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Abstract

The main purpose of the study was to examine thmeeptons of teachers and students at Mankrangbein
Ahafo-Ano South district on student indisciplindsghaviours. The study adopted a descriptive suavnelythe
approach was a blend of quantitative and qualggt@radigms. Purposive and simple random samplethads
were used to obtain a sample size of two hundrddtarty (230) respondents. The main instrumentsl dsethe
study were the questionnaire, focus group intervigwvide and documentations. Data was analyzed using
inferential statistics to test the research hypsgke Among the findings of the study was that wthikre were
no perceptual difference between students and éesi¢h what acts constitute indisciplinary behaxsouhere
were differences in the students’ and teachergqpions of the influences of peer pressure, pmgtyles,
school climate, guidance and counselling officensl @aeaching experience have on students indisailin
behaviours. The findings also suggested that sge behaviours such as cigarette smoking, which avae
regarded in the Ghanaian society as typically alérbahaviour”, may no longer be seen as sex-type.study
concluded that; peer group has influence on stuideigciplinary behaviour than that perceived by students.
Also the students felt that the school authorit&se inconsistent in the implementation of schadés and
regulation..

Background to the study

School is established primarily for teaching &atning to take place. The main aim of schoolpétu
to provide cognitive, affective, and psychomotaitlsko the Pupils sothat they can participate @ffely in the
socio-economic development of their country. Ineottvords, pupils/students are taught in order they can
make use of their head, heart, and hands in privg@ueictivities. In another instance, some commaesiti
establish a school to transmit its culture to tiseng generation. According to Teachers Handbooksb&na
(1994), Schools are purposeful institutions setbypthe society to provide instructions for the eysatic
education of learners. Through the School, theespdtiopes to get its people to have good moralscantbrm
to the norms and values of the society. Societyefbee places emphasis on the type of knowledgeaitag to
learners so as to achieve these goals. Educatiouldsitherefore be worthwhile to the society. Affadeni,
(2004) added that the school, since it is a foronghnization, has certain unique structures amainer ahings.
He again stated that a school has a set of ruttsegyulations, which are usually very clear tanigsmbers. As a
formal organization, a school has to have order @odtedures, which are well spelt out, and manwiath
must be obeyed (Afful-Broni, 2004).

This implies that leaders in any formal organaatas the school are quite mindful of these sets of
norms and try to enforce them. Students are therefot exempted from the rules and regulationschbsls.
Students as well as teachers are in a place ofatiwm and must abide by the rules, else many noagstray.
Discipline is easier to maintain in an environmevitiere there is a formalized, system in place, sash
formalities and order. Research findings indichig student indiscipline in high schools manifestegarious
ways has now become a common occurrence and ttidken to the Junior High Schools.

Theoretical frameworks

No research problem originates from nowhere. Evesgarch has a source, history, a cause or theory
that can help in understanding or explaining thevalence of the problem. According to Leedy (198%:%
theory may serve as a point around which the probigay be oriented in searching for relevant datd, ia
establishing a tentative goal against which a Hyggis can be tested. Theoretical framework, thezefivovides
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a model for studying a research problem. Therdaremost significant theoretical bases to indiBog which
is so relevant to this study and these are: Psyegtec theory of Sigmund Freud, the Socializattheory of
DeFrain, Piaget's theory on Cognitive development&rikson theory of psychosocial development.

Psychoanalytic theory

Sigmund Freud and his disciples in their theorypsfchoanalysis focused on the importance of
children in which the foundation for later life lmid. Freud and other proponents of the psychodynameory
have emphasized the importance of providing pasiimotional environment for the child who needbédleve
that the world is a safe and good place and thagnpg can be trusted in issues pertaining to irting good
morals in their children. According to the advosatd this theory, although individuals who haveferdd
fixation in childhood can make dramatic positiveanfes later in life, it is best if they can helpldien, as
parents to succeed in their endeavour from the begmning by adopting the best and most suitablenting
strategies so as to guard against indiscipline gntiom youth.

Bema (1993) citing Gesell (1954) opined that, fbeces of growth and development within an
individual are essentially creative. He further temded that given moderately constructive circursta, the
individual is self-directing and that its self-diten is intrinsically constructive. The main cotigln in a child's
environment therefore is acceptance and if thatés everything will work out fine. Bema further pted out
that when children and adolescents are not secat&dghed to their parents this affect their sob&taviour.
One-way lack of social bond affects an adolescesattsal life is that the adolescent will have ditihterest or
even capacity to form or maintain meaningful sociation and this will compel the individual togage in
deviant behaviours. The emphasis here is thatnpashould play a fundamental role in inculcatihg tight
morals and discipline in children through recomnmezhdhildrearing practices. In fact, the disciplinatyles of
parents and their teachers greatly influence tddlescent's misbehaviours in school.

Piaget's theory of cognitive development

Jean Piaget a Swiss psychologist (1896-1980) fiasen the theory of cognitive development. The
theory concern the emergence and acquisition oéreata-schemes of how one perceives the world in
developmental stages, times when children are engunew ways of mentally representing informatidime
theory asserts that we construct our cognitivetadsiithrough self-motivated actions in the woRaget divided
schemes that children use to understand the wbrlbugh four main stages, roughly correlated witld an
becoming increasingly sophisticated with age. Ttstages of cognitive development according to Riage

» Sensorimotor stage (years 0-2)

> Preoperational stage (years (2-7)
» Concrete operational stage (years 7-11)

» Formal operational stage (year's 11-16)

The most relevant stage of Piaget's theory of itwgndevelopment to the topic under study (stuslent
indiscipline) is the formal operational stage. Themal operational stage is the fourth and finathef stages of
cognitive development of Piaget's theory. This astaghich follows the concrete operational stagenmences
at around 11years of age (puberty) and continuesadulthood. Incidentally, most students in highaol fall
within this stage. The implication of this stagestdhool discipline is very obvious. The adolesadrthis stage
begins to think constructively and reason logicalliie young adult forms his own philosophy abdiet éind as
a result vehemently challenges existing norms ofetp and the entire status quo. As a result tlidesdent who
is now in school tend to violate school rules aedutations and therefore misbehaves bringing abolbol
disciplinary problems.

