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Abstract

This paper investigates the level of teacher awaserand its influence on support for learners Mathrning
disabilities in public primary schools in Trans-Naedounty. The study was based on concurrent tréatgn
research design. The social constructivism theorynéd the theoretical foundation of the study. Tdrget
population for the research consisted of 4107 teastirom which 351 were selected as the study sasipé.
Stratified random sampling technique was used lecséeachers. The study used questionnaire, irges/and
focus group discussions to collect data from teehié emerged that 59.5% of teachers were modbrateare
of pupils with learning disabilities in their schiso The results shows that there existed signifiqaositive
relationship (r=0.256 and p=0.028) between Teach&wgareness of LD in Trans-Nzoia county and effectiv
inclusion of these learners in their schools. Itammendation, teachers need to look for opportesifor
further training to increase their awareness onrféag disabilities in schools. There is also needtéachers to
work with parents to assist pupils with learningaility in primary schools
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Introduction

Learning Disability (LD) is a worldwide problem tag (Lerner & Johns, 2009; Gandhimathi, Jeryda & El|
2010). This is because children with learning digas are found in every economic, racial andgaage
around the globe (Lerner & Johns, 2012). Learniisgldlity is a general term for a neurological citiod that
interferes with the learner’s ability to store, pess, or produce information (National Dissemimat@enter for
Children with Disabilities [NDCCD], 2004). This theaffects the learner’s ability to read, writegeak, spell or
compute mathematics (National Association of Spdeaucation Teachers [NASET], 2007; Lerner & Johns,
2012). Moreover, Tormanen, Takala and Sajanien§2@ontended that LD is traditionally synonymotighw
the concept of underachievement; which interferégh #he learners: attention, memory, coordinatisocial
skills, thinking and language (Fletcher, CoulteesBhly & Vaugh, 2004; McNamara, 2007). Nevertheless
McNamara (2007) argued that learners with learnttigabilities have difficulty completing long-term
assignments, and keeping track of daily work arehes:

According to Saad, Ismail and Hamid (2014), leasvéith LD are unique, and therefore their needy @arthey
show unique profile of strengths and needs. Thelsder these learners can be either general orifgpat
nature (National Council for Special Education [NE]}S2014). Thus, general learning disabilities dam
identified as mild, moderate, severe or profountilevspecific learning disabilities are identified Dyslexia
(Reading), Dyscalculia (Math) or Dysgraphia (Wiin(NASET, 2014). If these disabilities are unnetic
unanswered and, or ignored; the needs of theseeesawill not be met in the regular classroomssThen will
affect the fulfillment of effective inclusive edugan, universalisation of primary education and @mqation of
educational opportunity. It is therefore importdat teachers in regular primary schools to be awand
understand various types of disabilities, apprderiaurricular, instructional modifications, suppaahd
interventions to assist learners with disabilitiestheir schools (Saad et al., 2014). Such knowdedgd
understanding will enable them to develop positittitude towards learners with disabilities anddi¢élaem to
acquiring or developing better competences to teatiise children in their classrooms (Gandhima@i0; El-
Gamelen & El-Zeftawy, 2015). Additionally, it istal for pre-service teachers and education admatésts to
have an opportunity to learn about children witeaal educational needs in their training (Saadl¢t2014).
This will then help governments establish and naéint quality educational system of trained andivatad
teachers, and administrators to work in the geredtatation (Porter, 2001). One such category afiabpeeds
children in general education is that of learniigaHilities. Despite these learners being the ritgj;m general
education classrooms (Hallahan, Lloyd, Kauffman,idv& Martinez, 2005), only 60% of them receive
information about their needs from general educatéachers (Cortiella, 2011).
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Researchers in different parts of the world ingegtd teacher’s knowledge and awareness regarelmgers
with learning disabilities and found out that theirccess depended on teachers’ awareness of ¢aeiirlg
needs (Campbell, Gilmore, Cuskelly, 2003; Car@iQ3; Papadopoulou, Kokarida, Paparikolaou & Paitses,
2004; Koay, Sim & Elkins, 2006). Furthermore, thassearchers considered the teachers’ role to be of
importance in the field of special needs educathat required them to know foundational concepthédtp
learners with LD in regular classrooms. In additi®owe (2007) regarded teachers as valuable msaara
school. Therefore, he found it vital to invest @a¢her professionalism by equipping them with skitlat are
effective in meeting the development and learniegds of all learners. This paper focuses on teachareness
and support for learners with learning disabilifiepublic primary schools in Trans-Nzoia Countyriya.

