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Abstract

The present study aimed to explore these expestatm teachers of Arabic reading, in three keygestaof
reading instruction: the planning stage, the priadiem stage, and the evaluation stage. The purpiodgs study

is to reveal the knowledge of the teachers of Arabading in grades five and six of primary schddle study
attempted to answer the question: What is the Saadhers’ knowledge in teaching primary schoadlestis to
read in Arabic in terms of (planning, presentatiord evaluation). The data were collected quantébtifrom

30 of supervisors of Arabic language teachers.Timelifigs of this study determined the skills-based
competencies as perceived by Saudi teachers thaeaded to teach Arabic reading in the gradesafigesix of
primary school. Furthermore, the findings of thisdy may inform the policies and practices for thaching of
Arabic reading and the training of teachers of Agalanguage in the primary school. Also, the studyh
provided the education field in Saudi Arabia wittiual statements on the knowledge of the teacHefsabic
reading in the primary schools. The supervisorduated teachers’ knowledge for planning skills ais kevel,
they evaluated teachers’ knowledge for presentagkifls as good standard and they evaluated tesicher
knowledge for evaluation skills as poor level.

Keywords: Evaluating, Saudi teachers, knowledge, read, Arabic

Introduction

Reading is considered important in Saudi ArabiaopRein Saudi Arabia read the Holy Qur'an every,day
100% of the Saudis are Muslims (Timothy et al., ®0@urthermore, in chapter 96 of Holly Qurayah 1-5
the first direct revelation to the Prophet Mohammeds the Clinging Clot chapter (Al-Alag). The
commencement of this chapter and the Qur'an as wek: “Read in the name of your Lord and Cherisher
He Who taught the use of the pen. Taught the hufmainwhich he knew not” (Ali, 2005) p. 457. Becauwd
this, Islam encourages Muslims to seek knowledgeutih reading.

There are complaints in Saudi Arabia about studeoisr literacy standards and associated low leirels
reading skills, which are claimed to be due to dnep in the Arabic language teachers’ performantle (
Thumli, 2002; Al-Uthaym, 2003). Many teachers seemed to be igndhegimportance of reading and its
objectives. Teachers considered a reading lessbriag leisure time (Al-Huwaymil, 1996) and demoatdd a
lack of interest in teaching reading skills(Al-Qaihit 2007). In fact, the teaching of Arabic readmeguires
specific teaching skills and teachers should knod/ lze aware of these skills to facilitate studele@’ning (Al-
Ruqy, 2008).

Teaching Arabic reading skills to students requibeschers to demonstrate particular pedagogiclt.ski
Teachers are expected to exhibit high skills ire¢hstages of their teaching: during the planningeafling
lessons; during the implement(tion of the plin in cllssrooms; [hd during the evllultion process. Without
awareness of the importance of these skills, arttief current lack of knowledge, teachers cancbieve the
objectives of teaching Arabic reading (Bazarah, 08Il of the above confirms that it is necesstnyteachers
to have a clear understanding of what to do whaahieag Arabic reading and to know and be awardeskills
needed to teach Arabic reading at the levels afrplay, presentation, and evaluation in order teahefrabic
reading effectively.

Complted to reseltch on other Arlbic 1[hgulge skills, the rese[tch on Arlbic relding is strong; nlimely
writing, speaking, and listening in the Arab wofl-Qahtani, 2007). However, it has been noticeat $chool
students have a poor attitude to Arabic readin§andi Arabia while the Arabic language teachers haaor
teaching skills (Alkswi, 1993; Al-Kh(1iflh, 2005; Al-Shaharani, 1997). It is important for teacherkrtow and
be aware of the skills involved in teaching Arabéading and how these skills can be implementethén
classroom. Hence, the aim of this study is to iffewurrent levels of Arabic language teachers’ kiexige of
the skills required to teach the Arabic languagéha grade five and six of Saudi Arabian primargcss. In
particular, the study aims to look at three stagm®lved in teaching Arabic: planning, presentati@md
evaluation. Furthermore, the importance of thislgtemerges from the fact that its results can assArabic
language teachers and the supervisors of Arabgukege in teaching Arabic reading in grade five amdof
primary schools in Saudi Arabia. The results frdms tstudy will also reveal the current state ofcteas’
mastery of these skills and in turn assist planreard decision makers of the Arabic language teather
preparation programs to plan more suitable prejperarograms for the future.
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Objectives of this Study

1.To assist Arabic language teachers in identifyimgl applying the required skills-based competenoies
teaching the Arabic reading in the grade five aradEprimary schools in Saudi Arabia.

2.To assist Arabic Language supervisors in evaluatkaghers' performance in teaching Arabic readinthé
grade five and six of primary schools in Saudi Aaab

3.Measurement instrument to facilitate the evaluatbneaching Arabic reading in Saudi Arabia. Whisha
guestionnaire for Arabic language supervisors i@ Binistry of Education in Saudi Arabia, who are
experts in supervising Arabic language educatidmis juestionnaire sought supervisors’ judgments on
what Saudi teachers of Arabic language know abmeittéaching of reading in the grade five and six of
primary schools in Saudi Arabia.

Research Questions

The specific focus of this study is to explore kmowledge of Arabic language teachers in Saudi idratho

teach students in the grade five and six of prinstyool to read in Arabic. The study attempts tewar the
following research question:

How well do the Saudi teachers in grade five andadiprimary schools know the skills-based compmésn
(planning, presentation, and evaluation) for teacthiArabic reading?

Importance of Reading

The developing of reading skills in the primary ggekays a foundation for lifelong critical readiagd learning
across all disciplines.Moreover, it is essentiahéwer under-rate the importance of the skills ireguto decode
print with accuracy and fluency (Parris et al., 200Reading is one of the most important activitieshe
linguistic life of the individual and the group amhe of the most important tools for the acquisitiof
knowledge, culture, and communicating with the cdtbn of human knowledge. The reader goes from one
piece of information to another in the readingtaf text, from understanding to concluding, and ftavking to
analysing. Reading fuels the reader’'s imaginatiod develops mental abilities and thinking skillsagrah,
2009).

Reading is a tool used to facilitate learning inaabects of school and in life. Without the dbito read,
students will not be able to learn as a similag tattheir peers. Through reading, students areowem@d to use
their language to comprehend and interact in ih@inediate surroundings and in wider soci@darzano, 2007,
Marzano et al., 2012; Rayner et al., 2010). Reading has helped students develop and leattheinschool
environment in many ways. 3iatah (1997) stated that reading has four advantfmestudents: (1) enhanced
tleir experiences and allowed tlem to reac]tleir maximum potential; (2) allowed students to develop their
knowledge base and to apply tlis knowledge in tLeir relations ips wit[lotler people; (3) increased tleir self-
confidence; and (4) provided students wit[/t[ € ability and knowledge to furt er problem solve and develop new
ideas. Reading is also important for the wider camity because it has helped communities share ottibr
communities and cultures and linked community menlvéth their national heritage. Moreover, readivas
helped community member to become more familiah wieir national heritage and in turn promoted etioa,
industry, and agriculture (Abdulhadi, 2003).

Reading Processes and Theoretical Models

Reading is a cognitive and emotional process thatihcluded the interpretation of symbols and amitietters
received by the reader through the eyes or usiaditigertips for people with visual impairments.igprocess
of understanding apprehends the meanings and fivdem with previous experiences, criticism, and pob
solving (Shahatah, 1997). Reading is learning thed&vand pronouncing them, understanding the tektaing
able to critique it, expanding experiences and fiisnom reading, solving problems and achieviranfort
(Al-Khalifah, 2004). Reading requires a complexafyskills involving the manipulation of many proses and
models, often each process refers to only one aspéc however, they are in essence all modelsasnponents
of models and processes of reading. This will natlime all existing or potential models and proessef
reading, but will focus on a selection of endorsed highly regarded processes and models (Raynak,et
2010).

Cognitive scientists composed ten questions twadkes ago that should be asked when approaching
reading. It is to be noted that these same tentignssstill remain extremely relevant to currergearch on the
psychology of reading (Rayner et al.,, 2010). Thgsestions are identified in Table 1 and relate He t
identification of words in association with readiagd spoken language as well as the skills requiredder to
read or speed-read and how to support studentsathy in particular those who experience difficsltia this
area.
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Table 1 Psychology of reading

Questions on psychology of reading

1. How are text words identified?

2. How does the system of spoken language inteemmwith identifying words and reading?

3. Are words identified in the text in a differemay to when they are on their own in isolation?

4. How does the action of the eyes motioning actbespage shape the answers to the questions listed
above?

5. How does the reader extend past the literal mgaf individual words?

6. What are the new mental structures formed adt@iing?

7. How does the actual skill of reading grow?

8. How can we address individual diversity amomgatiers from the same culture and also acrosgesfhu

9. How can we identify and address supporting regadifficulties?

10. Can basic reading be improved upon to an isectdevel of higher order thinking, such as speed-
reading?

However, as previously stated, the main goal is gdction is to focus on the development of various
reading models created to address specific aspktiie processes of reading. Some of the many matislised
over the last three decades include InteractivévAton, Activation Verification, Multiple Read-OuMultiple-
Trace Memory, Multiple-Levels, Connectivist Dutdecess; and Bayesian Reader models (Norris, 2006; Stalker
et al., 2006). These models have influenced thextion of current reading models.

