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Abstract

This study aims to investigate the Response to Intervention (RTI) knowledge among Early Elementary Levels
Supervisors and Learning Disabilities Supervisors in Kingdom of Saudi Arabia and the obstacles to its
applications. The target population of this study consists of all learning disabilities supervisors (144) and all
early Elementary Levels Supervisors (1064) in the Kingdom of Saudi Arabia according to statistics of the
Ministry of Education (Ministry of Education), 1437-1438 H.The current study adopts a comparative analytical
descriptive approach. Because it suited the nature of the study. After implementing the exclusion criteria in the
survey, the sample group was limited to 240 Early Elementary Levels Supervisors and 91 Learning Disabilities
Supervisors. The sample was randomly selected. The researcher also prepared the questionnaire as a tool for this
study.The results of the study showed that the degree of knowledge of the response to intervention model among
the supervisors of learning disabilities and the supervisors of the Early Elementary Levels was high. There were
statistically significant differences at the level of significance (a = 0.05) between the mean scores of the
knowledge level in the RTI model due to the variable (specialization, scientific qualification). The results
showed that there were no statistically significant differences at the level (o = 0.05) between the mean scores of
the knowledge level of the RTI according to the variable (gender, years of experience,). The study concludes with
many recommendations including the importance of providing teachers of learning disabilities and early
elementary levels teachers with modern approaches of measurement and diagnosis of students with learning
disabilities in the field by their supervisors.
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Introduction

Effective supervision in anticipating problems by treating the negative effects and benefiting from their positive
effects.It also helps teachers to face educational problems and deal with them in a systematic and systematic
scientific methods. The percentage of children with learning disabilities is about 51.1% of the total percentage of
children with special needs in the Kingdom, which indicates the extent of the prevalence of the problem of
learning disabilities in general (Al-Daheri, 2016, p. 12). The term learning disabilities has appeared at the
hands( KIRK) in the early 1960s (Abdullah, 2011)

Saudi Arabia started providing special education services for people with learning disabilities for the first
time more than twenty years ago (Ministry of Education, 2018). p.610) To be able to determine the type of
intervention and assistance needed by the child, and develop appropriate treatment programs for that condition
(El-Abed, 2017)

The Intervention Response Model (Gretchen, 2010, p.11) (RTI) emerged, which, in Hohra, relies on
prevention of early intervention rather than waiting until failure occurs. In addition, the use of the IQ model is
limited and regulated, which is essentially dependent In addition, it uses a standard-based measure of the
curriculum as well as standardized achievement tests to determine progress.The most important features are a
general survey aimed at early identification of students at risk or progressing slowly and hard (Hoover, 2010, p.
292).

The Study Problem

The study attempts to identify "What is the difference in knowledge of the intervention response model among
the supervisors of learning difficulties and primary grades and the obstacles of its application in Saudi Arabia"?
The main question is subdivided into the following sub-questions:

1-What is the degree of knowledge of the RTI model among learning disabilities administrators?

2-What is the degree of knowledge of the RTI response model for primary grade supervisors?

3-Are there any statistically significant differences among the supervisors of learning difficulties and primary
grades with knowledge of the intervention response model according to variables (specialization, sex, years of
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experience, educational qualification,)?
Objectives of the study:
The objectives of this study are:

.1-Determine the degree of knowledge of the RTI model among the learning difficulties supervisors and the
supervisors of the first grades.

.2-1dentify the differences of statistical significance among the supervisors of learning difficulties and primary
grades by knowledge of the intervention response model (RTI) according to the variables (specialization, gender,
years of experience, educational qualification, region.

.3-Identify the obstacles to applying the RTI response model.
the importance of studying:

The present study derives its importance from the following:

-Theoretical significance

.1-Lack of researches and studies that dealt with the RTI model in light of the loud voices calling for the
development of teaching methods related to people with learning difficulties in educational institutions.

.2-The research subject is consistent with the trends, strategies and modern methods globally, which pointed to
the importance of the RTI response model in dealing with people with learning disabilities.

