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ABSTRACT

Teaching is becoming one of the most challengimafgssions in our society when knowledge is expandin
rapidly and modern technologies are demanding txacto know how to use these technologies in their
teaching. While new technologies increase teackmising needs, they also offer part of the sohsio
Computers can provide a more flexible and effectigys of professional development for teachersrprove
pre- and in-service, teachers training and conteecthers to the global teachers community. Theystadght to
address the following objectives; Find out the hesiqreparedness of computer use in teaching aswbashe
schools readiness in computer adoption. The stddptad the technology acceptance model (TAM) byi®av
(1989) which expresses how technology is integrattedthe instruction process. Other theories ide|urheory
of Reasoned Action (TRA) and Theory of Planned Baiva(TPB). A descriptive survey research desigrs wa
used. Stratified sampling was used to select Omelded and fifty schools; Purposive sampling wasduse
select the Head teachers and Simple random samplisgused to select the teachers. A total reprathemt
sample of 414 respondents was used. Questionraitkiterviews schedules were used as instrumentiata
collection. Descriptive statistics such as frequesicpercentages and means was used to analyzattheData
was presented in tables and pie charts approprialdle study would benefit teachers, school margger
curriculum planners and policy makers, develop&d implementers in coming up with the best intdgrat
approaches for the use of computers in teachindeamnding in Kenyan secondary schools.

Keywords. Teacher preparedness, Teaching, Assessment.

1.1 Introduction

According to administrators' and faculty opiniomnguters and instructional educational technologyeha
positive impact on the quality of teaching and aesk (Lehmanret al., 1999). Students indicate that the
availability of electronic information has been gfel in their work (Goggiet al., 1997). Thus, there was
agreement among colleagues and students that teglyncan be a useful tool for a successful teackind
learning environment. Research into the cost dfuict§on delivered via computer software, distatearning
and teleconferencing, indicates that savings ifi.eaoney, resources or time) are often achievet wit loss of
effectiveness and may even broaden the learningosmeent (Castellan, 1993).

Although the use of CAl is growing, the researchtlom topic in the area of physical education isyuvanited
(Gregger& Metzler, 1992). CAI can provide tailore@tstruction to an unlimited number of students on a
individual basis. Given the move by many univeesititowards larger classes with integrated techmyolog
multimedia instruction and interactive tutorialopide a convenient means to augment classroonmuaistn
(Goggiret al., 1997). Specifically with interactive multimediatduals, a single faculty member could teach
multiple, large sections of a course while providconvenient and tailored instruction for indivitistudents.
Students are likely to respond to the augmentedruiction with greater interest, comprehension and
engagement. The software that is given to theunogir in order to monitor students, can manage adatstudent
progress and the time spent on the program. Thiegwional literature provides evidence of the siopigy of
computer based instruction over traditional edocathethods in terms of fostering higher order le@risuch as
critical thinking and problem solving (Sa#ttal., 1988; Bowman, 1995).

Other recent studies indicate that CAl is a viadhel effective supplement to physical educationrircsion.
These studies revealed that computer-assistedaistorere as effective as Tl in teaching motorlsKibteffen &
Hansen, 1987; Ross, 1994; Sumnwatral., 1999) and knowledge learning (Kerns, 1989; Gut&ridcPherson,
1992; Deeret al., 1995; Nicol& Anderson, 1999). Computer technolbgg become an integral part of modern
society Loveless (1996). Educators have been ogtfanihat technology will lead to improved teachiagd
learning. Naiduet al. (2002) poses it that computer application to trejrand learning has great potential to
produce significant changes to educational prastice

Since the 1990s the amount of actual classroomgehbas not met the expectation of educators wpeditor
a revolution in teaching and learning, equal to ¢hange created by technology in other aspectgeofThis
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raises the question as to why individuals shy tmmater technology and how to develop a greater nsteteding

of the variables influencing teacher adoption ofmpater use. In the education system worldwide, cyoli
makers, researchers’, practioners and the pubhe Heen concerned about the low rate of adoptiah an
diffusion of use of computers and other forms ofletm technology in schools (Catagin & Farris, 2001)

