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Abstract 

The objectives of this research were to describe the existing English for Nursing materials used in nursing 

academy and to find out the feasibility of the developed English for Nursing materials for English for Nursing 

subject. This research belongs to Research and Development (R&D) study. The steps consisted of needs analysis, 

designing prototype, developing prototype, expert judgment, and try out. The data were gained through 

questionnaires, observation, and interviews. The results of this research were English for Nursing materials for 

nursing academy students with following characteristics: 1) it was developed based on students’ needs, 2) it was 

developed based on TBLT, 3) it contained tasks that enabled the students to learn and practise the language they 

need in their workplace. The draft then was evaluated by ELT and subject experts. The appropriateness of 

materials was shown in the terms of materials, presentation, illustration, language, and graphic appropriateness. 

It achieved a final mean score of 3.81, which was in the range of 3.25 < x ≤ 4. After that, the material was tried-

out to validate the feasibility. Finally, this material for nursing academy students is expected to meet the students’ 

needs in learning English for Nursing. 

Keywords: English for Nursing, Materials 

 

1. Introduction 

A local nursing academy in district level strengthens itself by stating the vision and missions of the institution. 

One of the missions is to educate the students to be competent nurses. Nurses are regarded as competent when 

they are skilful, professional, noble, virtuous, and responsive to the advancement. It means the nurses are not 

only competent in nursing skills but also in seeking the chance to improve the quality of their personal live, 

including financial and professional career, such as getting job overseas through government to government (G 

to G) program (BNP2TKI, 2015). Therefore, one of efforts in educating the students to be competent nurses is to 

improve English language competence level. 

However, there are some problems occurred in the teaching and learning process. The problems could relate 

to students, lecturers, facilities, and learning materials. Especially, talking about learning materials, it was found 

that there was no adequate English for Nursing course book for the students so that the lecturer had to compile, 

select, and match suitable materials from many resources. In addition, based on the result of field research, it was 

found that there were some English for Nursing and TOEFL books provided in the library that could enrich the 

students’ input about English for Nursing. However, only the active students accessed the books. Then, the 

activities in the teaching and learning process were not varied. The students usually were asked to translate and 

explain the content of a journal about health from English to Bahasa Indonesia and to conduct a simple role-play 

of patient-nurse conversation.  

Next, based on the result of library research, there were some weaknesses of the books provided in the 

library, in terms of organization, content, and approach used. Some of the weaknesses were the books provided 

very long conversation model without emphasizing which the language functions or expressions were used, the 

books did not apply certain approach, and the learning objectives were not clearly stated. Later, the interview 

with the lecturer yielded the result that the lecturer needed teaching and learning materials for all skills that 

enabled the students to practise the expressions related to their profession, helped the students to improve their 

English, and contained vocabularies about health and nursing. 

By considering the missions of institution, challenge, and the chance in improving English competence, the 

researcher proposed to design certain materials for teaching English for Nursing using Task Based Language 

Teaching (TBLT) approach. There were some reasons in selecting TBLT approach in developing this module. 

First, TBLT has strengthened the following principles and practices: a needs-based approach to content selection, 

an emphasis on learning to communicate through interaction in the target language, the introduction of authentic 

texts into the learning of situation, and the linking of classroom language learning with language outside the 

classroom (Nunan, 2004). Second, Basturkmen (2010) proposed that one of the recommended approaches for 

teaching ESP (English for Specific Purposes) is TBLT. It was recommended since by using TBLT, the teaching 

and learning process and the materials taught are designed based on learners’ needs. An English for Nursing 

material with TBLT approach is expected to enable the students to experience the tasks that emphasize the real 

use of language. In other words, the principles in TBLT approach are suitable for designing the materials based 

on the learners’ needs, as explained by Nunan (2004). 
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In conclusion, corresponding to the problem described, the objectives of this research were formulated as follows: 

1) to describe the existing English for Nursing materials used in nursing academy, 2) to find out the feasibility of 

the developed English for Nursing materials for nursing academy students. 