-Applied importance
1-It is hoped that the results of the study will benefit decision-makers in the Ministry of Education to find out the
reality of the differences among the supervisors of learning difficulties and primary grades with knowledge of
the RTL
2-1t is hoped that the results of this study will place before the educational leadership in the ministry, and those
who are responsible for learning difficulties programs, the importance of being supervised primarily in the field
of special education and specifically learning difficulties.
3-The study can help to improve the level of the educational system in all its components, in particular the
outputs of the achievement of students with learning difficulties through the RTI with new contents that
contribute to the early detection of the difficulties they face in learning.

The limits of the study:

The study is limited to the following limits:

1. Objective Limit: Objective limits are to identify the differences between the supervisors of learning
difficulties and primary grades by knowledge of the response response model and the obstacles to its application.

2. Human Frontiers: The Human Frontiers are the supervisors of learning difficulties and primary school
supervisors at the primary level in the educational departments and supervision offices of the Ministry of
Education in Saudi Arabia.

3. Time Limits: The study was applied in the second semester of the academic year 2019.

Spatial boundaries: The study was applied in all regions of Saudi Arabia.Terminology of study

Supervisors of learning disabilities:

" Is a distinguished teacher specializing in one of the areas of special education - depending on the nature of
the program - and the availability of technical and administrative competence, and is responsible for overseeing
the educational process and education in all aspects of the program (regulations, 1422 e).

learning difficulties:

Defined by (Ministry of Education, 2018): "Disorders in one or more basic psychological processes involving
understanding and use of written or spoken language that appear in disorders of listening, thinking, speaking,
reading, writing (spelling, expression, and calligraphy) and mathematics that are not due to causes Relating to
mental, auditory, visual or other disabilities, learning conditions or family care” .

RTI Intervention Response Model:

(Grosch & Volpe, 2013, p.258) defined it as: “A model designed for students with different behavioral and
educational needs, where the intervention begins by providing intensive instruction to all learners, and following
up the progress of all learners to observe the need for a more intensive intervention. Consistent with the student
level" .

Theoretical framework:

Intervention Response Model Concept:

The intervention response model represents a new approach in identifying people with learning disabilities.It is

based primarily on the student's ability to respond to evidence-based educational interventions before deciding
on the student's eligibility and need for special educational programs (Masoud, 2014). Wixson & Valencia (2011)
shows that the intervention response model is an effective alternative to the traditional model used to identify
people with learning disabilities. This model helps teachers to intervene when students have problems with
learning, rather than waiting until they fail to refer them to special education services. Benson & Newman (2010),
(Bayat et all, 2010; & Thomas & Dykes, 2011)
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Stages of diagnosis using the intervention response model:

(Al-Hamd, 2010; Lannuzzi, 2015; and Pamela et al, 2008) indicated that the identification and diagnostic stages
of the response model based on qualitative analysis go through three phases: the first stage: providing activities,
methods and teaching methods for reading and others. Stage 3: It is called the specialized educational treatment
stage, targeting students who did not respond to the educational interventions in the previous stages.

Objectives of the intervention response model:

Sheldon (2005) and Hoover (2005) argue that the intervention response model through its phases and follow-up
frameworks aims to:

1. Promote learning and eliminate failure by providing effective intervention and guidance to as many students
as possible.

2. Dealing with the problems and difficulties facing students, which can help address learning difficulties.

3. Accelerate learning for students who need more help and who lack effective learning methods.

4. Address the difficulties students face by providing individual behavioral and educational needs through
special education

Disadvantages and criticisms of the intervention response model:

Pamela et al. (2008) argue that there are many critics who argue that the student's lack of response to the
intervention response model is disproportionate to the recognition of learning disabilities,

The role of the intervention response model in the development of academic subjectS:

The RTI changes the way teachers decide what should be delivered alongside them to students. Teachers receive
valuable information from student data about each student (Simon & Goes, 2013).

As a result of the criticism of the divergence, it was necessary to find more effective methods and methods to be
used in the process of identifying students with learning difficulties (NJCLD, 2005).

Study Methodology and Procedures:

Study Approach:

The descriptive analytical method was used because of its relevance to the nature of the study.