The Kenyan government policy on ICT is to integiiafa education and training systems in orderrepare the
learners for the Kenyan economy of tomorrow andaenh the nations ICT skills. For this to be achietree
teacher is “an important resource in the teach#agning process and their training and utilizatiherefore
requires critical considerations” (Kenya, 2005ah&ls are encouraged to embrace Technology andeetisat
they go beyond using textbooks as the solitarytpafimeference in curriculum implementation. Inntveness
will especially be fostered further by diversifyieducational resources to include Multimedia chénne

Despite huge investments, financial and humanureso pre-service teacher education programs do not
currently provide prospective teachers with theessary skills, competences and experiences to nerépam to

use ICT effectively in their profession (Durray,00Mehlinger & Powers ,2002). This study aims aeasing

the situation in secondary schools to find out thachers preparedness of computer assisted instruct
adoption for education support in secondary schools

1.2 Problem For mulation

Many studies conducted across the globe on thefusehnology in classrooms have reported that cderp
can be an effective tool in supporting learning seathing in class, for example, school net prognarin South
Africa promotes teaching and learning through tke aof computers,(Strydon, 2003) However integratdn
computers in Pedagogy as a project in 3rd worlchtttes has failed to a large extent than otheruicsibnal
initiatives in schools (Sanchez &Hueros, 2010).hlgh rate of failed or in complete ICT projects atgely
impacts schools teaching , learning and performantteimmeasurable consequences to national deraap(
Schiiiewaert, Ahearne, Frambach , &Moenaert, 2008)) Raaij & Schepers, (2008).

Kenya is making a remarkable progress in puttinglate ICT policy framework and implementation gy,
complete with measurable outcomes and periods. KI@B made great steps in developing Multimedia
educational resources in most subject areas . Hti¢uite has developed digital content in 12 sulsjé@m form
one to form four at secondary level. At Primary sahlevel content for class three to eight has disen
developed in Science and Mathematics, The instisuteirrently developing content for class one &mal in all
subjects, The institute has further planned totalige content in all subjects,(Republic of Keng2805 a).The
ministry of Education developed KESSP in 2005 featured ICT as one of the priority areas, with &ima of
mainstreaming ICT into the teaching and learniracpss, however universal implementation is quipeodlem
(Farrel, 2007).

Being a global issue, the programmed process irgoly paradigm shift where new insights and infoionat
facilitates new forms of understanding. Variousd@a indicate that success in ICT rests on proacihool
teachers who would give support to the integratbiCT in school operations, (Davis, 2002:8, Pedsat006;
23-24, Bowes, 2003). Over the past years, IT hasdened to become ICT and has become of interest in
schools, Hennessest al. (2005),Toarle (2004) reported having embraced eadempassisted learning while
others were handicapped. Ruthwatral. (2004), on factors influencing dissemination aodtainability of ICT
integration in schools cited the teachers rolerghestrating mediating computer based activitiggiireng a lot

of background training and time.

Honey et al. (2000) on successful integration of learning tetbgies into classroom showed that success
requires understanding the complex interactionddnss between teachers and students and techn@ogget

al. (2000) on teacher’s perception of learning tecbgiels and teachers influence of student’'s perceptio
,indicated that the student’s perception beingiaviiced by teacher’s perception and use in theioagpes.

Hennesseys and Deaney. R.(2004) on sustainabifith evolution of ICT supported classroom practices
indicated that ICT can provide more flexible andeefive ways for professional development of teashe
,connecting them to the global teacher communigaching is becoming one of the most challengindegsion

in the society where knowledge is expanding rapaiigy modern technology demands teachers to leawtdo
use them in their teaching .For teachers to use thols effectively and efficiently, they need wviss of
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technologies potential opportunities to apply thémaining just in time, support and time to expegith.Only
then can teachers be informed and be confidetgin hew technology.(Perraton, Robbinson& Cree®120
The study was guided by the following questions:

i. Are secondary school teachers prepared to use ¢erspno teaching?

ii. Are schools well equipped for computer adoption?