In addition to the current models of reading, iinigportant to acknowledge reading theory develogrtieat
commenced several decades ago and first gainedin@oce in the 1970s. The emergence of reading yheor
development provided a foundation for more recéebties. These earlier theories were grouped imteet
broad categories: the bottom-up theory, the toprdtweory, and the interactive or transactive thedgttom-
up theories focused on the meaning of text beinmdodirectly in the text on the page and that tiésally
travels from the page to the eyes with the texepagresenting the bottom and the process ofvieliiag up to
the eyes, is the up process (Vialle et al., 2008)s theory further argued that meaning is derivgé process of
reading that starts with looking at letters thatfgrinted words and then looking at words thatt¥esentences
[hd whole text; it is this combintion thi't together [1lows melning to emerge (Vialle et al., 2000).

The bottom-up theory fostered the belief that negds a process involving a number of skills, frbeing
instructed from simple to complex, together creatincombined process for reading, viewing it esaliytas a
visual stimulus on the page that needs to be ffilethand linked to the correct phonics (P. Hartialg 2001).

Top-down theories place importance on the firsgestaf reading processes, commencing in the bra, t
top and then travelling down to the text, where ris@der relied on their prior learned experienses|red in
their brain) to unpack the text. The goal of regdirom top-down is to use the reader’s prior knalgle and
experience to make meaning. Reading is considarptbcess of complexity that is reliant on factfymsnm
inside the reader’s mind and externally from thgsidal representation of text on the page. In [@acthis
theory places emphasis on the reading being a mganaking process, with a relationship between imgan
being constructed in the head first from prior kfenige, that then influences how the text print #redsound
patterns relate to predicted meanings being coetstluin the learner’s mind hierarchically (P. Hsret al.,
2001). The top-down model fosters a constructajgiroach to reading (Vialle et al., 2000).

The Interactive or transactive theories evolvethé1980s that reading is a process of making mgahat
relies on adopting all processes present in the-dtowvn’ model, it also needs, at times, to incltitet readers
have a skills based focus, that is parallel to tobo-up model approach (P. Harris et al., 2001gr&hs a belief
that the interactive model of reading acknowledtied reading is a social act with social purposésreover,
the process of arriving at making meaning from tfiexan active, constructive, and cultural procésss a
transaction taking place between the cultural odrié the reader’s prior knowledge and the authortended
cultural meanings (Kucer et al., 2006). Two currer@ding models outlined below are the Dual Rowscaded
(DRC) model and a selection of parallel proces$es are best known as, triangular. These models are
considered the most current (Coltheart et al., 2001

Models of word identification.
These two models offered contrasting frameworksespect to the process in which words are idedtifind
represented in the cognitive lexicon, delving imtieether word identification is directed by languagkes that
are utilised to access the pronunciation and degodf word and word meaning, or whether it is acpss in
which different forms of lexical information giveare subtle boundaries to the pronunciations andé&anings
that evolve throughout the duration of identifyiwgrds. The DRC model is placed in parallel with fbemer
viewpoint, whereas the triangle models are placedentowards alignment with the latter viewpoint yRer et
al., 2010).

Two basic assumptions exist within the DRC modalli{@art et al., 2001). The first assumption &t tine
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pronunciation of words can be fuelled in two ac$ion via applying grapheme-to-phoneme rules that the
translate into the individual letters (graphemefsq avhole word, transferring into their matchingopblogical
phoneme representations and then moving onto a speeific mapping of the spelling of words into its
decoded pronunciation; hence, this model is passed in the dual route model approach (Lee et al., 2001). The
second assumption involved the way in which lexrepresentations, both orthographic and phonolbgicad
forms are represented holistically, in discreteasafe steps in the lexicon, in order for the wdndbe decoded
by mapping the graphemes of the word onto the grémhic unit that enables most appropriate matghing
followed by the orthographic unit to activating thironological unit in a direct manner that corregfsto the
decoded pronunciation of the word. However, in @sitto other Dual Route approaches, the alreaabedland
direct avenues which operate in parallel to the DRgtlel, in respect to word pronunciation of any avior the
majority of instances being determined in comboratdy the overall products of both these avenubss@ two
avenues provide strong decoding and pronunciatioagular word spellings but not in irregular worayner

et al., 2010).

Models of syntactic parsing

To progress on from the above outlined models af llte meaning and pronunciation (decoding) of words
occurs, onto how they these individual work measiage then constructed into making meaning of tiiee
sentence — models of syntactic parsing, that esflgnéxplain the manner in which linguistic strumts and
limitations, actually guides how the needed repreg®ns are constructed to be able to make sefrtbe avhole
sentence meaning (A. J. Harris et al., 1979). Theseels take a bottom-up input approach to the mgarof
each word presented by the characteristics of videdtification models previously discussed and eesd
above. These models are placed into three gerstegaries: garden path models, constraint-basecisicahd

a selection of models that have been put into plesteg connectionist frameworks (Rayner et al.,@0The
first two of these groups of models have gainediaant acknowledgement and given that the keyimggions

of the connectionist models are mostly parallelhwihose models of the constraint-based approach, th
following discussion will concentrate on the gargeth and constraint-based models, that will bdirmd
below. The main distinction between these two aaieg of models is the degree of importance planethe
syntactic processing taking place during the rea@®ayner et al., 2010).

The garden-path models prioritise the grammatitaktture and construction of the sentence. Garagin p
models have suggested that the reader first camtstawn individual grammatical analysis of a sentefweords,
phrases, and clauses), followed by interpreting $eintence, and if lacking clarification of the i@iesentence,
the reader re-engage in further analysis of théeser. However, the construction of a single anmsligsnot a
mandatory requirement of the model that allows gnaical local priorities in understanding the megnof the
semantics. But rather, serial first-depth modelkeran assumption that one analysis is selectedhandhe first
analysis is merely the one that is finished fi@3iffon Jr et al., 2003).

The primary contrasting approach is the constriaisted models that present the grammatical struofuae
sentence is merely one aspect of many constraimrdics interlinking in sentence understanding. &fuee,
constraint-based models, view the grammatical &tracas carrying a high degree of importance iemening
the final interpretation of sentence meaning, buiniits precedence over other points, such as dheextual
constraints or the plausibility. The constraintdzhsnodel utilised various diverse forms of inforimat In order
to arrive at these predictions, the diverse kindisformation activation across the connectionscaffold both
of the two-potential sentence meaning interpretatiin order to enable a number of process cymssiting in
the model finally settling into a state parallethweither of the two interpretations..The overdl|eztive is to
provide explanations as to why mistakes in analyafgpen and to be able to identify the processesioh this
misanalysis re corrected, in order to enable thders to be able to construct accurate interpoaabf sentence
meaning (Rayner et al., 2010).

Progressing on from the above, explicit models roicpsses for arriving at individual word meaningl an
whole sentence meaning when reading, the discowsiemnding on from this can be described as thé bas
fundamental discourse processes of reading ad lstw (Kucer et al., 2006):

Pre-ReadingThe initial levels of learning, as described iro@h's Taxonomy, involve recognising and
comprehending features of a text. Bloom's taxon@raytechnique of distinguishing the fundamentasgions
within the education system.

Initial Reading Initial reading tasks orient the learner to thgttand activate the cognitive resources that
are associated with the learner's own expectations.

Rereadingin rereading, the learner is encouraged to engagetive production such as verbal or written
analysis and argumentation. These activities regldnger and more complex discourse. At this padim,
language learners' critical thinking needs to etewith their general knowledge.

20



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.i.1
\ol.9, No.2, 2018 IIS E

Reading Strategies

In the last decade there has been notable growvitieimterest of conducting research into stratetpeoptimally
teach young learners. Upper primary school studemgpre-adolescents and they possess charactesbtped
by their own individual and unique literacy neeBssko et al., 2008), which include the followingdiareas: (1)
Their experience with relevant and a range of {ef® Opportunities for developing relationship) (
Opportunities for engaging in discussions andaaitthinking; (4) Being motivated and engaged i lgarning
processes; and (5) A feeling of autonomous learaiyhaving an identity.

