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Abstract

This study investigated the influence of teachdraveour on student indiscipline in Teteku SeniogiiSchool

in the Volta Region of Ghana. This was a mixed méthesearch which employed the sequential explanato
mixed model. A sample of 120 participants, compgsihe headmaster, three assistant headmastetstssés,
seven (7) senior housemasters/mistresses, foutdeneachers and ninety-five students were salgbt®ugh a
combination of techniques for the study. Purposampling was used to select the headmaster, aagsistads,
and housemasters/mistresses while stratified amdbra sampling techniques were used to select temelmel
students. Data was gathered through the use ottsted questionnaire and interview guide to obtain
quantitative and qualitative data respectively. Tésearch questions were analyzed using Means tand&d
Deviations, while the hypothesis was tested usipgasman's rho correlation analysis. The qualitatiata
gathered was used to clarify the quantitative adaiare necessary. Findings indicated that student&eteku
Senior High School exhibit a myriad of indisciplihehaviours of which lateness, absenteeism, tryaicghol
and drug intake and wearing of unprescribed schmiforms stood out as the prominent forms. Students
indiscipline was found to be heavily dependent eachers’ negative behaviour. Among others, theystud
concluded that teacher behaviour has a great oolgay in school discipline. It was recommended tihe
institution should strictly enforce the teacherstle of ethics to regulate teacher behaviour anty @gpropriate
sanctions to recalcitrant teachers; while the skhoonselling unit leads individual and group caelhisg that
encourages students to make positive behaviouceb@ind accept responsibility for their actions.
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1.Introduction

Every society or institution needs peace, stabditg co-operative effort of its members if it ispimgress. To
ensure these, rules and regulations are set tamgdve behaviour of individuals so that they wolafdw right
from wrong. Individuals behave in almost the sanwy when they adhere to the norms and values of the
institutions. Any violation of the rules and regiidas of a society or an institution results inigaipline.

Schools in Ghana have established rules and régudaid guide and regulate the activities and biehas
of pupils and students. However, several repothbymedia in the country suggest that there @ar @vidence
of disciplinary issues in most schools, which hegeome a concern to most stakeholders, especaignts and
educators. For example, recently, there have beparts of some students in Tamale Senior High Schoo
destroying school property because of seizure @if tmobile phones. Also, at Notre Dame Girls Seriagh
School in Sunyani students demonstrated againstdiheol authorities over the death of one of thelleagues
who was later confirmed that she had caused antiabp(Ghanaian Times Report, November, 2011). In
February 2015, Citi FM, one of the highly-recoguizadio stations in Ghana reported that studeng&t.dPaul’s
Senior High School staged a protest against th@oschuthorities for stopping them from lynching two
suspected gay students. The protest generatedhats which killed one student and left severagilinjured
after local police intervened. Thus it appearsisbae of students’ indiscipline in Senior High Sghio Ghana is
a national problem which may have serious repeicusms the development of the nation if not checked

At Teteku Senior High School, the context of thisdy, disciplinary matters seem to be increasinthas
years go by. In 2009, six students were suspenalesiatrious offences ranging from stealing and sgathe
school fence wall. In 2010, the number of discigtincases shot to 15 and these indiscipline behesibave
become a major concern to parents in particulauds relating to indiscipline on the part of thedsnts are
often discussed at Parent-Teacher Associatiorf, ptadt students’ and the school board meetingstappears
all these categories of stakeholders attributesthetion to indiscipline behaviours exhibited Ime tteachers.
Hornby (2000) considers a teacher as the persorsevijmb is teaching especially in a school. A teache
therefore, as observed by Kochhar (1997), coneaignificantly to the character of students.

Harold (1993) noted that a teacher’s personality d@reat role to play in school discipline whenshgs
that younger children are attracted by the outemrrohand repelled by the shabby look of the teacher.
Tumutoreine (2003) quoting Omegor (1995) also foondthat unrest in schools is partly caused bghess’
personality; therefore teachers must be presengdltiee time in simple and smart attires. To Kaaht{1997) a
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teacher is being watched and held up as a role Inhgd&e scores of children who look up to him ¢midance.
All these authors underscored the important radeliers’ personality play in shaping the behavidwstadents.