Challenges to Piagetian stage theory

Piagetian accounts of development have been dgaitk on several grounds. First as Piaget himself
noted, development does not always progress isri@oth manner his theory seems to predict. "Deeélag
unpredicted gaps in the development progressiogesidhat the stage model is at best a useful ajppation.
Piaget's assertion that cognitive maturation occorgurrently across different domains of knowledgeh as
Mathematics, Logic, Physics and Language, etc @latged; critics are rather of the view that ctigai
faculties may be largely independent of one anatherthus develop according to quite different titables.
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Psychosocial theory of Erikson

Psychosocial development as articulated by EriksBn describes eight developmental stages through
which a healthily developing human should pass fiafancy to late adulthood. In each stage the perso
confronts, and hopefully masters, new challengexhEstage builds on the successful completion dieea
stages. The challenges of stages not successfuthpleted may be expected to reappear as problethein
future. Erikson developed the theory in the 1950amimprovement on Sigmund Freud's psychosexagést
Erikson accepted many of Freud's theories (includie id, ego, and superego, and Freud's infagtieiality
represented in psychosexual development), buttegjeereud's attempt to describe personality sabelythe
basis of sexuality. Also, Erikson criticized Frefmt his concept of "originology"”, which states thaf
maladaptive behaviours can be traced to early éqegs in childhood.

According to Erikson, an experience in earlydhdod is important, but the individual developshivit
a social context. Erikson believed that childho®dery important in personality development andkenkreud,
felt that personality continued to develop beyoine fears of age. In his most influential work, @hbod and
Society (1950), he divided the human life cycleoimtight psychosocial stages of development. Thet mos
important of all the eight stages of Erikson's tlyenf psychosocial development which is relevanti® study
of student's indiscipline is the sixth stage spagrfrom 11-18 years which is better termed as adelece or
puberty. The psychosocial crisis experienced &t stage according to Erikson is Identity vs. Rotanfdsion.
Here, the adolescents are newly concerned with ttmy appear to others. Ego identity is the accrued
confidence that the inner sameness and continuipgred in the past are matched by the sameness and
continuity of one's meaning for others, as eviddringhe promise of a career.

Research Design

The study adopted a descriptive survey and theoaph was a blend of quantitative and qualitative
paradigms. This design was used because it invaliad collection from a fraction of the populatitthe
sample), to generalize the findings to the popaiatiAlso this method or design was used since eatritent
was administered as the study only sought to gathdranalyze information on a situation that alyeexists,
making the descriptive survey design most apprtpfiar the topic under study. Additionally, it etedb the
researcher to obtain information concerning theremir status of students’ and teachers' perceptidns
indiscipline, which is naturally occurring, as thexisted at the time of the study.

Furthermore, using the descriptive survey desigabked the researcher to gather data from a good
number of responses from a wide range of respoademd at the same time provided a meaningful gobdr
events and sought to explain people's perceptieangs and behaviours on the basis of data thatgathered.
This design enabled the researcher to pose follpwuestions by way of focus group interview to getin-
depth explanation to certain ambiguous responsesswering the questionnaire for better clarifimatiThe
justification for the use of the descriptive sundssign in this particular study is supported by,Aracobs and
Razavich (1990), with the assertion that the dpton survey research is designed to obtain inféioma
concerning the current status of a phenomenon laai this design is directed towards finding oubwba
naturally occurring phenomenon as it exists attifme of the study. They again pointed out thabituses on
determining the status of a defined population witbpect to certain variables. Similarly, Fraerded Waller
(2000) stated that, obtaining answers from a lgrgep of people to a set of carefully designed ashahinistered
questionnaire lies the heart of the survey research

On his part, Osuala (1991) believes that desegpgurvey is versatile and practical, especiallyhi®
researcher. He adds that descriptive survey rdséafmasic for all types of research in assessiagsituation as
a prerequisite for conclusion and generalizatidme Tombination of the qualitative and quantitatiysproach
adopted in this study enabled the researcher tanss@iments for both paradigms. One instrument ugssd to
support the other in the process of data collectoras to make up for the shortfall inherent inheaft the
instruments used, to ensure collection of autheamit an in-depth database. For instance ambigwesp®nses
that came up when answering the questionnaire waptured in the focus group discussion for further
clarification.