Yang (2006) has highlighted that given that thene rmany varied definitions of reading strategieseha
been presented and therefore, Block (1986) craatectlassifications for reading strategies: gehstrategies
and local strategies. General strategies deal wgher level reading comprehension, whereas loategjies
deal with the basics of linguistics such as vocatyllsentence construction and gramigigock, 1986; Yang,
2006). Some examples of general strategies arelictirey, text structure awareness, integrating rimétion,
presenting questions, text interpretation, usingwdedge and associations from personal and eduedtio
experiences, reflection on processes and behayignomitoring comprehension, self-correction, andt te
reactions.

Furthermore, a significant number of studies ous tlecades of modern educational research have
explored how reading strategies influence readensiprehensioBlock, 1986; Ellery et al., 2011; Kralovec et
al., 2001; Parris et al., 2009). In many respectsieading is a thinking activity. Readers do morenthast
recognise the symbols and words in a written fExey think about the meaning of what they read lamdit to
their previous knowledge. It is a comprehensioncess involving different types of experiences (idaly,
2008) that include: topic and vocabulary in writtert, use of the language, sounding out letterd,raading the
symbols.

Teachers aim to teach using strategies that ukiiypanotivate and engage students via the learning
processes. Motivating students to learn to reathiers must recognise that the learner is oftep @mjaged in
reading the basic content in a cursory way (Intinle 2008). Hence, teachers need to be enthicsithg aware
of what their students’ interests, ability strermgthnd which aspects of the multiple intelligences a
characteristic of each learner (Ellery et al., 20¥¥hen teachers use strategies to engage studestsstudent
outcomes are improved (Marzano, 2007). Upper pynstudents need to have progressed into highetsl®fe
being autonomous learners, where the main goalhigtaer order thinking skilled reader is to be geljulated
and independent learners (Parris et al., 2009).

Strategies described as enduring fundamental stegiswill provide scaffolding that underpins curtren
ongoing reading initiatives that will support animote proficiency in reading are effectively stgged in the
table below (Ellery et al., 2011).

Table 2 Initiative to promote and support reading

Word study Fluency Vocabulary Comprehension
Analysing - Scaffolding  ASSosiaing Actvating and conectin
affiies ’ Rereading Contextualising P?edictin ’
Analysing root Ex ressing Visualising Inquiring and ir?ferrin
v)\gord% FI’Dacing ’ Personalising De?ermir?ing importan?:e
Spelling Wide reading Referencing Summarising and synthesising

* Adapted from Ellery (2011).

Pani (2004) conducted research into reading styatesgruction through mental modelling, which praegh
teachers modelling the mental processes that a amranced reader uses when making meaning of a text
Mental modelling informed students about the lobjmacesses that are behind an active strategutered
essentially demonstrated to the learner the “hoatgsses of thinking aloud, as one works througkimga
meaning of a text (Pani, 2004). Hence, the readerget an idea of what is happening in the proseskéhe
reader who is more advanced, that the studentheamnhimic and learn from.

The use of readings strategies does not alwaysagiegsr a definite path to proficient reading
comprehension. Furthermore, reading strategies maaywork effectively or ineffectively for any readbut
rather, the reader may or may not achieve profi@emprehension of a text, as it is always depenoeffactors
such as: the individual reader, the text type,dbtext and what other reading strategies have begroyed.
Hence, it is paramount that readers are taughtriatyaf strategies, so that they can embrace udifigrent
strategies at various times. This is referred téeamers developing meta-cognitive awareness, -o@gaition
of reading strategies or comprehension monitoriregegies (Yang, 2006).

There are numerous reading strategies for teachers to employ. Reading; strategies are divided into two main
sections: general strategies and local strategles focus of general strategies is on higher otltieking skills
utilised in reading comprehension, such as makirfigrénces, whereas local strategies aim at dealitigthe
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very basics of linguistic knowledge, such as woredaning and sentence constructi@gBsock, 1986; Yang,
2006). Moreover, reading strategies are the broadtah processes that range from arriving at wordmmgs in
context in relation to the extract. Additionallypraprehension monitoring strategies involved proegshat
incorporated formative assessment, planning, aathation (Cohen, 2014).

Types of Reading Taught According to Performance

Reading aloud is the process of capturing the guintharacters, delivered to the brain through the e
understanding the combination of symbols in isolgtiand then matching them with stored meaningderthe
brain. After that, the words are spoken aloud aitt the aim of correct pronunciation (Ulayan, 200Rg¢ading
aloud is the process by which translation of wnittsymbols becomes spoken words and audible souritdisa
variety of emphases, depending on the intended imgaReading aloud occupies a prominent place erfigid
of literacy as it enables teachers to evaluateesiisd reading abilities and to identify potentiaading
difficulties (Al-Bajjah, 2001). The drawbacks ofading aloud include factors such as insufficiessta time
for all students to participate in reading alouhet taken to read aloud is much longer than tirkeridor silent
reading, and reading aloud required students tasfan the words, grammar, and pronunciations, whiely
result in reduced text comprehension and understgrod meaning (Amir, 2000; Samak, 1998).

On the other hand, reading aloud has many benéffiis. the foundation of language arts and it is an
experience involving different elements: the teachtidents, and a piece of literature. The rol¢hefteacher
when students are reading aloud is to be knowldadgeabout children’s literature and literary theanyd to
conduct discussions in the classroom. Studentsralstsi become effective participants during read@sgons.
They need to pay attention to the piece of litematiney are reading and sustain it in their mindsey are
expected to interpret the general meanings andesham with classmates. Teachers need to judgehemhat
piece of literature is suitable for the readingualdesson. (Serafini et al., 2003).

2.6 Approaches to Teaching Reading in the Firsguage

The teacher’'s knowledge, be it personal or pralctizalps to direct reading lessons by the typeegfbn plan
they choose for the reading lesson and how thénégadnteract with students during lesson timegddition to
then assessing the students’ performance on #radif activity. This approach to teaching readinly) guide

students’ involvement in literacy activities aneithoverall attitudes toward reading (McEwan, 2093¢cca et
al., 2014).

There have been various approaches to teach reiadinhg first language. In the middle of the"agentury,
the whole-word approach became popular. In thisaggh, students learned whole words by sight aed th
broke down the words into their components aftarriing a number of words. This whole-word approdich
not last long and subsequently its use faded dwer &is the approach was revealed as being inefedati
learning to read (Taylor et al., 2002). With theldes in the whole-word approach, the whole-languagproach
gained popularity.

The main aim of the whole-language approach isdeduon involving students in reading and writing
activities at the same time. From an opposing vaawather method also became popular, namely ttieragsic
teaching of phonics. The debate between the sugsaot the two approaches was intense until thiy €800s,
when Pressley and his colleagues noticed the gapeber these approaches (Taylor et al., 2002). The
instructional approaches of teaching reading amansarised as follows: the basic reading approach, th
language-experience approach, integrated languag®e #terature-based instruction, technology-based
instruction, and approaches and strategies in celmemsive instruction (Vacca et al., 2014).

Research on Teaching of Reading
A study by Alrashed (2001) proposed programs tcelbgy the skills of silent reading and was condudted
investigate the impact of silent reading on impngvthe level the learner's academic achievemeite Study
aimed to identify the effectiveness of the progrion the development of silent reading skills andt tis
effectiveness on a sample of sixth grade studenRiyadh. Moreover, the study found the need teaeas
early as possible those students whose abilitgdd silently had declined, thereby making it easidrelp them.
Finally, it recognised the need to establish tregndourses for teachers in how to design treatimergrams for
silent reading, under the guidance of academicsading education from the Faculties of Educat@®lirRashid,
2001).

al-Thagaf (2001) conducted a study to determine the skiteded by Arabic female teachers when
teaching reading in the last three grades of thegry school. The instrument of the study was astjoenaire
applied to a sample of 157 professionals and etunadtsupervisors. The study identified 36 planrskdls, 41
implementation skills, and 20 evaluation skills.eT$tudy recommended that training sessions foh&raavho
teach reading should aim at raising the level efrtberformance, directing attention to the trainof female
teachers of Arabic in all skills in teaching reaglirnsuring attitudes applied to promote the groeftthese
skills, and linking the in-service training programvith the teachers’ preparation programs (Al-THiag@01).
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In an investigation of the methods of teachingal@009) conducted a study in the USA using litgrac
theory as a reading strategy. This study explovezive literature teachers' prior knowledge and fxac and
examined their involvement in professional develeptn This study connected professional development,
teacher knowledge, classroom practice, and studaming. The researcher observed and supportetices
practice and assessed their students' learning.ré@s$earcher conducted interviews for teacher andest,
observations in classroom, and assessments fosttlient learning. The study suggested that intévpre
frameworks empowered students to deepen compremeraid develop multiple theoretically-grounded
interpretations of literary and non-school textgdl 2009).