There has been some studies on the causes ofiptitiecamong secondary school students in Ghana. Fo
example, a study conducted by Salimatu (2012) fdusn causes, effects and management of indiseiplin
among senior high school students in the Brong élRedgion. Also, a research conducted by Gyan, Mbgar
McCarthy, and Baah-Korang (2016) focused on thegmion of senior secondary school teachers antsts
in Sunyani about acts of indiscipline and its ptemtirate. In spite of all these studies, it appdigte is known
about teacher-related causes of student indiseipéiapecially at Teteku Senior High School in tldta/region
although stakeholders tend to blame the teachesglynfor the situation. This study explored theumat of
indiscipline behaviours exhibited by the studerft eteku Senior High School and how these behasiaune
influenced by the behaviours of the teachers.

The findings of this study could be useful to stakders of the school and in education in diversgsy
Firstly, they would help the teachers to acknowtedgeir special importance as role models to thdesits,
emphasising the need to exhibit desirable behavifmurstudents to emulate. Secondly, it would jgevurther
insight to the leadership and counsellors of theeton discipline issues, helping them developrivégntional
strategies to curb indiscipline behaviours exhiblhg the students and teachers as well. Thirdly stdy would
go a long way to help the authorities of Ghana &tlan Service in the region to re-examine theiffiadicode
of discipline and their recommended punishmentstadents. Lastly, the study would contribute tertiture on
teacher-related causes of student indisciplinehiar@ and beyond.

Hypothesis

Ho. Teacher behaviour will have no statistically sfgaint correlation with student indiscipline in
Teteku Senior High School.

H1. Teacher behaviour will have statisticallgréficant correlation with student indiscipline in
Teteku Senior High School.

2. Theoretical Framework

Thesocial learning theory(modelling) propunded Bigest Bandura (1977),a behaviourist, guided thesithe
theory posits that people learn from one anothestimervation, imitation, and modelling. It indicaitbat people
learn through observing others’ behaviour, attisydad outcomes of those behaviours and replicttieng. The
theory emphasizes that most human behaviour inddapbservationally through modelling and expld&iaman
behaviour in terms of continuous reciprocal intéoac between cognitive, behavioural, and environtalen
influences. The theory points out that everydayeeigmce also shows that people imitate the behawibu
others, especially those whom they hold in higkast

3. Conceptual Framework

The link between this theory and the current stigdpased on the fact that teachers in the schauie sas
reflections or mirrors of what exist in the scheoknvironment and more often students consider the
behaviours as ideal and worthy of emulation. Iis tieigard, students are more likely to pattern thefraviours
after and display both desirable and/or undesirbbleaviours put up by their teachers. For childred young
adults, in particular, learning by observation @aniation of key figures (such as teachers) inrtlegivironment
(the school in this case) is a consistent phenomeno

4. Methodology

To achieve the purpose of the study, the sequetjhnatory mixed method design was employed.ddséign
required the collection and analysis of quantig{imumeric) data in the first phase and collectbqualitative
data in the second phase to explain or elaborateeoquantitative results (Creswell, & Plano-Cl&R07).

The rationale for the mixed methods approach is tiia quantitative data and their subsequent aisalys
provide a general understanding of the researchlgmo In this regard, the qualitative data andrtheialysis
helped to refine and explain the statistical reshif exploring participant’'s views in more depthrd€vell, &
Plano-Clark, 2007; Creswell, 2009).

The population of the study consisted of all thei@ehigh students in the South Dayi District of [\o
Region of Ghana and the leadership of the schddis.target population was, however, 780 students2dn
teachers of Teteku Senior High School in the distiihe accessible population was the studentstaad
leadership of the school, comprising the headmaassistant heads, Senior House Masters/Mistreteseers
and students. The leadership of the school wadveddn the study because they were directly resids for
dealing with issues pertaining to student and teacliscipline and therefore in better positionedptovide
relevant information for the study.