Population

Fraenkel and Wallen (1996) assert that a populasothe group to which the research findings are
intended to apply to.The target population of thedg comprised all teachers and students in JuHigh
schools at Mankranso in AhafoAno South District.eTiotal population of teachers and students was fiv
hundred (500); thirty (30) teachers and four huddred seventy (470) students.
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Sample Size and Sampling Strategy

Amoani(2005) states that sampling, is the procedunereby elements or people are chosen from a
population to represent the characteristics ofpthygulation. It is the most intelligent way of leamg about what
is happening within a population. The sampling poae for the study was the purposive, simple randad
convenient sampling methods.Sample size used wasitwdred and thirty (230) respondents who weralypai
teachers and students, and purposefully selected the three Junior High schools at Mankranso.Thal t
number of teachers that took part in the study 2faand that of students was 210. Before the stetters were
taken from the researcher’s department. The pufplos@mpling technique was used to select the dshtwse
schools are the only public Junior High Schoolshia study area and anecdotal evidence point tdattiethat
students in these schools have similar charadtayist

The individual respondents were selected fronrthepulation using randomization. After entering a
school all teachers in the school were made togtogether. Randomization was carried out by wgiiji) or
(N) on pieces of paper for the administration & tfjuestionnaire in all the schools. Any teacher picked Y=
Yes, was included in the sample study. In the a#sthe students, their attendance registers weoghgo
Numbers were assigned to the various names inttbedance registers and whose name corresponasddda
number was selected. The simple random samplingpneferred because it ensured that each teachearhad
equal and independent chance of being chosen &Blhrg, 1996).This selection technique was necessar
order to meet the assumptions of the parametrit ueed to test the study hypotheses.The researcher
administered his questionnaires to them. The assompvas that all the students have similar charéstics;
data from those engaged in the study could be coently generalized for the entire population.

Instrumentation and Data Collection
The main instruments used for the study was thestipnnaire, focus group interview guide and
documentation. The questionnaire was constructethéyresearcher with close direction and guidarfcéne
supervisor. It was divided into three parts. ParbfAthe questionnaire was designed to record thieopal
attributes or demographic data of students anchegaavho formed subjects for the study; it is magdeof ten
items or questions. The relevance of this part togsrovide background information about responderitsse
views were expressed in the study. Part (B) ofgilrestionnaire was constructed based on a 5 pdiettliype
scale as described by Best and Khan (1996). Itagwed twenty-three close-ended questions to which
respondents were to show their degree of respaingejs, Strongly Agree (S. A), Agree (A), Not S S),
Disagree (D), and Strongly Disagree (S. D). Thesrewboth positive and negative questions; examples
positive items were “truancy is an indisciplinagta “drinking alcohol by students is a deviant betour” and
“involving students in the formation of rules andgulations in school can help in minimizing student
misbehaviours”, while some negative ones are: mglys not an indiscipline act, it is not necessaending
habitual late comers to school away from classesstudents need not consult the school Counsehaenwhey
are choosing their subjects and course of studeg. difection of scoring for all the scales is tha higher a
respondent score, the better his /her perceptiofactors that constitute indiscipline behavioursl afso the
factors that influence indiscipline behaviours.
In order to be consistent with the direction ofréag, the negative items in the questionnaire wewersed, that
is strongly disagree =5, disagree = 4, not suBeagree = 2 and strongly agree = I.
1. Factor one represented items on perceived behavibat constitute student indiscipline.
2. Factor two contained items on perceived influerafgseer group pressure on indiscipline.
3. Factor three involved item on the influence of péreg styles on student indiscipline.
4. Factor four involved the perceived roles of schgpdtlance and counselling officer in minimizing
Students’ deviant behaviours. The Likert type scaiestions were used because they were found to be
the most suitable type of instrument /questiongtiermeasuring of attitudes and perceptions; #his i
because it enables respondents to indicate theeedtheir belief on a given statement (Best and
Khan, 1996).
5. The final part of the questionnaire or part C wasleup of ten (10) unrestricted questions meant for
both teachers and students. These questions welieitaesponses from subjects concerning students
indiscipline and the perceived role of the Courmsell

Interviews

As indicated earlier, Focus Group Interview (FGRh&dule formed part of the data collection
procedure. The interview as a research method ime$uesearch is unique in that it involves coll@ctof data
through direct verbal interaction between individuar groups (Borg and Gall, 1996). The interviatuation
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usually permits much greater depth than the othethads of collecting research data. The semi-siraedt
interview was used to enable respondents expresssiiives freely. An interview guide which contairgekn-
ended questions was used to direct the coursesedhtarview. The interview commenced with an introiibn
that explained the purpose, ground rules and duraind also conveyed the expectation that everydte
contribute. Respondents were also assured of antfality. A tape recorder was used to record tiseugsion
and interactions, also salient points and contidimgt made by respondents were recorded in a fietdbook.
For the purpose of easy transcribing and analylsiesponses from the Focus Group Interview fromttitel
number of twelve interviewees from the three schawt: D/A JHS, Methodist JHS and Holy Prophet JH&
is four respondents from each school, the intereés were given code numbers.

At D/A JHS, out of the four students who took garthe interview, three were male and one a female
They were assigned 01, 02, and 03 for the boysAdnidr the girl. At Methodist JHS, the four respemts were
made up of two boys and two girls. The boys wesigagd 05, 06 and the girls given code numbersdoaid
B04 respectively. Holy Prophet JHS respondents cis@@ boy and three girls and the boy was givea9fis
code number while the girls were assigned C4, Qfd @004 as their code numbers. The interview was
conducted through Focus Group Discussion, whiawadtl the researcher to discover ideas, concettitsidat
and perceptions of people in their own terms. Fd@usup Discussions often stimulate people to tald to
reveal facts and opinions that may not have beepated otherwise. It also allows the group to &ari
perceptions, attitudes or beliefs in words thatenmobably not easy to articulate. (Gatrell 2002).