 

2. Literature Review 

2.1 English for Specific Purposes (ESP) 

When English is learnt by a community of profession, the community does not need to learn all variations of 

English or General English. They learn English they need in the work field. This activity of teaching and course 

designing is discussed in ESP (English for Specific Purposes) field. Dudley-Evans and St John (1998) in 

Basturkmen (2010: 13) state that one of the absolute characteristics of ESP is the teaching and learning process 

is designed to meet specific needs of learners. Therefore, it is important to conduct a needs analysis. 

Correspondingly, Basturkmen (2010: 17) defines the term needs analysis as a stage in which the course 

developer identify what specific language and skills the group of language learners will need. In addition, 

Basturkmen (2010: 19) lists the areas of needs analysis in ESP. It involves: 1) target situation analysis: 

identification of tasks, activities and skills learners are/ will be using English for, 2) discourse analysis, 3) 

present situation analysis, 4) learner factor analysis, and 5) teaching context analysis: identification of factors 

related to the environment in which the course will run.  

 

2.2 English for Nursing 

To gain competence in English is not an easy duty for the nurse in the country with English as a Second 

Language (ESL) or English as a Foreign Language (EFL). Usually the difficulties appear when communicating 

with the patients or other professionals. Therefore, the nurses usually have lack of vocabularies, lack of 

knowledge about the meaning of basic words, and do not know the phrasal verb and usual vocabularies (Ribes 

and Ros, 2006). Related to the English usage in nursing, English is used in nursing documentation and 

communicating with the person (patient and other health professionals) at the work field (Parkinson and Brooker, 

2004). Therefore, the curriculum for English for Nursing in nursing academy is designed by AIPViKI (Asosiasi 

Institusi Pendidikan Vokasi Keperawatan Indonesia/ Association of Nursing Vocational Education Institutions 

of Indonesia) based on the needs of the nurses at the work field. 

There are many variations of style in nursing documentation. However, Parkinson and Brooker (2004) give 

the frameworks that generally nurse needs to be competent in the following points: 1) nursing assessment sheet, 

2) nursing care plan, 3) vital signs, 4) fluid balance chart, 5) medicine/ drug chart, 6) informed consent, and 7) 

incident/ accident form. Besides the written document, the nurse needs to build relationship both among the 

health professionals and between the nurse and the patients by using oral communication. In relation to this, 

there are two main functions of oral communication in nursing world, they are: for building relationship and for 

filling in chart or blanks (Parkinson and Broker, 2004). 

 

2.3 Task-Based Langguage Teaching (TBLT) 

Shehadeh in Edwards and Willis (2005:18) defines a language learning task as an activity that has a non-

linguistic purpose or goal with a clear outcome and that uses any or all of the four language skills in its 

accomplishment by conveying meaning in a way that reflects real-world language use. Additionally, Prabhu 

(1987) in Ellis (2003) defines a task as an activity which required learners to arrive at an outcome from given 

information through some process of thought, and which allowed teachers to control and regulate that process. 

There are some task classification proposed by Ellis (2003), they are: pedagogic, rhetorical, cognitive, and 

psycholinguistic tasks. In addition, Pattison (1987) in Nunan (2004: 57) sets out seven task and activity types, 

they are: 1) questions and answers, 2) dialogues and role plays, 3) matching activities, 4) communication 

strategies, 5) pictures and picture stories, 6) puzzles and problems, 7) discussions and decisions. 

Talking about the procedures in administering a task-based language classroom, Willis (1996) gives the 

framework that the phases of TBLT involve the process and activities in pre-task phase, task cycle, and language 

focus. Talking about the materials, there is no a blue print or example of the task based learning materials since 

any input can be used in a task-based class. Teachers can use either authentic or inauthentic materials with the 

criteria proposed by Willis (1996: 1), consisting of: exploitability, 2) topic variety 3) length, 4) linguistic 

complexity, 5) accessibility, and 6) copyright. 

 

2.4 Materials Development in English Language Teaching 

With regard to this research which is ESP, Dudley-Evans and St. John (1998) suggest that for teachers of ESP 

courses, materials serve functions as a source of language, as a learning support, for motivation, and stimulation, 

and for reference. In a more detail way, Cunningsworth (1995: 135) proposes the checklist for ESP materials, 

which some of them are elaborated as follows: 1) the materials are based on a careful analysis of learner needs, 2) 

the objectives are specified in content terms or in performance terms,  3) the content is appropriate to learners’ 
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needs, 4) there is a body of ‘core’ specialist language related to the subject area, 5) learners are equipped with 

skills and strategies which will allow them to operate effectively in English in the professional/ occupational 

situation, and 6) the way learning activities mirror real-life situations, e.g. through task-based and skill-based 

activities.  

