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Abstract

The youth constitute the highest humber of Kenpajgulation and due to their enormous number thé&egoc
expects them to play a vital role in its future elepment. However, this expectation may not beliendue to
their deviant behaviour such as marked increaséamumber of secondary school unrests and stiikéise
Schools. This study sought to find out the rolegafdance and counselling in curbing students’ stiln
secondary schools in Nairobi County, Kenya. It dddlescriptive research design. The target pdpualat this
study consisted of all principals and deputy ppats in all public secondary schools in Nairobi Giyu
Stratified random sampling method was used in salp¢he sample schools, principals and deputycipals.
Data was collected using questionnaires and irgerguides. The quantitative data collected wasyaedl using
Statistical Package for Social Sciences (SPSSjovre20. The findings of the study established tpaitlance
and counselling units in learning institutions werd effective. Most of the guidance and counsglt@achers
provided guidance and counselling services irrautar at crisis times since they devoted mosthefittime to
completing the syllabus and therefore did not hi@we to detect the students’ problems early enolyiiess
these units were strengthened, they served lititpgse in curbing student strikes. The study recentds that
frequency of offering guidance and counselling ®&w in schools should be increased and guidande an
counselling departments in schools should be sthemgd. The study also recommends that guidance and
counselling programmes should be extended to thenfg This means that parents should be educatediéer

to take a more active role in the guidance and selling of their children so that these services @novided
both at home and in school.
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1. Introduction

Every human society makes a distinction betweerawiehr that conforms to the prevailing conventiarfs
social life and behaviour that deviates in one waynother from those conventions (Kombo, 1998)mKo
defines deviance as “conduct that the people afcéety generally defined as aberrant, disturbinggroper or
immoral and for which specific social control etorare likely to be found”. In 2015 the wave of estrin
secondary schools in Kenya reached alarming lebelsreduced several schools to ashes out of uaiexeol
rage forcing the government to initiate a consiviéatmeeting to try to address a problem that tlemeed the
public education system. Property worth millionssbfllings was destroyed in many institutions aadilities
that took years to build reduced to shells in atenadf minutes (Kiplagat, 2015). Student strikeKignya are
common features of defiant behaviour whose consemseinclude incidences of rape, violence, disarexd to
school authority, drug addiction and damage to scpmperty (Mumbi, 2002).

In 2008 (January to July) about 254 cases of sewgndchool unrests were reported to the Ministfy o
Education with the following cases per provincejrblai had 19 schools, Nyanza 27, Coast 24, Ea&@ymRift
valley 55, Western 8, Central 68 and North Easterne (Ngare, 2008). According to M.O.E.S.T (200§ t
figure comprises of the known and recorded casefspbrhaps the number of schools that had experienc
strikes could be higher as some cases are nevertedp Mbiti (2007) asserted that in addition teajrloss of
human life and property, increase in mass indig@pih several secondary schools in Kenya hasradgted to
loss of time for learning and teaching due to umared disruption especially when it is in formvidlence.
With the increase of mass indiscipline, human \ifes lost in Upper Hill Secondary School in Nair@pare,
2008). In view of the above evidence, devianceeengto have permeated the Kenyan societal webrdier ¢o
reduce deviance, concerted efforts should be nradeei country’s institutions to inculcate moralued in the
secondary school students. Religious organizatiegs/ institutions and non-governmental organ@agishould
also play a vital role in social control.

2. Literature Review

2.1 School Administration and Discipline

Corporal punishment in Kenyan schools was banne20bilas an educational reforms that sought to &ang
from the traditional bureaucratic system to demicisystem in the schools. However, the periodrdfte ban
saw an increased search for solutions to studiemrtiscipline (Vundi, Majanga, & Odollo, 2014). Goweents’
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guidelines on school management stipulates thayesahool must have a set of rules that must haverpose
that is clear, possible to enforce and beneficahe school's community. The students and statrknow the
school rules which should be properly displayeccath classroom and in the staffroom. These schoes r
should be read by the school principal to the &alhool assembly every beginning of term and thoke w
commit some offences, minor or major should be ghed. However, when students engage in criminal tuot
school administration has very little power and t@msesolve to seek expert help from law enforsersh as
police (Ajowi & Simatwa, 2010).