One study on the knowledge of teaching reading cehgnsion mapping the terrain investigated what
teachers know and do in the course of teachingnmgasbmprehension, and why it is that most U.Sdettis do
not learn to comprehend text well in 4th and 5tdgr classrooms Scott (2009). Scott (2009) idedtifie skills
needed by teachers to teach reading compreherSgmtt (2009) conducted a corpus of videotaped tesso
interviews with teachers about their work, and fades that purport to define the knowledge basedaching
reading comprehension. The study aimed at answéhimdollowing questions: What is it specificallyat the
participating teachers in the study do when they stgategies to teach reading? What are possilslkenges
and influential factors affecting teachers' implea¢ion of reading comprehension instruction?

The study results emphasised several emerging thelamest, while analysis of classroom data indidate
notable differences in respect to actual readimgprehension instruction, these discrepancies mayresult of
the how reading comprehension instruction is chareed in policies, assessments, and accessinenees. Of
significance is how the analysis reveals fundaniefidavs and discrepancies in the ways in which iegd
literacy academics arrive at definitions of whaadiemg comprehension is and the manner in whichimgad
comprehension is conceptualised in other resourddse study concludes with a proposal of a thedry o
knowledge for teaching reading comprehension (S2609).

al-Ragy (2008) examined student teachers’ abilitiesetach reading skills in the higher three grades in
primary school in Taif. The participant populatioonsisted of all student teachers (58) at the TacBollege
in Taif. To achieve the objectives of the studg tesearcher prepared a checklist (including aofiskills) to
observe student teachers during their teachingipuae. The study concluded by defining the skikseded for
the teaching of reading: preparing, implementingg @valuating in primary school. Furthermore, thedg
discovered the low performance of student teachergading teaching skills during the teaching fican
program in which the students teachers did noteaehmany of the program’s objectives (Al-Ruqy, 2008

Research on Teachers of Arabic Language

The literature in this section discussed the reseatudies conducted in the Arabic speaking warldrder to
evaluate teachers’ skill to teach Arabic languagetraining needs; and on the requirements of pefsyualities
and professional competence for Arabic languagehtra. These studies provided amble amount ofrimdtion
on the evaluation of teachers’ teaching skills thelps this current study in evaluating readindiskif teachers
in the primary Arabic classes.

The Faculty of Education in Madinah, Saudi Araloianducted a study in 1992 to investigate the imp#ct
scientific, teaching profession and cultural cosrsethe classroom practice of the student teacAdrs main
objective of this study was to measure the skillthe student teacher. This study used a list sl evaluate
the performance of student teachers. it was fotatl the student teachers had sufficient skillssech before
graduation. However, they did not reach the higheal of performance during their teaching pracijtsmael,
1992).

Bakkar (2001) conducted a study on the practice of fensldent teachers for the required teaching
standards of King Saud University. the researchesighed a checklist composed of eight criteria 88d
discretionary measures. The study concluded d#tdihgs (N. Bakkar, 2001):

. Student teachers’ proficiency was 50% of the regfteaching standards.

. Student teachers did not practice the standartteeafonversation of substance.
The study revealed that 30% of the total study fadmn achieved the discrimination level of reqdire
standards.

al-Fahim (2001) investigated the training needs of Arabim@uage Teachers in the first three grades of
primary school to identify the needs of the teaghpnofession on the one hand and the needs foradigation
in the Arabic language on the other. The reseansbed a descriptive survey method and a questignoai 80
training needs. The survey was distributed amongu@ifgrvisors and 186 teachers. The most prominaings
identified a list of training needs for teacherghd first three grades at primary school, in omfémportance of
each need (Al-Fahimi, 2001).

al-Thunali (2002) conducted a study to determine the persquoalities and professional competence
requirements of Arabic language teachers at secgrsgaool. The study aimed to identify the persanadlities
(physical, mental, moral, psychological, and sQcihd professional competence (knowledge, skillgj a
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attitudes) required of these teachers from the p@émt of Arabic Language Supervisors. The researobed a
descriptive approach using a questionnaire, whiclutled a set of thirty personal qualities characéad sixty-
six professional competencies (knowledge, skilistuales), and then applied them to all the supens of the
Arabic language (71 supervisors) in the MakkahaedMakkah, Jeddah and Taif). (Al-Thumali, 2002).
al-'uthaynin (2003) conducted a study on the practice of fertedchers teaching the skills of literary texts

in an intermediate school in Makkah. The study @ine investigate the current state of their practior
preparation, implementation, and evaluation skillee researcher used a descriptive approach, andttiay
instrument was a checklist applied to 59 femaldesttiteachers. The important findings of the stwdye:

Student teachers neglected many teaching skilthénthree aspects of preparation, implementatiod, a
evaluation during the teaching practicum; and

Student teachers did not apply the needed teashitig of literacy that help the development oétécy in
female students (Al-Othaymin, 2003)

al-Qatart (2007) conducted a study to evaluate the currené ©f student teachers' performance for the
skills of speaking and writing education in gradeis a primary school in the Jeddah Governoratee $tudy
used a descriptive approach using a checklist dedbhing skills of speaking and writing. The instent was
implemented on a sample consisting of 68 studeatthiers with Arabic language specialisation in ahesy
practice program. The study revealed that there waselatively low level of performance in their
implementation of the program of teaching practio@ finaly the skills of implementation; the average grade
of the student teachers in evaluating skills w&4 2ut of 4, and the average grade in preparints skas 2.83
out of 4, while the average grade in implementikifsswas 2.62 out of 4 (Al-Qahtani, 2007).

Bazarah (2009) conducted a study to evaluate Arabicdagg teachers in the light of the necessary skills
for developing creative thinking amongst studemtsthie first grade of secondary school at Makkate th
researcher devised a list of basic teaching skillievelop creative thinking and created an observahecklist
containing 39 teaching skills. And then the chestidipplied to 40 Arabic teachers. The study shotivedboor
performance of Arabic teachers for the skills of/&leping creative thinking. The study recommendleat t
teacher training programs should contain trainingntes to helped train pre-service teachers onkitle ef
developing creative thinking and methods of develept (Bazarah, 2009).

In conclusion, the research conducted on teachitnning, presenting and evaluating Arabic is of
significant value to the entire research on Arabamguage Studies. Moreover, this literature revieas
determined the necessary explicit teaching skilsAcabic language in Saudi Arabia. Moreover, it has
highlighted that the current knowledge of theomdtinodels and strategies for teaching reading ntiyresed in
Saudi Arabia by teachers are antiquated and doeflett current trends in teaching reading. Coneatly, this
lack of current teaching practices that best premefding success will affect the growth of Araliieracy
outcomes in Saudi Arabia.

Teacher’s knowledge and skills.

The current study is concerned with evaluating $seathers’ knowledge and skills in teaching stusiém the
grade five and six of primary school to read in lica Sanders, Wright, & Horn, (1997) claimed theddhers’
knowledge and a solid repertoire of skills is catiin promoting successful teaching practice. Adtw to
these authors, this level of knowledge and skslguistified for a number of reasons. First, theclhéag of
reading of language remains with a student forrteeiire life and provides a foundation for furthearning in
all subject disciplines, as well as life skillsf the mastery of language is weak or the conceptarmuage
pronunciation are incorrect, then the individudéiaguage skills will be hindered. Due to this, tears’ must
have a strong command of the language to insttudests accurately and with clarity of conceptsn(fgas et
al., 1997). Additionally, the level of teachers’nfidence in their grasp of the language and itsutExfeatures
will directly impact their teaching to students gratentially improve student learning outcomes.

Given how crucial successful teaching and learngngt the primary level, fostering the knowledge of
language and skills to teach it becomes the baekibbm good teacher (Webster-Stratton et al., 208Dn &
Weiser (2009) found that teacher knowledge andunsbnal mastery are proven to be equally of cpeshelent
importance when teaching reading. Academic studfeserit based on this topic of teacher knowledgd a
instructional competency, appear to be lacking &kimg insights into finding the key causal linksisting
within teacher knowledge, teaching expertise andesit outcomes when teaching reading. (Lyon e2@09).

Methodology and Research Design

Research Design

This study explored the current knowledge utilibgdteachers in the grade five and six of primaryost to

instruct Arabic reading in Saudi Arabia. Knowledgéers to the generic knowledge a teacher must imaeeder

to function as a teacher, whilst skill refers tawhihe teachers’ knowledge is applied or translatal practice.
Therefore, this study essentially attempted to stigate the current knowledge base of the the@latiodels as
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understood by Saudi teachers in the grade fivesinaf primary school and exactly how this knowledg
applied in the context of teaching Arabic literdaoythe classroom through three distinct pedagogiisining,
presentation, and evaluation. Approaches to tegdhieracy have transformed over the years, witdmtions
indicating that changes are still on the rise, gingr from educators evolving understandings of hear
instruction (Parris et al., 2009). Hence, this agslke design is extremely purposeful in view of easihg current
teaching practice in the area of Arabic readingyriher to determine where the strengths and weaksdie and
to ascertain if changes need to be made in redpesupporting and developing optimal Arabic litgrac
pedagogy.

