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Abstract

Sanderson (as cited in Tamo, 2009) defines authemdierials as “materials that we can use in thescbom
and that have not been changed in any way for BB8tests” (p. 74). This definition makes it cleaath
authentic materials bring learners into direct aohwith real English usage. McGarry indicates tzttvities

based on authentic texts play a key role in enimgnpiositive attitudes towards learning, in promgtihe

development of a wide range of skills, and in emgbktudents to work independently of the teacBance

authentic materials are considered effective iglage teaching by many scholars, this paper aimsveal the
general ideas of English language educators (tescimstructors, tutors), working in different scein Turkey

regarding the notion of “authenticity” and “authientaterial”. It further intends to find out thedttitudes

towards the authentic texts. The data was colldeyeal questionnaire adapted from the study of Yeur{(g011).

In addition to the questionnaire, semi-structurgeérviews were held with the participants which stiinte the

qualitative stage of the study. The results indidathat participants give importance to the roleaothentic

materials in language teaching. Besides, they Ip@eaitive attitudes towards the use of authenticenw@s in

their classrooms.
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1. Introduction

Recent years have witnessed a radical change atiolto language teaching methods. With the adeént
technology and human psychology, humanistic apfestave gained importance and become more popular
than traditional methods in ELT field. With thisdieal change, foreign language education has kasefted its
focus from the limited receptive oriented use ofglaage to the functional use of language. Meanwlifeguage
educators look for materials that more closely amithe language elements learners can come acutsige® of
the classroom. Textbooks enhanced with grammaraaatibns, drills, listening, speaking and writinggiice
are, without doubt, fundamental elements in ELT.wiweer, most of the course books contain a list of
expressions or grammatical points that most nafinglish speakers would never say on daily basis.tlfie
reason, it is of great importance to expose leart@rthe language native speakers use or encountbeir
everyday lives. This exposure can be expanded théhhelp of real-life authentic materials such @asnjals,
leaflet, newspaper, tickets, TV programs, radioqgastl etc. published and broadcasted in the taagefubge.
Polio (2014) states that when learners are onlpsegh to textbook language, they miss learning lamguage is
used in real life.

Furthermore, the concept of authenticity has gaimaplortance equally as it is closely linked withceat
language teaching methods such as communicatigeidae teaching, Desuggestopedia etc. Widdowsor6§199
indicates that the idea of authenticity come iniastence naturally from a communicative orientatitmn
language teaching. Similarly, the opinion that aeguage teaching/ learning materials should bkeatic is
commonly highlighted by other scholars (Nunan, 1988 Harmer 2001:205; Mishan, 2005) thanks to the
communicative approach to teaching language. Coruative Language Teaching can be explained as “the
teaching of communication via language insteadhef teaching of language via communication” (Allvintig
1979). With this explanation, it can be said tiahe communication is the purpose, it requiresitipat and
context to be ‘real’, in other words ‘authentic’s A result, for a successful and effective leartéaghing
experience, situations which are faced in real difiel learners’ exposure to these genuine situasbosld be
exploited. The use of authentic materials is atsirumental in teaching vocabulary. As Polio (20%thtes
teaching vocabulary by using authentic materiglbysa long shot, the easiest language featuredasfon. Yet,

it is still controversial whether language teachiersTurkey make use of authentic materials whilacteng
English. Hence, this study primarily focuses onegding the overall ideas of English language edusabn
authentic materials as well as finding out whethel exploit authentic materials in their classes.
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2. Literature Review

There can be found a wide range of definitionsteel@o “authenticity” and “authentic material” inet literature.
Breen (as cited in Baral, 2009) made the definibbauthenticity by stating “what is authentic éative to our
purposes in the classroom and to the points of @éwdifferent participants in that classroom” (). Beacock
(1996), on the other hand, makes a definition ¢fi@ntic materials as: “...materials that have herluced to
fulfill some social purpose in the language comryinfp. 146). Harmer (as cited in Tamo, 2009) sfiesi
authentic texts as “materials that are preparednédive speakers; so language students are non take
consideration while authentic texts are being preghas can be seen from the definitions, most of theare a
common point. However, there are still some diffiees about the definition which is probably duaubhors’
concentration on a different aspect.

