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Abstract

This study set out to investigate the impact oé mbnflicts among principals and teachers on timiridtration
of secondary schools in Ebonyi State. It was arij#ge survey. The study was guided by two (2)essh
questions and two (2) hypotheses, all derived filoenpurpose of the study. The population of theystonsists
of five thousand and forty seven (5047) teachiadf &b the 221 secondary schools in the three déhrcaones
of Ebonyi State. A total sample of one thousand fuundred and seventy (1470) teachers and ninght €98)
principals were sampled and was used for the stdstratified proportionate random sampling techieiqvas
adopted by the researcher to select a sample pfif8pals and fifteen (15) teachers in each ofrtimety eight
(98) secondary schools from Afikpo, Onueke and Adlisk respectively; given 1470 teachers for thedgtu
Researcher developed instrument titled Principakschers role Conflict Questionnaire (PTRCOQ) wasl der
data collection The data were analysed using adtitnmean and z-test statistics. The findings shibtivet there
are no significant differences in the mean opingmores of principals and teachers on the extentlicbn
between them arising from the role' performanca pfincipal in the areas of supervision, financenagement,
discipline and decision making affect secondaryosttadministration. Based on the findings, apprateri
recommendations were made regarding the varioustegies to reduce conflict in secondary school
administration which include among others; thereusth be very clear job description for both teashand
principals as this will help to reduce role confusin secondary school. Principals should alswesttdo adopt
democratic principles in school administration. SThiill help to promote team work and also enhaeeeher's
commitment in teaching and learning activities.
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1. Introduction

1.1 Background to the Study

Secondary Education is the education which childemeive in a school system after primary educatind
before the tertiary level. Its broad goals incluke preparation of the child for useful living withthe society.
In specific term, secondary education is to prowaieprimary school leavers with the opportunity figher
education. It is to provide .trained manpower i thpplied science, technology and commerce at sub-
professional levels. It is to inspire its studentth a desire for self-improvement. It is to fostational unity as
well as provide technical knowledge and vocatiaiélls necessary for agricultural, industrial, coemsial and
economic development (Federal Republic of Nigeéttdl4). To achieve the full objectives of secondsntyools,
principals and teachers are of paramount importafiee principal is responsible for the coordinatadrhuman
and material resources in the school to achievgeals. Human resources include teaching and rewhiteg
staff while the material resources include educatidacilities that enhance teaching and learnirge principal
plays a primary role as the head of the tutoriainteand his role includes, disciplining students ataff
according to the laid down rules. This could beiegkd by effectively carrying out administrativenfitions
which include curriculum implementation and supsiovi, personnel function, school community relation
school business and financial management.

The principal is the instructional leader who memstistantly initiate policies and programmes thatsadis
colleagues (teachers) create conducive environf@nteaching and learning activities in the schobhe
principal is to ensure that the school scheme ofkwis taught in all the classes according to edanat
specifications. He also supervises the teacheesdess their strengths and weaknesses, so antéoplstaff
development programmes. In other words, the praicis an administrative head performs such funstamd
roles as planning, organizing, staffing, directiogscoordinating, reporting and budgeting, amorigprs.

The teachers on the other hand assist learnemntgaand, other stake holders in education to erthat
resources for teaching and learning are providettheatappropriate time and in the right quality.this way,
learners discover their potentials and make thiet igoice while under the guidance of the teachievsachieve
this, the teacher is involved in curricular andctwricular student activities as adviser, constil@rparticipant
all of which are aimed at equipping the studentthwiecessary skills, competences and knowledge. For
example, the teacher plays the important role asi@ervisor and disciplinarian by maintaining orderd
acceptable academic and behavioural conduct antadgrgs under his care.
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However in performing their statutory roles, prppalis and teachers tend to overstep their boundhndrigates
room for conflicts. Thus, this inability to keep their role boundaries can result to role conflidte various
types of conflict can be categorized as inter pebkoonflicts and inter-group conflicts both of whiare caused
by numerous factors within or from outside the sth®he conflict that arises as a result of inapitif principal
and teachers to keep strictly to the demands df thies is referred to as role conflict. While i@t can be
discussed as any divergence of interests, objectivepriorities between individuals, groups or migations,
role conflict refers to the disagreements betweelividual or groups arising from the responsitghitientrusted
to them in an organization. Role conflicts emarta result of role ambiguity, where people arectestr about
what they expect of each other or of one anothkerdfore, role conflict is known to have some impat the
performance of workers in every organization. T8isidy will focus on the extent of role conflicts @mg
principals and teachers on the administration obsdary schools in Ebonyi State.