The sample was 120 respondents, and the breakdoahtllated below:
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Table 1: Distribution of Participants for the study

Respondent No.
Headmaster 1
Assistant heads 3
Senior housemaster /senior housemistress/ houdersihsusemistress 7
Teachers 14
Students 95
Total 120

A multistage sampling technique which involved ttmmbination of sampling techniques in a variety of
useful ways that help to address the sampling néedbe most efficient and effective manner possibl
(Trochim, 2006),was used in the selection of thmma. Consequently, the researchers used a condrinatt
purposive, stratified, systematic and proportiosainpling techniques in this study to get the sample
Headmaster, Assistant Headmasters and House Mékiasemistress were purposively sampled. The teache
were randomly selected by assigning numbers ongo(iyventy-eight (28) to the teachers and everypséc
(2nd) teacher was picked. The students were sedleimg stratified and simple random techniquesstEhe
students were grouped in strata (SHS 1, SHS 2 && §. The simple random sampling technique wan the
employed to select students from each stratunhfostudy.

Interviews were held with the Headmaster, 2 AssistBleadmasters and 2 Senior Housemaster/
Housemistresses, 5 student leaders and 2 expeatie¢eaehers purposively selected from the parti¢dgparho
had already responded to the questionnaire itefmssel participants were considered to be ‘informatich.'(
Kathuri & Pals, 1993).

A Five-point Likert-scale type of questionnaire andemi-structured interview schedule were empldged
data collection in this study. The questionnaires \@dministered to all the respondents and eacheoh twas
sectionalised into 3. The items in Section A' getlegpersonal information of the respondents; Sedidocused
on the nature of indiscipline behaviours exhibibsdthe students, while those in Section C focusedeacher
behaviours that were responsible for indisciplinetlve part of the students. In the second phasieeo$tudy, a
semi-structured interview guide, which, among athexlow research participants to express theiwsien
certain issues were used to gather data to previziter understanding of the quantitative restihe. questions
in the interview guide were based on relevant gtative results.

The instruments were validated in two ways andehesre face and content validity. Face validity was
examined by subjecting the instruments to peeerevirhree colleague lecturers examined the instngsnend
offered plausible suggestions which were considéneckfining the instruments. Also to ensure theteat
validity, the instruments were given to expertssindent behaviour management for scrutiny and cartsne
which were also considered.

The reliability of the questionnaire was establisty pre-testing it with 20 students, 10 teacherd &
members of the management team of Mungo Senior Bigiool, which is close to the school studied. The
participants shared similar characteristics asehufsthe sampled school. The data collected wagsigd to
Cronbach alpha (r) analysis which yielded an Alpbafficient of0.78 which was deemed reliable, adogy to
Doérnyei and Taguchi (2010).

After collecting the quantitative data, field cogiprocedure was employed to facilitate the orgdiura
retrieval, and interpretation of data, leading@adusion on the basis of that interpretation. ghantitative data
was analysed by the use of Means and Standard tizmgawhile the hypothesis was tested using Spaasm
rho Correlation analysis at significant level of0p85. Also, relevant quotations from the interviewevere used
to buttress the quantitative results and to enhanderstanding of issues as they emerged. To easorgymity
of the information provided, the interviewees wegigen codes to describe their identity. For exanpie
students were given codes such as (S-1 to S-5)pthieadership of the school (headmasters) wasct@id-1 to
H- 4), while the Housemasters/Mistresses were ifiifethtas (PH1 - PH7). The teachers were assigngagP
their code.