Berardo (2006) states that “the sources of authendterials that can be used in the classroomndireté, but

the most commons are newspapers, magazines, TVameg movies, songs, and literature. One of thet mos
useful is the internet” (p. 62). It can be argukdt tit will be more proper to use a broader terettinology”
instead of “internet”. Social networks are gettmgre and more into our daily lives. Whether we litkker not,

we are exposed to the social network in almostyeaspect of our lives. Social network platformstsas
Facebook, Twitter, Instagram can also provide aniibdanguage to learners. When a learner followspmrter

on Twitter, for example, he/she gets the chanceeadling his posts written in English. They will ipdverally
learn the vocabularies that they encounter whilegusocial networks. This way, exposure to the aawetwork

will be transformed into exposure to the authefditguage. Such methods can also be classified therdic
materials or authenticity.

As Tamo (2009) states, “authentic material is gigant since it increases students’ motivation Ifarning,
makes the learner be exposed to the “real” langugme75). Apart from motivating the learner, autkie
materials have numerous advantages for both lea@med educators. Tamo (2009) highlights some dfethe
advantages in his article:

» Students are exposed to real discourse, as inviofeinterviews with famous people where
students listen for gist.

» Authentic materials keep students informed abowttwhhappening in the world, so they have
an intrinsic educational value. As teachers, weedtecators working within the school
system, so education and general development arefpzur responsibilities.

» BooKks, articles, newspapers, and so on contairde variety of text types, language styles not
easily found in conventional teaching materials.

» Authentic materials support a more creative apgraadeaching.

» Authentic materials can encourage reading for piealkecause they are likely to contain
topics of interest to learners, especially if sntdeare given the chance to have a say about
the topics or kinds of authentic materials to bedus class.

Indeed, these are only some basic advantages loérait materials and they are enough to undershand
important they are in language teaching settirfggelgo back to our school years we can realizg #sEnglish
language learners, we were exposed to authentierialat Material writers and designers place giraabrtance
on the issue of authenticity. This issue is alspartant for language teachers who are in chargeatding use of
these materials in classroom settings. Teachets fiesign, sometimes need to change and implerhent t
learning materials rather than directly use theon. this reason, selection of authentic materialsnisssential
factor to consider.

As Berardo (2006) highlights, thanks to authentaterials, learners get the chance of interactich thie real
language and content rather than the form. Learfieetshat they are learning a target language &sused in
the real world by its native speakers outside. dlutas cited in Berardo) highlights three mairtemia when
choosing texts to be used in the classroom; slitialif content, exploitability, and readability. dwever,
Berardo (2006) adds another criterion which hescpiesentation. Suitability of content requiregvahce to
students’ needs, being interesting and closenessatdife. At this point, Lee (1995) argues thaitarials should
be learner-centered and promote learners’ inteEeqtloitability, on the other hand, means the texbuld be
exploited for teaching goals and it should serve purpose. A material in the target language dams n
necessarily mean that it is suitable to be usethénclassroom settings. Authentic materials caral@ve or
below the level of the target audience. So, at ploimt, another criterion, readability comes intayp As the
name suggests, readability refers to the structaral lexical difficulty of the material chosen. &ily,
authenticity is also important when presentingistudents. A more eye-catching text will get matintion
from students and motivate them.

98



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.!l1
\ol.8, No.34, 2017 IIS E

There are several studies that focus on the uaatbéntic materials in language classrooms in Sarkiontext.
Boran (1999) aims at finding out EFL instructonsitades to authentic materials and using televigioograms
as authentic video activities so that the similesitand discrepancies between the students' a&ttitadd the
instructors' attitudes emerge. The students' dé#wand the instructors’ attitudes to the videovidiets, in which
television programs were used, have been foune fmokitive.