1.2 Statement of the Problem
The Nigerian education system especially secondduogation, is witnessing a lot of challenges tleans to be
impacting negatively on the achievement of itsestajoals and objectives. There are several inssanbere it
seems teachers are not performing some dutiesnassip them because they see such duties as thhe of
principal. On the other hand teachers, at timedppa some roles that are statutorily meant for ghiecipals,
such as classroom supervision, curriculum impleatent, school business management, maintenance of
discipline and other students' personnel functid?®len such happens, it always ends up in disagneteamns
conflict. The extent of such conflict on the admstration of secondary schools is the problem af shiidy.
Therefore, the problem of this study, asked as estipn is: what is the extent of role conflict argon
principals and teachers on the administration obsdary schools in Ebonyi State?

1.3 Scope of the Study

This study was carried out in secondary schoolghbonyi State. It was delimited to only public sedary
schools and covered only principals and teachetfseisampled schools in the three education zofhe Gtate.
The content scope of the study includes supervisienision making, and administration of disciplir@ancial
management as well as impacts on student persorar@gement and curriculum implementation.

1.4 Purpose of the Study
The main purpose of this study was to determinestent of role conflicts among principals and teas on the
administration of secondary schools in Ebonyi Stapecifically, this study was designed to identify

1. The extent of role conflicts between principaldateachers on staff personnel administration in
secondary schools.

2. The extent of role conflicts between principatsl teachers on curriculum implementation in seaond
schools.

1.5 Significance/Justification for the Study

It is expected that the findings of this study ufbfished will guide the Ministry of Education anther relevant
agencies in making education laws and rules thitpromote the relationship between principals adhnelir
teachers so as to enhance effective administrafisohools.

Secondly, the findings of this study if publishedl Welp teacher education institutions to workeinsively
on the pre-service and in-service educations tdlenseachers define or understand their roles hoaic
administration. If teachers understand that theostlis a social system and are exposed to the wario
personality characteristics of the organizationirdytheir pre and in-service training, they willdoene better
teachers and manage conflict situations wheredhisg more maturely.

Also the findings of this study will provide eduitatal administrators and scholars with basis fgective
assessment of the nature and major areas of doirflisecondary schools and their influence on éffec
secondary school administration.

The principals will also benefit from this studyiawiill expose them to likely areas of conflictstheir role
performance thereby placing them in a better positd prevent such conflict. It is expected thaplementing
the recommendations derived from this study wilph@ creating and enabling school environment thil
encourage effective teaching and learning.

1.6 Research Questions
The following research questions were asked toggthid study: -

1. What is the extent of role conflict between priradfp and teachers in secondary school
administration?
2. To what extent does role conflict between prin@paid teachers impact on the implementation of
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school curriculum in secondary school administra®io

1. 7 Hypotheses
The following null hypotheses were formulated arilll ve tested at 0.05 level of significance.

Hi: There is no significant difference between theamepinion scores of principals and teachers on the
extent of role conflict between principals and teas on staff personnel administration, in secondar
schools.

H2: There is no significant difference between thean opinion scores of principals and teachershen t

extent of role conflict between principals and teaxs on the implementation of school curriculum.

2. Review of Related Literature

2.1 Conceptual Framework:

2.1.1 Concept of Conflict

The school, like any other modern institution ogaoization is not without potential negative featuand
mismatched behaviours which might be counterprodeicand give rise to incompetence or dysfunctional
consequences in the achievement of goals and oMgectThe school as a bureaucratic organizatior wit
division of labour, line of authority in terms adacher-principal subordinate-super ordinate reiatigs, rules
and regulations and communication flow is boundh&we conflicts which may result in deficiency ireth
performance of the school both in terms of disnglnd academic proficiency, Uchendu (2013).

Fadipe (2000) sees conflict as a form of disagregrme an establishment between two individuals or
groups which according to Miller and King (2005})sas from compatible goals and behaviour that makem
another action less likely to be effective becguseple are working against each other. A majorofatttat can
throw parties into a state of incompatibility isthperception of issues of interest. There arerothctors that
can contribute to the creation of conflicts in arigations such as task interdependence, commumicttilures,
individual differences and poorly designed rewarstesm (Barton & Martine in Mgbekwem and Uchendu201

As a matter of fact, sometimes, in the school sgstbere may be no real dispute to be managedhbra
may be need for greater understanding, cooperatidnteam work to promote interpersonal harmonygoati
organizational climate for teaching and learning.