5. Analysis and Discussion of Results

5.1.Indiscipline Behaviours Exhibited by the Studets

An aspect of the questionnaire gathered data omnthscipline behaviours exhibited by the studeatt3 eteku
Senior High School, which is presented in Table 2.
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Table 2: Indiscipline Behaviours of Students at Teeku Senior High School

Statement/Behaviour Response
Mean Std. Dev.
Lateness to class 4.2 2.97
Absenteeism and truancy 4.25 3.03
Drunkenness and drug taking 4.4 3.22
Not wearing the prescribed school uniform 4.3 3.09
Bullying 3.44 2.25
Fighting 4.08 2.83
Breaking bounds 3.36 2.21
Sexual relation with the opposite sex 4.05 2.79
Stealing of colleagues items 4.5 3.35

As shown in Table 2 above, the data revealed thest rof the respondents, representing a Mean of 4.2
agreed that students were usually late to clage deviation (SD= 2.97) of responses did not vartha mean
response which reflects majority viewpoint on tlsseation. The qualitative data also suggestedaheatof the
indiscipline behaviours exhibited by the studen&sateness to school and attributed to lack obergement
from some parents and teachers to take their eédacsgrious. However, it appears this concern wasessed
by the management of the school as the followingroents suggested:

Most of the students do not receive any encouragefnem their homes [parents] to come to school on
time and study hard. Their wards choose to conselttool when they like. We the management battle thiem
all the time! (PH-3).

| expect the students to be encouraged by theirdgass and teachers to take their studies seriBus.
interestingly they do not get such moral suppanrfthese people, making it difficult for us (H-1).

However, one of the students interviewed was ofvibg that lateness on the part of the teachersavas
problem to the students, adding that when they eegne to school early, they have to wait for theachers
who either come to class late or miss class entifidlis was expressed in the following words:

Some of us do our best to come to school earlyel®tbome to school late all the time because when w
come sometime we have to wait for very long timéoiee out teachers come [to class]. And sometimey th
don't show up at all (S-4).

These comments seem to suggest that lateness waspaot of indiscipline behaviours exhibited by the
students and attributed the situation to lack afoemagement and support from parents and teacherelhas
lateness on the part of the teachers. Parentseaictidrs are key figures in the students' envirohiueah their
behaviours could affect the students in diverseswape findings confirm the key principle in Band{.977)'s
social/observational learning theory, which indécdabat children after observing the behaviour dieot,
assimilate and imitate that behaviour, especidliyeir observational experiences are positive aemclude
rewards related to the observed behaviour.

The findings also indicated a Mean response of 4rib4.4 for absenteeism and truancy, and drunksnne
and drug abuse respectively. The Standard Devidition the Mean responses of absenteeism and trusasy
3.22, while drunkenness and drug abuse among gtutlad a Mean 0f3.09. Even though the deviationveig
closely as frequent as the Mean responses, majfritgspondents registered their agreement to dbethat
student absenteeism, truancy, drunkenness andascbsabuse were some of the prevalent acts oftiptire
among students of Teteku SHS. The interview datdirmoed that students absent themselves from scipta}
truancy and use drugs, and attributed the situatiagheir home background which offers the studémtsmuch
freedom, as the following comments suggests:

Some of the students are not serious with scheeh@ances. They decide when and

how they come to school......I will say there aome of the students who actually
come from broken homes. Their parents have no @ootrer them. | know few of
them (PH3).

I am sure many of the students who misbehave coone firoken homes where parents
don’t have control over them. The normal traditiogiacipline we enjoy at home is not
in many homes. Parents allow too much freedomeiv thard¢PH 2)
Most of the teachers, however, blamed the situationpeer pressure as evidenced in the following
comments:
Nowadays you cannot make the difference betwedndeist and an adult. | spot many
students who smoke and drink but a student is sgzpto concentrate on his books. In
fact it is difficult controlling them when they c@ario school. They escape school only
to be found in drinking bars and obscure placeb thigir friends in towrfP-1)
Thus, the data suggests that the student at T&ehkior High School use drugs and alcohol, and @bsen
themselves from school. These behaviours could hagative impact on the general education and atade
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performance of the students if it is not addres$edheir view, Sadker and Zittleman (2012) havéedothat
drug abuse and other indiscipline related behasipuomote poor co-ordination, attention deficitodéer and
unpredictable mood swings. Several studies have @ported that alcohol use during adolescencectaffe
educational attainment by decreasing the numbgeafs of schooling and the likelihood of completsuool
(Chatterji & De Simone, 2005; Renna, 2008). Gyan(@@05) also believe that, drugs slow down a pésson
ability to think and act normally thereby weakenhig or her power of reasoning.