In his opinion Gatrell (2002) postulated that &u® group comprises a small number of persons
basically between 4 -12 that converge to discustsensaof mutual interest with the support of a lftatior. He
added that mostly these groups hold particulartiposiopinion, perceptions, views, or interest. éating to
Jato (1994) FGI are socially ideal and that thesyiarparticular very effective in assembling dab@wt issues
that are sensitive in nature. Concluding Jato dadinthat a principal motive of the FGI is that iveg
participants the chance to freely express theieggpces, views or opinions on a topic. The FGihagument
for data collection was used because it enabledebearcher to get firsthand information from stidevho had
been involved in disciplinary problems and wereugit before the disciplinary committee. The dismussvith
the focus group members who were twelve in numbkas eentered on certain ambiguous response thatugrop
in responses to some items on the questionnaiferier clarification.

The focus group interview technique as a tool data collection is relatively new but a popular
qualitative research technique in education, heailtth recreation. Stewart and Shamdasani (1990) thi
focus group interview is a term denoting where seagcher works with several people simultaneouakper
than just one. To these authors, focus group ii@ercan be classified as; unstructured, semi-siradt and
highly structured. Since different types of focusup interviews have different purposes, the typ®ibe used
in a particular research situation therefore depemad the context and research purpose? Fontand-rayd
(1994). For this particular study the full groupsmased. The researcher deemed it expedient tot stletents
who misbehaved in school and were brought to bawdessuch students would have an in-depth knowleage
experience about issues pertaining to student dipdiise and their contributions and responses wdugd
worthwhile.

Validity and reliability

Creswell (2005) the goal of a good research isatee measures that are reliable and valid. Vglidit
concerned with whether the findings are really ahghbat they appear to be about (Roberson, 2002heg0
Manion and Morrison (2003) it is based on the vikat a particular instrument measures what it puspm
measure. The issue of validity was addressed énrdsearch using triangulation. Triangulation imresl the use
of multiple sources to enhance the rigor of theaesh. As stated in the discussion on the questicgnsome
form of validity was established by giving the gtimsnaire to the supervisor and lecturers with sdation in
test and measurement to modify it. Again, the tridation was used in data collection strengthehedvalidity
of the study. Regarding the semi-structured inewischedule, specific steps were taken to ensuiditya
which included:
1. Seeking permission from respondents regardieig tillingness to participate.

2. Playing back the tape to respondents aftemtegview session to ensure that what
they said has been correctly recorded.

3.Reading out the transcript to them to ensurettteatapes were correctly transcribed.
Reliability according to Cohen et al (2003) mealmat tscores from an instrument are stable and densis

scores should nearly be the same when researatheisister the instrument multiple times at differéimes
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and also scores need to be consistent. Reliabiéy achieved initially in this research by pilostieg the
questionnaire and interview survey.

Administration of the Instruments/Research Procedue

The researcher took the opportunistic approackadpjtalizing on the conduciveness of the period in
administering the instruments. This was the timemvthe first and Second year students were writieq end
of second term examination and the third years wesgly taking their mock examination as final paegtion
toward the forth coming Basic Education Certific&igamination (BECE). Permission was sought from the
headmasters of the three schools visited, aftewisigoa letter of introduction obtained from the Heof
Department, Psychology and Education, Universitidfication, Winneba. The researcher with the assistof
some members of staff distributed questionnairegudents and teachers who were readily availalniegl the
recess. All those who received the questionnainstitoted respondents for the study. These subyests made
to occupy vacant classrooms to fill the questiorasiThey were given one hour and the researcherlaveaind
to offer assistance to anyone who may be in needngfsort. The filled questionnaires were immedyate
collected and this ensures almost hundred pereauntrrrates of the filled questionnaires.

At Mankranso D/A JHS 100 respondents took pathénstudy and this was made up of 90 student and
10 teachers. At Methodist JHS 75 respondents aated in the survey, these were made up of 7Cestscand
5 teachers. And at Holy Prophet JHS 55 respondeate used, these were made up of 50 students and 5
teachers. Three series of focus group interviewse wenducted that is one each in the three schasited.
Each group was made up of four participants. Tlsearcher called for the "log books" on disciplinaases
dealt with for the first half of the 2012/204&demic years from the chairmen of the discipfimmmittees.
Four culprits were randomly selected from the thiegbooks' for the three schools. Discussion eeasered on
ten open-ended interview schedules and each ddabsion lasted for between thirty to forty-five otes. The
conversation and discussion that transpired duthmy session was tape-recorded and other vital oint
documented in the researcher's field notebook.

Teaching Experience of Teacher Respondents
This item sought to find out the teaching expergenc the number of years teachers who participatetie
study have been teaching.

Distribution of Teachers' Years of Service

Service (Years) Frequency Percentage (%)
3-8 5 25.0

9-14 7 35.0

15-19 6 30.0

20 and above 2 10.0

Total 20 100

From Table 4.4 above it could be inferred that tsiachers representing 30 percent have 3-8 years
teaching experience. Also seven teachers reprage88 percent have being teaching for 9-14 yeahsed
teachers representing 15.0 percent have 15-19 t@srking experience. One teacher representingesa@nt of
those who took part in the study has been teadioing0 years and above. This could be interpreted,tthe
majority of teacher respondents in the presentystualing between 5-20 years teaching experiencés Th
therefore implies that the sample contained teachéh varied and reasonably long experience inhieg and
therefore more likely to have experienced studéstiplinary cases than those with shorter periodeice,
which should go some way towards the validity & tfata obtained from them.

Test of hypotheses
In order to test the study hypotheses, mean seges computed for the questionnaire items onithee f
points Likert scale constituting the factors degmith student indiscipline behaviours. The direxatdf scoring
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is that the higher a respondent's score, the baigérer perception of the act constituting studedisciplinary
behaviours and the lower the score, the lessgrdtson deems the act as constituting indisciplibafyaviours.