Conflicts, therefore affects the accomplishmentoofanizational goals due to their attending stress,
hostility and other undesirable factors. The issueonflict then becomes paramount for goal acceshpient in
secondary school administration.

Conflict occurs because individuals have diffeqgertceptions (Sagimo 2002, Rue & Byarr 1992) it aippe
in variety of forms and grows from simple to com@l&om non-violent to violent depending on the \gra
They further described conflict as a disagreemenh@mpatibility in wants, values and aspiratimigwo or
more persons or group. It may also entail diffeeeincpeople’s opinions, beliefs and priorities. @své€1987)
believes that a conflict is a contest of opposiogcd or power; a struggle to resist or overcomeés firesent
whenever incompatible activities occur.

Hellregle, Slocurn and Woodman (1992) are in agergwith Owens' when the state that conflict refers
the situation in which there were incompatible gpahoughts or emotions within or between individuar
groups which lead to bitterness and opposition.fl&rconnotes a stressful, unhappy, distressirgpressing,
annoying and frustrating state of affairs (Sagini®2). Therefore, conflict is an inevitable friction any
organization and it exists at level of our acadewicld. Without doubt, no meaningful development ¢ake
place in a crisis-ridden system torn apart by s@& witnessed in the educational institution endbuntry today,
(Adeyemi, Ekundayo and Alonge 2010).

In addition to these, many known school conflickvén resulted in protracted disharmony in schodf sta
interpersonal relationship and increased indistgplamong students and staff. It has also disarmbdo$
authorities clogged channel of progressive comnaiitins and rendered educational institutions afnieg to
mere centers of gossip and cold war, (Agbonna 2009)

2.1.2 Concept of Role Conflict

All social structures from the small unit such asiily to the larger unit such as the nation, caasi$a complex
structure of inter-related positions. These postgtiare really classifications of persons with dar&milar traits
who hold certain designed relationships with mersbeccupying other positions. Some of the positions
occupied by people are ascribed; that is to s@grson occupies a position quite independentlyifMishes or
accomplishments.

Role concept concerns one of the most importartufea of social life and characteristic behavioural
patterns. It explain roles by presuming that pessame members of social positions and hold exgeotfor
their own behaviours and those of other personsoting to Karl Marx (1971) in all stratified sotiess there
are two major social groups; a ruling class andiulsjest class. The ruling class derives its powemfrits
ownership and control of the forces of productibhe ruling class exploits and oppresses the subjass. As a
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result there is a basic conflict of interest betwéee two classes. The various institutions ofetycsuch as the
legal and political system are instruments of mlalass domination and serve to further its intsrésSeorge
Herbert Mead ,1934 and Linton cited in Campbed#lefi983).

2.1.3 Role/Functions of Principals in School Admisiration

The principal which is always the head of a secondahool is entrusted and charged with the busimds
controlling the staff, finance and other activitieisthe schools. He then becomes accountable forimg the
school. He ensures that government policies areutead. According to Obemeata in Chukwudebelu (2011)
many people see the school head as one whose emuk/es round the school; its reputation dependkion
and he can make or mar a school.

Administration on the other hand is the coordimatiof human and material resources towards the
attainment of some predetermined objectives. théscapacity to coordinate many, and often comfiicsocial
energies in a single organization so that theyl sipedrate as a unit. In the case of educationairmidiration, the
emphasis is on bringing men and materials togdtiighe achievement of educational goals.

According to Adesina, (1988), school administrati®@ function of leadership, which a principagising
to motivate and inspire other staff to adapt. kxpected that such staff should be able to adaptgo be able
to achieve and maintain individual and organizatlogoals. In other words, effective secondary sthoo
administration is the ability of principals to gat members of the school community to work togetiogvards
the achievement of the excellent goal of the edocadf all the students. The school principal matés and
directs employees to use their energy towards maximealization of the goals of the institution.

In Nigeria schools, principal- ship evolved frone thosition and performance of the teacher. Accgrtiin
Ukeje and Ndu (1992), the school principal grew ofitclassroom, from teacher with some administeativ
responsibilities, to a principal teacher and fipallprincipal.