This study used descriptive design, which is @diso define and describe the facts related ttuatsn, to
clarify the aspects of a situation and to interpietn according to the available fadBeilg, 2009; Bordens et al.,
2005; De Vaus, 2001; Henn et al., 2006).

For the purpose of this study, the researcher insttyfadopted the descriptive method, due to iheias
nature of the subject studied and to allow foremcldescription of the authentic situation surrangdeachers’
knowledge and skills in teaching students in thedgrfive and six of primary school to read in Acabihe
researcher has also utilised the quantitative naistHfor data collection, to further enhance defim& and
descriptions of the key facts related to currenudbateachers’ reading pedagogies and the processes
underpinning teaching reading in the grade five sirdf Saudi primary schools.

Supervisors’ Rating of Teachers’ Knowledge of thkils-Based Competencies

The researcher has conducted this study to adtfressudy question:

How well do the Saudi teachers in the grade five sit of primary school know the skills-based caempaes
(planning, presentation and evaluation) for teach#rabic reading?

Participants.

Thirty supervisors of Arabic language teachers gir Rrovince were selected to participate in thislg. Their
information and work places were obtained from Eheectorate of Education in the Province of Asir,Saudi
Arabia. The supervisors were distributed acrossedixcation offices around the Province. The Dinextto of
Education in the province of Asir allocated theshuaation offices throughout the province, to faatk
supervising the educational processes in the sshédéo, supervisors of Arabic language teachimgnfithe
Asir Provence are involved in the research, as fistythe curriculum and assess the performanceachers as
part of their duties. Therefore, they can be carsid specialists in this area.

Instrument and Procedure

The researcher compiled the study questionnaire. Jirpose of this questionnaire is to address tindys
question:

How well do the Saudi teachers in the grade five six of primary school know the skills-based caempees
(planning,presentatiorand evaluation) for the teaching of Arabic reading

The questionnaire commenced with an appropriatedattion to explain and clarify the aim of thisidy. The
questionnaire was sent to the Arabic Language Sigmes and was primarily aimed at exploring the
supervisors’ views and beliefs on Arabic readiracters’ knowledge in teaching students in the gfageand
six of primary school to read in Arabic. Furthermothe questionnaire also specifically investigatesi three
key stages of reading instruction: planning, presém, and evaluation.

Validity and Reliability of the Study Instruments
The researcher considered the study instrumenliditya stability using the following processes:

Validity:

The researcher determined the study’s instrumelidityato explore how the instrument measure wHaisi
purported to measure. The researcher compiled nkgument’'s items in a questionnaire. After thée t
researcher referred the questionnaire to a numb8awodi Arabian discipline academics. Their commentd
notes were reviewed and taken into account foravipg and enhancing the instruments’ items.

Reliability .

The researcher determined the reliability of thedgtinstrument by taking a pilot study on 10 sujsams of
Arabic language teaching and applying the instrum&mthem. After the duration of two weeks, theercher
applied the same instrument, a second time, tos#tme pilot sample in order to determine the cdefiic
correlation between the two applications, by us@rnbach’s Alpha Equation. The table below show the
instruments reliability statistics.
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Table 3 Supervisors’ instrument reliability statistics

Dimensions Number of items Cronbach’s alpha Validity index
coefficient
Planning skills 12 0.796 0.892
Presentation skills 19 0.869 0.932
Evaluation skills 12 0.822 0.907

From the above table, the values of Cronbach's &l@lefficients for all instruments’ dimensions are
exceeding the agreed reliability statistics (0.#¢&nce, it is confirmed that all instruments used the data
collection have achieved high reliabilities.

Limitations
The focus of this study was reliant on the follogviztontextual boundaries:
Male participants only. There are no female paginis because the education in Saudi Arabia segansles
and females for cultural and religious reasons.
. Supervisors must have studied the teaching prepanatogram for eight semesters or more.

It is only explicitly concerned with defining th&iks of teaching Arabic reading in the three dirsiems of
planning, presentation and evaluation.

The study is also only concerned with examining analysing the grade five and six of primary school
Saudi Arabia. This is due to the fact that studémtgrade five and beyond are expected by the dritiese
grades to have already obtained sufficient andabée levels of knowledge of Arabic reading. Farthore,
primary school years are considered the most g@akstage for learning to read (Barchers, 1998).

It was implemented in the southern region of thegdiom of Saudi Arabia, the Asir Province. Asir ief
the largest provinces in Saudi Arabia.

Results

The scenarios of the data analysis proceed aceptdiparticipants’ responses to the study instrupmaking
into consideration the research question as follé¥esv well do the Saudi teachers in the grade five st of
primary school know the skills-based competenginfing, presentation and evaluation) for the ta@ag of
Arabic reading?

Table 4 presents the percentages of supervis@gonses regarding the teachers’ knowledge of pignni
skills required for teaching Arabic reading in thde five and six of primary schools in Saudi AsakwWhen
looking at the key areas of planning, presentasiot evaluation skills of the teachers involvedhis tesearch,
the skills held by the supervisors in assessingetlaeas of performance are invaluable. This ghaye the
fundamental task as part of their every day jobcdpeton of assessing teacher skill level and gbibf
implementation of curriculum items and key teachieghniques. The supervisors’ assessments aretiasen
provide a balanced and objective outcome of theltesf this project.

From the results displayed in table 4, where theestsors’ responses regarding their evaluationthéo
teachers’ knowledge in respect to the plannindsskélquired to teach Arabic reading in the grade &nd six of
primary schools in Saudi Arabia; it is generally observed that the total grand mefithe participants when
responding to the twelve skills of teaching Arabéading is reaching 3.04 with standard deviationaéxjto
0.87. Clearly, this indicates that teachers’ knalgks in the required planning skills to teach Aratdading in
grade five and six of primary schools tends to &rage in terms of the supervisors’ responses.rébearcher
considers this to be somewhat of an improvemermesat-Ghyun (1998) revealed in her research findings on
the evaluation of student-teachers’ knowledge a¢héng skills in Arabic language was found to beytew and
in fact, she described them as being unable tmparthe teaching skills of Arabic Language.
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Table 4 Supervisors’ responses regarding teacherkhowledge of planning skills

Sample responses in percentages

SEISTES Excellent Good Average Poor None Mean Stdv. Order

Determine the previous expertise of

students relevant to the lesson 0.0 13.3 36.7 36.7 13.3 250 0.90 12
Determine the reading skills needed

by students during the reading lesson 0.0 233 30.0 46.7 00 2.1 082 10
Identify new vocabulary in the

reading text 6.7 56.7 13.3 23.3 0.0 347 094 3

Determine the lesson units in which
students can identify the main ideas
and sub- ideas

Formulate comprehensive and diverse
behavioural objectives which are
linked with the students' experiences
Select the appropriate conditions and
teaching aids that raise the motivation
of students during the lesson

Choose appropriate teaching methods
that provide students with the skills of
reading, taking into  account
individual  differences  between
students.

Select the teaching aids relevant to
the objectives of lesson and
appropriate to the level of students
Determine the appropriate literacy
activities (during class and after
class) that develop reading skills
Determine the appropriate methods of
evaluation for each of the behavioural
objectives

Determine the timeframe for the
implementation of each stage of the

3.3 23.3 56.7 16.7 0.0 3.13 0.73 4

0.0 20.0 30.0 43.3 6.7 263 0.89 11

6.7 23.3 36.7 333 0.0 3.03 0.93 5

6.7 10.0 56.7 26,7 00 297 0381 7

6.7 3.3 60.0 267 33 2.83 0.83 9

6.7 20.0 40.0 333 00 3.00 0.91 6

6.7 10.0 60.0 16.7 6.7 293 0.91 8

6.7 50.0 26.7 16.7 0.0 347 0.86 2

lesson
Determine appropriate homework
related to class work 23.3 36.7 33.3 6.7 0.0 3.77 0.90 1

Total grand mean 3.04 .87

These findings also reveal from the results oudiive Table 4 that the most important skills thatcteers
demonstrated having good knowledge of when planrimgeach Arabic reading include the following:
identifying new vocabulary in the reading text, ehirated as 63.4% in the good tac@ient total; determine
appropriate homework related to class work, which rated as 60% in the good to excellent total; determine the
timeframe for the implementation of each stageheflesson, with rated as 56.7% in the good to aeiotal.
These three skills are essential for time managemerlass work and ensuring that outcomes expeofed
teachers by the curriculum are achieved. The rekeabelieves that these three particular planskilis have
rated higher in the supervisors’ responses to tlagimg of the teachers’ knowledge of skills ingbereas due to
the fact that they tend to take less outside obsthours lesson preparation and as such are dasteachers to
apply than some of the other planning skills expedf them. New vocabulary in the reading textartipular is
easily identifiable by teachers giving them ananstawareness of this being a focal point of less®he above
results based on the displayed tabulated summanheofsupervisors' responses to these teaching gkill
supported by the mean values 3.47, 3.77, and %7,standard deviations 0.94, 0.90, and 0.86,hasva in
table 4.