Resear ch Problem

Reports from research studies indicate that childvigh special needs continue to face challengexcaessing
primary education in Kenya (MOE, 2009; Gateru, 204@oyo & Odeny, 2015). Trans-Nzoia County is not a
exception to experiences of learners with LD ass$ies show that 24.5% of students in differeritauls around
the county dropped out of school in the year 20QB42(Trans Nzoia County Education Report, 2015)eWvh
teachers are aware of the challenges and needsetiratrs have, they are in a position to provideueate
diagnosis and assessment to enable the childreattie and stay in school. This paper therefor&doat the
whether teachers are aware of learners with legrdisabilities in public primary schools in Trangdia
County, Kenya.

Literature Review

Teachers Awareness of the Learnerswith LD in Public Primary Schools

There are several studies conducted in differenispaf the world which found that teachers acceqgaaf
inclusion may be promoted by their awareness abimitdefinitions, causes, characteristics and itieation
procedures of learners with special needs (Caffl)3; Koay et al., 2006; Papadopoulou et al., 2004)
Unfortunately, DeSimone and Parmar (2006) indicalbed there are teachers in regular education whbthat
both pre-service and in-service education progrditisnot adequately prepare them for teaching learméth
learning disabilities in inclusive education. Tiadequacy of knowledge by the teachers may leatgative
attitudes towards learners with disabilities (Sarebhavan & Saravanabhavan, 2010). Probably, shthe
reason to why several researchers found it relef@nteachers to have certain knowledge and uraleilstg
about the needs of different learners, learnindirtiepies and curriculum strategies (European Ageocy
Development in Special Needs Education [EADSNEJL®@0ngrid & Sunit, 2013; Saad et al., 2014)islt
therefore vital that pre-service and in-servicecleas learn about children with special needs éir ttraining
(Ingrid & Sunit, 2013). This will then assist theémimprove the quality of teaching and contributtndearners’
achievement as they engage in professional develnpran throughout their career (Forlin, Chambers,
Loreman, Deppeler & Sharma, 2013).

There are numerous studies in the category of laDhhve been conducted on the role of classrooohées in
promoting and achieving inclusive education in miynschools (Naylor, 2005). One such study is ¢fidordan
and Stanovich (2002), which showed that the role alassroom teacher is a key variable to the sstde
inclusion of learners with disabilities. They bebkel that the success of learners with disabilitietuded in
regular classes depends on the teachers’ awarehtssteaching factors. The results from theidgtindicated
that learners may fare better in classroom perfoomaepending on teachers’ awareness of differatenns of
instructional interactions, their beliefs, andtattes towards learners with learning disabilitisishough teacher
capacity is convincingly linked to success of isbhe education (Naylor, 2005) as stated earlighig chapter,
there are many teachers who believe that they imadequately prepared to teach learners with diabiin
inclusive education. Similarly, Smith, Tyler, Sko@&tark and Baca (2003) found out that even thouglatgr
numbers of pupils with special needs were includectgular classroom settings, regular teachersréegived
little or no training in special education.

This is supported by the reviewed research on psitdeal development undertaken by Waitoller andle&t
(2013) for teachers in inclusive education publisbetween 2000 and 2009 which highlighted thatatiscal

for school systems to nurture and develop teackdrs have knowledge and ability to provide quality
educational access, participation and outcomealfdearners in inclusive education. It's therefomgortant to
nurture these teachers through training to enddg@etdeal with invisible disabilities like LD (Camgbet al.,
2003). This is the reason to why Saravanabhavan Sardvanabhavan (2010) argued that it is critically
important to assess the knowledge level of LD ammaghers in inclusive education. However, thindsthe
case when Kamal and Ramganesh (2013) reported dheufindings from previous studies on lack of
knowledge about LD among teachers in India. Furtioee, they have given evidence from the followihglges
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(Crawford, 2007; Karande, 2008; Karande, MahajatKudikarni, 2009; Saravanabhavan & Saravanabhavan,
2010) that teachers in primary schools in Indiailgiséd lack of awareness about LD. Similarly in isndShukla
and Agrawal (2015) investigated awareness of legrdisabilities among teachers of primary schoolffieen
schools which were selected based on the lotterthadein Haridwar region. Data was collected from 60
primary teachers from these schools. They conclutthedl in spite of the teachers’ gender and teaching
experiences, the level of awareness about LD amdnmary school teachers’ in India is low.