The findings further reveals mean responses of fdr3students who wore uniforms that were not
prescribed, 4.08 for fighting among students, 4d¥5students who had sexual relationships with efiposex
and 4.5 for students who engage in stealing amafigagues. This implied that on the average, wegaadh
uniforms that were not prescribed, fighting, stegland sexual relationships with opposite sex veelditional
acts of indiscipline prevalent among students ofeKie SHS. The deviations from the mean responses of
wearing of uniforms that were not prescribed, fight stealing and sexual relationships with opgoséx were
3.09, 2.83, 3.35 and 2.79 respectively. This shothedvarying views or opinions of respondents ameits’
engagement in fighting, stealing, sexual relatigusiand wearing uniforms that are not prescribethkyschool
as acts of indiscipline among students. Nevertbelesjority of respondents indicated the prevaleate
aforementioned acts of indiscipline among students.

Finally, respondents were uncertain about bullysmd breaking of bounds by students as acts of
indiscipline among students of Teteku SHS. This walicated by mean responses of 3.44(SD=2.25) for
bullying among students and 3.36 (SD=2.21) for kirepof bounds of students. The implication is teaén
though the responses showed some levels of varjatie viewpoint of majority of the respondentswhbat
they were unsure whether students engaged in Bbtdlging and breaking of bounds.

Generally, one of the leaders of the school maderament which tends to provide an overview of the
indiscipline behaviour exhibited by the students.

These days the students do not obey school ruleenWou give instructions they

don’'t obey and choose to do what pleases themeX¥ample when you ask them to
come to school, they rather absent themselves afat as their dressing is concern
the least said about it 65the better. The studeatsial background, environmental
factors and the fact that they do not get the mesigoport from some of our

teachers have created problems for them [the stsjd@il)

Thus, both the quantitative and qualitative datggssted that the students exhibited diverse inulisei
behaviours and the qualitative data specificallitatted the situation to many factors. Indisciplion the part of
the students could have serious impact on teachiglearning in the schools if not addressed. snvigw,
Charles (2008) has the impression that the implastiwool indiscipline is not possible to easily nify. He has
contended that there is widespread acceptanceedht that indiscipline in the school setting dlguaffects
teaching and learning, and emphasising that, malieurs from students has the tendency to maldhiteg an
unpleasant experience especially if it occurs femdly such that the teacher has to spend mostsobhher
instructional time correcting them.

5.2. Teacher Behaviours Responsible for the Studesitindiscipline Behaviours

As already noted, an aspect of the questionnage gathered data on the behaviours of the teacheise
school that lead to the students misbehaviour tlmdelevant data is presented in Table 3.

Table 3:Behaviours of the Teachers that Account foStudent Indiscipline in the school

Teachers’ behaviour Response
Mean Std. Dev.

Failure to address students complaints and gri@gsnc 2.74 2.17
Lateness and absenteeism 3.81 2.54
Inappropriate use of teaching methodology 2.99 2.12
Teachers’ hostility towards students 2.84 2.14
Sexual relation with female students 3.85 2.58
Improper dressing 3.65 2.4
Drug use and drunkenness 3.84 2.57
Strained relation among teachers 3.51 2.3
Improper use of punishment 3.73 2.47

Table 3 showcases responses on teachers’ behadkaiwesult in students’ indiscipline in Teteku SHS
displayed by the Table, the findings showed thathenaverage, respondents disagreed that teadhiéuse to
address students’ complaints and grievances, inappte use of teaching methodology and teacherstillty
towards students were reasons for acts of indisei@dmong the students. This is indicated by Mespanses
of 2.74(SD=2.17), 2.99 (SD=2.12) and 2.84(SD=2rképectively. Even though variations in responsegew
close to the Mean responses, respondents cleadgried to the assertion that their inability titleseomplaints
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and grievances among students, the use of inapptepeaching methodology and hostility of teachieveards
students as rationale for students’ engagemertdtinad indiscipline. A remark by a student intewée seemed
to summarise their concerns raised above.
Some of the teachers are not prepared to listes tehen we have problems and this makes us
worry. What do we do when this happens? Some dteach well and if you talk about it
they would not like you. These affect the way nufats behave! (S-3)
One of the top leaders of the school confirmed ttosnmenting that:
When we go for meetings, we always emphasise shatents must be listened to and
supported. However, we receive complains abouttradailure to do these and when students
get frustrated, they could misbehave (H-2).