Hypothesis One

The first hypothesis tested the assumption thatettwould be a significant different between the
perceptions of teachers and students about whatitude indisciplinary behaviours. Table 4.5 shahet there
was a difference between the mean (teachers =4.8294ent=3.8872) of the two groups on the behasithat
constitute student indiscipline. To test whetheis ttifference between the mean of the two groups wa
statistically significant, an independent samptiest-was performed.

SummaryStatistics and Independent Sample t-test afeachers' and Students' Perceptions of
Indiscipline Behaviours

Group N Mean SDT T dfp-value

Teachers 20 4.0291 .B570

101 1.644 228

Students 210 3.8872 .554582

As shown in Table 4.5, the result of the t-testesded that there was no statistically significant
difference between the teachers' and the studeertséption of behaviours that constitute studedisiipline.
(t=1.644, df=228, p=.101).Therefore the study higpeis that teachers would perceive those behavibats
constitute indiscipline differently from that ofustents is rejected and the null hypothesis thakthwuld be no
significant difference between teachers and stisdaenthat constitute indisciplinary behaviour isegted.

Hypothesis Two

The second hypothesis tested the assumption lilea¢ twould be a significant difference between
teachers' and students' perceptions of the infRi@icpeer group pressure on student indisciplirebld. 4.6
shows that there was a difference between the mefahe two groups (teachers=3.3491, students 3B)L6n
the peer group pressure score. To test whether diffisrence between the two groups was statisticall
significant, an independent sample t-test was pedd as shown in Table 4.6.

Summary statistics and independent sample t-test ¢éachers and students on the influence of peer
pressure on indiscipline.

Group N Mean SDT T df p-value

Teachers 20 3.3491 57248
0.0013.336 228
Students 210 3.1038 B8

The result of the independent samples t-test stidhat there was a statistically significant digiece
between the teachers and students in their peoceyptif the influence of the peer group pressureohastudents'
indiscipline behaviours (t=3.336, df= 228, p= 0.00TIherefore the study hypothesis that there wdugd
significant difference in students' and teacheestgptions of the influence that peer group pressias on
student indiscipline behaviours is accepted, ardnthll hypothesis that there will be no significaifference
between teachers and students perception of irftuehpeer group pressure on student indisciplatebiours
rejected. This result suggests that the teachereiped peer pressure as influencing indisciplie@aviours
more than that of the students.

Responses from Focus Group Discussion (interview).

As indicated in the methodology, qualitative datas collected through focus group discussion to
complement the questionnaire and also to elicitrésponse that could not be obtained from the guesire
and for getting in-depth explanation to certairuéss pertaining to student indiscipline in the stadga. The
interview session centered on level of respondgmixeptions and experiences on knowledge of studen
indiscipline behaviours and the possible factoas gfromote indiscipline among student at Mankranséhafo-
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Ano South District. The data was presented usingctliquote of interviews and more than one quatatas
used to emphasize the issues which emerged frohémees. The data was presented to reflect théasitiais
and differences of the views expressed by respasadiethe three schools within the study area.

Respondents Views of the Offence that brought thetmefore the School Disciplinary Committee.

Students who were involved in indisciplinary case@sl were brought before the school disciplinary
committees were randomly selected from the schisoiplinary record books and were interviewed ots dlcat
brought them before the disciplinary committee.tieiant in the focus group (FGD mentioned vari@ess
such as bullying; having sexual relationship witldent girls, teenage pregnancy, disturbing in ethabusing
drugs and drinking alcohol as the offence they citech However, some respondents also claimed terg
brought before the school disciplinary committee dommitting minor offences as habitual latenessdoool
and truancy. From the responses of the respondentm be concluded that indisciplinary behaviotake
different forms and also they differ in severity.

Whether the Culprit sees the Offence they committéas being serious or not serious

Respondents were also interviewed to find outrthieiws on whether they perceived the offences they
committed as being serious or not serious. Thevi@@ees gave various views (70%) indicated thatdfience
they committed was not a serious one as indicatedample of their statement&he juniors were very
stubborn, they don't take simple instructions, eeaior, 1see no reason why 1can't bully a juntadent who
refuse to obey my orders so as to bring him to $sgiaon." This student further said 'as a senioravé to be
given enough authority so that 1 can control th&gus in the absence of teachers, so | see nothitogng when
1 ask a notorious student to kneel down in thedtog sun.’Another respondent at Mankranso D/A 3Bif |
see nothing wrong when | use a belt to whip a fiestr student who refused to pick around the damypitAlso
at Holy Prophet JHS an interviewee retorted thatd nothing wrong when | locked up a junior in ldneatory
for fusing to fetch water to the school kitchen awlhe put itwhen | was in JHS |, | was given the same
treatment and though Ireported to my class teacther,culprit was not brought to book, so Isee rgiification
in being brought before the school disciplinary coittee for committing a similar offence. '

On the contrary, one respondent at Mankranso MithdHS who became pregnant in school claimed
the offence she committed was a serious one, apwhie" it is against the regulation of the school ane th
norms of society for a girl to get pregnant in ssheo | have committed a grievous offence by begpm
pregnant in school"

Whether Culprits were Influence byanyone in commiting the Offence

The respondents were also interviewed to find whether they were influenced by someone in
committing the offence. Respondents gave varioe®/s;j however, the majority of respondents (80%icated
that they were influenced by their colleagues igaging in deviant behaviours, as indicated by sampf their
statements.At the assembly and our gatherings Isee my friemdmging in the behavior and they lure me into
committing the actSome even say when they try to resist the inflaesfdheir colleagues; they were branded as
not being abreast with time.