2.0 Teacher preparednessin using computers

Teaching is becoming one of the most challengirgfgssions in our society where knowledge is expandi
rapidly and contemporary technologies are demantiaghers to learn how to use these technologidisein
teaching. While new technologies increase teadnairing needs, they also offer part of the sohi{iinuthia,
2009). Computers can provide a more flexible arfdcéiffe way for professional development for teashe
improve pre- and in-service teacher training antheat teachers to the global community.

Adoption and implementation of computers in schagguires skilled teaching staff and visionary stho
leadership. Teachers and school leaders need kmdweledgeable about the potential that computeesegnt
during teaching and learning in schools. Where khiswledge is lacking, policies formulated by goveent
and investments made towards implementation of ilC$chools, frequently miss opportunities to realibe
desired school reforms (Higgins & Moseley, 201hyestment and planning for training ICT teacheestseto
be treated as an additional cost rather than assamtial level for teaching and school reforms.

How teachers are prepared varies from one couatgnother. Nevertheless, in order to adapt edcat
curricula to meet the challenges of the informatsociety, the UIS measures teacher training releaelCT
preparedness using the following two indicators:

i) the proportion of ICT-qualified teachers in sctwool

i) the proportion of teachers trained to teach subjesing ICT.

The proportion of ICT-qualified teachers in schooisasures the availability of teachers trainedpmting to
nationally defined qualification standards to tedasic computer skills in primary and secondatyosts or
computing in upper secondary schools. This indicateeasures the capacity within the overall teaching
workforce but does not provide information on theensity, quality and effectiveness of the trainingolved.
Since training standards for ICT in education diffetween countries, varying in duration from a feeeks to
being spread over an entire teacher training progra, this indicator lacks a certain amount of imégional
comparability and, therefore, is perhaps more &ffedn terms of identifying gaps in the systenatetl to how
many teachers require some type of training baseduwrent shares of teachers with relevant indtvoat
responsibilities regarding basic computer skills.

A major challenge identified in many developing otries regarding adoption and use of ICT in scha®that
there is no enough staff, and where there are, #reymost likely IT professions without any eduzati
experiences, skills, and /or qualifications. Toeefively harness computers for school purposesinesju
sustained investments in supporting teachers trgiim order to create new learning environmenm@yiannis
& Komis, 2007). Teachers will play a critical rdle implementation and use of ICT as they are atctmre of
curriculum implementation and innovation at schieekl. However, many schools face the challengadk of
ICT teachers and other IT professional that suppdoption and use of it in the classroom.

It is quite unfortunate that even the few train€d lteachers move to private sectors which seenayohfgher
salaries (GOK, 2010), A survey by Kandiri, (2012) I€T access and use in Kenyan secondary schoolgssh
that, of the 2250 ICT teachers that graduated froniversities and tertiary institutions in 2010, 03&ere
absorbed in industrial and/ or ICT service secéms 900 went to teach IT in various educationaitinttons. Of
those in teaching service, they were in technigstitutions and 711 were in secondary schools. @isislays a
relatively small number of qualified teachers ofrguter in Kenyan schools.

The authors showed that out of the 120 institutionder study, 38% did not offer courses on Edunatio
technology at all and 95% of courses offered ditimeolve use of computer support learner centéeadhing.
Therefore in adequate preparation of teacher teaio@ how to use ICT in the classroom could begdezd as a
reason why teachers do not effectively adopt aedtua practice.

Teacher training institutions need to change sffateon how they train teachers with view to givthgm an
opportunity to practice using technology beforeythee posted to schools. There is a likelihood thathers
could adopt and use ICT in the classrooms if pifeml training provided them with ample time tarle share,
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practice and collaborate with colleagues aboutrteldyy. According to Higgins, & Moseley, (2011) ity of
teachers to understand why they should use ICTshamd exactly they should use them is a barrierh® t
implementation of computer use in schools.