It has always been puzzling that when the quesifandiscipline in schools comes up, everyone lofiksan

excuse to hold responsible for the misdeeds thdests do. Everyone is out to prescribe measurahwhould

be taken on the principals, on teachers, on pasrdsndeed on the students themselves (Wanjohg)2@ne
school of thought has it that principals who rueithbusinesses instead of running the schools dhbel
disciplined while others argue that teachers whbtdakeep the students in their place should tsidlined

while others argue that students should be canddpanished real hard. Someone also blame the Mjinist
Education for indiscipline in schools by sayingttha the current education structure in Kenyanoseary

schools, students have more rights than the teschbis argument contends that the principals haddachers
have been denied the powers to cane students aetitagm and the students being aware of thisadkantage
of the situation and therefore engage in actsdiaipline. In the midst of this confusion of whoto blame for
indiscipline in schools, the students suffer (Kadag016).

It is very important that educators and the gengualic at large realize that what happens in @hosls today
manifest what the Kenyan society is like. This imeplthat, when we resolve to caning students, éxgehem
from school, fining them or even imprisoning themg are not dealing with the root of the problemchhiies
deep in our society. For example, according to MBaf1997), it is obvious that the general politicalence
frenzy that has been around recently has alsotaffeschool programmes. In one secondary schoohinohi
Province for example, students had aped the pormat with placards saying “No mid-term, no mockki
some schools, politicians have been wooing studeastsoters or agents to the students’ great exeitgm
sometimes with rioting. Such recruitment has inedithe use of alcohol and other drugs (Shivogo2R00
Secondly, educators and society have to realizetieastudents are not miniature adults. They diherein their
late childhood or in their adolescence years arttlérprocess of growth and development. They willilate the
adult behaviour that they see which leads them @cts like smoking, drug abuse and sex abuse. ifripkes
that correction of indiscipline in schools has tegim with the larger society. This is why the peohl of
indiscipline in schools is a chronic problem. Thigher explains why the school administration wtike guiding
prescription from the Ministry of Education hadddito curb indiscipline in schools (Kadama, 2016).

2.2 Causes of Student Strikes in Secondary School

According to Siringi (2000) in an article entitiédnrest blamed on poor managers”, , principals whgage in
private businesses have little time to addressesiugrievances and their schools are more likelgxjoerience
unrest. Some of them are promoted because theywalleconnected to the appointing authorities. Such
principals lack the skills to run schools and caroomtain violent situations. The ability of tharmipal to listen

to the students’ grievances and points of view, ainthe same time, his willingness to communicaseviews
and the reasons for the decisions taken by theoscam go a long way in solving most students’ yaieces.
Unfortunately, these qualities are lacking amongyngrincipals. The consequences are low morale paa
discipline among staff as well as students.

Mwangi and Birgen (2008) noted that talks on schaalence that rocked schools in Kenya and Ugangand
the first half of the year 2008 were caused by jpgrence, bad parenting, laxity in teaching sesyisloppiness
in the Ministry of Education and rivalry among faie schools owners. Accordingly, media, the mopliienes,
excessive pocket money and drug abuse are alsaedo cause violence in schools. Investigatiamsdacted
in Uganda revealed that students as young as 2 gthhave admitted torching their own schoolsnstimes
for what seemed as petty reasons. Other causessaif & schools have been retaliation by studewm&s o
suspension. On July 22 year 2008, The Ministerdiidation closed schools in the Central Region cdnidig
because they were running unregistered boardingijtizec (Njenga, 2008). Poor quality resources éav
therefore been the cause of chaos in some schamderson (as cited by Kabiru, 2007) observed thatganda,
it is in boarding schools where most school stritedse place and he argued that it is because ofagje of
facilities in these schools.
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3 The Role of Guidance and Counselling in Curbing t8dents’ Strikes in Secondary Schools in Nairobi
County, Kenya

To reduce student strikes in schools, various aares have been put in place. One of them is poovist
guidance and counselling services. In educatioredting, counselling is regarded as the purposeful
understanding and assistance given to the studetihat he/she is better able to handle his own lpnad
(Salgong, Ngumi, & Chege, 2016). Counseling shahttefore directly touch the lives of students mitran
any other helping profession. Guidance is the piomi of experiences that will help students to usi@ded
themselves.