 

2.5 Review of Related Researches 

There are plenty research discussing English for Nursing. The first reviewed research is ‘Developing Teaching 

and Learning Instrument of English for Nursing ‘Daily Communication in Nursing’ through Contextual 

Approach Based on Character Education’ conducted by Mulyadi (2014). This research aims to develop teaching 

and learning instrument of English for Nursing for daily communication through contextual approach based on 

character education. The second reviewed research is ‘The Role of Need Analysis in Teaching ESP for Nursing’, 

conducted by Mitra (2014). This study reveals any information about the nurses’ capacity and characteristic, the 

responsive program which is expected, and the improvement goal. The third reviewed research is ‘Designing 

ESP Materials for Nursing Students Based on Needs Analysis’ conducted by Saragih (2014). The study aims at 

exploring the learning needs of 50 nursing students, and designing ESP materials for nurses based on need 

analysis. The fourth reviewed research is ‘Developing Instructional Materials on English Oral Communication 

for Nursing Schools’, conducted by Sismiati and Latief (2012). In this study, they develop a textbook for 

speaking based on the principles of ESP and CTL learning theory. The textbook can be used as one of the 

sources of teaching materials for intermediate-to-advanced speaking classes and graduates wishing to apply for 

jobs abroad. 

After reviewing those researches, the researcher concluded that all of the researchers emphasize the 

importance of needs analysis as a basis in designing a course or ESP materials. There are two of them use 

contextual language teaching approach to develop the course. Although none of them shared or presented the 

product, the research they conducted are complete models for conducting an ESP research for English for 

Nursing. In relation to the upcoming research, the novelty is in applying a Task-Based Language Teaching 

(TBLT) approach in developing the materials for English for Nursing subject. 

 

3. Research Method 

The research subjects were second semester students of Nursing Academy of Ngawi District, East Java, 

Indonesia. The topic of this research was developing English for Nursing materials for nursing academy students 

so that it was classified as educational Research and Development. Gall and Borg (1983: 772) explain that R&D 

is a process used to develop and validate educational products. There were some procedures conducted in this 

research. First, the researcher conducted needs analysis. After that, the researcher designed and developed the 

prototype of the material. Then, the draft was validated to some experts. The last steps involved trying out, 

evaluating, and revising the draft. The procedures are elaborated in Figure 1. 

 
Figure 1. Research Process 

Data collecting techniques involved questionnaires, interviews and observation. There were three 

questionnaires used in this research: questionnaire for needs analysis, questionnaire for expert judgement, and 

questionnaire for first try out. The interview and observation were conducted at first and second try out. The 

questionnaire for needs analysis was adapted from needs analysis checklist proposed by Hutchinson and Waters 

(1987) and Dudley-Evans and St John (1998) in Basturkmen (2010:18). The questionnaire for expert validation 

was organized based on the components of module evaluation proposed by Cunningsworth (1995:135). It is 

described in Table 1.  
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Table 1. Organization of Questionnaire for Expert Validation 

No. Components of Evaluation Aspects 

 Content Completeness 

Depth 

Accuracy 

Life Skill Development 

 Presentation Systematic 

Balance between the Units 

Autonomous 

Self-Evaluation  

 Illustration The illustration explains the content of the 

module 

The using of colour doesn’t interfere the 

presentation of content 

 Language The Appropriateness at Developmental 

Level of Students 

Language Accuracy 

The Unity of Ideas 

 Graphic Typography 

The aspects of materials evaluation involved content, presentation, illustration, language and graphic 

appropriateness. Then, the questionnaire for the students at try out was for finding out the effectiveness of the 

module and it was presented in Table 2. 