Torun (2008) investigated the role of contextualiz@nguage instruction through authentic animatedes in
teaching EFL to young learners. The participantthefstudy were 31 sixth grade students aged batded 2.
Five authentic animated stories were used. Ablinthe results of the study revealed that stusléept their
initial positive attitudes towards learning Engliglith contextualized language instruction throughhantic
animated stories. The study also demonstratedsthdéents’ anxiety level related to learning Englilgitlined by
the use of contextualized language instructionughoauthentic animated stories.

Ozgen (2008) conducted a similar research to fimdtloe positive effects of captioned authentic gida the
listening comprehension of intermediate level ursitg students. This study lasted over 8 weeks.irguthis
time, the same chosen episodes of a sitcom werenstmtwo groups of students, and they were gibhensame
pre and post-tests, and questionnaires. The studetihe control group watched the episodes witltaptions
while experimental group watched the episodes wilptions. The results illustrated that the grouphwi
captioning scored significantly better on the Iéitgy comprehension test and their perceptions tfiesatic
materials were all positive.

Aktan (2010) tried to illustrate the use of autlemrench songs in language classrooms. He intetalstiow
the possible benefits of the songs as a lessorsafiimprovement material in his descriptive studgwever,
there is no empirical study conducted. He confirntieel use of authentic songs by extensively refgrtm
related literature.

3. Methodology

This study was conducted with thirty language teashvho have been working in different institutidosated

in 5 different cities of Turkey. A questionnaire svsent to twenty participants via e-mail and theyanasked to
fill it and send it back in the same way. 10 of fharticipants filled the questionnaire by hand.eFof the
participants were interviewed with 5 semi-structurguestions and their answers in the interviewsewer
transcribed. They were also asked to add more asnmiegarding the subject of the study if they had.

Participants work at different educational instdns, so they teach to students belonging to diffeage groups.
Most of the participants (12 of them) teach Englisthigh schools. 4 of them teach at primary schadhile 5

of them teach English at secondary schools. 6 dicgzants teach English at universities. FinaByof the

participants teach English at private language aish@able 1.) Two of the participants are foreigneaching
English in a state university in Turkey. Data cotien process lasted for two weeks.

Table 1: Distribution of the participants in terofghe institutions they teach at.

Primary school Secondary schoglHigh school (9th-| University Language school
(1th-4th grade) (5th-8th grade) 12th grade)
4 5 12 6 3

As for the experience of the participants, 8 of phaeticipants have teaching experience of betweéry@ars. 15
participants have 5-10 years teaching experienastly, 7 participants have experience of 11-20s/8athen it
comes to the educational background of the padidg 20 of the have bachelor’s degree while 1@qj@ants
have completed their master’s degree. Both quiziitaind quantitative methods were used in the claitaction
process. A questionnaire adapted from Yeung (2@&E)exploited for collecting quantitative data. Aubshally,
an interview with 5 of the participants was doneicllhcompromise the qualitative part of the studedS
Appendix 1 — 2).

The questionnaire consists of two parts. Part Auihes background information of the participantartFB
consists of 17, five-item Likert type scale quessialivided into 4 subsections. Participants werestjaned
about the role of authentic materials in languagehing, the effects of using authentic texts,téxé selection
process and finally their overall feeling aboutngsauthentic materials. Participants were askedirtde the
appropriate number which begins withbeing strongly disagree and ends wtlstrongly agree. Descriptive
statistics were used in order to analyze the daltaated via questionnaire.

In addition to the questionnaire, 5 participaniesed randomly were interviewed. They were askadtwhey
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understand from the term authenticity and authentaerials, to what extent they make use of autbent
materials while teaching English. They were aldedsabout what kind of authentic materials theljzatiand if

it is important to use authentic materials in laaggl teaching. Finally, they were asked to add nuw@as if they
would like to. Participants’ answers to semi-stauet interview questions prepared by the reseascivere
examined and generally interpreted.