Whether Parents were informed about the Misbehaviors of their Wards

A question was posed to respondents to find owgthdr their parents got to know the offence they
committed in school. Almost all the respondentsficored that the school authority invited their patseto the
school and informed them about their deviant bedrayias one respondent who absconded to town fnem t
boarding house put Ithe housemaster asked me to go and bring my pauemd 1complied by reporting to
school the following day with my father to seeliradmaster in his office.” The headmaster invitedniver of
the school disciplinary committee and my father wdermed about my miscondudnother student who
impregnated a student girl saldlwas given a letter to be given to my uncle whéoking after me in school,
inviting him to see the headmaster. 1came to th®alcwith my uncle and he was informed about my
misdemeanour. “Also another said, "I was only pheis but my parents were not invited to the schadl ldid
not inform my parents about my misbehaviours".

Whether Participants were referred to the School Consellor
Majority of respondents (70%) said they were redemred to the counselor neither do they made any
effort on their own to relate with the school coelos. However, one respondent from Holy Prophed $hi
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realized the offence | committed was bad so | éetid see the counselor in his office, but wheririagd saw
me with the counselor they asked ‘'what have yowedamplying that it is notorious students who see the
counselor. On the role of the guidance and coungebfficer in curbing indiscipline behaviours, thest
revealed that the students rather than the teagieceived the guidance and counselling officecunbing
indiscipline. Therefore it is interesting that thtedents in the Focus Group reported that they weteeferred

to the guidance and counselling officer. It is assic case of the school authorities’ negativéudtis toward
guidance and counselling officers influencing thEhaviour of not referring these students to thidance and
counselling officer.

Discussions

Perceptual Differences in Acts Constituting Indisgdline Behaviours

The present study found that there was no sigmfiadifference between teachers' and students'
perceptions of acts that constitute student ingise behaviours. One possible reason for the aiitig¢s in the
perceptions of teachers and students on acts tmatitute student indiscipline behaviours in thedgt area
might be due to the strong influence of the mediéadth print and electronics. There are now vetgrasting
and captivating educational programmes on the nowuseradio, TV and FM stations across the country
sensitizing the youths on immoral acts abhorreddmety with its attendant negative consequencisred by
adolescents who engage in such deviant acts. Fortine, the immense role played by churches andr othe
religious bodies in bringing to the fore the suddecrease in social vices could equally account Vidwy
adolescents for that matter, students, seem tajballg aware of acts that constitute deviant beharg just as
their teachers. Participants in the focus grouprinéw mentioned bullying, having sexual relatiapstvith
student girls, teenage pregnancy, disturbing inosthabusing drugs, and drinking alcohol as offence
committed. However, some respondents also clainiey twere brought before the school disciplinary
committee for committing minor offences such asituablateness to school and playing truancy.

As one interviewee at Methodist JHS putliirfsulted and threatened to beat a girl in JHSrldhe
case got to the notice of the school authoritied Bwas summoned before the disciplinary committéeother
respondent also at D/A JHS said "l was lured t® plalm wine base by friends where they sell palne wear
the school compound to drink, the senior prefet¢ated this in my walking and mood, so he repomedo the
assistant headmaster who also referred me to tbaplinary committee” The responses of the interviewees in
the focus group interview showed that even thoughiasht acts committed are not so violent, care rhastken
to nib it in the bud before seemingly less violpriblems to develop into major student crisis.

The findings from the questionnaire and the FGificms the findings of Osei-Hwedie and Ndilo (1989
p.224) that students in the adolescent age grougsiahe worst period in their youth life due t®ir overall
circumstances of living. This point is further soped by Ansawoe (1992) who stated that 'studergsna
longer willing to accept the complete unquestioaethority of stereotypical teaching'. They condtaseek
ways of dealing with the ever-changing situatiortha school environment. In this case, the studemdstly
engage in what school and society considered dsciptine behaviour. These include; smoking drugiseh
fighting, stealing, truancy, disobedience, andrlags to school, boycott of classes, rape and lying.

Perceptual Differences in the Influence of Peer Guagp Pressure on  Student Indiscipline Behaviours

The findings of the study further revealed thatréhwas significant difference between teachers and
students in their perceptions of the influence mgeup pressure has on student indisciplinary bieas. The
teachers perceived peer group pressure as havimg mftuence on student deviant behaviours than tha
perceived by the students. This supports Ngozi4200ho posited that, adolescents in peer grougnafévolt
against all imposed proof and authority becaugbdm, life is idealistic. Their revolt hinges oretlevelopment
of morals and values. These developments are gloskdted to the individual environmental experiesncThe
adolescent is living in a real world of conflictinglues where logic does not necessarily apply.