Similarly, Al Khatib (2007) investigated the Joréam regular education teachers’ knowledge of LD¢g an
whether their knowledge differed as a function efested variables. The sample consisted of 405laegu
classroom teachers teachinf-" grade students in thirty schools in three Jordudiatricts. These teachers
completed a 40-item test designed by the researaliich had adequate psychometric properties. €helts of
the study revealed that teachers had a moderaté déknowledge of LD. Female teachers were foumdbe
significantly more knowledgeable than male teachd@ilse teachers’ level of knowledge was unrelated to
teachers’ age, teaching experience or academidfigatbns. Saludes and Dante (2009) also conduatetiidy
on the knowledge and perceptions on learning diabiin the cities of region Xl of the Philippiseand a
region in New York City, USA. The objectives of teudy were to find out the knowledge and awareoness
learning disabilities, and the level of perceptians remediation program and treatment servicesngiee
learners with LD. The findings of the study reveatbat the majority of parents, teachers, and mesbkthe
local school board had low knowledge and awareardsarning disabilities

Moreover, Gandhimathi, Jeryda and Eljo (2010) stddiwareness of learning disabilities among prinsahool
teachers. The study consisted primary school teackerking in 80 schools in Triuverumbur block,
Tiruchirappalli in India. Based on lottery metho@ 4chools were selected and the data was colléaiad71
teachers in these 16 schools. They found out tlzgonity of the respondents (66.2%) had low levebweérall
awareness about LD. Additionally, Sawhney and Biaf2€H 6) studied awareness of learning disabilitig®ng
elementary school teachers. It was a descriptiveegutype of study conducted on fifty elementargicteers
teaching in schools in Chandigarh in India. A 28¥ttest was prepared by the investigators to tasicb
awareness of learning disability among these teacHeney concluded that there is a great need tergée
awareness among teachers regarding LD; since d gmabp of teachers have basic knowledge regartiing
and are not able to distinguish LD learners froowdearners.

Kafonogo and Bali (2013) conducted a study on expdpclassroom teachers’ awareness of pupils witiniing
disabilities by focusing on public primary schowisTanzania. The study targeted standard thredandoupils
and teachers from public primary schools in Kibomistrict, Kigoma region. The study revealed th&%d of
pupils in regular classrooms had learning disabdharacteristics, but teachers had little awaren&s a result
these learners constantly endured stereotypesrarde’ calling’ such as; impossible, problem or quipils.
This study determined the level of teacher awaemeslrans-Nzoia County comparing it with the siiom
reported by Kafonogo and Bali (2013) in Kigoma, Zama. In Kenya, Gateru (2010) assessed the tescher
awareness and intervention for pupils with LD iolirsive education in Makadara Division, Nairobi kanThe
study concluded that teachers were aware of in@usiducation in their schools; teachers had difftere
interventions in place to ensure the success dfish@ education e.g. corrective approaches, dirsttuctions,
systematic phonics and using connectivity’ with ipapindividual learning and that teachers were not
professionally prepared to cope with learners within inclusive education. It is therefore, evidédram the
above mentioned studies that teachers’ awarendssmiers with LD is necessary to ensure they fieetarely
included in mainstream primary school classroortirgetRuno (2010) conducted a study aimed at figdint
whether teachers can identify the causes of readisapilities in learners. The study adopted bathlitptive
and quantitative research approaches where mixddochelesign was used for collecting and analysatg ¢br
both teachers and learners. The study embarkedhterviews for learners by use of structured inewi
schedule. It emerged that teachers assessededhgiels reading ability but they did not use prapethods of
assessment; teachers were able to identify childtencould not read at class level as non-perfasrhat were
not able to identify the specific reading disakabt Non-readers ranged from 0 to 27.1% for Naiwaoid O to
53.6% in Nyeri districts respectively. Almost haffthe teachers in the study neither taught readargdid they
know the methods to use in teaching reading. Timtyshdicated that there were more boys (103) thds (78)
who could not read. The study by Runo (2010) inedlidentifying learners with reading disabilitiegywhile
this study determined the different types of leagniisabilities common among pupils in trans-NZoaunty. It

is also important that teachers become aware ageérstand the uniqueness of these learners, theirgths and
weaknesses before determining ways of assistimg theclassroom. This therefore prompted the re$earto
investigate the teacher level of awareness of é&rarwith learning disabilities in their schools inadequate
research studies have been conducted on the sathe tmtal scene (Trans-Nzoia County in particular)