On the other hand, supervisors as evaluators &mhers' knowledge regarding the planning skilleetxh
Arabic reading believed that: teachers’ performate®ls to be poor in the skills of determining teading
skills needed by students during the lesson anérmating the previous expertise of students’ retéva the
lesson and formulating comprehensive and diversabeural objectives which are linked with the snts’
experience. These two skill areas rated poorly W@t¥% and 50% of the supervisors’ responses ¢gilito the
lowest ratings. Additionally, the skill of formulah comprehensive and diverse behavioural objextivieich are
linked with the students’ experiences had a tdt&l086 rating when combining the total falling irttee poor and

27



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.i.1
\ol.9, No.2, 2018 IIS E

none category.

Whereas, in respect to the other skills outlinethenteachers’ knowledge in planning skills to teAcabic
reading, this knowledge tends to be functioningrativerage level. In the skill determining the lesson units in
which students can identify the main ideas andidabs only 16.7% rated this as ‘poor’. This is perhdps to
the fact that the lesson units are pre-determinethe curriculum and the teachers are able to watthin the
curriculum framework, where quite often the iddntfion of main ideas and sub ideas is outlinedhi&
objectives of the pre-determined unit in the cwiien. Furthermore, the skill ofelecting the appropriate
conditions and teaching aids that raise the motoratof students during the lessoated 30% in total of the
good/excellent category.

The researcher believes that this is due to thetfi@cclassroom environment and equipment for teacis
well funded in the schools, hence providing teasheith the tools to very easily succeed in meetjogd
standards in the classroom environment with thevesit resources at hand. Furthermore, 60% rateskithef
determining the appropriate literacy activitiesr{dg class and after class) that develop readiiits sis average
to good, with majority falling on the average ragtirThe skills ofchoosing appropriate teaching methods that
provide students with the skills of readin@king into account individual differences betwestndents
determining the appropriate methods of evaluation dach of the behavioural objectivesnd selecting the
teaching aids relevant to the lesson objectives amgropriate to the level of students total, all rated as an
average of 58.9, % falling into the average catggbe responses regarding the above results pposed by
the means values that are extended from 2.97 & 2.8

Table 5 Supervisors’ responses regarding teacherkhowledge of presentation skills

Sample responses in percentages

Sllizizns Excellent Good Average Poor None Mean Stdv. Order

Introduce the reading text with an appropriate

manner 0.0 70.0 30.0 0.0 0.0 3.70 047 6
Use the experience of students in the lesson 0.0 .3 43 533 3.3 0.0 340 056 13
Display the reading text in front of the students  0.02 40.0 13.3 26.7 0.0 3.53 1.11 11
Train the students on the skill of silent reading  3.31 66.7 10.0 10.0 0.0 3.83 0.79 4

Guide students to put lines under each difficult 1
word in the text

Discuss with the students after silent reading to
confirm their understanding of the text

Explain the text difficulties with appropriate

3.3 70.0 133 3.3 0.0 393 0.64 3

20.0 70.0 6.7 3.3 0.0 4.07 0.64 1

teaching methods 0.0 50.0 33.3 16.7 0.0 3.33 0.76 16
Discuss the main idea in the text with the 133 56.7 26.7 33 0.0 377 082 5
students

Explain concepts and new vocabulary on the 0.0 76.7 13.3 0.0 367 066 8
board 10.0

Gwdg students to employ new vocabulary in 0.0 533 333 6.7 6.7 333 0.88 17
meaningful sentences

Perform a model of reading aloud 6.7 83.3 10.0 0 0. 0.0 397 041 2
Train §tgdents to read with correct 33 60.0 36.7 0.0 0.0 367 055 9
pronunciation and language rules

Divide the text into units 3.3 20.0 66.7 10.0 0.0 .13 0.65 18
Explain each of the text ideas in clear language 7 6. 43.3 46.7 0.0 3.3 350 0.78 12

Motlvate the students to extract the contained 0.0 66.7 333 0.0 0.0 367 0.48 7
ideas of the text

Link the text ideas to each other 0.0 70.0 16.7 313.0.0 3.57 0.73 10
Link the text ideas with the students' 567 267 167 00 340 077 14
experiences and their environment
Ensure a free atmosphere between the students

S o 0.0 43.3 46.7 10.0 0.0 3.33 0.66 15
to express their ideas and opinions
Train the students to read critically 0.0 20.0 20.0 46.7 133 2.47 0.97 19
The grand mean 3.54 0.70
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From the results outlined in table 5, it displaiie supervisors’ responses regarding the evaluatbns
teachers’ knowledge in the presentation skills ireguto effectively teach Arabic reading in the dgdive and
six of primary schools in Saudi Arabia; the total grand mean of the supervisors' responses, when responding to
the nineteen skills is 3.54 with a standard desratdf 0.70. This indicates that teachers’ knowledige
presentation skills for teaching Arabic readingéserally at a good level. Again, this finding dersivates that
there have been improvements in teachers’ skillewkedge when teaching Arabic language, as @bl
(2001), al-Riqy (2008), revealed in their research findings thacher performance in the dimensions of
presentation was relatively low, which was alsodhse for planning and evaluation. It is noticeahfithe above
statistics in Table 5, that the skills rated ashhig regards to teachers' knowledge regarding éuplired
presentation skills to teach Arabic reading incltitefollowing:

. Discuss with the students after silent readingotafiem their understanding of the text
. Perform a model of reading aloud.

. Guide students to put lines under each difficultdvio the text

. Train the students on the skill of silent reading

. Discuss the main idea in the text with the students

. Introduce the reading text with an appropriate neann

The high ratings stated by the supervisors to theve skills is supported by the mean values exgnde
between 4.07 to 3.70

In addition to this, it is noted from the results Table 5, that the only skill that supervisorsidat the
teachers’ knowledge rated as poortrain the students to read criticallywhich means that teachers do not
concentrate on training students to read criticallying teaching the lesson, as the mean valuehef t
participants is reaching 2.47 with Stdv. 0.97.dtimportant however to not solely consider the mead
standard deviation values but also examine thedaa. In particular, it should be acknowledged thaplay
the reading text in front of the studeigsalso rated relatively low in the sample resjgsria percentages, with a
rating of 26.7% teachers given a ‘poor’ result, lefliis standard deviation was a fairly high 1.1d #me mean a
consistent 3.35.

Table 6 Supervisors responses regarding teachershéwledge of evaluation skills

Sample responses in percentages

Statements
Excellent Good Average Poor None Mean Stdv. Order
Organise the time between reading, 0.0 63.3 6.7 6.7 343 090 5
discussion, explanation, and training 23.3
of reading skills
Use teaching aids in a timely and.0 13.3 6.7 0.0 3.07 045 9
interesting manner 80.0
Use formative evaluation relevant td.0 23.3 23.3 6.7 2.87 0.86 11
the lesson 46.7
Use summative evaluation relevant t0.0 43.3 6.7 0.0 3.37 061 7
the lesson 50.0
Use diverse questions that develof.0 10.0 30.0 6.7 2.67 0.76 12
higher mental processés students 53.3
Ask questions in a clear well-0.0 63.3 6.7 0.0 357 063 4
formulated manner regarding the text 30.0
ideas
Ask questions linking the reading0.0 43.3 6.7 0.0 337 061 6
lesson with other language skills 50.0
Instruct the students to summarise th@.0 30.0 33.3 0.0 2.97 0.81 10
text 36.7
Link evaluation process with the0.0 33.3 26.7 0.0 3.07 0.78 8
lesson behavioural objective 40.0
' 0.0 90.0 3.3 0.0 387 043 1

Follow up on students' homework 6.7

. , 0.0 70.0 3.3 0.0 3.67 055 2
Reinforce students’ answers 26.7
Correct students' mistakes and give.0 66.7 6.7 0.0 360 062 3
the appropriate feedback 26.7

The grand mean 3.29 0.70
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Table 6 summurising the supervisors’ responsesrdaygp the evaluations of teachers’ knowledge
concerning the evaluation skills required to effesly teach Arabic reading in the grade five anddi primary
schools in Saudi Arabia. The results show that ttdtal grand mean of the participants' responsesnwh
responding to the twelve evaluation skills is reéagh3.29 with a standard deviation equal to 0.7@jctv
indicates that teachers’ knowledge in the evaluatiskills to teach Arabic reading tends towardsae@rage
level.