4. Results and Discussion

The results gained from the questionnaires andviews are analyzed and discussed in this seckost, the
questionnaire results are presented. Later, theeaagjiven to the interview questions are integaet

4.1. Questionnaire

As earlier stated, the questionnaire consists ofeliis in total and these items are classified htmtegories.
The first category which is called the role of auttic materials in language teaching consists és. The
first item of this category aims to find out if piaipants agree with the idea that authentic makerre more
beneficial to student’s learning English comparethwocal English textbooks. 60 % of the particifmstrongly
agree with this statement. 30 % of them chose agptien while only 10 % of the participants feelsutral.

This result demonstrates that a great majorityhefteachers are aware that authentic materialsare useful
than local English textbooks. Another item in thigegory aims to find out whether participants khiimglish

language cannot be learned well if there is no supoto authentic materials. 47 % of the partidipatrongly
agreed with this item while only 10 % of them sththat they disagree. All in all, participants’ eess to 4
items listed in this category showed that 86% eimtruly think that authentic materials have a magde in

English language teaching settings. When all thmst in this category analyzed, it can clearly bensiat
participants value the role of authentic materii@lELT (Figure 1.)

Figure 1. The role of authentic materials in larggugeaching

The role of authentic materials in language teaching
60%
50%
50%
40% 36%

30%

20%
12%

10%
0% 3%
(+]
0% |
Strongly disagree Disagree Neutral Agree Strongly Agree

The second category titled as effects of using emtit text has 6 items. All of the participants ttwb7 %
strongly agree and 33 % agree) think that authetetits widen students’ knowledge, understandingl an
experiences of different cultures in which Englishused. While 77 % of the participants have a tp@si
tendency towards the idea that students feel matévated when authentic texts are used, only 14f ¥hem
have a negative attitude on this item. As a reshit, great majority of the participants have pusitieelings
about the effects of using authentic text. The aleesult of the second category is shown in Fegibelow.
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Figure 2: Effects of using authentic text.

Effects of using authentic texts
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The following category is about text selection. %70of the participants disagree with the idea thaenvthey
select texts, the length of the texts is their maonsideration. 40 % participants take the lendthegt into

account when they are selecting texts. 53% op#récipants think that finding authentic textstable for the
school curriculum is difficult while 40 % of themisdgree with this idea. This finding may indicatatt53 %
participants are more capable of exploring diffeiurces for finding authentic texts. The mearcg@etage of
this category demonstrated that majority of thdigigants do not think that text selection is agisonsuming
process. Additionally, they consider that it is wificult to find authentic texts which are suitalfor school
curriculum and students’ interests. As a resuttait be stated that participants have positiveud#s toward text
selection process. Participants’ general attitudesrds the text selection category are showngiuré 3 below.

Figure 3: Text Selection

Text Selection

40% 37%
35%
30%
26%
25%
20%

16%
15% 12%
10%

Stronglv disagree Disagree MNeutral Agree Stronglv Agree

10%

5%
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Final category intended to explore participants\@al feeling about using authentic materials. 20fthe
participants, being the highest percentage mardeddutral option in this study, feel neutral abtha idea that
it takes a lot of effort and creativity to expla@itithentic texts. 90 % of the participants (with%3agree and
47 % strongly agree) indicate that they feel maympetent as teachers when they use authentic alatéri
their classes. All in all, the majority of the gaitants have a positive feeling towards using entic materials
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in their classes (See Figure 4).
Figure 4. General feeling about using authenticenas

General feeling about using authentic materials
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4.2 Semi-structured Interview

The first question of the interview was “what douyonderstand from the term Authenticity and Autfent
material?” There are really interesting answerthte question. Participants emphasize words sucheadity,
real objects, originality, genuine, natural contemiqueness” while they define the terms authéptiand
authentic materials. One of them who teaches Bnglig state university defines it as:

“Authentic material is audio-visual or printed neaial about life situations that are familiar toglstudents”.
Another indicates that:

...... | understand real life materials like a wepaper for a reading class or a T.V show for &ehing class
from the term authentic material. One of the calleaes teaching English at a primary school emphasilzat
“authenticity is the link between education andlrga.”

In summary, it is observed that all of the paptgits, more or less, know about authenticity anitheantic
materials.

