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Abstract

The study focused on assessing strategies thatheamhthe teaching and learning of Business Studies a
Advanced Level. Interpretivist paradigm, qualitatapproach and case study design were adopted isttily.
Purposively selected participants comprised foachers and twenty-nine students. Data collectexnigir semi-
structured face to face interviews and focus griotgrviews were thematically analysed. The studgldished
that schools used case studies, collaborative itggreomputer-aided learning and brainstorming nbasce
teaching and learning. Nonetheless, the resultsaied that the main challenges encountered in ukiag
strategies included lack of finance and locally liglied textbooks. The study concluded that thoudtosls
faced numerous challenges, there were some elewiegt®d practices that had positive impact orruciional
delivery of Business Studies. The study recommehds the Ministry of Primary and Secondary Educatio
should encourage the Business Studies teacheuthtordocal textbooks which are relevant to thelehis.
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1.Introduction

Business Studies is broadly recognized as an aféeqiivot for development of professional or slkdlle
manpower in all facets of commercial, industriatlananagerial fields (Ahmed, 2015). Business Stuties
dynamic subject which concocts students for thdlemges of the 21st century by acquainting thenh white
world of business (Emeasoba & Igwe, 2016). Amo@1(® confirms that Business Studies plays a notayor
role in economic development by providing knowle@dgel skills to the students, thereby, empowerirgntto
effectively impart knowledge into others, and be anposition to deal with sophisticated information
communication technology systems. Thus, the adeérBusiness Studies in the school curriculum expose
students to skills and competencies which are éasémtheir day to day lives and the nation agéa(Shizha &
Kariwo, 2012). Considering the crucial role played Business Studies in preparing the students tactige
participants in economic development of a countris essential to interrogate whether the strategised by
teachers at Advanced Level enhance the teachinteaming of Business Studies.

2. Background

Many countries world over have restructured the@omidary school curricular in the light of existiegonomic
and social factors with a view to provide studenith an education that will adequately prepare ttiemthe
world of work (Sithole, 2012)The Department of Education of Papua New Guineahasipes the use of a
variety of teaching strategies so as to motivatelesits to learn (Curriculum Department Division tbé
Department of Education of Papua New Guinea, 2008)lew Zealand, the Ministry of Education recomuhen
the use of experiential learning approaches to lenstudents to construct knowledge on their ownwNe
Zealand, Ministry of Education, 2008). The samehésg strategies are encouraged in United Statdsnafrica
where the Policies Commission for Business and &eion Education Policy Statement 74 as outlined Hey t
National Association of Supervisors for Businessi¢adion (2004) states that Business Studies edscatost
implement effective instructional strategies toldaatudents to understand and apply global busic@scepts.

In recent years, many African governments havergtted to introduce Business Studies in their culgicin
response to problems of youth unemployment. Caesitlike Ghana, Senegal, Botswana, Mozambique and
Swaziland have incorporated basic business skiltsthe secondary school curriculum in an attermpxpose
students to pre-employment skills (African Uniof®02Z). Lauglo (2005) highlights that the issue thaves
Business Studies curriculum in secondary educatigxfrica is the attempt to provide an economica#evant
education that prepares students for the world ofkwin Botswana, efforts to include Business S#adin
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secondary school curriculum are spelt out in theideel National Policy of Education (RNPE) of 199he
Department of Education in South Africa (2008) estathat Business Studies offers students an opportio
deal with real life issues that are relevant to ¢hantry context which is in line with other Africaountries’
educational philosophies.

Zimbabwe, like other developing countries is exgecing the phenomenon of dwindling formal job
opportunities, hence, the adoption of the new culuim. This move is based on the premise to ersthitents
to be job creators instead of job seekers afterpbeting tertiary education. The Nziramasanga Corsinis
(1999) postulates that the educational system dhoeilrelevant to the needs of its economies andldtemuip
individuals with skills and attitudes necessary floem to adapt to changing conditions and for cootve
participation in the task of social change.