Study population:

The study population consists of all supervisors and supervisors of learning disabilities (144), and all supervisors
and supervisors of primary grades (1064), for the academic year (2018-2019).

The study sample:

The sample of the study is limited to (240) supervisors of primary grades, and (91) supervisors of learning
difficulties belonging to the educational departments and supervising offices of the Ministry of Education in the
Kingdom of Saudi Arabia..

Study Tool:

In the light of the objectives and questions of this study, the researcher in this study used a tool to collect
data from the target sample, in order to reach the results. In order to obtain the answers of the respondents to the
research questions, the following is a detailed explanation of the study tool:

The questionnaire contains two sections:

Section I includes the personal data of the sample in terms of the following variables:

-Specialization. - Qualification.

-Years of Experience. - Sex.

-Region.

Section II: It includes the themes of the study, namely:

.( Axis I: Knowledge of the RTI response model )18 words

-The second axis: Obstacles to the application of the RTI model by (12) words

Validity of the study tool:

The researcher has verified the validity of the study tool through:

Honest Arbitrators:

The method of virtual honesty was used to ensure the validity and suitability of the tool for research purposes by
presenting it to a group of academic arbitrators specialized in the field of special education. The educational
supervisors specialized in the Ministry of Education (8) arbitrators were answered by (96%) that the tool is
suitable for the purpose of study.

Stability of the study tool:

Half Fragmentation Split Method:

The correlation coefficient was calculated between the sum of the scores of the individual paragraphs and the
sum of the scores of the even paragraphs for each dimension. The stability of the questionnaire, its axes and the
total score were calculated using the Cronbach Alfa, where the overall score was( 0.86). This ratio is acceptable
for the level of stability of the instrument.

Search results and discussion:

This section examines the results of the study, which aimed to learn about the RTI model among the supervisors
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of learning difficulties and primary grades and the obstacles of its application in Saudi Arabia. In addition to
identifying the degree of difference between the averages of the responses of the supervisors of the study tool
(gender, years of experience, educational qualification, region), the final form of the tool consisted of (30)
paragraphs divided into two areas: Second: Obstacles to the Application of the Intervention Response Model
(12). The results of the study will be reviewed according to the sequence of their questions as follows:
Question 1: What is the degree of knowledge of the RTI model among learning disabilities administrators?
To answer this question, it was revealed that there are differences in the values of the tool fields due to the
differences in the general information of the study sample members.

Table (1) shows the arithmetic averages and standard deviations of the knowledge of the RTI model

among learning disabilities administrators

bend) Bl o 5L &) j88Y i A standard deviations arithmetic Pegy]
averages
1 0.71 4.35 1
14 0.77 4.01 2
18 1.16 3.67 3
3 0.79 4.24 4
9 0.84 4.07 5
11 0.79 4.04 6
17 0.79 3.96 7
12 0.74 4.04 8
16 0.90 3.97 9
5 0.79 4.15 10
15 0.78 4.01 11
10 0.82 4.05 12
6 0.71 4.14 13
8 0.74 4.12 14
7 0.85 4.13 15
4 0.76 4.23 16
2 0.68 4.27 17
13 0.87 4.03 18
0.81 4.08 g sl

Table (1) shows that the averages ranged between (4.35-3.67), where paragraph (1) and its text (the
intervention response model is suitable for all pupils for early intervention) ranked first with an average of (4.35).
Paragraph (3) and its text (there is a similarity between the intervention response model and the intervention
procedures before the assignment, which eliminates the use of the intervention response model) in the last rank
with an average of (3.67). - 1.6 (weak), 1.7 - 3.3 (medium) and 3.4 - 5 (high).