Table 2 Organization of Questionnaire for First Try Out 

No. Purpose of the Questions Number of Items 

1 To find out the effectiveness of unit title 1 

2 To find out the effectiveness of get ready task 1 

3 To find out the effectiveness of listening task 1 

4 To find out the effectiveness of vocabulary task 1 

5 To find out the effectiveness of reading task 1 

6 To find out the effectiveness of evaluation 1 

7 To find out the effectiveness of vocabulary list 1 

After that, the data from questionnaires of needs analysis and try out were analysed through calculating the 

percentage of each answer on the questionnaires. The questionnaires for expert validation were calculated by 

using Likert-Scale as the measurement. Especially, the results of the questionnaire for expert validation then 

were converted by using the formula proposed by Suharto (2006: 52 – 53), which is presented in Table 3. 

Table 3 Data Conversion Table 

Scales Interval Descriptive Categories 

1 2.9 < X ≤ 3.24 Poor 

2 3.25 < X ≤ 3.49 Fair 

3 3.5 < X ≤ 3.74 Good 

4 3.75 < X ≤ 4 Very Good 

 

4. Research Findings 

This study was aimed at describing the existing English for Nursing materials used in nursing academy and 

finding out the feasibility of the developed English for Nursing materials for nursing academy students. The 

findings would be discussed respectively. 

 

4.1 The Existing English for Nursing Materials 

Documenting the existing materials and syllabus of English for Nursing Subject in Nursing Academy of Ngawi 

District was important to seek whether the materials development was needed or not. It contained document 

analysis, observation, and interview. The researcher found that the lecturer usually uses copy of some book parts 

and asked the student to search an article about health. Then, the students had to translate the article into Bahasa 

Indonesia. In addition, there were some commercially published English for Nursing books provided in the 

library. However, it was only the highly motivated students accessed the books as supporting materials.  

From the document analysis, it was found that there was no material that suited the curriculum applied in 

Nursing Academy of Ngawi District. Second, the existing books provided in the library were not equipped with 

audio or video materials which were useful to serve the students exposures for learning English for Nursing, 

especially for speaking skill. Third, the conversation model provided in the book was too long and there was no 
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emphasis to the English expressions embedded in the conversation. Talking about the syllabus, the syllabus of 

English for Nursing Subject in Nursing Academy of Ngawi District was designed by the academic department of 

AIPViKI (Asosiasi Institusi Pendidikan Vokasi Keperawatan Indonesia/ Association of Nursing Vocational 

Education Institutions of Indonesia) for regional six. The syllabus was not equipped with learning materials. 

Therefore, the students and lecturer needed materials for teaching and learning process. 

 

4.2 Results of Needs Analysis 

Then, the researcher conducted a needs analysis to gain information in developing the materials. The needs 

analysis involved present situation analysis, learners’ factor analysis, objective needs, target situation analysis, 

materials components, and learning needs. First, present situation analysis was related to present students’ 

existing proficiency. The result was presented in table 4. It is shown that in average, the students’ proficiency 

was fair. Especially, they were good in introducing themselves and others based on their own duties. 

Table 4. Students’ Existing Proficiency 

The Purpose of 

Question 

Items 
Condition 

To find out the students’ 

existing proficiency in 

reading comprehension 

a reading text about  health                                                                                                                                                      

fair 

To find out the students’ 

existing proficiency in 

listening comprehension 

monologue listening text about nursing field 

less 

To find out the students’ 

existing proficiency in 

oral communication 

Health professionals and their duties  fair 

Introducing themselves and others based on their own duties in English good 

Parts of body and the function   fair 

Handling patients’ complain in English fair 

Wards and departments in a hospital  fair 

Giving directions using hospital setting in English fair 

Hospital tools and the function fair 

Arranging the contract in health service setting fair 

 Examining the patients fair 

Describing the patients’ characteristics fair 

Maintaining communication with patients in examining patients fair 

Reporting the result of patients’ examination fair 

To find out the students’ 

existing proficiency in 

writing 

 Using aspects of time and arranging the time contract in health service 

setting  
fair 

Writing the result of patients’ examination fair 

After that, the researcher conducted students’ factor analysis. It was related to students’ interest in learning 

English for Nursing, students’ difficulties in learning English for Nursing, vocabularies needed in learning 

English, preferred learning activities to learn new vocabularies, and needs of vocabulary list in the designed 

material. The result is presented in Table 5. 

Table 5. Students’ Factor Analysis 

Purpose of Question Result 

To find out students’ interest in learning 

English for Nursing 

Most of the students (51%) were interested in learning English for 

Nursing and 31% of them were very interested in learning English 

for Nursing. 