In Zimbabwe, the Ministry of Primary and SecondBducation Business Studies Syllabus (MoPSEBSS)HR01
stipulates that an Advanced Level Business Stuiliestable should have at least eight, forty mindéssons
per week. The Education Strategic Plan (2015) sthis teachers should use teaching strategiearthatudent-
centred. In addition, the Curriculum Developmenit@&DU) through the MoPSEBSS (2015) seeks to enabl
students to more readily adapt to the dynamic enuirent, through the use of their learned skillsngetencies
and knowledge, thus, promoting internationally cetitive businesses (MoPSEBSS, 2015).

Despite the immerse benefits of the subject toviddals and societal development, a study by NqZiod3)
revealed that there is an outcry among stakeholderducation over the growing rate of failure imBabwean
high schools in recent years. In response to thblem, Lupane State University in collaborationhalidinistry

of Primary and Secondary Education (MoPSE) initlateupane University Commercials Enhancement
Programme (LUCEP) (Katongomara, 2017).

In spite of the measures by the MoPSE and otheanisgtions, there are complaints from the publat th
students after completing high school lack crusklls to enable them to be job creators (Moyo,®0Given
the above observations, it has been noted tha¢ ther some schools that have shown good practicd®ei
teaching and learning of Business Studies. Howetvisrnot clear how those schools are using treteggies that
enhance the teaching and learning of Business éxudience, it is necessary for this study to astess
strategies that enhance the teaching and leardiBysiness Studies at Advanced Level in Imbizo mistof
Bulawayo Metropolitan Province.

3. Theoretical framework

The study was guided by Vygotsky’'s (1978) Sociah§unuctivist Theory. The major principle of Vygoysk
theory is that social interaction plays a fundarakrdle in the development of cognition and thab\wledge is
mutually built and constructed. Vygotsky emphasizebaboration or assisted performance, socialréuon
and socio-cultural activity. By interaction withhetrs, students get the opportunity to share thewsand thus
generate a shared understanding related to theeptn(Kalpana, 2014). The second principle is thecept of
more knowledgeable other (MKO) which refers to amyavho has a better understanding or a highertyabili
level than the student, with respect to a partictaak, process, or concept. The MKO is hormalbught of as
being a teacher, coach, older adult, peers, a yupgrson, or even computers (Vygotsky, 1978). fhirel
principle of Vygotsky's theory is the idea that ffwential for cognitive development depends ugmnzone of
proximal development (ZPD), which is the distanedw®en a student’s ability to perform a task urafgult
guidance and/or with peer collaboration and thdesttis ability to solve the problem independenfigcording
to Vygotsky, learning occurred in this zone (Vydgts1978).

4, Literature Review

The primary purpose of teaching at any level ofcadion is to bring a fundamental change in the esttd
(Tebabal & Kahsay, 2011). To facilitate the procedsknowledge transmission, teachers should apply
appropriate teaching methods that best suit giviejectives and students’ exit profiles. Teachersuireq
effective and motivating teaching strategies whinbke students want to learn more and be interdsted
learning (Ayeni, 2011). This, therefore, suggebis Business Studies teachers should be vigilattsatect
effective teaching strategies during instructiodelivery. Thus, various scholars have mentioned éffective
Business Studies teaching strategies encompassstaties, computer aided learning, collaboratiarmg,
brainstorming and many others (Warui, 2014).

109



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) “—.5[1
\ol.9, No.30, 2018 IIS E

4.1 Case Studies

Previous studies confirm that case studies arelyidgsed in the teaching and learning of BusinesgliSs
(Azuama, 2014). Case studies are active learnirtpads which present the scenarios that apply tineeqts
learned in the classroom to the real life situaijBeckisheva, Gasparyan & Kovalenko, 2015). Re$ehas
revealed that use of case studies improve studehitity to synthesize complex analytical questiah®ut the
real-world issues which has resulted in studentsfivation to participate in class activities, tHeyepromoting
learning and increasing performance on assessitigosey, 2015).