In other words, the personality of the principathie fulcrum around which the totality of the sclsomage
revolves. Akpa (2002), concluded that the schoiniggral has emerged as one of the most importantanal
leadership positions because he gives orders toefizat things are done quickly. In the schoolirias be seen
as a disciplinarian because he disciplines studamsmembers of his staff. He could also be seenmanager
as he manages the various affairs and resource agithool. Hornby as cited by Babayemi in Chukvoadie
(2011) describes him as an executive head of theole because of the way he makes decisions and
implements, he is a coordinator, who coordinatesviies for work to proceed smoothly, quickly and
efficiently.

In essence, the principal helps to achieve thesgoélthe educational system through the teachers.
Principals just like most administrators, planmstiate, coordinate, direct and evaluate the worlea€hers. It is
of paramount importance that a principal works wéth people if he or she is to be effective. Ba#ic the
principal-ship is about shared leadership. Consettyyehe model of principal who unilaterally ruasschool no
longer works very well.

2.1.4 Roles of Teachers

Emenalo and Asiabaka (2011) enumerated some rélé#secteacher in all areas of the educational syste
According to them, the teacher must know the objestof the teaching and learning process and dpvel
professional strategies for imparting knowledgaspecific areas of competence. The teacher as doursdps
learners solve their personal and academic problBmsause of the confidence and trust learners hatee
teacher, they depend on him for clarification airdadion.

In addition, the teacher is an architect of cultiou development plans and implements instructional
programmes by diagnosing teaching-learning enviemtnand problem areas that require attention. €aeher
achieves this by developing a mechanism for evianafhe teacher's role also includes the facititaof all
curricular and extracurricular activities.

Traditionally, teachers are responsible for théructional dimension which focuses on inculcatingject
matter, .passing on the accumulated wisdom of ¢ople and preserving a people's terrene.

2.1.5 Role Conflicts in Formal Organization

One common distinguishing of formal organizatiorihiat members deal with conflict every day. Somesirit
may be between a few individuals, groups or withia operational systems of the organization. Omgditinal
behaviour is positively related to organizationatput, and for this reason, the educational adnatsr needs
to take conflict ,issues as very important, becanasdlicts are perhaps the most powerful forcetagsto bring
about changes in patterns of organizational beliay©anavan and Monahan 2001),

Conflicts arise when interests collide, usuallyaagesult of divergence in organizational goalsspeal
ambition, group loyalties, and so forth. Therefooaflicts originate from multitude of sources fousidpersonal
and organizational .levels in institutions. Duz8%2) and Sanusi (2012) cited in Duze (2012) idiatifevels of
conflicts, each of them being interaction eithethimi and between informal organization, or withormal
organization or between formal and informal orgatianal levels. According to Kipkemboi & Kipruto @23)
conflicts affect the accomplishment of the schomdlg due to attending stress, hostilities and atinelesirable
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factors. Decenzo (1997) also discovered that scbowoflicts can either take horizontal conflict forwertical
conflicts form and role confusion conflict form.

Many factors are known to influence conflicts ic@edary schools. They include work independence and
differences in goals and perceptions. The sourdethese conflicts can be classified into four namel
competition for scarce resources, divergence, amgrand difference in opinion and goals.

Role conflict according to Tang and Chang (20123 iype of social conflict caused from an individua
being forced to take on separate and incompatdésr Role conflicts can occur individually, astle case of
one person being torn between separate role féereift organizations or groups, or within an orgation,
when an individual is asked to perform multipleesolin the same group. An employee with both wordt an
management roles in a department, for instant,nassuhe conflicting roles of supervisor and co-veorkVhile
most role conflicts occur because of multiple ofigns to different groups, role conflicts can a®cur within
a single organization when individuals have variowoisflicting responsibilities.

Role conflict can have many different effects oa ttork-life of an individual as well as their fagiife.
Those suffering from role conflict also suffere@aity in their work performance, mainly in the foohlack of
motivation. Those with role conflict did not do reethan the bare minimum requirements at work. Theas
also a decline in the ability to assign tasks. Hguinultiple roles will often lead to job dissatisti@an. While
there are many de-motivational effects of role ttonbn work, there is also a positive effect. Thasdergoing
role conflicts often had an increase in work cregti Due to multiple roles, there is an increasdléxibility,
different sources of information, and these pedyalee many different perspectives to bring to thdetdTang
and Chang 2012).