To find out students’ difficulty in learning 

English for Nursing 

Students mostly find difficulties because they did not know the 

meaning of new word (85,1%), they found difficulties in 

pronouncing the word correctly (63,4%), and in writing sentences 

(63,4%). 

To find out vocabularies needed by the 

students in learning English. 

Students needed both vocabularies in English for Nursing (83%) 

and general vocabularies (91%). 

To find out preferred learning activities to 

learn new vocabularies 

There were 80% of the students preferred to use media (pictures, 

graphic, and realia) and applying the vocabularies in dialogue and 

sentences to learn new vocabularies. 

To find out the need of vocabulary list in 

the designed materials 

Most of the students (99%) needed vocabulary list in the designed 

materials. 

In terms of goals, the tendency showed that 74% of the students claimed that to be able to speak correctly 

was their main objective in learning English for Nursing. Talking about topics, there were many topics listed in 
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the syllabus of English for Nursing 1. Because of the research feasibility, the researcher only focused on several 

topics which were needed most by the students. As health professionals, some skills the students needed most 

were: examining the patients 62 (%), handling patient’s complain (58%), and maintaining communication with 

patients in examining patients (52%). Then, the preferred components of the designed material included 1) unit 

title, 2) list of difficult words and the pronunciation, 3) explanation about vocabularies, 4) task for practicing the 

using of vocabularies in the context, 5) list of expressions in English for nursing, 6) example of dialogue 

between nurse and patient, 7) task for composing dialogue, 8) practising dialogue, and 9) self-assessment.  

The last analysis was learning needs. It was related to learning sequence needed by the students, preferred 

learning activities, effective learning style, preferred grouping, input for learning English for Nursing orally, and 

length of dialogue text  needed for learning English for Nursing orally. The result was presented in Table 6. 

Table 6. Learning Needs 

Purpose of Question Result 

To find out the learning sequence preferred by the 

students 

The result yielded that 34% of students preferred to learn 

English for nursing with this sequence: from listening, 

reading, writing, and speaking. 

To find out preferred learning activities 

The students preferred to learn by listening to lecturer’s 

explanation (71%), discussion among students (57%), and 

practicing dialogue (50%). 

To find out the effective learning style 
The students preferred to learn from reading (71%) and 

listening (59%). 

To find out the preferred grouping 
The students preferred to learn in a small group (65%) and 

in pairs (58%). 

To find out the input for learning English for 

Nursing in written 

The students (59%) preferred pictures and dialogue script 

as the input for learning English for Nursing in written. 

To find out the input for learning English for 

Nursing orally. 

The students (81%) preferred dialogue as the input for 

learning English for Nursing orally.  

To find out the length of monologue text  needed 

for learning English for Nursing orally 

Most of the students (49%) preferred text with less than 

100 words for monologue text. 

To find out the length of dialogue text  needed for 

learning English for Nursing orally 

Most of the students (44%) preferred text with less than 

100 words for dialogue text. 

 

4.3 Task Development 

The material was developed based on the result of needs analysis. Talking about the content of the unit, it was 

found that the skills the students need most were: examining the patients, maintaining communication with 

patients in examining patients, and handling patients’ complain. The researcher then arranged the topic based on 

the difficulty level and syllabus. Finally, there were three units materials which were developed based on the 

preferred topics. The researcher put  ‘handling patient’ complaint’ at the first unit (as the part of patients’ 

admission process), ‘examining patient’ at second unit, and ‘maintaining communication in examining patients’ 

at third unit. The development of task was presented in Table 7 and the development of each chapter was 

visualized in Figure 2. 

Table 7. Task Development 

Components Unit 1 Unit 2 Unit 3 

Title Can I Ask You Some 

Questions for Admission, 

Mrs. Ambar? 

What Brought You Here 

Today? 

Can You Flex Your Toes? 

Basic 

Competence 

Students are able to ask 

questions for patients’ 

admission. 

Students are able to ask 

questions for completing 

medical records. 