4.2 Computer-aided learning

Computer-aided learning (CAL) is one of the methoetsommended for teaching Business Studies in ffe 2
century classroom. Tolbert (2015) states that cdempaided learning is the use of computers andvsoét
applications to teach concepts or skills. Compatded learning eases the process of learning (Cai3)
enhances the degree of student participation, miidiv and self-esteem, and changes the roles déstiand
teacher (Din & Wheatley, 2007). Ya-nan (2013) con§ that as a new teaching method, CAL tends tallbe
round, multi-level, and it can make the teachingtents vivid, interesting and fascinating. Additdig, CAL
allows students opportunities to engage in probdeiaing investigations that develop logical reasgni
(Tolbert, 2015). According to Cingi (2013) one bEtmost significant advantages of CAL is the pagdrb
individualise instruction so as to meet the pafticaeeds of the student. However, a study by [Reigrum and
Plomp (2008) revealed that in the developing coestrthere is still a lot of knowledge gap in thee wf
technology to support the learning process andhthésa negative impact in enhancing the teachiddesarning
of Business Studies at Advanced Level.

4.3 Collaborative learning

Collaborative learning is viewed as a learning pesc emphasizing group or co-operative efforts among
students, stressing active participation and ictera on the part of both students and instructbierper, 2002).
According to Kalpana (2014) collaborative learnisgan arrangement in which students working in mhixe
ability groups are rewarded on the basis of theesg of the group. The underlying assertion folabokative
learning is founded in social constructivist phiphy and is closely associated with theorists agcNygotsky
(Gordon, 2009). The major benefits of collabomtiearning to individual students are that it iBceEs
motivation amongst group members; improves stutl@ctievement and enhances the retention of knayeled
acquired; encourages critical thinking; and thereea process itself benefits from the diversitykobwledge
and experience existing within the group (Rafaeldse, 2013). Harper (2002) adds that collabordgaming
can also be effectively used for research projeats simulations. However, Slavin (2004) warns ihdhe
possibility exists that one or more group membard &n answer and share it with the others, oroperfthe
intellectual part of the group assignment whileeoshonly observe, then in that case, collabordéaening has
not been achieved.

Studies conducted have shown that collaborativenilea leads to a higher degree of satisfaction wfite
learning process, greater motivation to learn, hatter performance (Mohammadjani & Tonkaboni, 2015)
Ganyaupfu (2013) who conducted a study in SouthcAffound that collaborative learning stimulatesreno
active thinking than the lecture method, hencellifates effective teaching and learning of Bussé&tudies.
Similarly, a study carried out in Kenya by Wanz@%2) found that collaborative learning techniquenisre
effective teaching strategy than lecture methodieveloping concepts and problem solving skills.

4.4 Brainstorming

The use of instructional strategies forms a maijibjesct of discourse in educational studies. Edusaiave been
advocating for a paradigm shift from traditionaktand chalk approach of teaching to an all engagernof
students in the teaching and learning process difdg Sababa & lyasco, 2016). Hence, the instruation
strategies like brainstorming become central intéaehing and learning process, especially in Bassirstudies.
Kimotho (2016) acknowledges that brainstormingtetyg is one of the most important strategies invpking
creativity and solving problems during instructibadelivery. Mateen (2013) observes that brainstagmmot

only arouses students’ attention but also interthstsn to participate in the class in an interactimd fun-active
manner while motivating them towards the topic otus. Research has revealed that most teachers use
brainstorming during lesson introduction to asdertahat their students know about a particular ¢oVarui,
2014). Kimotho (2016) found that teachers usednistarming frequently to attract the attention of tearners
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and make them active participants in the classhEumore, studies carried out by Wanza (2012) inykeand
AlMutairi (2015) in Kuwait showed that brainstorming was more effectwel stimulates active thinking as
compared to traditional method of teaching.

