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Abstract

Early literacy and engagement are critical outcomes that can be fostered by early childhood educators in their
classrooms through intentional implementation of age-appropriate and contextually relevant learning experiences.
This study examines the implementation of a music intervention model developed to enhance engagement and
early literacy development of young children within inclusive early childhood settings. The intervention, which
incorporated daily music activities embedded in a Head Start classroom’s daily routines, was implemented for six
months by the classroom teachers. Qualitative data on the children’s actions allowed for an in-depth exploration
of the role of music as the mediator for engaging teaching moments that allow learning to evolve as an integral
part of children’s routines. Further, the perspectives of Head Start teachers’ on the use of the music as an engaging
context to promote engagement and early literacy development were explored. Finally, possible challenges of
implementing such a music intervention model in the classroom and the role of music as an asset-building strategy
that can meet the educators’ goals and the children’s needs are discussed.
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1. Introduction

Young children begin their journey of learning to read and write long before they enter formal schooling. Early
literacy emerges from a developmental process that begins at birth, as children participate in everyday activities
and are exposed to environmental sounds, language, vocabulary, and concepts of print (Goldstein, 2011). Through
this process, young children acquire foundational early literacy skills that develop progressively during their
preschool years and are important for later reading success (Dixon-Krauss, Januszka, and Chae, 2010; Whitehurst
and Lonigan, 2001).

Early literacy includes learning code-based and meaning-focused skills (Whitehurst and Lonigan, 1998).
Systematic instruction of code-based and meaning-focused skills has the potential to build the skills a child needs
to succeed in a literate world (Dixon-Krauss, Januszka, and Chae, 2010) as the children make sense of written
material and comprehend stories and narratives. Supportive adults who systematically provide feedback, create
conditions that extend children’s curiosity, and expand children’s language environment are essential for children’s
language development and learning (Mol and Neuman, 2014; Neuman and Carta, 2011). That way the transmission
of early literacy skills is fostered within an environment that provides diversity in the language practices and
exposes children to broad vocabulary and language experiences (Neuman, Kaefer, and Pinkham, 2018).

This is especially important for children growing up in low-income families and/or children having English
as a second-language. A large body of research indicates a highly predictable relationship between lower socio-
economic environments (low SES) and learning difficulties in schools (Catts, Fey, Tomblin, & Zhang, 2005;
Duncan & Seymour, 2000; Massey, 2007; McCardle, Scarbough, & Catts, 2001). Additionally, the IES research
synthesis on Early Intervention and Early Childhood Education (Diamond, Justice, Siegler, and Snyder, 2013) has
indicated that growing up in low-income environments and having a developmental disability may lead to elevated
risks for adverse educational outcomes along with significant challenges for children in their language, literacy,
and social skills.

Head Start schools serve children from challenging environments and have a greater percentage of children
with disabilities than found in the overall population (U.S. Department of Health and Human Services, 2017). As
such, this study aimed to explore the implementation of a content-rich, music intervention, in which skills are
learned through meaningful, music activities to help all children acquire knowledge and dispositions that build the
foundation of early literacy skills. The study is based on the premises that engagement and learning occur in a
reciprocal process, generated within the context of relationships that young children form with peers and adults in
their environments (Rogoff, 1990). Therefore, a child’s early learning experiences can be enriched and further
developed through his/her exposure to engaging, collaborative activities in early childhood settings (Neuman,
2006). Such activities may provide background knowledge and the context to support the development of early
literacy skills as children participate in everyday classroom activities (Goldstein, 2011). In the following parts a
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detailed literature review will present connections between music, engagement, and learning along with the main
goals of this study.

2. Literature Review

Studies have shown the effectiveness of embedding learning opportunities for young children within the contexts
of natural setting and ongoing play (Ridley, McWilliam, Oates, 2000; Warren and Kaiser, 1986; Warren, Yoder,
Gazdag, Kim, and Jones, 1993). Engaging activities present multiple opportunities for arousing children’s
attention, curiosity, and motivation, and for addressing a range of interests, preferences, and personal learning
styles (Horn and Banerjee, 2009). For the purpose of this paper, engagement is defined as the children’s interaction
with peers, adults, and materials in a developmentally and contextually appropriate matter; that is, in a manner
appropriate for the child’s developmental age and abilities, for the activity, and the situation (McWilliam and
Bailey, 1995; McWilliam and Bailey, 2000). Engaging teaching moments embedded in the children’s natural
environment allow for learning to evolve as an integral part of the children’s culture, routines, and actions in their
school setting (McWilliam and Casey, 2008; Powell, Burchinal, File, Kontos, 2008).