Students are able to ask 

questions for physical 

assessment 

Task completing a chart, matching 

meaning of words, analysing 

true and false statement, 

practicing dialogue, 

completing patient’s 

admission data 

answering question for 

digging up background 

knowledge, listing, matching, 

practicing dialogue of patient 

assessment. 

matching words with 

meaning, completing the 

dialogue, practicing the 

instruction in physical 

assessment 
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Figure 2. Development of Each Unit 

 

4.4 Expert Validation 

The means of all materials evaluation aspects showed that the materials were good to be used by nursing 

academy students. However, there were still some parts that need to revise. In terms of content, the experts 

suggested that there should be more attention getter in Get Ready Task. In terms of presentation, the experts 

suggested that the task must be balance in each topic. In terms of illustration, the experts suggested that the 

illustration pictures must be Indonesian people. In terms of language appropriateness, the researcher had to 

revise the long instruction in to simple instruction. In terms of graphic, the experts suggested the researcher to 

make the font size smaller. Lastly, the materials were validated as shown in Table 8.  

Table 8. Materials Validation 

Components of Materials Evaluation 
Unit 1 Unit 2 Unit 3 

Mean Category Mean Category Mean Category 

Materials appropriateness 3,9 Very Good 3,9 Very Good 3,9 Very Good 

Presentation appropriateness 3,8 Very Good 3,9 Very Good 3,7 Good 

Illustration appropriateness 3,7 Good 3,7 Good 3,7 Good 

Language appropriateness 3,8 Very Good 3,8 Very Good 3,8 Very Good 

Graphic appropriateness 3,8 Very Good 3,9 Good 3,8 Very Good 

 

4.5 Try Out 

After materials validation, the researcher tried out the materials to the students. The try out was conducted twice. 

In general, the students were able to actively join the lesson. However, there were some suggestion as the results 

from try out, such as: the long text about nursing profession must be replaced so that the researcher replaced it 

with functional text (admission card), and each unit could not be administered in one meeting so that it must be 

conducted in two meetings (2 x 100 minutes).  

The try out result also showed that the module was considered effective for helping the students to 

understand English for Nursing. As presented in Table 9, each module component was effective to help the 

students in learning, especially in understanding the using of English for nursing context, learning new 

vocabularies, understanding the documentation in nursing, and monitoring their own learning progress. The 

components of evaluation consisted of the effectiveness of unit title, Get Ready Task, listening tasks, vocabulary 

tasks, and reading tasks. Most of the students were agree with the statements that those components were 

effective to help the students in learning English for Nursing.  
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Table 9. Try Out Results 

Components of evaluation 

Unit1 Unit 2 Unit 3 

A 

(%) 

D 

(%) 

A 

(%) 

D 

(%) 

A 

(%) 

D 

(%) 

The unit title helps the students to predict the topic that will be 

discussed 
95 5 86 14 92 8 

Get Ready Task is effective to make the students be prepared for 

learning 
90 10 88 12 94 6 

Listening Tasks is effective to help the students to understand the 

using of English in nursing context. 
94 6 95 5 86 14 

Vocabulary Tasks is effective to help the students in learning new 

vocabularies.  
95 5 94 6 90 10 

Reading Tasks is effective to help the students to understand the 

document in nursing.  
95 5 88 12 86 14 

Evaluation is effective to monitor the students’ learning progress.  90 10 95 5 92 8 

Vocabulary List is effective help the students to remember the 

new words.  
95 5 92 8 90 10 

Note : A : Agree 

  D : Disagree 

 

5. Discussion 

Regarding the research findings described in the previous section, some of the findings should be discussed. This 

section covered the analysis of research findings and the relation with the result of previous studies. First a needs 

analysis has been conducted based on the theories proposed by Hutchinson and Waters (1987) and Dudley-Evans 

and St John (1998) in Basturkmen (2010:18). In this part, the researcher collected some information related to 

present situation, learners’ factors, objective needs, target situation, materials components, and learning needs.  

After that, in materials development, the researcher referred to some theories for both composing and searching 

input for reading and writing. For example, in presenting the expressions in English for Nursing, the researcher 

referred to list of expressions proposed by Parkinson and Broker (2004), involving: a) getting started, which is 

the nurse needs to say the name and why she is there, b) the nurse should ask about patient’s biographical data, c) 

asking about reason for admission or contact with health services and medical details, and d) asking about 

lifestyle. For vocabularies or medical terminologies that must be mastered by the nurses, the researcher referred 

to the list of medical terminologies proposed by Parkinson and Brooker (2004: 60). Additionally, the researcher 

also referred to lists of activities in undertaking the English for medical purposes proposed by Ferguson (2013) 

that involved simulated case conferences and role play.  