5. Challengesfaced by teachersin implementing strategies

A number of educational researchers have madefisigmi efforts to bring to light the various probis
encountered in instructional delivery. A study cocigd by Azuama (2014) in Nigeria revealed thatsiBess
Studies lacks basic instructional tools for effeetieaching and learning. Similarly, an observatignTikly
(2010) points out that lack of infrastructural neaes is a problem which has negative effect onhieg and
learning. Ncube and Tshabalala (2016) in their \strelealed that, in Zimbabwe, there is lack of ficial
resources, equipment and specialist rooms for thetipal activities in schools.

Another problem restraining the performanceBusiness Studies in high schools is inadequateébdexs,
workbooks and other teaching aids (Cantrell, 20843tudy conducted by Azuama (2014) in Nigeria eded
that there is a serious dearth of textbooks andrattstructional materials for Business Studiest@dl (2014)
also reveals that Business Studies as a subjeftérsdrom lack of books in the libraries, badlyugmped
classrooms that makes it difficult to conduct effifex lessons. Thus, lack of resources in high sishought
negatively influence the usd strategies that enhance the teaching and leanfiBusiness Studies at Advanced
Level. Hence, in the light of this backdrop, thisdy sought to respond to the following researcastjons: (i)
Which strategies are used by teachers to enhaectediching and learning of Business Studies abaAcked
Level? (ii) What challenges are experienced by Bigjools in using the strategies that enhancestihing and
learning of Business Studies at Advanced Level?

6. Research M ethodology

The study was embedded on interpretive researchdjgan because of its strengths that come from its
naturalistic approach and relying on natural foraishuman communication (Creswell, 2003). Qualitativ
approach was adopted as it helped the researcheesstiand the social phenomenon from the perspgectithe
participants (Saunders, Lewis & Thornhill, 2009).case study design was employed because it endided
researchers to visit participants in their natugetting of everyday life and to get an in-depth aedailed
understanding of the phenomenon understudy (Ca¥danjon & Morrison, 2006). The population comprised
ten high schools and participants who constitutear fteachers and twenty-nine students were purelysiv
sampled. Data was collected using semi-structues@ fto face interviews with teachers and focus mrou
interviews with students and was coded, transcrimed thematically analysed to address researchtigugs
(Arthur & Nazroo, 2003).

To enhance trustworthiness and credibility of timelihgs, the researchers audio recorded interviesgions to
ensure an accurate reflection of the participanisivs, transcribed interviews verbatim and provideitk
descriptions of the data (Tracy, 2010). Regarditidcal considerations, the issues of consent, pyivand
confidentiality, and protection from harm were resied by the researchers in data gathering, mareageand
reporting (Willig, 2008).

7. Results

The presentation of the results is based on stestegsed by teachers to enhance the teaching anmirlg of
Business Studies which involve case studies, coanfitled learning, collaborative learning and kst@irming.
The participants are identified as follows: Schadb D = four high schools, Tr1A to Tr4D = BusineéSgudies
teachers from four high schools, FGD1A to FGD4eus groups for students from four high schools.

7.1 Strategies used by teachers to enhance thhitepand learning of Business Studies
7.1.1 Case studies
Participants were asked to give their views onithpact of using case studies in enhancing the tegdnd

learning of Business Studies at Advanced Level.idadlg, their responses indicated that case studas a
positive impact on the teaching and learning ofiBess Studies. Some of their responses are asviollo
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FGD1A: Case studies help us to marry theory with practicd they enable us to see the practical aspedtseof
subject. Case studies also help us assess if weuralerstood the concepts or not.

Trd4D: Sometimes case studies motivate students if theyahble to identify answers in the case or they
understood the topic in question. Case studies bigents develop skills and the ability to transfencepts
learnt in class to real life contexts. They alsomote interaction among students and students bie ta use
their experiences to apply the lessons learnt.

Regarding the question of frequency of use of sasdies by teachers, these were the participaggganses:
Trl1A: | normally use case studies once a month.

Tr2B: | use case studies after every topic

Tr4D: | use case studies after we finish a topic, attlease a month.