108



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.i,l
Vol.9, No.22, 2018 IIS E

Materials and M ethods

This study employed a concurrent triangulation @dxresearch design. The concurrent triangulatiesigh
involves collecting quantitative and qualitativealaoncurrently (Creswell, 2012; Tashakkori & Teéed2010).
This study was carried out in Trans Nzoia Countyicivhis made up of the five sub counties. The target
population for this study consisted of 4107 teashieom public primary schools in Trans-Nzoia County
Teachers were selected using stratified random lsagnmethod. This method was preferred by the neden
because it allows each member of the populatiorcaral probability of inclusion in the sample withdaias.
This facilitated sampling of 351 teachers who ggrtited in the research. Instruments used in ddtaction in
this study were questionnaires, interview schedafesFocus Group Discussions (FGD) technique. &search
instruments were tested for validity and reliabiliData analysis was done using qualitative anchiifaéive
methods. Quantitative data analysis involved usérexfuencies, percentages, means and standardtidevia
Qualitative data analysis involved used of congaratlysis method.

Results and Discussions

Demographic data entails determining the biograghinformation relating to respondents engagedhia t
research. The researcher requested teachers fndivate their gender and academic qualificatidre results
are presented in Table 1.

Table 1 Teachers Demographic Data

Variable Details Frequency Percent
Teachers’ gender Male 124 40.1
Female 185 59.9
Total 309 100.0
Teachers’ level of Secondary 2 .6
education PTC 112 36.2
Diploma 107 34.6
Undergraduate 72 23.3
Postgraduate 14 4.5
ATS4 1 3
A-Level 1 3
Total 309 100.0

Results on gender (Table 1) shows that majority 59%) were female teachers while 124 (40.1%)ewer
male. The result shows that teaching in primaryoethis preferred by female gender as opposed fe.ma
Findings on teachers level of education reveal & (36.2%) had Primary Teachers Certificate (RTIOY
(34.6%) had diploma in education and a significéh{23.3%) had undergraduate degree level of educdt's
seen that teachers in public primary schools im3+#dzoia County have advanced their professiomahitrg
other than holding the entry PTC certificate.

Teacher Awareness of Learning Disability I nfluencesthe Support of L earnerswith L earning Disabilities

The objective of the study was to determine thesmixto which teacher awareness of learning diggbili
influences the support of learners with learningadilities in public primary schools in Trans-Nz@&@aunty.
Teachers’ awareness of LD was measured througlomdspts understanding the diverse challenges learne
with LD experience in learning; number of learnaigh LD in school; causes of LD; characteristicsLdd;
effects of LD; and identification of LD. Teachenfsrdugh questionnaire were asked to rate their lefel
awareness of learners with LD in their schools.sTiwvas done using Teachers Awareness Scale (TAS) as:
extremely aware (5), moderately aware (4), somewhatre (3), slightly aware (2) and not at all aw@re The
results of analysis are given in Table 2.
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Table 2 Teachers’ Awareness and Support for Leanvih LD in Schools

Teacher awareness EA MA SA SLA NA M SD
f % f % f % f % f %

| am aware that 198 641 86 278 10 32 11 36 4 1.3 4.498482818
learners with LD

experience diverse

challenges in learning

| am aware that 47 152 66 214 54 175 94 304 48 155 29029 0632
learners with LD are

the majority in my

school

| am aware that LD 112 359 66 214 71 230 32 104 29 9.4 3.6408 3131
can be inherited

| am aware that LD 124 40.1 60 194 41 133 34 11.0 50 16.2 3.5631 98b4
can be caused by

ineffective teaching

| am aware that LD 184 595 74 239 25 81 15 49 11 36 43107 10478
can be caused during

prenatal, perinatal and

postnatal stages

| am aware that LD 174 563 88 285 30 97 14 45 3 1.0 4.3463 .90084
can affect learners in

the way they receive

and recall information

| am aware that 165 534 84 272 31 100 24 78 5 1.6 4.2298 19203
learners with LD have

short attention span

| am aware that 105 340 86 278 67 21.7 34 11.0 17 55 3.7379 4819
learners with LD