2.2 Schools Readinessin Computer Use

On the school level, factors such as support, fupdiraining and facilities influence teachers’ ption and
integration of technologies into their classrooriigachers’ professional development is a key fattor
successful integration of computers into classrdeaching. ICT related training programs develogltess’
competences in computer use (Bauer & Kenton, 260&nklin, 2007; Wozney et al., 2006), influencing
teachers’ attitudes towards computers (KeengweCQarehwari, 2008) and assisting teachers reorgahizéatsk
of technology and how new technology tools areifigant in student learning (Plair, 2008).

One of the greatest determinants of school reaslitesdoption of ICT in mainstream learning is sithool
vision and plan on ICT integration. Ertmer (1999pte, “A vision gives us a place to start, a goatedach for,

as well as a guidepost along the way” . Many reseas have pointed out that a school’s ICT vis®adsential

to effective ICT integration (Anderson & Dexter,@). In Kenya most of the educational institutiare far
away from implementing ICT into teaching and leagnisituations. Also, there are few higher education
institutions in big cities that have ICT facilitiésit cannot integrate it effectively due to lackaoproper vision
and plan. So ICT integration is clearly relatechttions taken at the school level, such as theldewent of an
ICT plan, ICT support, and ICT training (TondeuanvKeer et al. 2008) which is absent at most of the
educational institutions in Kenya.

Another determinant of the schools readiness igiating ICT in mainstream learning is the geneudtlure of
the school. School culture encompasses the viglans, norms and values that are shared by schewibers
(Maslowski ,2001). Focusing on the importance dfosd culture for ICT integration, Pelgrum and La200(9)

indicated that effective ICT integration dependstbe perceptions and vision of school leaders rathan
teachers’ ICT skills. School culture has a medgtiole that influences teachers’ actions, beliafg] attitudes
(Chai, Hong and Teo 2009). Therefore, in additiorthie external and internal variables mentionedipusly,

school culture also plays an important role in egetul technology integration (Tezci , 2011).

In order to explore teacher perceptions of schatilze related to the level of ICT usage, Tezcil0examined
Turkish teacher perceptions from both the techracal motivational perspectives. The results shotwatitheir
perceptions from both perspectives were not pasithecause the majority did not believe that theylds
receive adequate technical and motivational supfpom their school. However, as the school cultbeeame
more positive, the teachers’ ICT usage level ireeda Ward and Parr (2010) stated that teachers toefee|

confident in their ability to facilitate studentalming with technology in order to integrate tedbgy into their
classrooms. To achieve this goal, more professideatlopment is required with a focus on increaséaghers’
skills so that they are able to overcome apprebessassociated with using technology. Further, teaghing
approaches and technical support should be offeyesthools to allow them to retain control whileiféating

learning with computers. Overall, implementing effee teaching with technology integration requichsinges
in teachers’ knowledge, beliefs, and school cul{&rmer & Otternbreit Leftwich 2010).

Another integral facet of ICT integration in sch®aé the availability of proper infrastructure,.iiastallation
and maintenance of electricity and telephone conication facilities, acquisition and maintenance of
computers, and Internet connectivity. Human resssiralso play an important role since teachers dher o
educational personnel need to use ICT effectively enpart knowledge and skills to pupils. Implenation
plans need to evaluate current needs and futuile god ensure that adequate training and suppograrided.
The ICT-in-Education Toolkit (http://www.ictinedttidt.org/usere/login.php) is an online tool thatnchelp
policymakers to plan during various phases of I@€ducation initiatives (Haddad et al., 2007).