2.2 Theoretical Framework

Conflict Process Theory proposed by Goldman (196@)lade (1998) formed the theoretical foundatiofishe
work. The principal assumption of this theory isittlthe substantive issues of conflicts arise fraxd have
consequences for basic structural components cinirgtions. The theory provides a way to clasdify t
substantive issues of social and political cordlizhd observes the organizational consequencés oésolution
and non-resolution of these conflicts. It takesords of developmental trends associated with sempsenf
conflict cycles and ultimate with sequences of totsf cycles and ultimately provides an empiricakis for
designing strategies of conflict resolution andidance.

It assumes that social and political conflict bedswewo or more adversary parties are initiated and
concluded by events of a decisional characterséugience of events from the initiating one of thiectuding
one may be referred to as a conflict cycle.

At least one of the three types of substantivectopnay be found as issues in all social and palitic
conflicts and such substantive topics include,glisament about the 'task-expectation’ associatiddawiosition
or office; disagreement about the 'role-performamdeparticular incumbents in the position; disagments
about the conditions of 'incumbency’ of the peligsaihe position.

The theory holds that conflict cycles are resolmgddecisions about one or more of these substantive
topics. Sequences of resolving decisions aboutdapkctations produce a ‘formalization' processehvthe
decisions are on role-performances, they produs®@alization process while the decisions on inbenty
conditions produce an 'investiture' process.

Formalization means that task-expectations shoatdbe verbal or assumed but should be formally and
clearly stated and presented to the officer inghaof each position. Socialization requires thate-ro
performances should declare the way and mannerixhwhe officer should perform the duties assigngdhe
position including induction; while investiture siid involve formal installation into and celebrati@f the
officer's position. These will ensure that the adfi knows very well what to do, how do it, where the limits
come, all in a conductive atmosphere. The Conflicicess Theory also states that the observaticordficts
pertaining to major organizational offices is aaiele procedure for sampling the developmental ¢ents of
the organization as a whole. Therefore, when seargndchools experience positive/non-destructivees rol
conflicts, innovations and creativity should emergdich will further lead to better conflict restitns and
conflict avoidance, thus improving, the adminigirat effectiveness and efficiency in accomplishéeg goals
and objectives.

2.3 Empirical Studies

One of the related empirical works in this studythie study carried out by Anthony (2012) entitlemhftict
management in Ghanaian schools: a study of rotiekship in Winneba region. The study examined tihe of
school heads in managing conflict, and being a rig#se research with one hundred and seventy three
respondents, the findings indicated that conflicttihe school originated from threat to student ooy,
disregard for teachers and students needs, arggktraver power and scarce resources. The resedotired

out that though role conflicts had caused retandéti developmental projects, as well as suspiaiuth tensions
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among staff and the school community, it had afsated positive outcomes such as due recognitistatband
students.

Okotoni and Okotoni (2003) survey also examinedflainmanagement in secondary schools in Osun
State. The study examined the various ways cosflicanifested in the administration of secondarysish
Using primary and secondary sources and a sang#eo$i280 respondents, the findings of the studywsil
that interpersonal conflicts ranked highest amdrg deveral types of conflicts that were identifisdschools
selected for the study. According to the findindgghis study one of the ways to deal with the peoblis to
organize seminars for workers on how to relate withworkers in a harmonious way and deal with déiffees
without resulting in conflicts. This is importanédause regular occurrence of such conflicts wikeasely affect
productivity in schools.

3. Methodology

3.1 Research Design

A descriptive survey research design was adoptedhi® study. The study was carried out in Ebonyitest
Ebonyi State is an inland south-eastern state gefid. The state is situated in the south-eastarh qf the
country and shares boundaries with Benue to théanBnugu to the northwest, Abia to the south-aast Cross
River to the east. It has an area of 5,5333kmsgnfabstate lies degl5'N, 8deg05'E, 6.250degN, &legg.
(www.ngex.com/mgeria 29\10\2015).

The population of the study consists of five thausand forty seven (5047) teaching staff in the 221
secondary schools in the three education zonebarfi State.

A total sample of one thousand four hundred anesgv(1470) teachers and ninety eight (98) prirsipa
were sampled and was used for the study. A sedtffiroportionate random sampling technique wastaddpy
the researcher to select a sample of 98 principatk fifteen (15) teachers in each of the ninetyhte(®8)
secondary schools from Afikpo, Onueke and Abakabkpectively; given 1470 teachers for the study.