2.1 Music and Engagement

Music has been identified as an essential element of young children’s early development. Joint music making
functions as a regulator for children’s behaviours and their emotional states and it holds a strong role in shaping
family cultures, rituals, and relationships among young children and their social environments (Barrett, 2006).
Engaging in music is a multi-faceted activity (Young and Ilari, 2012; Welch and McPherson, 2012) that can serve
as a scaffold that fosters children’s participation, encourages self-expression, and the practice of academic skills
(Anvari, Trainor, Woodside, and Levy, 2002). Songs and musical games provide opportunities for children to co-
construct their cultural milieu and to develop new skills in relation to their experiences and their environment
(Barrett, 2006; Custodero, 2006; Lessard and Bolduc, 2011; Palmer, 2004; Pound and Harrison, 2003). Also, when
embedded in the classroom routines, music activities can offer a predictable structure, repetitive language,
kinaesthetic experiences, and a story line that support all children’s engagement and independent learning (Hallam,
2010; Vaiouli et al., 2015). At the same time, music through the form of singing, playing, listening and responding
enhance participation and collaboration within the school setting and help children acquire a sense of belonging in
the classroom (Heyworth, 2013; Vaiouli & Ogle, 2016).

2.2 Music and Early Literacy Skills

An increasing body of research illustrates that participation to musical activities can positively impact children’s
cognitive and academic growth (Isenberg and Jalongo, 2001; Young, 2003; Youth Music, 2007). Music
interventions have been noted for their potential to teach children important skills related to early literacy (Darrow
et al., 2009; Lessard and Bolduc, 2011; Vaiouli et al.,2015). Singing songs showed promising results in relation to
expressive language and vocabulary development (Young, 2003). Other studies examined children’s musical
aptitude, sound sensitivity, and sound manipulation in language and showed a correlation between music
interventions and phonological awareness skills, along with reports about the children’s enthusiasm and higher
levels of engagement during the activities (Anvari, Trainor, Woodside, and Levy, 2002; Darrow et al., 2009;
Register, 2001). Specific music components, such as timing, pacing, and pausing, are all important components of
interactive games that foster child independence and mastery of new skills in a fun and age-appropriate way
(Hallam, 2010). Finally, music activities are shown to provide an important context for meaning-focused early
literacy skills, such as retention, recall of information, vocabulary development, and making inferences through
discussion of the lyrics and the narrative in each song (Hallam, 2010). Through music and sounds, children can
act as their own agents of learning (Custodero, 2002).

Collectively, these findings suggest that early childhood educators may use music activities as an opportunity
to engage in collaborative activities with children, scaffold children’s levels of participation, and elaborate upon
the children’s action with an academic focus. However, there have been few studies exploring specific ways in
which music activities can be intentionally implemented within early childhood settings with the aim to provide
an additional layer for engagement between adults and other peers in the room while fostering children’s early
literacy development. More importantly, enough studies have shown that early childhood educators sometimes
feel they are not competent enough to use music together with children in their classrooms (Hallam et al., 2009;
Hennessy, 2000; Ruddock and Leong, 2005; Russell-Bowie, 2009; Seddon and Biasutti, 2008; Stunell, 2010;
Young, 2009).

Taking these key points under consideration, this study aimed to: 1) Explore the potential of implementing a
music intervention model in a Head Start school’s daily routines; 2) Better understand how the implementation of
such an intervention model may promote young children’s engagement and early literacy abilities and, 3) Gain the
perspectives of early childhood educators on utilizing music as an engaging, instructional tool/context in a Midwest
Head start classroom.
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3. The music intervention

3.1 The Music intervention handbook

To facilitate and enhance the implementation of musical activities in the classroom, the researcher put together a
collection of music activities, the Music for Engagement and Learning handbook (MELody) which she shared
with the participating teachers in the study. MELody included actions songs, music and movement activities,
nursery rhymes, and music story-books to be embedded during circle-time and overall throughout the children’s
day. Also, MELody included a section in which the researcher had identified components within the music
activities, which aligned with engagement actions and early literacy goals. For example, when singing in rote,
children may learn to listen to each-other, wait for their turn, collaborate within small groups, and identify the
ending sounds of a word. The end product was a collection of suggested musical activities and materials that could
be implemented in the classroom, in a form of a handbook rather than a comprehensive curriculum. Table 1
presents an example of the main structure of MELody.