exhibit general

awkwardness and

clumsiness

| am aware that 190 615 68 220 20 65 22 71 9 29 43204 1.06186
learners with LD

perform poorly in

tasks requiring

reading, written

expression, spelling,

handwriting and

mathematics

| am aware that 218 706 54 175 23 74 10 3.2 4 1.3 45275 .86606
learners with LD can

be identified through

observation, screening

and classroom

performance

Average perceptions 152 49.06 73 23.7 37 120 294 918 5.8 4.0078 1.10527

Key: EA-Extremely Aware, MA-Moderately Aware, SA-Bewhat Aware, SLA-Slightly Aware, NA-Not at all
Aware, M-Mean and SD-Standard Deviation

The result in Table 2 show that most 198 (64.1%jeathers indicated that they were extremely avlzae
learners with learning disabilities experiencededde challenges in learning, only 4 (1.3%) of teasadmitted
that they were not aware. This is confirmed by metatistics which shows that majority of respondent
(teachers) were extremely aware (M=4.49 and SD308& learners with learning disabilities expecet
difficulties during their learning process. Theuks corresponds with Adebowale and Moye (2013gaesh in
Nigeria that showed that most of the teachers ¢43ltad good knowledge of learning difficulties vehdnother
18.1% had excellent knowledge of what constituessrling difficulties. However, Kafonogo and BalD(3)
research in Tanzania revealed teachers awarengks pfesence of pupils with learning disabiliiegegular
classrooms was much less in schools. The studwaled/éhat 15% of pupils in regular classrooms leaadring
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disability characteristics. Unfortunately, classrodeachers had little awareness. As a result, tsasdents
constantly endured stereotype and ‘name callinghss “impossible”, “problem” or “dull” learners.f@n than
not, they were subjected to physical punishmentatiempts to manage symptoms manifesting theiniegr
disabilities such as; hyperactivity, short attemti&pan, and inability to perform class approprigaracy or
numeracy-related activities. When asked to staté& twareness on whether learners with LD were ritgjm
their school, 94 (30.4%) were slightly aware andyotv (15.2%) were extremely aware. Computed means
statistics shows that teachers were somewhat ae2.90 and SD=1.32) that learners with LD were onigy

in their schools. The result implies that most kems are not aware that learners with LD form aifigant
majority in their schools. This study is differédndbm El-Gamelen and El-Zeftawy (2015) who found thst
majority of the studied groups in both rural antdaur areas (91% and 75.6% respectively) reportadhiag had

a number of children with learning difficulties their classes. They further reported that the numnolheéhose
children with learning difficulties ranged betwe®ri0 children in one classroom. In Kenya, Rasu@1 (2 also
found out that LD was affecting a significant numlaé children in primary schools in Starehe divisiof
Nairobi, 58 out of a total of 135 pupils screend8%) were reported to have a high risk of LD. Hoarewnead
teachers and standard 3 teachers reported a totdder of 55 pupils out of a total sample of 13mdtad three
pupils in the five schools as having LD (17.5%).iar and Kline (2006) observed that estimates ef th
prevalence of learning disabilities in developedrtaes vary widely — ranging from 1 percent to@Jdcent of
the school population. This therefore shows thatrilimber of learners with LD in schools is high.

Results also revealed that 111 (35.9%) of teachers extremely aware and 66 (21.4%) were moderatere
that LD can be inherited. The result therefore shtvat most teacher seem to be moderately awar8.gM=and
SD=1.31) that LD can be inherited. Despite theisifion, the high standard deviation scores (abgueeflects
that there are some teachers who still believetltbacannot be inherited but rather it is sometHimat happens
during child developmental stage. The finding iedéent from Shukla and Agrawal (2015) survey idilnthat
showed that only 29% teachers said they were awfatke causes of learning disabilities. This shakat in
some schools, some teachers may not actually knioat @ause learning disabilities among children. &dwer,

in Nigeria, Onwuka, Obidike and Okpala (2015) tleas’ response showed that they were aware of ssme
these learning difficulties, bearing in mind thenptoms specified on the items. When asked to itelitzeir
level of awareness that LD can be caused duringapak peri-natal and postnatal stages of childvijncand
development, 184 (59.5%) were extremely aware 234006) were moderately aware, 25 (8.1%) were soraewh
aware, 15 (4.9%) were slightly aware and 11 (3¥WB)e not aware at all. The result therefore shdved t
teachers were moderately aware (M=4.31 and SD=1h@4) D is caused during child growth and develepin
Results correspond with Kakabaraee, Akbar and 20i12) findings of the present study have reveated t
82.1% of teachers achieved a score higher thawrl@viareness of learning disability etiology. Ihextwords,
they mainly had an agreeable opinion and identifredproposed reasons for the incidence of leardisapbility
as important. The findings is in contrast with Gaintathi, Jeryda and Eljo (2010) who found out timafority