The researcher-made questionnaire titled Principa@chers role Conflict Questionnaire (PTRCOQ) as
instrument for data collection. A four point scalas used to elicit information from both the Prpals and
teachers from the sampled schools. The valuesressig the 4 point scale are as follows: Strongjsea (4),
Agree (3), Disagree (2) and Strongly Disagree \(Ihile the criterion means was 2.5. Anything belo® @as
rejected.

The instrument developed was given to two spetsalis Measurement and Evaluation and Educational
Management and planning to ensure its face ana:nbwnalidity.

For the reliability of the instrument,the researcbenducted a test-retest administration of thérimsent
using schools outside the sample area. The ratiabitas calculated using Cronbach Alpha correlation
coefficient formulae. And the correlation coefficieof 0.85 was gotten for the instrument. The redex
administered the instrument using Direct Deliveecfinique (DDT) with the help of three well traineglsearch
assistants, each from the three Education Zong®iState.

The research questions were analyzed using arithmmetan, while the hypotheses were tested wittstz-te
at 0.05 level of significance. Thus 2.50 were addpas decision rule. Any point above 2.50 was decep
positive while any less than 2.50 were rejected.

4. Data Analysis and Results

The presentation of analysis of data in this chafgteorganized with respect to the research quesdiod
hypotheses as follows:

Research Question One

What are the impacts of role conflicts on staffsp@nel in secondary school administration in Eb&@tgie?

Table 1: Teacher Response on impact of Role Conflion Staff Personnel
ltem Options
No
SA A D SD Total Total Score Mean
1 296 838 295 41 1470 4329 2.94
2 1091 251 83 45 1470 5328 3.62
3 85 631 691 63 1470 3678 2.50
4 1195 129 101 45 1470 5414 3.68
5 1195 147 85 43 1470 5434 3.69
6 487 879 85 19 1470 4774 3.24
4349 2875 134 256 8820 28957 3.28

116



www.iiste.org

IS

Journal of Education and Practice
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)
Vol.9, No.33, 2018

Table 2:Principal Response on Impact of Role Corifit on Staff Personnel
Item No Options
SA A D | SD | Total Total Mean Overall Mean
Score
1 26 53 16| 3 98 298 3.04 2.99
2 73 12 7 6 98 348 3.55 3.58
3 6 42 45| 5 98 245 2.5 2.50
4 83 11 2 2 98 371 3.78 3.73
5 79 15 2 2 98 367 3.74 3.72
6 36 55 5 2 98 321 3.27 3.26
303 188 77| 20 588 1950 3.31 3.29

Table 2 above indicates that the teachers andipaiist mean response scores on all the items listéus
cluster are all above the item mean of 2.5. Thiulted to an overall mean response score of 3.2%isQ
therefore that role conflict between principals aedchers results to punitive transfer, poor irgespnal
relationship, withdrawal of staff benefit, grievascand frustration.

Research Question Two

What are the impacts of role conflict on the impéstation of school curriculum in secondary school
administration?

Table 3: Teachers' Response on Impactd Role Conflict on Curriculum implementation

Item Options
No
SA A D 3D TOTAL Tot. score mean
12 [507I 756 127 80 1470 4630 3.14
13 [546 756 126 42 1470 4746 3.22
14 [693 567 149 61 1470 4832 3.28
15 (883 443 1051 39 1470 5110 3,47
16 (254 778 379 59 1470 4167 3.83
17 (714 607 107 42 1470 4933 3.35
3597 3907 993 323 8820 28418 3.22
Table 4: Principals’ Response on impacts of Role @dlict on Curriculum Implementation
Options
Item No SA A D SD Total Total score [ Mean | Over Mean
12 66 27 3 2 98 353 3.60 3.37
13 49 45 2 2 98 337 3.43 3.33
14 58 27 11 2 98 337 3.43 3.36
15 72 15 8 3 98 352 3.59 3.53
16 22 58 15 2 98 297 3.03 2.93
17 68 26 2 2 98 356 3.63 3.49
335 199 41 13 588 2032 3.45 3.33

Results as shown in table above indicates thatabponses of teachers and principals on impacblef r
conflict on curriculum implementation gave riseri@an responses ranging from 2.9 to 3.5. Both theh&rs
and principals' responses in all the items listedadove the item mean of 2.5. The overall meanefspondents
is 3.34 which indicates that teachers and prinsipala large extent agree that role conflict betwiébem has
negative impact on curriculum implementation.