In addition to this, the supervisors’ responsegaéthat teachers’ performance in some evaluatiily $s
approaching a rating of good, which supported teamvalues that extended from 3.87 to 3.43

. Follow up on students' homework.

. Reinforce the students' answers.

. Correct students' mistakes and give the appropfieagback.

. Ask questions in a clear well-formulated manneardimng the text ideas.

. Organise the time between reading, discussionaegtibn, and training of reading skills.
. Whereas, for the other skills, the supervisorsl@ation of teachers’ knowledge tends to approach an
average rating, as the mean values extended frdmt8.2.67. These skills include the following:
. Ask questions linking the reading lesson with otlheguage skills.

. Use summative evaluation relevant to the lesson.

. Link evaluation process with the lesson behavioobgéctives.

. Use teaching aids in a timely and interesting manne

. Instruct the students to summarise the text.

. Use formative evaluation relevant to the lesson.

. Use diverse questions that develop appropriateahpricesses.

However, once more it is important to not solelamine the mean as there are certain areas whem som
teachers rate very well in while in other areasetimmes as many as a third of teachers rate aslipoornone’,
effectively indicating that more effective teachars raising the mean for less effective teachevaiious areas.
These areas include:

. Link evaluation process with the lesson behavioobgéctives.
. Instruct the students to summarise the text.
. Use formative evaluation relevant to the lesson.

Summary of Findings
This research has shown that in general the tegatfiArabic reading in grade five and six of pripmachool to
Saudi Arabian students has improved since 200&R{fly, 2008). This primarily seems to be due toange in
teacher training and selection, which has movethfgeneral primary school teachers to teachers fagabi
trained to teach the Arabic language as a sepswafect. New modes of learning have been put icepta train
these teachers and outcomes are being assessedeaiter guidelines of curriculum. There is nowtrarsger
framework for teachers of Arabic to work from ratlilean the older system where Arabic was just aigest
amongst many that a primary school teacher wasoteqh¢o teach the students.

Based on the data analysis conducted, the studyuztes with the following key findings:

1. Inrespect to the supervisors’ evaluation of teasHeowledge for planning skills to teach Arab&ading
in grade five and six of primary schools, the restvealed that this group believe teachers' kedgé to
be approaching fair.

2. When the supervisors responded to the evaluatideawfhers’ knowledge for presentation skills tachea
Arabic reading, the results confirm that teachknswledge is approaching a good standard. Thisthas
area where teachers scored the highest when betied oy independent observers and they themsdbes a
considered it an essential part of imparting theessary knowledge for the teaching of Arabic tarthe
students. The results also reveal aspects of skitfeethat included strategies regarded as beingessful
in the presentation of skills reflecting teachétebwledge and ability to teach Arabic reading inleld
skills numbers: 1, 4, 5, 8, 11, and 14.

3. The study detects a poor level of teachers’ knogeefr training of students to read critically. lenit is
sufficient to say that this aspect is regardednasresuccessful component in teachers' knowledgéexkto
presentation skills. This is of notable concernhagh order thinking skills and how to achieve thbas
been promoted since it appeared in Bloom’s Taxonamgel (Krathwohl, 2002). Igra’s (2009) research
study on ways of reading suggested that teachemlkdge of interpretive frameworks enables
empowerment of students; deepening comprehensioilstwteveloping many theoretically based
interpretations of literacy and non-school textsg| 2009).
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4. The study detects that supervisors’ evaluationeathers' knowledge in the activity of evaluatikitisto
teach Arabic reading indicated an average to peeellof teachers' knowledge of evaluation of skitls
teach Arabic reading.

5. In respect to revealing that teachers' knowledgavaluation skills to teach Arabic reading in thadg five
and six of primary schools was rated as fair. Iditawh to this, the study shows there are someessial
aspects in teachers' knowledge regarding evaluastiiis to teach Arabic reading in the grade fivel &ix
of primary schools in Saudi Arabia.

Discussion

The conclusions reached in the findings of thisdgtare based on the supervisors’ evaluation ofhierac
performance, in particular, the supervisors’ eviadui of teachers’ skills required to plan for thieetive

teaching of Arabic reading. The results indicat thachers' knowledge of planning for teachingofraeading
is at an average level. Furthermore, the resuksalethat the most important skills identified &sny successful
aspects for teachers’ knowledge regarding plantinteach Arabic reading in grade five and six dfmary

schools and the teachers' performance inclutistthers determining appropriate homework relatedcchass
work andteachers determining timeframes for the knowledgeaoh stage of the lesson

This result is consistent with the outcomes ofualgtconducted by the Faculty of Education in MaHina
Saudi Arabia (1992), which measured the teachiilts sK student teachers. This study discovered shadent
teachers had sufficient skills to teach before ga#idn. However, they did not reach the highesellesf
performance during their teaching practice (Ismd#€l92). This finding indicates that student teashat
university are only being equipped with a basiogeanf current knowledge and skills on theorieseafching,
whilst they are studying. Furthermore, both studiesluding this current study and the Faculty atEation in
Madinah, do not agree with the findings of the gtunducted by Bezarah (2009), which indicated that
teachers’ performance in skills for developing txeathinking was poor. &arah’s findings agree with the
results of this study in one aspect: that of trechers’ performance, which tended to be poor inskik of
determining the previous expertise of studentsveaie to the lesson (Bazarah, 2009). The Saudi Arabi
education recruitment system has an expectatidrugien the completion of the Bachelor of Educattuat their
graduates are performing at the highest level. ®Expectation of graduates is perhaps somewhat of an
assumption, given the findings of this study intkcthat teachers, both as graduates and senioriexped
teachers of Arabic reading, are performing gooexaellent.

In relation to teachers’ ability to design and pfanreading in silence, the current study agreéth the
study conducted by alaRhid (2001) that proposed a program to develop thesshkillsilent reading through
investigation of its impact on improving the acadeachievement level. ald3hid (2001) revealed in his study
a deline in students ability to read silenty anelitieed for early detection along with teacher ingifAl-Rashid,
2001). The current study’s conclusions revealedlairfindings the study of al-'uthayim(2003), particularly in
relation to their practice for preparation, implertasgion, and evaluation skills. al-'uthagm(2003) concluded
that the student teachers neglected many teackithgia the three aspects of preparation, impletagon, and
evaluation during the teaching practicum. Furtheemthe student teachers did not apply the necessaching
skills of literacy that support the developmentlitdracy in female students. These findings areareégd as
deficiencies in the skills of female teachers't@aching literacy texts (Al-Othaymin, 2003).

When examining supervisors' responses regardingwakeliation of teachers’ knowledge in the preséntat
skills needed to teach Arabic reading in the griake and six of primary schools in Saudi Arabiag ttesults
indicated that teachers’ knowledge in presentasiifis, in the samples of the schools, tended t@émerally
good, whereas, the study detected that the onllytekit supervisors believed that teachers’ knogtedf that
tended to be poor was in training the studentgaa rcritically, meaning that teachers do not comagmon how
to equip students with the skills required to reatically. These findings are consistent and paratith the
findings of al-Qatart (2007) evaluation of student teachers’ performanapeaking and writing revealed a low
level of performance overall.

When measuring the teachers’ actual performanctkerstages of planning, presentation, and evaluditio
is apparent that teachers' performance in the @fr@éanning for skills to teach Arabic reading isop. These
results are directly consistent with the conclusiof the study conducted by BakK2001), which concluded
that the student teachers’ proficiency was 50%hefrequired teaching standards, whereby studeciées did
not practice the criteria skill of, “conversationsabstance’, whilst they had the least averagéhfese standards
in relation to the total required standards. Balskstudy, was similar in findings to the study donted by al-
Raqy (2008), discovering low level of performance ofdent teachers in reading teaching skills during the
[e[cling pricliclm; [hd [II1[Tey [Iso fliled 0 [clieve mlny of [I& objeclives of [e[cling (Al-Ruqy, 2008)
whilst the current study revealed predominantly rptwo fair performance of teachers in the three estafpr
planning, presentation, and evaluation of skilldezkto teach Arabic reading in the grade five anafsprimary
schools in Asir Province. These findings reveatachfor further teacher training at undergraduatelland also
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after graduation in the identified areas requiceteach Arabi reading.