of the respondents (62%) were found to have lovell®f awareness about causes of learning disaisiliti
Therefore, the teachers under study were considerbdve unacceptable knowledge about the factorsicg
learning disability.

Findings also revealed that 124 (40.0%) of teachere extremely aware that learning disability bencaused
by ineffective teaching, 60 (19.4%) were also fotmde moderately aware but 50 (16.2%) were notrevaa
all. The result mean that most teachers appearbd tmoderately aware (M=3.56 and SD=1.49) thaféctie
teaching in classrooms could lead to developmetdarhing disabilities to learners in public primachools in
Trans-Nzoia County. To manage the development of A Mustapha and Jelas (2006) study in Malaysia
found out that majority of the respondents (78.3d)eed that special needs students need extrdi@it@md
help in the classroom. In another view, Dapoud@@i.8) also found out that respondents had pamiahedge
on the provision of legislation and exhibited maderknowledge on the symptoms of learning disadslitn
Philippines. Results also shows that at least 5B843@6) of teachers were extremely aware that LD affect
learners in the way they receive and recall infdioma 88 (28.5%) were moderately aware, 30 (9.758é)e
somewhat aware, 14 (4.5%) were slightly aware a(tl®%) were not aware. The results therefore shbafs
majority of teachers were moderately aware (M=4a8d SD=0.90) that LD affects learners in the wagyth
receive and recall information. The processing tirappens to be the key here since teachers argtikeéners
with LD take a longer period to receive and redafbrmation during classroom learning. This showatt
teachers understood that learners with LD had dh&lenge. The findings corroborate with Saad, Isarad
Hamid (2014) research in Malaysia that showed thathers had moderate level of knowledge of legrnin
disabilities among their pupils.
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When asked as to whether they were aware thatdesamith LD have short attention span, 165 (53.4f%6)
teachers were extremely aware and 84 (27.2%) wederately aware. This shows that majority of teaghe
level of awareness is moderate (M=4.22 and SD=1002he issue that learners with LD have shornéta
span. This is in line with Lerner and Johns (20@8ument that learners with LD have short attensipan.
Hence, teachers need to be patient and understptalimelp these learners acquire knowledge in cRasugu
(2010) found out that three (3) head teachers awnd2) standard three teachers reported difficslltiespecific
areas such as reading, spelling, writing, copyiogueately and arithmetic; two (2) head teachers tamd (2)
standard three teachers reported lack of attespi@an or concentration; and a similar number of headhers as
well as standard 3 teachers reported dull and igislecas unique characteristics of learners irr thefiools and
classrooms. On the statement that “I| am aware lgminers with LD exhibit general awkwardness and
clumsiness”, show that 105 (34.0%) of teachers ntedothat they were extremely aware, 86, (27.8%)ewe
moderately aware and 67 (21.7%) were somewhat awheecomputed mean statistics shows that teaolenes
moderately aware (M=3.73 and SD=1.19) that leam&lts LD exhibited general awkwardness and clunssne
This implies that teachers have a great respoitgiloil ensuring that learners with LD in their dasoms feel
less embarrassed participating in various actwitiethe school.

Majority 190 (61.5%) of teachers were extremely @nvand 68 (22.0%) were moderately aware that learne
with LD performed poorly in tasks requiring readingitten expression, spelling, handwriting and Ineaatics.
Descriptive statistics also reveal that most teechppeared to be moderately aware (M=4.32 and SB¥that
learners with LD performed poorly in the above nmmd activities. The result suggests that mosthies
understand that learners with LD do not performlivelarious class activities, and this signifibe theed for
their special handling and support to ensure they perform better. The findings coincides withfd¢ago and
Bali (2013) research in Tanzania that showed gwtters could identify learners with learning diifties based
on their characteristics like low achievement astg@nd assessments. Unfortunately, they labeé=e liearners
as ‘impossible learners’, ‘dull’, ‘slow learners’ upils with unknown problems’. Furthermore, iagvnot kind
at all for teachers to refer to these learnerspasr' learners’ because it eventually affected thearning and
performance in the inclusive classroom. It was asmlent from research findings that most 218 (74).6f
teachers were extremely aware that learners withcaD be identified through observation, screening a
classroom performance. This implies that almosteathers were exceptionally (M=4.52 and SD=0.8¢&ra