The second question was “to what extent do you nuakeof authentic materials in your English clasfP’of
the of the participants state that they use auithemiterials while teaching English. One the pagéints stated
that

“...I use authentic materials every time | haeeperform a vocabulary lesson so let's say | maleatguse of
it.”
Another one indicated that:

“| often make use of authentic materials as alhof students are™5and é" grades.....teaching younger students
is more difficult than teaching adults. For thisas®n, we need to make use of authentic materiatsetmte a
natural language environment.”

Answers to the second question go parallel withghestion finding which demonstrates that participaare
aware of the role of authentic materials in languggching.

When it comes to the third question which is “wikiid of authentic materials do you use?,” one & th
participants teaching in a state university stdbed he makes use of real magazine articles lik&istu Airlines
magazine-skylife and local newspapers issued idigEing! of the participants told that they make aé&ideos
in native language while teaching vocabulary ane YisuTube to a great extend as a provider of atithen
videos. One of the participants said the course ltoat she uses has a real-life focus; so, shdlgmakes use
of course book as an authentic material.

The fourth and last question was “Is it importantise authentic materials while teaching English®/\&f why
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not?” Most of the participants feel the same thasgo its importance while a few of them claimeat th really
depends on the purpose of teaching. The mostragrinswer was that:

“It is important to use it while teaching becausg students may never get an opportunity to trabebad or
speak to a native English speaker, by using auihematerial; | give them the opportunity to intetac English
and to find out more about other cultures. Englisha living language. It evolves and the way online
communication changes it also needs to be taugbugi authentic materials.”

Another salient answer was that:

“In an ideal class with ideal students, an ideah¢ber is supposed to use authentic material. Bseaau
language is often learned to use in real life buthie aim is not daily communication, then it ist tioat
important.” this answer may lead us to another ssh about how ideal is classroom settings to usthentic
materials.”

When they are asked if there are any related ittegswould like to add, only two of the participamxpressed
their opinions. Both of them are teaching in a jublementary school. One of them suggested that:

“All language teachers should use authentic matsria order to create a natural language environmedy
doing so, they can get their students to learngatgnguage more naturally.”

The other stated that:

“Authentic materials are very important, espegafior teachers teaching children and younger sttslen
Creating a natural language environment is reattypiortant to teach target language”

5. Conclusion

This paper revealed teacher’s ideas on the rokutifentic materials and their general feeling alzuthentic
materials. All of the participants, this way or thveay, are familiar with the terms authenticity aadthentic
materials. Majority of the participants have pestattitudes towards using authentic material$@irtclasses.
Still, more than half of the participants, that4é % of them think that it is difficult to find authtic materials
that are compatible with the school curriculum. f®ew negative point is that little amount of thetg#pants
(20 %) think that it takes a lot of energy and titnemake use of authentic materials. The solutmmtfiis
problem may be solved if teachers are provided agiee access to online authentic materials by thed
management. One significant conclusion of the stigdihat as the years of experience increase, dlséiye
feeling towards the use of authentic materials elesgs. Another important point is that as the nuroblessons
participants attend per week increase, the usetbfatic materials decreases. This may be bechegedb not
have enough time to look for authentic materialshay are too busy with going to classes all ddage $olution
to this problem is simple. Teachers should be requio teach fewer hours per week. When the edwgiti
background of the participants analyzed, no ratatias been found between their attitude towardsutbentic
materials and their level of educational backgroukitswers given the interviews showed how importadg¢os,
YouTube etc. are and, in a broader sense, how tamiotechnology is as a provider of authentic niaferFor
this reason, teachers should be encouraged to osakef online sources to reach authentic materiatslly,
interviews also revealed that all of the particigafavor authentic materials as important and elisable
while a few of them are still reluctant to use thketause they think that it is time-consuming aificdlt to
find.
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APPENDI X 1
Questionnaire

The questionnaire aims to gather your beliefsfualis, and experience regarding the use of
authentic materials in English language classeshibiquestionnaire, authentic materials are
defined as texts that are produced by a real speakariter for a real audience, for example,
newspaper articles, radio programs, holiday braztiand so on. This questionnaire consists of
two parts. The questions in Part A aim to collamhe general information about you. Part B
asks about your beliefs and attitudes towards $leeofiauthentic materials.