The majority of the supervisors’ evaluation resgsnsegarding the current teachers’ knowledge ofrpiey
skills were mostly rated as average to good. Tliks skceiving the lowest scores of poor weredetermining
the previous expertise of students relevant torésaling lessondetermining the reading skills needed by
students during the reading lessandformulating comprehensive and diverse behavioubgctives which are
linked with the students’ experienc@he skills receiving average scores were: ch@pajppropriate teaching
methods that provide students with the skills afdiag, taking into account individual differencestween
students and selecting the teaching aids relevarnhe objectives of lesson and appropriate to éwellof
students. The skills that received average to bigires by the supervisors were only in three fhanskills:
identifying new vocabulary; determining the timeframe for the implementation of each stage of the lesson; and
determining appropriate homework.

When the researcher observed the teachers’ penficeman the classroom using the content analysis
checklist for planning the results varied from dber@ to none. The supervisors' responses ratathjlg skills
as the lowest and these includetipose appropriate teaching methods that providdesits with the skills of
reading taking into account individual differences betwestndentsand determining the appropriate literacy
activities (during class andfter class) that develop reading skillEhe supervisors’ responses rated one planning
skill as the highest with a total of 40 percentnibining the figures for excellent and good) washe area of
determining appropriate homework related to classrkv The supervisors also rated the planning skill of
determine the appropriate literacy activities (chgiclass and after class) that develop readingssks good.
The area of planning skills that rated the lowestLd@% for excellent and 13.3% for good wasmulate
comprehensive and diverse behaviour objectiveshwénie linked with the students’ experiences

These findings indicate that teachers are perfaymiell in the areas afetermining appropriate homework
for studentsanddeveloping literacy activities that promote ovenahding skills The areas of planning skills
where teachers are performing poorly invobreating behavioural objectives relevant for eathdent This
result suggests that teachers need further traimingehaviour objectives in order to appropriateiget the
individual needs of students and to differenti&e ¢urriculum according to those needs. The teattemponses
regarding the importance of planning skills of téag Arabic reading rated all of them as highly orant, but
their performance in the classroom did not ratehlgigvhen observed by the researcher. This sugdbats
teachers have an awareness of what teaching akdllsonsidered important, but are lacking in thewkedge
required to teach to a high or excellent standard.

The majority of the supervisors’ evaluation resgensegarding the current teachers’ knowledge of
presentation skills were mostly rated as averaggtm. The criteria areas that received the lownesilts were
in: training the students to think critically. The&ills criteria areas that were rated as averadadio included:
discussing with the students after silent readimgdnfirm their understanding of the tegkplaining concepts
and new vocabulary on the boarthtroducing the reading text with an appropriate mear, and guiding
students to put lines under each difficult wordha text The skill that received the highest rating ywasform a
model of reading aloud

On the other hand, the teachers’ rated the sKiltietermine the appropriate literacy activities (chgiclass
and after class) that develop reading skitletermining the appropriate literacy activities trdevelop reading
skills, anddetermining the appropriate methods of evaluatimnefach of the behavioural objectivas being of
the lowest in importance on the checklist, while gupervisors' responses indicated these skillseasy of
average to high importance. The teachers ratedy esthier skill on the checklist as highly importaiitis
indicates that teachers in practice have an awaseniewhat skills need to be taught to reach optstemndards
of literacy.

Whereas, in comparison to what the supervisorssicemed important for teachers' presentation skills
scored mostly poor to average in the areas thatetehers considered as being important. Hencdasito that
of planning, it would suffice to say that this diggant contrast indicates that although the teesheve an
awareness of what skills are important, they ackitgy in the knowledge necessary to attain thera togh or
excellent standard. The researchers’ rating of techers’ actual performance throughout the classro
observation checklist for presentation skills wapasite to the supervisors' opinions, as all raeg@oor to fair.
This indicates that the supervisors and teacheve ha awareness of what skills need to be taughedoh
optimal standards of literacy.

The majority of the supervisors’ responses regardime teachers’ knowledge of evaluation skills of
teaching Arabic reading rated as average overdde $kill receiving the lowest result wasing diverse
guestions that develop appropriate mental procesbhe skills that rated as average to good weieforcing
the students’ answersisingteachingaidsin a timely and interesting manneind organising the time between
reading, discussion, explanation, and training elding skills When the researcher observed the teachers’
actual performance in the classroom against therggon checklist regarding evaluation skills theults were
predominantly poor. The teachers rated all of N@umtion skills listed in the check-list as imgort to highly
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important, but their performance did not rate thighly when assessed by the researcher or by {endsors’
opinions.

Bakkar (2002) noted in his discussions on education inrdSAtabia, that the countries overall literacy rate
in 2002 was 62.8 percent (A. Bakkar, 2002). Thagistic reveals that it is only just over half bEtpopulation
who have Arabic literacy skills. Education is theykto raising Arabic literacy standards, and quoltarly, if
only just half of the population is considered ® llterate, then the roetuse needs to be trelted; th(t being,
how teachers are teaching Arabic reading in schddésmce, a key question that needs to be addressetd
actioned is how to fill this gap. In fact, thereais urgent need to train the teachers of Arabigdage through
the promotion of learning the required teachindiskn order to develop and improve their currenbwledge in
the field of teaching Arabic reading.

The researcher believes that as a Saudi Arabiaejtand given that the Arabic language is theherot
tongue, then the education policies and strateggarding the teaching of Arabic teaching in pubtibools and
in private school need to be revised and reforriiée. poor performance of teachers in planning, prtesien,
and evaluation of skills revealed by this study andlysis of data findings tis also supported lgydbnclusions
reached in the study conducted BzBrah (2009), providing good reason for the researah@xamine exactly
what is currently taking place with the instructiohArabic reading in the upper primary years, vehstudents’
receive their general primary. Ideally, studentschtd be equipped with higher level skills for seding in the
transition to secondary school Arabic reading cuttim (Bazarah, 2009).

Lastly, the researcher believes that given thatMtadic language is the mother tongue, it is paramohat
the education policies and strategies regardingtéhehing of Arabic teaching in public schools awen in
Saudi private schools, needs to be revised andmefh There is a need for an education strategynemming

with the teachers themselves, not the studentsch&es. must be educated, and extensive professional

development training programs, as well as revigibthe content of the theoretical models taughiraversity

need to change their approaches to the pedagogyhaiedophy of teaching Arabic reading, becauseettisting

applied strategies are clearly not achieving tliired goals. The poor performance of teacherdanning,

presentation, and evaluation of skills needed dcheArabic reading in grade five and six of primacools, as
revealed by this study and analysis of data finglitigat is also concurrently supported by the caichs

reached in the study conducted bjz8rah (2009) where he evaluated Arabic language teadhdte light of

the necessary skills for developing creative thigkamongst students in the first grade of secondeingol in

Makkah. Hence, the providing good reason for tlseaecher to examine exactly what is currently tlptace
with the instruction of Arabic reading in the upgeimary years, where students receive their gépenaary.

Ideally, the students need to be equipped with dridével skills for succeeding in the transitionsecondary
school Arabic reading curriculum.

Recommendations

Based on the reality of the current situation, asireed above, regarding the teachers' knowledgal@nning,
presentation, and evaluation of the skills of téaghArabic reading in Asir Province in Saudi Arabiprimary
schools, and taking into consideration the goaingbroving teachers' knowledge in these skills grehs
research findings has recommended the following:

— There is a need to radically change the Arabicingaohaterials in the grade five and six of primachools

in Saudi Arabia, particularly in terms of its comi® methods, and procedures. These reforms shoauld
supported by providing optimal in-service trainipgpgrams for Arabic teachers to develop and improve
their skills in planning, presentation and valuasi@f skills the skills needed to teach Arabic iegd

The Ministry of Education in Saudi Arabia shouldiise the approaches of teaching Arabic readings Thi
revision can be achieved through designing thealsyl of Arabic reading according to the naturehef t
language and the identified effective processeslvmd in learning. Additionally, the institutiongponsible

for the preparation and training of future Araldoduage teachers should also be responsible fippng
student teachers with strategies, methods, anls skét are adequate to allow them to teach usptgnal
planning, presentation, and evaluation methods

Professional preparation of student teachers neeqsovide teachers with the sufficient skills thaitl
optimally support them to teach Arabic reading best outcomes. The Ministry of Education and higher
educational institutions should implement this pesional work.

The Ministry of Education needs to establish aeysfor assessing student teacher graduates sthéhat
receive a ranking indicative of their overall thg@nd practical experiences. This ranking shotfiecajob
placement and would also identify near graduates wmy be in need of further supporting professional
development and mentoring prior to formal employh@na teacher.

Teachers, when teaching Arabic literacy in the@rssfooms, should be encouraged to engage in ongoing
professional develop and study and express thegsichbout the difficulties they face when develgpin
effective skills in planning, preparation and preagon.
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