These older forms of ICT-assisted instruction agad challenged, as well as enriched, by compwtadsthe
Internet due to their greater capacity. Computsiséed instruction (CAIl) and Internet-assistedrinsgtion (1Al)
have evolved and diversified at an exponential, raereasingly merging with older ICT tools to deaew
platforms for learning and teaching. In the 1988s, approach of CAl was based on programmed legin
“drill and practice” software, whereas both thetaafe and hardware have since evolved. Curreriibretare
many new devices that have been specifically desigr are being adopted into classrooms, suchpaspia
(regular and low-cost), interactive whiteboardbldts, e-readers, smart phones, etc.
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One of the hallmarks of both CAl and IAl is the rieased opportunity for interactivity with teacharsd other
pupils that was not possible through one-way raatid television broadcasts. This interaction mayaené
educational quality if used appropriately. On thheo hand, because of the increased level of teahni
sophistication associated with CAl and 1Al, staptand maintenance costs are substantially higlaer fibr older
technologies. Despite this, it is necessary to idenghe gains that CAl and 1Al might have in sclspgiven
their potential impact on learning, performance amotivation of both students and teachers, as a&lbn
school management and system-wide organization.

A study by Trucano (2005) had suggested suppon fsachool administrators in provision of ICT resasc
School Principals should be ICT literate and uni@eic the value and role of ICT use in the instaral process
(Laaria, 2013). There was a general agreement ambsegrvers in the US that schools attempting tolG3es
need to have on-site technical assistance. Thesgatipts would mentor teachers and students, lirstal
maintain ICTs and assist with integration of ICToirthe curriculum. According to BECTA (2004) if tedcal
maintenance is not carried out regularly there lisgh risk of technical breakdowns. This discoustgachers
from using ICT because it may fail during a lesaod confuse students and the teacher or cause raisdraent.

Research on use of ICTs in different settings tlveryears shows the barriers to be on the teach&ly. It is
how ICT is used that makes the difference in legyroutcomes (BECTA, 2000). Effective adoption off I
the classroom takes time. Teacheaattitudes, skills, beliefs and practices affeet Way they choose to use ICT
and how effective they are at using them. Teacheesl support to develop both new technical andguegieal
skills. The curriculum should be flexible enoughatcommodate this (Higgins and Mosley, 2010).

A study on e-learning readiness in public secondahools in Nakuru Municipality (Karanja 2011) raied
that secondary schools in Kenya lack adequate hW@&dtructure and connectivity to support effeceviearning
delivery. In addition, the study says that there ao standardized software application programs digital
content to enhance the e learning process. Teathekscapacity to integrate ICT tools in educatidtis
particular study focused on whether schools weeaglyefor e learning without specifically looking #te
preparation process. This study by Karanja (20149 #éocused on computer use for e learning andl@ét
encompasses many other tools which are highlightéte present study

3.0 FINDINGS AND DISCUSSIONS
3.1 Teacher preparedness of computer usein teaching.

In this subsection the following question items evdocused; whether respondents were computer thtera
whether respondents attended any computer traimiogy, many teachers were Computer Literate, how many
teachers had attended Computer in service counsksvhether they had embraced Computer assistetineac

& learning.

3.1.1 Computer literary of head teachers

Table 3.1 shows that with the descending ordehefriumber of the respondents as follows: ( do yobrace
computer assisted teaching and learning? 26(89.66%® you computer literate? 24(82.76%) and (haue
attended any computer training? 21(72.41%),) shgwvtirat (Do you embrace Computer assisted teaching &
learning?) was the most agreed to notion with retsfeeteacher preparedness of computer use initeach

Table 3.1: Computer literary of head teachers

Items Freguency Per centage
Are you computer literate? 24 82.76 %

Do you embrace Computer assisted teaching andhg&rn 26 89.66 %
Have you attended any Computer training? 21 72.41 %
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3.1.2 Level of computer training

With respect to question item on level of computaming, Partially computer trained with (Frequent91,
Percentage=49.74%), fully computer trained (Frequeh25, Percentage=32.55%), not trained but witineso
computer knowledge (Frequency=49, Percentage=12.7&9d not trained with no computer knowledge
(Frequency=19, Percentage=4.95%) as shown in fifjlnelow:
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Fully c_omputer with some no computer Partlally_computer Grand Total
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Percentage 0.325520833 0.127604167 0.049479167 0.497395833 1