However, responses from focus group interviews aleebthat teachers from some of the selected sstidl
not use case studies more frequently. For exarf@&1A said their teacher uses case studies everyttiey
write a full paper, that is, once per term. Nevelghs, student participants from FGD2B and FGD4ifinoed
that their teachers use case studies frequently wheessary.

Concerning students’ participation when using caadies, the responses given below suggest thatstadies
motivate students.

TrlA: Students respond enthusiastically, usually captidditecause some cases present them with the real
situation or applications to similar situations tughout the lesson.

However, in some schools, it was revealed that retugtents had problems with the use of case stutiresr
sentiments are presented as follows:

Tr3C: Case studies are a real problem because studeiht® fapply theory to real life situation as presed in
the case hence application is a challenge.

FGD2B: We actively participate if we are familiar with thepic, so our level of participation depends oa th
level of difficulty of the topic.

As for the problems militating against the use a$e studies as a teaching strategy, most of theipants

confirmed that there were no case studies withl lexamples. Participants indicated that they resbid the use
of foreign cases whose information was not suitédrehe scope of the syllabus. Even if they tryirtgrovise

by creating local case studies, they did not hayaogector to project the case studies for the esttal For
instance, this is what they said:

Tr4D: We do not have local cases, many a times we usestagdies of American companies which students are
not familiar with and it is hard for students tolate, also we have a problem of lack of sufficie®ources to
enable all students to have a case before themehiliey end up sharing.

Evidence from the responses of participants inditdhat case studies were used in some selectedlsas a
teaching strategy that enhance the teaching andingaof Business Studies at Advanced Level. Algtothere
were some challenges which led to minimal use skcstudies in some schools, there is evidence od go
practices in use of strategies that enhance tegetnd learning in some selected schools.

7.1.2 Computer-aided learning

The participants were asked to give their opiniarhow computer-aided learning (CAL) facilitates thaching
and learning of Business Studies at Advanced L&aaticipants had this to say:

TrlA: CAL brings to the classroom flexibility to the thamy methodologies. With CAL sometimes | can pre-
record and play lessons, then | can do the finack®s before presenting to students, | can cotteztiesson
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prior to teaching my students. The use of intevachoards make learning more interesting on the péthe
students and help them to grasp concepts moreydasilause students are captivated.

Tr4D: CAL makes the classroom learning more interessiggents are always fascinated by technology and it
captivates their interest and helps catch theieation throughout the lesson.

FGD2B: CAL makes it easy for us to understand some comtEmause it is more detailed. Using the internet,
for example, we are able to familiarize ourselvéh whe business world outside the classroom, stréngthens
our level of understanding concepts

To further establish if teachers used CAL in thacténg and learning of Business Studies, the studen
participants were in agreement with teachers’ reses that teachers sometimes used CAL to enhaece th
teaching and learning of Business Studies at Acde@mhevel. For instance, they attested that:

FGD1A: Yes, our teacher uses CAL sometimes. Visual metlredte some interest and we usually enjoy the
lessons.

However, FGD4DNot real, our own teacher is a BBT (Born Beforelrelogy) and she has never exposed us
to CAL when teaching Business Studies.

The responses of students were in agreement wéth tdachers where TrlA, Tr2B acknowledged thay the
expose their learners to CAL during the teaching) laarning process. Nonetheless, Tr4D had thisyoTo be
honest, | have never used any because | do not kiewto use information and communication technplog
tools.

In view of the above presented information, thetip@ants highlighted that there are some schodischv
engaged the students in CAL in the teaching andhileg of Business Studies. It emerged from theigipents’
responses that use of CAL enriched the student&areh skills and also enabled them to access sbitie
textbooks which were not available as hard copidheir schools. Though there were a few teachbscould

not expose students to CAL because of lack of médion and communication technology knowledge and
skills, there is evidence of good practices exhibiby some schools in the teaching and learninBusiness
Studies at Advanced Level.

7.1.3 Collaborative learning

In respect of the value of collaborative learningdlie teaching and learning of Business Studiespérticipants
gave the following responses:

Tr2B: Collaborative learning enables students to shareasl and assist each other whenever they have
problems.