The findings of the study further revealed thapoeslents were inconclusive on the assertions thdents
emulate and perpetuate some acts of indisciplicd as lateness and absenteeism, sexual relatibnfavitale
students, improper dressing, drug use and drunksnisérained relation among teachers, and improperof
punishment from the teachers. The correspondingnMeal Standard Deviation response for aforemerdione
assertions were 3.81 (SD=2.54), 3.85 (SD=2.58),5 3(6D=2.4), 3.84(SD=2.57), 3.51(SD=2.3) and
3.73(SD=2.47) respectively. This implies that miyoof respondents had neutral opinions on whether
assertions were key reasons for acts of indis@péirhibited by the students even though some ah thad
opposing views. The qualitative data also pointatismme reasons for the students' imitation oftéaehers’
behaviours:

If they say we should not drink, what about Mr. tkho drinks and come to school. If
he drinks and | drink what is wrong with (5-1)

| have heard severally how some of the young teadhe after the fresh beautiful
girls in the school but you know it is against ethiThey know that if they are
apprehended they will be dismissed. They makettidests behave the same way!
(S-4)

In fact | can't sincerely say that some of my stdéin't take alcohol. | have
instructed that if you drink, take it only at homeshould not be taken while at
work. Because it is against GES code of ethics thigl one way or the other
influence the behaviour of the students (H-1).

These comments seem to suggest that the teachamt donduct themselves in a manner expected of,the
influencing the students' behaviour negatively. af®ady noted, children or students learn by olisgrand
imitating adults, especially those in their enviremt (Bandura, 1977). This implies that the teagHerhaviour
could influence the students' behaviour since thiey teachers) are strong role-models in the ststiacademic
environments.

Teacher hostility towards student was also mentloas one of the precipitating factors influencing
indiscipline among the students. Some of the stisdeerviewed reported fallen victim to severe ighment
and hostile attitude of some teachers towards thHean.example, a student reported her experiencts avi
teacher this way;

As for me | don't like Mr. X because last year wHerefused to fetch water to his
bungalow he punished me to sweep the dining haltwo weeks and since then he
has refused to ask me question in the class. | es him to be transferred from
the schoolS4).

This is an evidence of the physical and or emotiafaise of students by a teacher. The way teachers
punish offending students may harden them instéaéforming them. The findings also support AffuteBi
(2005) who stated that if students have been palgior emotionally abused by an adult, their bebanvin
class may be affected. Thus, the way teachers Ipuatsalcitrant students may rather harden theneaasbf
reforming them and they may show more indecent aggressive behaviour in school. It can therefore be
concluded from the aforesaid that if teachers docoaduct themselves well in a manner expectedhert in
their role as leaders, they rather create indism@pcts among student.

The comments also suggests that the teachers alpioye autocratic leadership styles in managing
indiscipline behaviour among the students. Kusi &ftul-Broni (2014) suggested that students exhibit
indiscipline behaviours if school leaders or auities do not give due attention to their welfanes aot involved
in making decisions which affect them and ineffeslyy communicate with them.

The quantitative data in Table 3 also suggestedsthame of the teachers engage in indecent reldijpns
with the students which recorded a high Mean o6 &8d Standard Deviation of 2.58. This is conststéth
results obtained from the interview data in whioms of the students advanced the following comments

The teachers are the cause of indiscipline ingbi®ol. How can they check the girls
when they are benefiting from thé®i3)
They are chasing our girls so the girls don't respes and they violate the school
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rules, some even refuse to come for grounds wockuse they know they won't be
punishedS-5).