According to Ngozi, the adolescent is only seargtior his or her personal belief based on expegsn
and expectations and in doing so he or she becoemwscritical and fastidious, trying to find an depth
explanation to the practices of the elders and rofish the cherished values of the adolescent ictsflvith
those of teachers and parents implying that theleadent will see the negative influence that their
contemporaries are having on their behaviourswaayeof getting the attention, recognition and appt®f their
peers. When students refused to do what teachdrpaments ask them to do, they usually weigh tfects of
their defiance on their standing among their peEng. misbehaviours at this point can be attribitethe value
teenagers place on peer norms. Teenagers thesgfertheir behaviours in peer group as right andl,idéhile
teachers on the other hand, label such behavisuracand attribute them to negative peer groupente.
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Perceptual differences in the influence of parentig styles on student in disciplinary Behaviours

The finding of the study suggested that the stigdperceived parenting styles as having more intiae
on deviant behaviours than the teachers’ perceptidhis could be due to the fact that teachers avbké to
think that they have more influence on studentfisiriplinary behaviours than parents. This findsugports the
assertions of Baumrind (1991), Weiss and Schwa®f8g), Miller et al, (1993), that parenting stylesse been
found to predict child well- being in the domainssmcial competence, academic performance, psychaso
development, and problem behaviours. About ninatgcgnt (90%) of the interviewees were unanimous in
saying that, their parents were not pleased withtwiey did and as one respondent put it 'my paneate not
happy about my miscondudhey felt highly ashamed that | became pregnargcimool at the tender age of
sixteen. My mother said | have disgraced her, iat thput her parenting obligation into disreputd his
respondent vowed never to misbehave again andhigahas changed for the better. These responsagtieo
students also confirm the power of parents in grilting student indiscipline behaviours.

In support of the assertion that parents are énfiial in their wards indisciplinary behaviour, thsa
whether a child would grow up to become a deviamai will all depend on the parental home upbrmiggithe
present finding therefore supports the assertidrisreud and Erikson in their psychosexual and psgobial
theories of personality and human development otiygdy stressing that parental discipline patteams
attitudes have significant consequences for a 'shidder personality development. That is, whethehild will
grow up to become a deviant or not, depends opdnental upbringing. So it is not surprising tha students
in the present study perceived their parents amfawore influence on their behaviours.

Perceptual differences in the role of the school gidance and counselling officer in curbing student
Indisciplinary behaviours.

The finding of the present study indicated thatr¢his a significant difference between the peroapt
of teachers and students with regard to the rolth@fschool guidance and counselling coordinataruirbing
student indiscipline behaviours. The students peedethe guidance and counselling coordinator &lgamore
roles to play in curbing indiscipline behaviouranhthe teachers' perception. This finding is coptta the
finding of Dankwa (1981) who asserted that at theeption of guidance and counselling programmes in
Ghanaian schools, their roles were performed bysémasters, housemistresses, teachers, and chaplains
hitherto, the situation remains the same due toffictent number of trained guidance and counsgliifficers
in our schools.

The Counsellor's role is rendered by teacherghey stand a better chance of appreciating the
significant role of guidance and counselling offEcén student disciplinary issues than the studerts only
know the school Counsellor but never availed théwaseo their services. In the present study sttgdeeems to
be more aware and appreciative of the Counseltotés in school disciplinary cases than teacherdainty
because, Counsellors play dual role in the schpstemn. Apart from the counselling work they degythalso
teach and interact more with the students tharhtgaalo, and as a result students are more favguraposed
to the Counsellor as compared to teachers. Teachmmonceptions of the activities of the Coungetiight be
due to the existing animosity between teachers @odnsellors which is likely due to lack of respect,
confidence, trust and co-operation for Counsellyrghe teachers and more importantly, the failureatool
Counsellors to plan and execute programmes thabaetfiler expose them to the school community.

However, the present study supports that of Msette (2000) who stated that, school Counsellors
contend with a number of unique issues, and thay thlso face personal, professional, physical and
psychological isolation as practitioners, coupléthwhis in many schools, there is only one Coubselssigned
by the school or in some cases the school digtridtthey are expected to perform as a generalistr{d4ette,
2000). As a result of their heavy work scheduleuiallors may not even have the opportunity to argk
ideas with their colleagues or participate in pssfenal development activities and therefore teachey not
see the essence of the Counsellor’s role. It ighydio note that, the t-test conducted revealetittfeastudents
rather than the teachers perceived the guidancecandselling officer as having a role in curbingdsnt
indiscipline. It is therefore interesting that stuts in the focus group interview, reported thatytlvere not
referred to the guidance and counselling officacaiteachers are not very much appreciative o€thensellor
as being capable of assisting students with probkbt need reform.

This is a classic case of school authorities' tiegattitudes toward guidance and counsellingcefs
influencing student indiscipline behaviours henbeirt reluctance in referring deviants to the Collases
majority of the respondents (70%) in the focus graliscussion said they were not referred to theoalch
Counsellor by their teachers and that neither loky tmhake any effort on their own to relate with @eunsellor.

As respondent (04) a female student at Holy Prophiet "I realized the offence | committed was tad | felt
reluctant to see the Counsellor for assistancegusecif my friends see me with the Counsellor,lll vé branded
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as a notorious student. Implying, students haveirtipgression that, it is only notorious students vee@ the
Counsellor. This may also be indicative of the gahaegative attitudes that school authorities himyeard
guidance and counseling officers.

Teaching length of service and perceptual differerecin what constitute Indiscipline behaviours

The findings of the study established that, the@e significant difference in teachers with longeriod
of service and those with shorter period of servierording to the findings, teachers with longervice had
better perceptions of what constitute indiscipindrehaviours than those with shorter length of iserv
Apparently, there is no previous related findinghis present finding, as there seem to be noesuchinducted
in this area. This could be so because teachets laiiger period of service are most likely to besahool
administration. Therefore as disciplinarians, seelent misbehaviours that slightly deviates from ttorm as
gross misconduct while their counterparts with sdroperiod of service tend to overlook most mishéhas put
up by students as not constituting acts of studtatiscipline behaviours since most of them have ¢gasnpleted
college and university so they are more likely tisbehave just as the students they are teachingvanldi not
see anything wrong with such behaviours. The ptued difference in teachers with longer and thogth
shorter period of service in what constitute studediscipline behaviours could also be accountadbfy the
fact that since teachers with shorter period ofiserare in their youthful stage, they would pralgabke delight
in watching foreign films and thereby be exposedbteign culture just like the students. They wotkidrefore
be more prone to imitating behaviours being exbaibiby their role models on the TV and other medic as
they engage in such behaviours. On the other himadhers with longer period of service would seehsu
behaviours as maladaptive behaviours and wouldther abhor it due to the generational gap betwkese
two groups of teachers.