3.2 The teacher-researcher collaboration

An important focus of this study was for the teacher to take ownership of the music intervention, as opposed to
perceiving it as an external initiative. The teacher’s sense of self-efficacy and intentionality when using music
were key for facilitating engaging, learning experiences during music interactions. Also, we valued the teachers
as active participants in identifying the content (the knowledge domain) and the activities to be embedded in their
classroom routines for supporting children’s learning. As such MELody was initially shared with the classroom
teacher as a set of suggested activities, which the teacher then modified and enriched according to the thematic
teaching of the center and her own priorities and understanding of the students’ needs. For that purpose, there were
ongoing discussions between the researcher and the classroom teacher during which the teacher was encouraged
to identify her own teaching and learning goals, music activities they were already used in the classroom, and
possible ways of intentionally using them to scaffold and extend children’s learning. Overall, throughout the
intervention, the researcher and the teacher cooperated closely, as partners in an iterative process for the
implementation of the music activities in the classroom.

4. Methodology

A qualitative research design can enhance understanding of the elements of a phenomenon and its attributes within
the context in which they are observed (Brantlinger, Jimenez, Klinger, Pugach, and Richardson, 2005). Specifically,
a descriptive case study (Yin, 2003) was implemented to reflect on questions about why and how music may be
used in the classroom to engage children and promote early literacy development, in relation to the teacher’s
perspectives on the use of music and the real classroom setting. These perspectives were used to understand,
explain, and discuss the teacher’s choices on the use of a music as a means to enhance children’s growth.

4.1 Participants and Setting

The study took place in a classroom of a rural Head Start program. The program was chosen because of its unique
profile in terms of the population they serve. Specifically, the program serves largely Caucasian and English-
speaking children and also bi-racial and bilingual families over a large geographic rural area of the state. Within
the specific community most jobs were based in either agriculture or extractive industries. The classrooms were
located in a community building and the program had a history of collaboration with schools in the area as well as
other educational and human service organizations.

After approval of the Institutional Review Board, one teacher, her teaching assistant, and their children (n=17)
who signed the consent forms, volunteered to participate in the study for the duration of four months. As part of
the selection criteria, the participating teacher was required to have: (a) at least an Associate Degree E.C.E (as
required by the Head Start program they serve); and (b) no prior music training or academic background in music
education. The participating teacher was Caucasian and from the community. She had a total of ten years of
experience in early childhood education; six of those years had been in her current position. The teacher assistant
(also, Caucasian and from the community) had eight years of experience, all of them in her current position.

Children’s age ranged from 3 to 5 years old. We worked in a class that had a total of seventeen children,
eleven boys and six girls. 15 children (88%) were Caucasian and 2 children (12%) were bi-racial. Four of the
seventeen total children in the class (24%) were identified with a special need (developmental delay, speech and
language impairment, attention deficit and/or hyperactivity) and received special services one day per week.

4.2 Procedures

Prior to implementing MELody in the classroom, the researcher met with the classroom teacher and the teacher
assistant for three weeks in a row and shared with her the theoretical tenets on the potential of using music to
promote engagement and early literacy in early childhood classrooms. During this time, the researcher presented
the MELody handbook both orally and with written examples. Together the teacher and the researcher discussed
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strategies for aligning the music activities with the centre’s weekly themes and the teacher’s teaching goals so that
music could be embedded in the classroom’s daily routines. The researcher got feedback from the teacher on the
chosen music activities and the targeted early literacy skills and then, she revised the activities according to the
teacher’s comments and thoughts. MELody in its final form, included music activities to promote engagement and
early literacy abilities for young children through interactive games, voice/sound explorations accompanied with
hand-drums (one for each child), folk songs/dance, short improvisational parts, and storybook reading, all intended
to enhance interactions and the act of learning for children in the class.