TrdD: Students benefit from interacting with each otHerenables students to be actively involved inrthei
learning and each group member is given the oppdtuto contribute in small groups, hence, it helps
sharing ideas. Collaborative learning increasesdgtuts’ retention and builds self-esteem in students

When asked on the frequency of use of collabordtaening in their classes, teachers gave almaosilasi
responses as indicated below:

Tr2B: | use collaborative learning in every lesson.
Tr3C: I use collaborative learning when my students apeking out problems on a daily basis

However, Tr1A mentioned thatuse collaborative learning once or twice a we¢kreost but with pressures of
the syllabus | usually use the lecture method.

A contrary opinion was expressed by FGD2B, FGD3@ BG&D4D who stated that their teachers hardly used
collaborative learning when teaching Business $#udrihis was confirmed by the comments presentiedvbe
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FG4D: Not often, usually our teacher concentrates onviiaial work. The teacher usually uses collaborative
learning when there are supervisors from outside.

Relating to the question on student participatidvemteachers use collaborative learning, the resgsowere as
follows:

TrlA: Students actively participate very well, some sttglevho do not usually participate end up partidipg
as they share information.

Tr2B: Most students do participate very well with thedeps than during class discussion.

On the other hand, students were asked to give dp@iions on how the use of collaborative learrfagjlitates
their understanding of concepts in Business Stu@ieslents unanimously agreed that collaboratiamiag had
positive impact on their learning. Examples of tlesponses are presented below:

FGD3C stated:

Collaborative learning enhances more understandihgoncepts because other students bring diffeseuntces
hence different ideas are shared among students.

FGDA4D: Information from a colleague is easier to understdhan what the teacher says. The way students
share information is better than the way the teadbaches, at times colleagues are better becaos® ©f us
are good in other topics. The teacher might notvkeeerything, sometimes students might know tbeniaition

that the teacher might not know then we help edlcaro

The above data reveal that both teacher and styskmticipants agreed that collaborative learnings vea
dominant strategy used in schools understudy thamee the teaching and learning of Business Stuaties
Advanced Level. The responses indicated that uselE@borative learning led to active involvemehstudents
in their learning. Thus, showing some good prastiogfacilitating the learning of Business Studi#\dvanced
Level.

7.1.4 Brainstorming

Participants were asked when they usually use $t@iming during instructional delivery in BusineStidies.
Responses from all participants were in agreenefalws:

Tr2B: | normally use brainstorming when introducing ases so as to find out how much students know about
particular concept and during revision.

Tr3C: | usually use brainstorming when recapping previsson, introducing a new topic just to find oath
much they know.

FGD1A, FGD2B and FGD4DOur teacher normally uses brainstorming at the adtiction stage of the lesson
and during revision sessions.

Concerning the benefits of brainstorming sessiarthé teaching and learning of Business Studiéslaanced
Level, the following views were expressed:

Tr2B: It encourages students to read before a lessortladare always prepared.

Tr4D: Brainstorming sessions stimulate and enhance tleatimity of students, it provokes thinking skills,
encourages a constructivist approach where a leaisia constructor of knowledge.

FGD1A: Brainstorming helps us to recall learnt conceptsalso encourages us to read ahead in preparation

for the lesson. Brainstorming allows us to thinkside the box or to think widely. It also helpsciarifying
concepts not understood earlier.
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Pertaining to the question on student participatioming brainstorming sessions, the participarésponses
revealed that though most of the students becotiaegearticipants during the lessons there are sstugents
who experience some challenges especially those mighit have not read in advance. Examples of the
participants’ views are as follows:

TrlA: We always have those students who think fasterdttears usually participating a lot and those resst
ones lagging behind.

Tr3C: Brainstorming instils confidence in students beeadsring the sessions if students manage to give
positive responses they feel very much confidethfesl motivated.