Figure 3.1: Level of computer training

3.1.3 Teacher preparedness of computer usein teaching

Table 3.2 shows that, 378(98.44%), teachers alegvilo pursue a computer course aimed at improwiiy
knowledge to use CAIl 371(96.61%), teachers areyalvemcouraged to pursue a course that boostsabiity

to use CAI 365(95.05%), teachers readily embracé lissause it is believed to simplify difficult tasi while
teaching 361(94.01%) and are you computer liter8&%92.45%) and the least agreed to was the ffeadt t
school receives support from the government aneraththorities in terms of creating CAl friendlyw@oenment
75(19.53%).

Table 3.2 : Teacher preparedness of computer usein teaching

Response Frequency Per centage
Are you computer literate? 355 92.45 %
Are you well trained to use computers in teaching? 252 65.63 %
Have you received any in-service in computer trajrfor the past 3 years? 126 3281 %
| like using CAI because it is a better manageméntassroom teaching 352 91.67 %
If you have no computer knowhow do you think iniscessary to receive any378 98.44 %
training on the same?

Most teachers have a tendency to try a differept@ach of class instruction by343 89.32 %
inculcating ICT

Most teachers have acquired knowledge of innovaéaehing skills using CAl 342 89.06 %
School receives support from the government andralthorities in terms of 75 19.53 %
creating CAl friendly environment

Teachers are always encouraged to pursue a casédosts their ability to 365 95.05 %
use CAI

Teachers are willing to pursue a computer courseeéiat improving their 371 96.61 %
knowledge to use CAI

Teachers readily embrace CAIl because it is beliévesimplify difficult topics 361 94.01 %

while teaching
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3.1.4 Teacher input on adoption and use of computersin curriculum implementation

As shown in table 3.3 addresses question item niggpect to What was the teachers' general inpaidoption
and use of computers in curriculum implementatioisécondary schools and from the study findingsgirgte
computer use 97(25.26%), invest in ICT 91(23.7%ppa ICT in schools 87(22.66%), change perceptlmoua
ICT 18(4.69%) and in-service training for teachE5$3.91%) with a total of 308(80.21%) of the reghemts.
These were followed by change perception about18(®.69%), in-service training for teachers 15(3And
training teachers on how to incorporate ICT in edionn 8(2.08%), making a total of 41(10.68%) white
responses which were less popular having less Bhagspondents included among others enhance Igarnin
4(1.04%), make work more easier 4(1.04%), schobisulsl prioritize projects 4(1.04%), boost students’
knowledge 3(0.78%), easy implementation 3(0.78Und$ to be channeled towards purchase of ICT tegchi
tools(projector) 3(0.78%), inculcate positive aitié about ICT 3(0.78%), enhance creativity 2(0.5286hance
learners 2(0.52%), enhance learning of certain eisc2(0.52%), install Wi-Fi 2(0.52%), it will enoage
idleness among students 2(0.52%), limited funds52@), partially implemented 2(0.52%), prioritizehsol
projects 2(0.52%), problem solving 2(0.52%), wrqnigrities 2(0.52%),

Table 3.3: Teacher input on adoption and use of computersin curriculum implementation

Response Frequency Per centage
Administration to acquire computers 1 0.26 %
Adopt ICT in schools 87 22.66 %
Assist learners acquire basic skills and interactio 1 0.26 %
Boost students’ knowledge 3 0.78 %
Change perception about ICT 18 4.69 %
Easy implementation 3 0.78 %
Enhance computer use 1 0.26 %
Enhance content mastery 1 0.26 %
Enhance creativity 2 0.52 %
Enhance learners 2 0.52 %
Enhance learning 4 1.04 %
Enhance learning of certain concepts 2 0.52 %
Funds to be channeled towards purchase of ICT iregtbols(projector) 3 0.78 %
Gradual introduction of ICT 1 0.26 %