of various methods of identifying learners withrlgag disabilities in their institutions. This shewhat teachers
utilise these techniques to know the proportiorleafrners with learning disabilities in their classms. The
finding however contradicts what Shukla and Agray2015) found out that only 11% of the teachersewer
capable of identifying learners with learning diieibs in their classrooms in India. In additioBandhimathi,
Jeryda and Eljo (2010) research found out that ritgjof respondents (78.9%) had low level of awasn
about identification of learners with learning dig#ies.

Furthermore, Kakabaraee, Akbar and Ali (2012) disfadd that a high percentage (90.0%) of teachiersat

have a satisfactory ability in identifying studemigh learning disabilities. In other words, 90.086teachers
under study did not have the required knowledge @amhbility of identifying and diagnosing studemiih

learning disabilities. This shows that in India maslassroom teachers in regular mainstream schuale
limited knowledge about LD. To determine teacheerall perceptions on LD in this study, scores lom tien
teacher awareness areas on were summed up andgesemes obtained based on the rating scale Bepde
1 presents the results of the scores obtained.
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Figure 1 Teachers Awareness of L earnerswith Learning Disabilities (TALLD)

Result (Figure 1) show that most 184 (59.5%) otheas were moderately aware of learners with legrni
disabilities in their schools, 79 (25.6%) were ertely aware, 42 (13.6%) were somewhat aware and%nl
(1.3%) were slightly aware. The result thereforeveh that most teachers are fairly aware (M=4.09 and
SD=0.06) of learners with learning disabilitiestli®ir schools. The teachers were more aware afttbods of
identification and the challenges these learnenqsergance in schools. The study findings coinciddéth w
Kakabaraee, Akbar and Ali (2012) who found out #naireness about the nature of learning disalvility high
and the teachers achieved an acceptable scoretedobers in the study believed to have had a daitab
awareness about the nature of learning disabiibiwever, they were found to be least aware thah&ra with
LD were majority in their schools. This is in agment with Westwood (2008) who found out that early
childhood teachers were skilled in noting whendreih were having learning problems by taking intocaunt
their ability to: maintain attention to task fatemjuate periods of time; work without close supsovi; persist
with task despite frustrations; listen to and usthard instructions; socialize with peers; and shmerest in
books and make serious efforts to learn.

To answer the research question (To what exters thschers’ awareness of learning disability infaesthe
support for learners with learning disabilitiespinblic primary schools in Trans-Nzoia Count?), thsearcher
correlated combined score of Teachers’ Awarenesgafning Disability and level of inclusion of leers with
learning disabilities in public primary schoolsTirans-Nzoia County. The results are given in T&ble

Table 3 Teachers Awareness of Learning Disabildies Inclusion

TALLD INC
TALLD Pearson Correlation 1 .256
Sig. (2-tailed) .028
N 309 309
INC Pearson Correlation .256 1
Sig. (2-tailed) .028
N 309 309

Key: TALLD-Teachers Awareness of Learning Disaldktand INC-Inclusion

The results shows that there exist significant tpasirelationship =0.256 and p=0.028) between Teachers
Awareness of LD in Trans-Nzoia county and effeciivelusion of these learners in their schools. Tdwults
suggest that teachers awareness of LD is not higls leading to low inclusion of learners with lgag
disabilities in primary education. This implies theachers’ awareness of LD does not translatedsion of
learners with learning disabilities in public primpachools in Trans-Nzoia County. The findings iaréne with
Adebowale and Moye (2013) who established thatresiderable proportion of the teaching populatiodam
study still had unacceptable level of knowledger (fand poor) of what learning disability meant. 8anly,
Gandhimathi, Jeryda and Eljo (2010) found out thajority of the respondents (66.2%) were foundaeehlow
level of overall awareness about learning disabiMajority of the respondents (66.2%) were foundhave low
level of awareness about concept of learning disabiTherefore, the results suggest that if teashmould
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improve their awareness of learning disability, léneel of inclusion of learners will be high. Inredusion, this
objective has found out that although teachers terfie aware of the characteristics, aetiology emalenges
that LD learner’s face in schools; does not traesta effective inclusive education of these leesria public
primary schools in Trans-Nzoia County. This coutdbdecause most schools are understaffed whichasese
teachers’ workload and inability to assess and tooail learners in their classroom on regular fasi