FGDA4D: As students, if you are asked a question and yaiaivrong answer fellow students laugh at yout so
motivates you to read more and always have infaonmatn our fingertips. However, at times it can d¢irate
especially if you are laughed at by colleagues. &ones the teacher just goes direct, she just caltsa name
and asks a question and we are always ready andaped. As a result, brainstorming helps us to réad
advance.

From the above participants’ responses it is cthat teachers use brainstorming as a teachingegyraind
students find it very useful in enhancing their emsianding of Business Studies concepts. The pegben
information indicates that the use of brainstormégmgourages students to always read ahead, hévese, are
the features of good practices that enhance tlohitegand learning of Business Studies at Advahese|.

7.2 Challenges experienced by high schools in utiegstrategies that enhance the teaching and Iegrof
Business Studies at Advanced Level

Pertaining to the challenges that are faced by bdtools in using the strategies that enhanceetiehing and
learning of Business Studies at Advanced Leveltigpants complained of lack of financial resoutces
congested time-table and inadequate teaching ralster$ these have negative impact on instructidelalery.
The following are some of the participants’ respms

Tr4D: Our major challenge is lack of resources, we do mie adequate and relevant textbooks in Business
Studies, we do not have a viable library where ehiisl can research and do their assignments. Alsoeeel
internet connection, laptops and projectors as wsltefresher courses on how to use ICT toolsanting.

Tr2B: Timetabling is another problem, we are supposetéeallocated 10 periods a week but because of the
wide curriculum we end up having 8 periods whichasenough to cover the long syllabus of Busiistsdies.

FGD1A: There is shortage of sources (textbooks), for examthe main textbook that we use in Business
Studies, Stimpson has European examples henceclwéotzal textbooks with local examples that we cate

to. Our school wifi is poor hence researching ishallenge. When we were enrolled for Lower six,tigool
head told us to bring our gadgets but without Wi# gadgets are rendered useless. Another challérajeve
face as Business Studies students is inadequatputers for research. There are about 6 for all sid at
Advanced level and also projectors are not enotlyky are about two for the whole school.

The presented data depict that there are someramtstthat have adverse impact on the teachingearding

of Business Studies at Advanced Level in the setesthools. It was revealed by both teacher amdestu
participants that inadequate resources such ad tegtbooks, computers, internet connectivity, cestgd

timetable and lack of financial resources hindéaive instructional delivery in schools understud

9. Discussion

From the findings of the current study, it was aded that in some schools case studies are usathtmce the
teaching and learning of Business Studies. Theysfadnd that in schools where case studies weré,use
students were motivated to learn Business Studites findings of this study confirm the results ¢ tstudy by
Azuama (2014) which revealed prevalence in usasé studies in the teaching and learning of BusiBésdies

in Nigerian Secondary Schools. The results of shisly are also in line with Bonney’s (2015) obsé&orathat
use of case studies improve students’ ability totlegsize complex analytical questions about théwedd
issues which has resulted in students’ motivatmmpdrticipate in class activities, thereby, promgtiearning
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and increasing performance on assessments. Howteecurrent study also indicated that there wefeva
schools where case studies were rarely used, hstumkents lack skills that bridge the gap betwédmoretical
knowledge and real world applications (Beckish&vasparyan & Kovalenko, 2015)

The study established that there are some schdoishvengaged the students in CAL in the teaching an
learning of Business Studies. The findings of ¢herent study are commensurate with views of schdiaat
computer aided learning eases the process of lggranhances the degree of student participatiotivation
and self-esteem, and changes the roles of studdrteacher (Ya-nan, 2013). It also emerged fronmsthdy that
use of CAL enriched the students’ research skills @also enabled them to access some of the texdbwbich
were not available as hard copies in their schddiss finding from the current study upholds Toltse(2015)
view that CAL allows students opportunities to eggan problem-solving investigations that developgidal
reasoning. The finding of this study also attesggdtsky’s (1978) social constructivist theory pijpie of using
the more knowledgeable other (MKO) who can be aheg coach or even computers to support the stsden
learning.