The findings above help us to draw conclusion tretain behaviours of teachers actually contriliote
indiscipline of students in the school either ini@mally or unintentionally. Teachers like any atlault are
expected to demonstrate behaviours worthy of emonldiecause almost all students see them as radelso
However, this is not always the case. Some teadrerso irresponsible that students also copy ardthose
teachers as their point of reference. Issues ssithaghers absenteeism, drunkenness, teacherthdstilards
students , inappropriate use of punishment andasesalationship with female students on campus were
identified as teachers behaviour that influenceestiiindiscipline. This result is consistent witle findings of
Adentwi (1998) who also identified absenteeisnenass, laziness, ineffective teaching, inadequated over
subject matter, smoking, drunkenness, impropersdrgsflirting with students, undermining fellowatghers and
superiors before students as teacher related catiseglents indiscipline in schools.

Hoi: Teachers behaviour will have no significant corrélan with students’ indiscipline in Teteku Senior
High School.

The Spearman’s rho correlation (bivariate) was use@st for the hypothesi$able 4 presents the relationship

between dependent/outcome variable (students’dipdiise), and the independent or criterion variakfi@acher

behaviour). The following values of correlationdrniretations suggested by Cohen, West, and Aikea3)2

were used as guidelines for the interpretatiomefdorrelation results:

Correlation coefficient (r)

r=.10to .29 or r=-10to-.29 Very @ke

r=.30to.490or r=-30to-.49 Weak.

r=.50to1.0or r=-50t0-1.0 Strong.

Table 4. Spearman’s rho Correlation Matrix of teacher behaviour and student indiscipline.

Variables Correlation

Influence of teachers’ leadership behaviour onesttsl Spearman’s rho

indiscipline correlation 868"
Sig. (2-tailed) 039

N 120

** Correlation is significant at the .05 level;0.05. (2-tailed).
Dependent/ Outcome variable- Students’ indiscipline.
Independent variables (predictors): Teachers behaviour or related causes.

The data in Table 4 shows that the relationshipvben ‘teacher behaviour’ and ‘student indisciplinsing
Spearman’s rho correlation resulted in correlatioefficient of (r) = .868, probability value (p).639 (2-tailed)
at 95% confidence interval (Cl). Hence, there sgaificantly positive and strong relationshipweén teacher
behaviour and student indiscipline. The implicatis that teacher behaviour significant influentedsnt
indiscipline. This in other words means that theyate behaviours of teachers significantly accofamt
indiscipline among the students. Since P< .05ntlkEhypothesis is rejected.

6. Conclusions and Recommendations

The study revealed that students of Teteku Serniigih Bchool exhibit different kinds of indisciplifeehaviours
with the most common behavioural problems beingniass to class, absenteeism and truancy, alcotiarag
abuse, violation of school rules and failure to meescribed school attire. There was ample evielemaich
suggested that certain teacher behaviours signtficaperpetuate indiscipline among students. Teache
behaviour such as absenteeism, drinking and dreigindecent dressing, unhealthy relationship witidents of
the opposite sex, improper use of punishment aacht hostility towards students significantly cimite to
students’ indiscipline in the school.

Based on the above conclusion, it is recommendadtiie management of the institution should strictl
enforce the teachers’ code of ethics to regulagebishaviour of teachers in the school and applycpiate
sanctions to recalcitrant teachers. The managernénthe school could work collaboratively with the
Inspectorate Division of Ghana Education Servickedef up supervision in the school.

Also, the management of the school should introdigtdberate mentoring or peer counselling policyhia
school. These mentors who could be both teacherstanlents to offer relevant support to their alees to
deal with the indiscipline behaviours they exhifiihe school counsellors also have major roles &y [
managing the indiscipline behaviours. They couldglomuce individual and group counselling that emage
students to make positive behaviour choices andpgesponsibility for their actions. They coulchsalt with
teachers, administrators and other staff of theomclio understand developmentally appropriate stude
behaviour and promote positive student behaviours.

48



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.!l1
\ol.9, No.23, 2018 IIS E

References

Adentwi, K. I. (1998). Teachers and students’ pptioas of classroom indiscipline in selected ses&rondary
schools in the Cape Coast Municipality. An Unpuid Master of Philosophy thesis submitted to the
University of Cape Coast, Ghana.