Sex Difference And Perceptions Of What Constituteridisciplinary Behaviours

The t-test result of the present study with regardex difference of both students and teachers on
student indiscipline behaviours indicated thateh&as no significant difference in responses s@a$ahe sexes
were concerned. Male teachers and students asawddmale teachers and students sample for thg bad
almost the same perceptions of acts that constihdiscipline behaviours. This might be due to twual
opportunities both sexes have enabling them hasesado information on issues pertaining to digtipl cases
in the school system. It may also suggest thab#tmviours that constitute indiscipline are not sgped these
days. For example alcohol drinking which at oneetiwas regarded by Ghanaians as 'men' behaviounmay
be regarded as indisciplinary behaviour if boygids are found engaging themselves in.

Conclusions
The conclusions drawn from the research findingghen perception of students and teachers with detmar
indiscipline behaviours among students at Mankramsloe AhafoAno South Districtare that;

With reference to whether there was a signifieadifference between the perception of teachers and
students about what constitute indisciplinary béharg. It was evident that the view of teachers andients
perceptions on students’ indiscipline was repregesg with regard to sex and status of the popufatirhis
confirms the assertion of Osei-Hwedie and Ndilo8@Pthat students in the adolescent age groupaie
worst period in their youth life due to their ovib@rcumstances of living

On the issue of teachers' perception of indiseiplivhich the present study sought to investigateld
be said to be representative of teachers withinathee group of 30-39 years in the Ahafo-Ano Southtriit.
This therefore implies that the sample containedtiers with varied and reasonably long experiem¢eaching
and therefore more likely to have experienced studisciplinary cases than those with shorter pkiad
service, which goes a long way to validities thead#btained from them.

The study also revealed that students usuallywiig effects of their defiance on their standingpag
their peers because teenagers place value on pees.nTeenagers therefore see their behavioursén group
as right and ideal, while teachers on the othedhbabel such behaviours as bad and attribute toenegative
peer group influence. From the study students seerhe more aware and appreciative of the Coun&eliole
in school disciplinary cases than teachers probbbtause, Counsellors play dual role in the schgstem.
Apart from the counselling work they do, they aleach and interact more with the students tharheracdo,
and as a result students are more favourably edposthe Counsellor as compared to teachers.

Finally, it was further noted that the behaviourattconstitute indiscipline are not sex- typed ¢hdays. For
example alcohol drinking which at one time was rdgd by Ghanaians as 'men' behaviour may now be
regarded as indisciplinary behaviour if boys ofsgiire found engaging themselves in.
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It is hoped that the findings of this study wélhlighten educational administrators on the actépta
and recommended administrative style that can ereat conducive environment devoid of student
misbehaviours. It is again envisaged that the oné&cof the study will throw more light on the dutiekthe
school Counsellor and also his role in curbing studindiscipline. Despite the numerous researchkwor
conducted on students' indiscipline in foreign ddes, there is apparently lack of empirical stedie Ghana
relating to this area of study. Apart from addinghe research on indiscipline, the study would giovide the
basis for other prospective researchers to stutty ather domains of school indiscipline not covenedhis
research.

Recommendations
Based on the conclusions the following recommendativere made:

»  The district guidance and counselling coordinatayuld organize capacity building workshops for
school guidance Counsellors to equip them to fonagiffectively in their various schools.

» The school counselors should also work in consomavith the teachers to bring about the needed
change in the students life.

» The school authorities must endeavour to fostambarous living among staff and students for
teaching and learning to go on effectively as tlais help in minimizing student indisciplinary
behaviours.

» Stakeholders such as, the District Education OghtsLommittee should therefore ensure that proper
mechanisms are put in place to check these negattggout up by students.

» School rules and regulations could be few, simiglie,and consistently enforced by teachers so that
students would not become confused about whatgseated of them in terms of good conduct

» Students must be oriented and sensitized to cditecitigma they have for student who see the
Counsellor as deviants and rather be better presisptowards counselling and thereby avail
themselves for guidance services provided by then€allor. This can be done by the school guidance
and counselor.

» The district assembly as the local government shfurd or sponsor guidance and counselling
programmes in schools in the district by way ofrpoting discipline among students in the district.

> Educational authorities should plan activities tiwatild aim at informing students on the consequence
of negative peer group influence.

> Finally, parents should be invited to the schoaasionally, and be briefed on their wards conducts
through PTA meetings. Parents are also to adopt gacenting styles in their childrenupbringing so a
to inculcate good morals into them.

Areas for Further Studies

The present study covered only students at Maskram Ahafo-Ano South District of the Ashanti
Region. A replication of the study in other distsién the region is suggested to confirm or disprthe results
of the present study. It is also suggested thaettar more districts be compared to make the foadimore
generalizable to the Ashanti Region as a whole. mkthod adopted for this study can be used foicadn.
Furthermore, studies should be done into findireg eéffects of student indisciplinary behaviours be socio-
economic development of the country and also thiecef of student indiscipline behaviours on stuslent
academic performance.
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