However, the results of this study revealed thaoime schools, there were a few teachers who cmildxpose
students to CAL because of lack of information anchmunication technology knowledge and skills. Thhe
stated finding of the current study affirms the ervation by Law, Pelgrum and Plomp (2008) whicheaded
that in the developing countries, there is stilbtof knowledge gap in the use of technology tpput the
learning process.

The study revealed that collaborative learning xtemsively used in the teaching and learning ofimBass
Studies at Advanced Level as it encourages teatdibgiand sharing of ideas among students. This Ime
with Vygotsky's (1978) social constructivist theamhich emphasises the social contexts of learnimd) that
knowledge is mutually built and constructed whishachieved through collaboration or assisted perdoce,
social interaction and socio-cultural activity (Kaha, 2014).

The results of this study further indicated thdtatmrative learning led to active involvement afdents in their
learning. The results of the study are in agreemétht observation that collaborative learning le&ls higher
degree of satisfaction with the learning processeai@r motivation to learn and better performance
(Mohammadjani & Tonkaboni, 2015).

The results of this study revealed that brainstogms frequently used in the selected schools achimg and
learning of Business Studies at Advanced Levegnierged from the findings of the current study tmaist

teachers use brainstorming during introductionestagfind out the students’ knowledge on a paréicebncept
to be taught. This is commensurate with the findinfjthe study conducted by Warui (2014) in Kenydacl

indicated that most teachers use brainstorminghdugsson introduction to ascertain what their stisl know
about a particular topic. Similarly, the resultstlis study confirm Kimotho’s (2016) findings thiie teachers
used brainstorming frequently to attract the aitendf the students and make them active parti¢goanthe

class.

The current study further established that the afskerainstorming encourages students to always adwdd.
Accordingly, this finding acknowledges the finding$ studies carried out by Wanza (2012) in Kenyd an
AlMutairi (2015) in Kuwait which disclosed that brainstorming was mefféective and stimulates active
thinking as compared to traditional method of téagh Another confirmation of this finding is reved by the
results of the study carried out by Zarif and Mat{8013) which indicated that brainstorming wasphelfor
improving learning outcomes.

The study found that most of the schools understadied locally published Business Studies textisomkh
local examples and case studies. It came out ffwmfihdings that the schools relied on importedhiesks
which are meant for Cambridge syllabus and wereeesipe to purchase. These findings are in line with
Cantrell’s (2014) observation that another problestraining the performance of Business Studiekign
schools is inadequate textbooks, workbooks andr a#faehing aids. The results of the current study affirm

the findings of the study by Azuama (2014) in Nigexhich revealed that there is a serious deartexdbooks
and other instructional materials for Business Btid

It further came out from this study that lack ohdncial resources, computers, internet connectiaity

congested timetable hinder effective instructiomelivery in schools understudy. The results of 8tigdy are
consistent with Cantrell’s (2014) view that Busin&tudies as a subject suffers from badly equigpessrooms
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that makes it difficult to conduct effective lessoithe findings of the current study also confitra findings of
the study by Ncube and Tshabalala (2016) whichaledethat in Zimbabwe, the teaching and learniraggss
was hindered by lack of equipment in most schools.

10. Conclusion

The study assessed the strategies that enhanteattténg and learning of Business Studies at Ads@duhevel.
The results of the study revealed that the selestgtbols used strategies which encompass caseestudi
computer-aided learning, collaborative learningvati as brainstorming to enhance the teaching aaching of
Business Studies. The major challenges encountsredhools in using strategies included inadeqresteurces
such as lack of locally published textbooks, corapmijtinternet connectivity, congested timetable @o#t of
financial resources. Despite the challenges expee by schools, the study concludes that there weme
elements of good practices in terms of use of exjias that enhance the teaching and learning oinBss
Studies. The study recommends that the MinistryPfnary and Secondary Education should encourage th
Business Studies teachers to author local textbatilish are relevant to the students. Since a ssaatiple was
used in this study, it is recommended that a lasgenple which will give a holistic picture on segies that
enhance the teaching and learning of Business&&tilihigh schools should be used.
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