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5.6 Indices of peer group discussion of the teachand pupils
Table 5. Pupils’ perspective on the peer growgzdssion

Satements Indices
Individual interests and future ambitions 4.3
Identifying and developing each other talents 4.3
Events that are taking place at home 2.4
Discussing relatives' and neighbours' personalities 1.8
Discussions on assignments and revisions 4.5
Discuss how pupils can adjust to the class setting 4.0
Events happening within the school environment 3.9
Teachers' and pupils' behaviour in school 2.7
Relationship issues with peers 3.0
Casual talking with no specific issue of concern 2.1
Total 3.3

Table 6. Teachers’ perspective on the Peer disonss

Satements Indices
Encourages pupils to participate actively in clastvities 4.1
Gives each and every pupil a chance to maximize plo¢ential 3.7
Creates a good condition for learning 4.2
Enables pupils to learn from each other 4.4
Encourages pupils to read more 3.5
Makes pupils more adjustable to class setting 3.7
Gives pupils more time with each other 4.4
Improves social relation 4.3
Avails platform for all pupils to participate inads activities 4.0
Raises the confidence of pupils 4.3
Total 41

According to the findings presented in Table 6 apils responses, their perception of peer grougudsion was
ambivalent with an overall index of 3.3. The highesore was 4.5 and lowest score was 1.8. The Jabkmn
teachers’ responses on group discussion showshéh&tachers had positive perception of peer gdisgussion
(index of 4.1) influence on the academic perforneaimcprimary schools of Kapsoya zone. This impttes the
teachers had confidence in the higher limit of \igig’s zone of proximal development of the pupiiart the
pupils who are more sure.

5.7. Influence of Peer Group Discussion on Acadenfierformance

The peer group discussion was categorized intotivegambivalent and positive influence. ANOVA walso
done to test the influence of peer group discussioacademic performance. The results have besemed in
tables 8 and 9.

Table 8. Academic performance and Peer group d&ondy pupils

Peer group Academic perfor mance
discussion levels Low Average High

Mean SD Mean SO Mean SD
Negative 348.5 4.3 358.9 32 3772 44
Ambivalent 348.7 51 362.4 48 3803 5.1
Positive 349.1 3.2 372.3 41 3884 3.8
Total 348.8 4.2 364.5 40 3820 44
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The findings presented in table 8 shows that thgilpuvho were low achievers and had perception plesr
group discussion positively influenced their acaitemerformance had a mean score of 349.1 marks as
compared to those who believed that peer groupussen negatively influenced their academic
performance(348.5 marks). The low achievers whoeveenbivalent had a mean score of 348.7 marks with a
standard deviation of 5.1. As for the average Isupho participated in this study, those who hadt@gtion that
peer group discussion positively influenced themdemic performance had a mean score of 372.3 mabhiie
those who believed that peer group discussion negptinfluenced their academic performance hadeamof
358.9 marks. Those who stated ambivalent score@anrmf 362.4 and standard deviation of 4.8. Thadrig
achievers who were of the opinion that peer graspussion positively influenced their academic pemiance

had a mean score of 388.4 marks as compared te thbe believed that peer group discussion negativel
influenced their academic performance (377.2 marks)

A Two-way Analysis of Variance (ANOVA) was done fimd out if there was any difference in academic
performance between peer group discussion undee tbategories namely positive, ambivalent and ipesit
influence. On the peer group discussion, the shadiithe hypothesis that stated as; peer groupsdiscuhas no
significant influence on academic performance impary schools in Kapsoya zone. The analysis wag dsing
the pupils’ responses because the academic penricemameasured was for the pupils and not teachéws. T
responses are presented in Table 9.

Table 9. ANOVA table for peer group discussion acalddemic performance

Discussion levels Sum of Squares df Mean Square F Sig.

Peer group discussion 7180.464 2 598.372 102.432 .504
Academic performance 13531.779 2 751.765 128.690 .241

Interaction 8218.456 4 747.132 127.897 .185

Within cells 9643.566 407 699.090

Total 415

ANOVA results presented in Table 9 indicate tharéhwas no significant difference (p = 0.504, p4Q.2nd
p=0.185) in academic performance in the three caieg of peer group discussion. This implies thetd@mic
performance was not significantly influenced byreais’ perceptions towards peer group discussion.

6. Conclusion

Academic performance among the pupils in both peixand public primary schools was 363.6 marks (SD =
20.8marks). The findings on pupils and teacherpamses also showed that peer influence affected the
academic performance differently. Majority (61%)tbé& pupils reported there was ambivalent influeoicthe
peer group discussion on their academic performéutenajority (75%) of the teachers reported thatvas
positive.

The relationship between peer group discussioreaademic performance was investigated in this stiaigm

the teachers ‘responses, it was observed that W@sepositive peer influence of the peer groupudision on
academic performance. Three observations can be rinath the teachers’ view. First the discussiongeha
effects on the learning by the pupils in and outlaks. Participation in class provides a platféompupils to
learning moderated either by class teacher or apgbipupils. The learning is encouraged by shddamayledge
from different pupils. Secondly, it encourages i read more earning extra knowledge hence &sing the
understanding more of the contents of the lessaught in class. Thirdly, it is the discovery of kviedge which
increases confidence not only to share knowledgengnthe peers but also with giving answers to the
examinations offered to them.

Based on the findings that pupils’ response that geoup discussion had ambivalently influenceddeogc
performance, then it means according to the pupié®gr group discussion is not only directed to aoad
performance but also to other aspects of lives. dservations can be made from the pupils’ respgonBee
first observation is that academic related topad® tthe second in the order of the priority of witaty discuss.
Pupils spend time discussing future interests, tionsi and to some extent talents even if the d&gonswas
purely academic. Secondly, they take time to disitig events and behavior within the school enwirent. It is
worth noting that class seven pupils are at adelgsstage whose peer opinions have influence on thiey
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discuss.

7. Recommendations

i. Both private and public primary schools to put n@mtdbms in place to ensure peer groups are
recognized and encouraged to thrive within the skhichis is because from the findings, it is cldsat
peer group discussion is ingredients of academimpwance.

ii. There is need for class teachers to encourageaatien that may promote discussion of issues tteat a
of paramount importance for academic excellence.
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