This study is consistent with the Martinez & Young (2011) and Pavoni et al (2012) Fuchs & Vaughn (2012)
Preferred (2014): Abu Hussein and Samary (2016): A Good Study (2016). It indicates the advanced scientific
and cognitive level of learning difficulties supervisors and their academic qualification level, and their great role
in providing early intervention services opportunities to detect cases of people with learning difficulties early.
Respond to intervention in the diagnosis of people with learning disabilities.
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Question 2: What is the degree of knowledge of the RTI model for primary grade administrators?
Table (8) shows the arithmetic averages and standard deviations of the degree of knowledge of the RTI
response model for primary graders
[ combnd) oo qaman 55 ) 88 i 5 | (g kel il [ obad) gl [ B |

2 0.97 3.73 1

6 0.94 3.59 2

17 0.89 3.23 3

7 1.01 3.53 4
13 1.23 3.37 5
11 111 341 6
12 1.23 3.40 7
15 0.99 3.33 8
18 1.24 3.22 9
10 1.02 3.42 10
14 111 3.35 11
16 1.08 3.29 12
8 1.01 3.48 13
9 0.96 3.42 14
1 111 3.74 15
5 1.16 3.63 16
3 1.21 3.69 17
4 1.06 3.67 18

1.07 347 gsead

Table (8) shows that the averages ranged between (4.74 - 3.22), where paragraph (15) and read (the
availability of school administration support is very important for the application of the intervention response
model) ranked first with an average of (4.74). While paragraph (9) and its text (distinguish the intervention
response model between students with learning disabilities and late students) ranked last with an average of (3.22)
and the average of use as a whole (3.47), which is a high degree where the researcher adopted a score from 0 to
1.6) (Weak) and 1.7 - 3.3 (medium) and 3.4 - 5 (high).

This study is consistent with the Martinez & Young (2011) and Pavoni et al (2012) Fuchs & Vaughn (2012)
Preferred (2014): Abu Hussein and Samary (2016): A good study (2016). The supervisors of the primary grades
have sufficient general knowledge of the intervention response model. They are because they were more detailed
and precise phrases for the response model's procedures To enter.

Question 3: Are there any statistically significant differences among the supervisors of learning disabilities

and primary grades with knowledge of RTI according to variables (specialization, gender, years of

experience, educational qualification, region)?

Arithmetic averages and standard deviations for the knowledge of the intervention response model (RTI) were

calculated according to the specialization variable (Difficulties supervisors and primary grades supervisors).
Table (9) Arithmetic averages, standard deviations and t-test for two independent samples of knowledge
of the RTI according to the variable of specialization (learning difficulties supervisors and supervisors of

primary grades)

G | Cdad | g baal) Gl AN | aleadl ol (gl | aad) Al
Oy )

7162 426 4.08 91 el’-’:ﬂ Sl g AT i) 23 galy 48 y2all
.000 ' 172 3.47 240 AdsY) Cagauall B Hd0 Jaxill

The results of the previous table showed that there are statistically significant differences at the level of
significance (o = 0.05) between the arithmetic averages of the degree of knowledge of the intervention response
model (RTI) attributed to the variable of specialization (learning difficulties supervisors, and supervisors of
primary grades) where the level of statistical significance.

The results of this study have been agreed with Ateen Study (2019): Al-Shaddadi Study (2009) .The degree
of this difference can be explained by the specialized academic qualification of learning disabilities supervisors
and their practical field experience in dealing with teachers who apply programs and implement them on
students with difficulties. The result also indicates that the members of the learning difficulties supervisors agree
to develop methods of detecting people with learning difficulties through their knowledge of the latest methods
such as the intervention response model to achieve the maximum benefit for people with learning disabilities.

Arithmetic averages and standard deviations were defined for the knowledge of the RTI according to the
gender variable and t-test for two independent samples was used to find the differences.
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Table (10) shows arithmetic averages, standard deviations and t-test for two independent samples of
knowledge of RTI according to gender variable

FIN TP & dagd @ Jball i jady) Jaf gt aal) Caial)
PP O
727 3.55 148 SY A £ gt A el
078 1768 756 3.70 183 e Jaxil

The results of the previous table showed that there were no statistically significant differences at the level of
significance (o = 0.05) between the arithmetic averages of the degree of knowledge of the intervention response
model (RTI) according to the gender variable where the level of statistical significance reached(,078).

This result is consistent with the study of Subaie and Omar (2016): This may be due to the fact that the
academic programs studied by supervisors are one of both sexes and also because of the multiplicity of means
and sources of modern knowledge in our current age, which makes modern information regarding methods of
early detection of people with learning disabilities and others reach both sexes.
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