Hypothesis One
Table 5: z statistics of mean opinion scores ohgpials and teachers on impact of role conflict staff
personnel administration in secondary schools.

Status No of Mean Standard | z critical z calculated Decision
respondents response deviation
Principal 98 2.99 0.95 1.96 2.00 Reject
Teachers 1470 2.97 0.98

The table above indicates that the mean resporig@noipals and teachers on impact of role conftin
staff personnel administration are 2.99 and 2.$peetively. On further analysis the difference letw these
mean opinions was found to give a z calculatedevali2.00 which; is greater than the z criticalueabf 1.96 at
0.05 level of significance, The decision therefisrto reject the null hypothesis.
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Hypothesis Two
Table 6: z statistics of mean opinion scores ofigipals and teachers on the impact of role conéictthe
implementation of school curriculum

Status No of Mean Standard z z calculated Decision
Respondents Response deviation critical
Principal 98 3.31 0.89 1.26 2.26 Reject
Teachers 1470 3.1 0.96

The mean opinions of principals and teachers onaahmf role conflict on implementation school
curriculum are 3.31 and 3.1 respectively. The zudated value of the difference in this mean is62which
greater than the z critical value at 0.05 levelsihificance. The decision therefore is to rejéa null
hypothesis and accept the alternative.

In conclusion, the mean opinion of principals améchers on the impact of role conflicts on the
implementation of school curriculum differ signéiatly.

5. Discussion of Findings

Research question one looked at the impact ofcoidlict between principals and teachers on stafspnnel
administration. Items 1-6 of the instrument wereduso investigate this. From the analysis and figdithe
study shows that the respondents identified negappraisal by the principal, petition writing, amemication
gap and witch hunting among staff as major impattole conflicts on staff personnel administratioaving
mean response score of 3.73 for item 4 and 3.7&efor 5 respectively. As a result therefore th&deto sudden
transfer of teachers, poor inter personal relalignsamong staff and victimization of staff by schoo
management. This is supported by the overall meapanse score of 3.3 which indicates that the it@ntisis
cluster are consequences and effects of role ctsfti secondary school administration.

The results from research question two which trtedfind out the impacts of role conflicts on
implementation of school curriculum indicated higiean response scores of 3.2 and 3.3 for the pailscgnd
teachers respectively. This is a confirmation thath teachers principals agree that role conflietsveen them
give rise to negative impacts on curriculum implaeméon. Such negative impacts and influences delu
truancy and nonchalant attitude to duty, poor celing, programmes, and poor supervision of instoned
activities and displacement of educational objesiemanating from quest for personal ambitions @nsbaff.
This finding is also supported by Kipkemboi, angbigito (2013) investigation which reported that rodaflicts
affect the accomplishment of school goals due stilities, power struggle, stress and other undésir factors
such as competition for scares resources.

6. Educational Implications of the Study

1. The result and findings of this study have dleastablished that secondary school teachers amyib
State experience role conflicts. Despite the hume sf money injected into secondary education secto
principals and teachers do not always work togetherchieve common-goals as a result of hostility,
power tussle and competition among staff.

2. Many secondary school teachers now indulge se@teeism,; lateness and other nonchalant behaviour
which sabotage the efforts of school management gomdrnment. Most teachers are no longer
dedicated to their job and quality teaching andrie® are no longer the priority of teachers. This
explains why most parents still prefer to sendrtibildren to private secondary schools not minding
the free education policy of Imo State Government

7. Recommendations

Based on the findings of the study, the followirggmmendations were made.

1. Educational objectives cannot be achieved singteledly by one individual. The findings of thiady
has spelt out the need for principals to involve thachers in taking decisions and through it baild
cordial and supportive interaction among teacherd principals for effectivesecondary school
administration.

2. The secondary education management board ahithistry of education 'should organize workshops,
seminars and conferences from time to time to édumad sensitize™ teachers and principals on work
ethics.

3. Secondary school administration should be made= dynamic and democratic by involving teachers

and principals in the formulation of education pe# at the state and federal level which will be
implemented by them in the classroom.

4, Since most of the classroom teachers have attdhe level of principals, they should be dulypexted
and considered by the duty school principal inargchool appointments such as house masters and uni
heads.
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5. There should be proper job description and joiitent for both teachers and principals. This tdlp
to reduce role confusion in school administration.
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