It is necessary to give guidance and counselingces to students in secondary schools today. Steds this
level of learning fall under the category of adokr#s. Adolescence is a period of great storm #edss This
age ranges between thirteen and eighteen yearsiitCpopulations of students at this stage behawmédnally,

and therefore they need some guidance in ordee tabke to control their behaviour (Kaur & Malhote£08).

The breakdown of traditional moral control and @hipbringing practices in Africa has left many dhéin and
parents in a predicament (Nyaga, 2009). Custompapyoaches which placed the responsibility of gujdimd

counselling by grandparents, parents and othersidethe village has rapidly lost ground in thedeof the
majority of social and economic changes that haenkiaking place in Africa (Mkhize, 2006). It isuadly no

longer possible for children to have ultimate contaith their grandparents as a means of facititatihe

introduction to sound conduct and positive mordliga. This responsibility has gradually shiftecbtments due
to changes in the modes of social organization seitlements. Parents being the first members ofattger

society that the child comes into contact with rgponsible for instilling acceptable norms anduatés to the
child. Thus, it is important for them to spend timih their children in guiding and counselling theso as to
grow up into responsible adults through the ustheif power of reason (Monica, Sarah, & Flavio, 200

However, though the parents are aware of what gdhioeldone, the majority of them lack the courag&/an
knowledge necessary for the moral guidance of ttigidren (UNICEF, 1994). There is clear generatiap
between the parents and the children today (Clptigio 2005). That is why parents find it fairlyfai€lt to enter
into discussion with their children on matters cenming their physical development and the morabfmms that
beset them at a later stage. Children are therédfiren their own to learn and adopt behaviounfrineir peer
groups, the school community, the market and then$o Parents may not be near to help their childyenv
with a clear distinction between what is moral anchoral.

Lack of proper guidance and counseling of childsereflected in the unacceptable and unethical sondmong
some youth. Such conduct includes drug and alcatdiction, prostitution and stealing among oth@tsese
problems are some of the contributing factors wadalistress and school disruption (Ashraf, HagaBplokian,
2016). Traditional African societies had mechanisaiscontrolling adolescent behaviour. Some of these
mechanisms included counselling by the grandparmtisintricate systems of taboos among others. Wih
advent of colonialism, christianity and western eation, these traditional mechanisms were weakeAsdc
result, the society became socially restructured.

The mass media does and is contributing a greadt/tdethe moral decay in the society today (Schyl2005).

This is because as already mentioned most parentetcthave time for their children and as such diovet or

control what they should view on television, filmégeo and so on (Mkhize, 2006). The televisedernck can
negatively change a child's behaviour where thehytack guidance in terms of what not to view. ®iere,

efforts to attune the moral values and behaviouthefchildren should be considered as a matterggney,

since the future of any society intrinsically deggion whether or not children are brought up agatl persons
(Monica, Sarah, & Flavio, 2009).

It is unfortunate to note that guidance and coumgeh schools has been produced mainly in forrbadks for
secondary school students (Salgong, Ngumi, & Ch2@#6). The most striking aspect about the seigitieat it

is mostly confined to Form IV students especialithwegard to career choices. In such cases, tltests are
provided with information for further educationaitning and employment. Teachers in such circums&nc
assume that students in lower forms do not reqguidance and counselling services unless a probléses.
Furthermore, the programme of guidance and coungdibr self-understanding and ability to make damsis
have not changed very much in delivering servicethé students since independence. They simply shew
students the requirements needed for various careeices but do not seriously address the problém o
indiscipline in schools (Ajowi & Simatwa, 2010). &hschool counselors therefore concentrate more on
academic matters than on students who have bebawablems who are hardly counseled. Failure unsel
students on proper behaviour gives leeway to ststldaviance. Guidance and counselling servicexchools
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are therefore not effective since they leave oaitatspect of discipline (Schultze, 2005).