Afful-Broni, A.(2005), "Theory and Practice of Edatonal Leadership in Ghana." Accra: Yamens Press.

Bandura, A. (1977), "Social Learning theory." Eagbod Cliffs, NJ: Pretence Hall

Chatterji, P. & DeSimone, J.(2005), "AdolescentriRimg and High School DropoutNBER Working Paper
No. 11337. Issued in May 2005

Charles, C. M. (2008), " Today's Elementary ClassnoManagement Strategies: Paths to Positive Distipl
Boston: Pearson Education.

Cohen, J., Cohen, P., West, S.G. & Aiken, L. SOB0"Applied Multiple Regression/Correlation Ansiy in
the Behavioural Sciences." New York: Routledge.

Coolican, H. (1994), "Research Methods and Stesisti Psychology(2nd ed.)." London: RoultledgeFalme

Creswell, J. W. & Plano-Clark, V.L.P. (2007), "Dgsing and Conducting Mixed Methods Research." Tands
Oaks: Sage Publications.

Creswell. J.W.(2009'Research Design: Quantitative, Qualitative and Midéethods Approaches 'fad.).”
California: Saga Publications.

Dérnyei, Z., & Taguchi, T. (2010), "Questionnairaa Second Language Research: Construction,
Administration, and Processing (2nd ed.)." New Ydrkutledge.

Daily Graphic Report, Ghana (2002, July 16, p.Checking Indiscipline: The Parental Dimension" by Say Joy.

Gyamera, G. O. (2005)Pérceptions of Sudents and Teachers about Discipline: A Case Sudy of Adisadel
College, Cape Coast. An unpublished Master of Philosophy thesis suladitb University of Cape Coast,
cape Coast, Ghana.

Gyan, E., Baah-Korang, K., Mccarthy, P., & Mccartt® (2015), "Causes of Indiscipline and Measures o
Improving Discipline in Senior Secondary SchoolsGhana: Case Study of a Senior Secondary School in
Sunyani, Journal of Education and Practice, 6 (11),19-25.

Harold. M.(1993), " Education Management and Adstiation.” London: Makerere University and Horold
Macmillan Trust.

Kathuri, J .N& Pals, D.A (1993), " Introduction Edlucational Research." Njoro: Egerton University.

Kochhar, R. (1997)," Strategic Assets, Capital &tme, and Firm Performancedournal of Financial and
Strategic Decisions, Vol.10, No3, pp.23-36.

Kusi, H. & Afful-Broni, A. (2014), "Managing Juniadigh Schools in the Sunyani municipality (GhanEhe
Challenges Faced by Headteachers in Managing Teselmel Students'international Journal of Basic
Education, 2(1), pp.8-17.

Renna, F. (2008), "Teens’ Alcohol Consumption aodd®ling”, Economics of Education Review, 27(1):69-78.

Sadker, D. M. & Zittleman, K.R. (2012), "Teache®ghools and Society (10th ed.)", New York: McGraul-H
Higher Education

Santrock, J.W. (1996), "Child Development (7th ‘edadison WI: Brown & Benchmark

Trochim, W.M. (2006). Research Methods Knowledge seBa Drake University. Retrieved from:
http//www.socialresearchmethods.net/kb/ internal 8tih October, 2017.

Tobin, T., Sugai, G. & Colvin, G. (2000), "Using dipline Referrals to Make DecisionsNASSP Bulletin,
84(616), 106-117.

Tumutoreine, N. (2003),Causes of Unrest in Government-aided Secondary Schools in Ntungamo district”. An
unpublished Master of Education dissertation suieehito Makerere University, Kampala, Uganda.

Salimatu, W. O. (2012),The Perceived Causes, Effects and Management of |ndiscipline Behaviours of Students
in Senior High Schools in the Jaman South District of Brong Ahafo Region”. An unpublished Master of
education dissertation submitted to the Universitizducation, Winneba, Ghana.

49