This research project is one of the researches conducted in English for Nursing world. Similar to the 

research conducted by Mitra (2014), the needs analysis in this research was important to gain some information 

about learners’ capacity and characteristics. This research also revealed that the learners found difficulties in 

communication and documenting. However, the output of research conducted by Mitra (2014) was courses for 

nurses, while the output of this research is a material for learning English for Nursing. Talking about the product, 

the materials of English for Nursing developed by Sismiati and Latief (2012) and Mulyadi (2014) were designed 

based on Contextual Approach, while the materials developed in this research were designed based on TBLT 

approach. The variation was good to enrich the model of English for Nursing materials. Talking about the 

product content, materials developed by Saragih (2014) and Sismiati and Latief (2012) focused only on speaking 

skill while the product of this research involved all skills. 

This material was designed based on TBLT, in which, the stage in teaching and learning process was 

divided into these phases: Pre-Task, Task, and Language Focus. At Pre-Task Phase, the researcher gave task for 

digging background knowledge about the topic. Figure 3 below is the Pre Task activity for unit 1.  
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Figure 3. Giving Background Knowledge in Get Ready Task 

Next is the main listening task. In this task, the students had to find some information embedded in the 

audio material. According to Brown (2007), it belongs to selective listening performance. The example is 

presented in Figure 4. 

 
Figure 4. Main Listening Task 

Listening Task could be used as a model for speaking task. However, in this material, the researcher also 

provided lists of useful expressions for nurse-patient communication. Figure 5 is the list of useful expressions for 

patients’ admission. 

 
Figure 5. Expressions 

Then, Figure 6 is the example of main speaking task. In this case, the students must compose and practise 

dialogue based on the topic. In this example, the students have to compose and practise a dialogue about 

patients’ admission. 

 
Figure 6. Main Speaking Task 
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Then, Figure 7 is the example of main reading task. In this case, the students must find the meaning of the 

words and abbreviations in the patient’s records. 

 
Figure 7. Main Reading Task 

After conducting all process in materials development, the researcher highlighted some important and 

valuable points in this research type. First, needs analysis was very important to gain the information about 

learners and their needs about English language learning. Second, arranging and grading tasks were challenging 

activities since the researcher had to pay attention to the objective, input, difficulty level, and length of the task. 

Third, the experts’ evaluation and suggestion and students’ responses in try out were very important for the 

researcher to develop good and valuable materials. 

Finally, the result of this research was English for Nursing materials of English for Nursing with following 

characteristics: 1) it was designed based on TBLT principles, 2) it was developed based on students’ needs, 3) it 

contained tasks that enabled the students to learn and practise the language they needed in their workplace, 4) it 

consisted of three chapters with the theme chosen by the students, 5) the objectives were clearly stated in each 

chapter, and 6) it was equipped with audio materials for listening exercises. 

 

6. Conclusion and Suggestion 

First, talking about the existing materials for teaching English for Nursing subject, it was found that there was no 

material that suited the curriculum applied in Nursing Academy of Ngawi District and the existing books 

provided in the library were not equipped with audio or video materials. Then, needs analysis was conducted to 

gain the information to design and develop the materials. The researcher only focused on several topics chosen 

by the students. Finally, the developed materials consisted of three chapters. The feasibility of the developed 

materials was gained through experts’ validation and try out. The suggestions proposed by the experts and the 

results of try out were put up to develop feasible materials for teaching English for Nursing. 

The result of this research, English for Nursing materials of English for Nursing subject, was expected to be 

beneficial for the following stakeholders: 1) English lecturer at Nursing Academy, as the one who knows the 

students’ needs and background, it is suggested that the English lecturer of Nursing Academy develops his/ her 

own materials for the students based on the needs analysis, and 2) other materials developer. The first suggestion 

is that the most important key in developing materials is needs analysis. Secondly, considering students’ 

background knowledge and recent ability are also essential in developing ESP materials.  
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