| am fully equipped waiting for the government taypits part 1 0.26 %
Increase accessibility to ICT by teachers 1 0.26 %
Inculcate positive attitude about ICT 3 0.78 %
In-service training for teachers 15 391 %
Install WI-FI 2 0.52 %
Integrate computer use 97 25.26 %
Invest in ICT 91 23.70 %
| sometimes use internet information to teach sitsle 1 0.26 %
It should be speeded up for efficiency learning 1 0.26 %
It will encourage idleness among students 2 0.52 %
Lack of government support 6 1.56 %
Learning made easier 1 0.26 %
Let the management invest in manpower fast 1 0.26 %
Limited funds 2 0.52 %
Limited time 1 0.26 %
Long overdue 1 0.26 %
Low uptake of ICT is caused by limited funds bycals 1 0.26 %
Make work more easier 4 1.04 %
Partially implemented 2 0.52 %
Prepare lesson notes on ICT 1 0.26 %
Prioritize school projects 2 0.52 %
Problem solving 2 0.52 %
Schools should allow free accessibility to compibteother teachers 1 0.26 %
Schools should prioritize projects 4 1.04 %
Student participation 1 0.26 %
Train teachers on how to incorporate ICT in educati 8 2.08 %
Use computers to break monotony 1 0.26 %
Wrong priorities 2 0.52 %
Total 384 100.00 %
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Administration to acquire computers 1(0.26%), dastarners acquire basic skills and interaction.260),
enhance computer use 1(0.26%), enhance contengnyd$0.26%), gradual introduction of ICT 1(0.26%&m

fully equipped waiting for the government to play part 1(0.26%), increase accessibility to ICTtégchers
1(0.26%), | sometimes use internet information éach students 1(0.26%), it should be speeded up for
efficiency learning 1(0.26%), learning made eadifh.26%), let the management invest in manpower fas
1(0.26%), limited time 1(0.26%), long overdue 1@¥@), low uptake of ICT is caused by limited fundg b
schools 1(0.26%), prepare lesson notes on ICT &%0)2schools should allow free accessibility to poiter by
other teachers 1(0.26%), student participation26%), use computers to break monotony 1(0.26%) aind
these making a total of 62(16.15%)

The level of computer training was an importanteasgo show preparedness and teachers who weiallyart
computer trained were 49.74%, fully computer trdingere 32.55%, not trained but with some computer
knowledge were 12.76% and not trained with no cdempknowledge were 4.95% while head teachers who
were computer literate were 82.76 %.

There are also those who said they embrace compssisted teaching and learning, 89.66 % and thige
agreed they had attended any Computer trainingi172 while teachers who said they are computeratite
were 92.45 %.

3.2 Schools readiness in computer adoption

The study findings the responses with highest nundiethe respondents included presence of a printer
28(96.55%) and school connectivity to the natiayad 22(75.86%).

This was followed closely by presence of a compuaésttre school 17(58.62%) and presence of a comfalkte
17(58.62%), as shown in table 4.15 and apparengyad the key findings from the study after gettirgponses
from head teachers was the fact that there wasuselack of internet connectivity, with only 6(20%) of them
agreeing that there was internet connectivity.

Table 3.4: School readinessin computer adoption

Response Frequency Per centage
Presence of a computer centre school 17 58.62 %
Presence of a computer lab 17 58.62 %
Presence of a computer technician 13 44.83 %
Presence of a printer 28 96.55 %
Presence of an overhead projector 16 55.17 %
Presence of internet connectivity 6 20.69 %
School connectivity to the national grid 22 75.86 %

4.0 Conclusions

The need for embracing technology and more so ctingpas applied in day to day instruction at schzaoinot
be overemphasized and so this study will make smnelusion on the basis of study objectives

Teachers and head teachers alike need to comethpmays and means in order to ensure that theyvalie
prepared when it comes to use of computer in in8tm. The school board and senior management dsase
the government need to allocate enough fundinghi®purpose of making sure that the school is gpajwith
all the tools and infrastructure geared towardsieng readiness to embrace CAl.
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