4. Research Methodology

This study adopted a descriptive research methddatudy of this nature is concerned with findingt ethat
factors associated with certain conditions or d¢ertaehaviour. In carrying out a descriptive reshathe
researcher does not manipulate the variables isttlty. Descriptive research involves events thaehalready
taken place and may be related to a present condiStudies investigate the possible cause andeéadt

relationship by observing an existing conditiorstite of affairs and searching back in time fougille causal
factors. The sample in this study consisted oftythive principals and thirty five deputy princigain public
secondary schools in Nairobi County sampled froetthelve (12) Boarding schools in Nairobi Countyrty

five (35) day schools and one (1) boarding/day stitratified random sampling method was usecelacting
the schools guided by the table for determiningme from a given population by Krejcie and Margtable
as quoted in Mulusa (1988, p.36).

Primary data was collected through questionnainesam interview guide. Secondary data was collefrmth

the library through literature review. There wenmtsets of questionnaires, one set for the prifngipad the
other for the deputy principals. To enhance valida pilot study was carried out. The total numioér
respondents in the pilot study was twenty (20).isTWas expected to help the researcher in ideatifin of

items in the study -instruments that might havenb@mbiguous in eliciting the relevant informatidrhe pilot

test was also used to test reliability. The religbbf the instruments coefficient of internal stency was
calculated by splitting the instrument items inwm and by placing all odd numbered items in one-tes$t and
all even numbered items in another sub-test. This tw divide the scores of each individual respohieo two

sub-test scores. The scores for odd-numbered stulwire computed separately and correlated withttta

computed even-numbered sub-test

5. Discussion of Findings

The study revealed that the most frequent indisw@pbroblems experienced by principals were truaamy drug
abuse/smoking (88.6%) followed by lateness and rabsesm (62.8%). There were many other indiscipline
problems which were not as frequent. The leasuiatindiscipline problems were students teaminggginst
prefects (5.7%) and boy/girl relationships/sexuamiorality (5.7%). Drug related problems were thestno
frequent indiscipline problems that principals fdudifficult to handle (75.0%) followed by indiscipé due
domestic problems (68.8%). The latter was maixiygegienced in mixed schools. Guidance and counselli
services are mainly given to students in schoola daily basis (57.1%). This means that counselrgjven at
all times as teachers interact with students ircthese of teaching or even outside the classroberevteachers
counsel them depending on the circumstances. et teachers said that guidance and counselingas
were given to students as need arose (37.1%).réf@ss to individualized counselling given to neetiydents.
For example, the study revealed that in most cgs@mnce and counselling services in schools tahgeForm
IV students especially with regard to career chmi&tudents in such cases are only provided wftrrimation
for further education, training and employment.iZeable number of principals said that they hadggmmmed
counselling sessions which were carried out onaeek for every class. These were timetabled aloitlg tive
other teaching subjects (22.9%). Furthermore, 1ol incipals thought counselling students agadinggs are
the best way of handling the problem of drug abAsemall number of principals said that they gawvarselling
services to their students during assembly timgs/eimost of which are twice a week in the morniefpbe the
timetabled teaching. An even smaller number ofgipials said that they invited some guest speaker®ine
and address their students as a way of guidingcandselling them. All the principals agreed thatignce and,
counselling services were given to students inweay or the other in their schools. The study thenefevealed
that counselling is given at all times as teaclmeract with students in the course of teachingwen outside
the classroom where teachers counsel them depeaditige circumstances.

6. Conclusion

Guidance, counselling and dialogue are the bestegses of enhancing student discipline. Howevesraatice,

it is sad to note that guidance and counsellingises in schools are confined to Form IV studermsizeeially
with regard to career choices. Students in suchscage only provided with information for furthefueation,
training and employment. The assumption by teacisetisat students in the lower forms do not reqtiese
services unless a problem arises. The school chorsstherefore, concentrate more on academic nsattein
on students who have behavioural problems who arélyhcounselled. Failure to counsel students aper
behaviour gives way to student deviance. Guidamm @unselling services in schools are therefoot, n
effective since they leave out the aspect of disap
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7. Recommendations
i. Secondary School administrators should increasdrégeiency of offering guidance and counselling
services in schools while strengthening the guidaad counselling departments.
ii. Schools administrators should extend guidance andselling programmes to the parents.
iii. Schools administrators should educate parentsdardo take a more active role in the guidance and
counselling of their children and thereby ensurihgt counselling is provided both at home and in
school.
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