Teachers Under standing of Learnerswith LD (Interviews)
Through interview sessions, the teachers were askeiddicate their understanding of learners with. L
Teachers interviewed had this to say:

They are those children who cannot cope with legrninder normal learning environment until

special attention is given.
Another teacher said that:

These are learners with special needs.
Both teachers had minimal knowledge about learn&tts learning disabilities. Learners with LD areiqune,
and their special needs are specific in nature @®@814). These learners require special attemi@normal
learning environment which has been adapted totkait individual needs (Lerner & Johns, 2014; NASE
2014). From the interview with teachers, it wasedothat a few of them understood who learners idhare
while majority did not. This therefore could affdbieir learners’ inclusion in normal classroom isg. The
findings coincide with a study conducted in India $hukla and Agrawal (2015) that found out that 6@P6
teachers had no knowledge of learning disabilRi@$6 teachers had little awareness of learningodisas and
only 11% teachers knew about learning disabiliatsfactorily. Robuck (2009) alleged that genedcation
teachers usually had very little knowledge aboatrieg disabilities in general supported this. Nbekess,
Dapoudong (2014) found out that teachers had mezlkrewledge on inclusive education as a way oficed)
social discrimination, and as integration of spleethucational needs learners in mainstream class00

Focus Group Members Understanding of Learnerswith LD
The focus group discussion involved teachers fréva five sub counties. They were asked about their
understanding of learners with learning disabditi€he following are statements recorded from grband 2 of
FGDs. Group 1 reported that:
- Children who come from different homes due to tteirrounding making them not to fit in the normal
classroom
- Those who cannot get the information from teachgckly — capability of understanding informatiorkés
a lot of time to digest
- Some of them make mistakes e.g. instead of writiplus) they write — (minus), when it comes toitidd
they forget to carry — they are forgetful in sumimatthat involve caring off. These mistakes maysben
obviously. They can write letter 6 in a reverse way. 6-9, 3-8, | — one , d(b)
Group 2 members reported the following as theirausinding of learners with LD.
- Those who have problems in reading and writingir therformance is hindered by several factors which
were:
0 They have problems with conversations
0 They are low achievers — performing lower in mathtos
The above responses show that learners with leamisabilities are not well known by teachers irblpu
primary schools in Trans-Nzoia County. During tligcdssion teachers reported that these learneisaven as
slow learners and, or low achievers in their classehools. Some teachers indicated that thesaelsi
problems could have been genetically inherited ffamily lineage while others mentioned that it @bbiave
been developed from learners not being supporfedtafely by their teachers in school. The problentruancy
in school and class was also mentioned as a catitripfactor to learning disabilities among leamar public
primary schools in Trans-Nzoia County. In agreenvettt the study findings, Gateru (2010) researamtbout
that most teachers in Nairobi County were awarenofusive education in their schools for learnenshw
learning disabilities.

Conclusions and Recommendations

According to the study results, 70.6% of teachensgived that they were extremely aware that learméh
LD could be identified through observation, scregnand classroom performance (M=4.52 and SD=0Ht}%
showed that teachers were aware on the methoddeotifying learners with learning disabilities iheir
classrooms/schools. In addition, 64.1% of teachéss said that they were extremely aware that éarwith
LD experienced diverse challenges in their edunafdd=4.49 and SD=0.82). These challenges streamwed f
home, school and even in classroom. However, reseasults showed that most teachers were someamzat
that learners with LD were the majority in theitheols. However, teachers in the focus group idetithat
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they had a high proportion of learners with LD e tclasses/ schools. During focus group discus#iomas
established that some teachers were not able ferefitiate between learners with learning disaeédind with
learners with special needs. On average, teackpomses showed that 59.5% were moderately awandof
learners with learning disabilities were in thashgols. The lack of adequate teacher understaraifegted the
support that was required to be given to thosentzar In making recommendations, Ministry of Edimraheed
to provide teachers with in-service training onlustve education and special needs education tease their
awareness level. Teachers also need to look foortygities for further training on issues relateithvinclusive
education and learning disability.
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