Please be well assured that all the information collected will be used for research purposes
only. All the responses you give will be treated confidentially and anonymously. Your input is
very important for researchers to understand the practice and value of using authentic
materialsin English classes. Thank in advance.

Part A: Background Information

Please tick the appropriate options in the follapguestions:

1 | am currently teaching at :
TP ) primary school ( 1th-4th grade) (............ ) Sedarny school (5th-8th grade)
TP ) High school ( 9th-12th grade)  ( .......).University GO ) Language school

[can  both options]

2. How many years have you been teaching English?

(...)0 -4 years (...)5—-10 years (....)11 - 20 years (....) 21 years or
above

3. How many lessons do you teach per week on average?

(...)9-15 (...0)16-25 (...)26-30 (....)31 or above
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4, Have you received any English language teachemimg®

(....)Bachelor of Education (....) Master’s degree JP. hd (.....)Others, please specify
5. When you were a student, how often did your Englsithers use authentic materials?
(....)always (....)often (....)sometimes  (....)seldom (.neyver

Part B: Beliefs and Attitudes

The following statements are about your beliefs attdudes towards the use of authentic materials i
language teaching. Please circle the appropriathauwith 1 being strongly disagree and 4 beingngfy
agree.

The role of authentic materials in languagteaching
1.Compared with local English textbooks, authentaterials are more beneficialto 1 2 3 4 5
Students’ English learning.

1 2 3 4 ¢
3. Students cannot learn English well without expego authentic tex! 1 2 3 4 ¢t
4. Students should not be denied the opportuniiyteyact with authentic materials. 1 2 3 4 5
Effects of using authntic texts
5. Students show greater learning motivation whanyse authentic tex 1 2 3 4 ¢
6. Authentic materials help to build studéntenfidence in using Englis 1 2 3 4 ¢
7. Authentic texts are beneficial to studérdevelopment of receptive skil 1 2 3 4 ¢
8 Authentic texts are beneficial to studémdsvelopment of producte skills 1 2 3 4 ¢
9. Authentic texts broaden studénknowledge, understanding, experience of 1 2 3 4 5
various cultures in which English is used.
10. Using authentic material is a good way tooatice students to the idea of 1 2 3 4 5
“English-as-a-global-language”.
Text selection
11. When selecting texts, length of the texts isrywrime consideratio 1 2 3 4 ¢
12. Selecting authentic texts which are suitabtesfodent$ English level is 1 2 3 4 5
time-consuming.
13. It is difficult to find texts that match thergent of the school curriculu 1 2 3 4 t©
14 It is difficult to find texts that are relevaotstudent$lives and interests. 1 2 3 4 5
General feeling about using authentic materials
15. It does not a lot of effort and creativity tgpéoit authentic text: 1 2 3 4 ¢t
16. When using authentic texts, teachers shouldamr to take advantage ofthe 1 2 3 4 5

linguistic and cultural opportunities presentedioy texts.
17. When | manage to use authentic materials ifcngfish classes, | feelthatlam 1 2 3 4 5
a more competent English teacher.
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APPENDIX 2
Interview Questions

Dear Colleague,

We are making a search and we need your valuablenemts and ideas related to “Authenticity” and “Rentic
materials”

Your personal information will not be shared witthers and the information you provide will just lxeed for
scientific purposes. We will be grateful if you ams the questions below intimately

Thanks in advance.
Name: (OPtioNal).......cvveiie i e e e A e

Name of the INStitution YOU are WOTKING ... ...co. it e e e e e e e e e e ieaene s
Age of the Students you are teaChiNG . .........c.oevi it i e e e e e

1) What do you understand from the term “Authenticiyid “Authentic Material™?
2) To what extend do you make use of authentic masenihile teaching English?
3) What kind of authentic materials do you use?

4) s it important to use authentic materials whilecteing? Why or why not?

5) Any related ideas you would like to add :
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