The participating teacher and the teacher assistant collaborated with the researcher for a period of six months.
During this time, the teacher chose one singing activity and one action music activity (as they were outlined in
MELody) and she incorporated them daily in her classroom routines for 10-15 minutes. Every week, music was
embedded during the morning circle time to reinforce the content of the larger group activities, and then the teacher
or the children brought up again the music experience during center-work and/or during recess. At the end of each
week, the classroom teacher filled in the teacher’s log, which then she shared with the researcher.

4.3 The Role of the Researcher

During the implementation of MELody, the researcher visited the classroom twice a week and spent time as a
participant-observer in the classroom. The researcher aimed to develop and negotiate a relationship with the
teacher and the children in the group (Graue and Walsh, 1995) based on mutual respect so that both the children
and the teacher would willingly engage in the research process (Sumsion, 2004). During her weekly visits, the
researcher participated in the classroom routines, interacted with the children, kept notes, and spent some time at
the end of the day to discuss with the teacher on the music she used. During that time, the teacher and the researcher
engaged in a dialogue on the children’s responses and the role of music in the classroom, they shared new musical
ideas based on the children’s participation, and they identified together moments of success and points for
improvement.

5. Data Collection

5.1 Observation and Field Notes

To provide an in-depth description of the process of using music intentionally as a teaching tool/context in the
classroom, the researcher gathered data through a variety of sources. The researcher followed the Head Start
teacher for the duration of the six months and assumed the role of a participant-observer, as described above.
Approximately, 85 hours of observation data were collected from the teacher’s classroom. During her visits, the
researcher kept detailed field notes (recorded on the spot and expanded after the visit), took pictures and engaged
in ongoing conversations with the classroom teacher and the children on the use of music to deepen her
understanding on the process of using music to enhance classroom routines. Also, audio/visual materials related
to the children’s interactions during music activities in the classroom and during free play periods were collected.

5.2 Semi-Structured Interviews

The field notes were enriched through two semi-structured interviews with the early childhood educator of the
classroom, one conducted at the beginning and one at the end of the collaboration with the researcher. The semi-
structured interviews were conducted individually at a time and place convenient to the teacher. The questions
focused on the teacher’s beliefs about early literacy development, her overall goals for her group of students, and
ways she used music in her classroom. Also, during this time, the teacher was asked to share her thoughts on
priorities for children’s needs and her perspectives on the use of music beyond recreational purposes in relation to
the overall feasibility of implementing music in her daily routines.

5.3 Weekly Logs

Finally, the teacher provided the researcher with her weekly logs on the use of music in the classroom. The logs
included an overview of the activities implemented in the classroom for the week and they had guiding questions
about the implementation of these music activities, the teacher’s rationale for choosing the, challenges and
moments of success as identified by the teacher, and the teacher’s reflections on the students’ responses to music.
At the end of the log, there was space for the teacher to share ideas for improvement and any adaptations she would
like to see, based on her experience with using music.

6. Results

The researcher used connecting strategies (Maxwell, 2005) to understand the data in their wholeness and identify
relationships between the various data sources: semi-structured interviews, informal ongoing conversations with
the teacher and the teacher assistant, notes from the logs, and field notes. For that purpose, all interviews were
transcribed along with all the audio and video materials and then data from all sources were compiled into one file.
The researcher implemented thematic analysis to identify, analyse and report patterns within the data set (Braun
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and Clarke, 2006). Initial codes were generated, classified into potential themes as the analysis evolved and then
the researcher reviewed and refined themes to produce the final report, presented in the results section. A second
researcher, experienced in qualitative research, served as a peer debriefer and underwent the same process on a
random part of the transcripts (40% of it) to ensure reliability of the generated themes and confirm the researcher’s
accuracy of quotes, coding, and interpretation of the source data. Finally, to ensure trustworthiness and credibility
of the research, the researcher presented the final themes to the teachers to do a member check and verify the
content presented.

The qualitative analysis of the data revealed the following themes, which are presented below (all names in
this section are pseudonyms to protect anonymity of the participants):

6.1 Instruction, Engagement, and Intentionality in the Classroom Setting

It was evident from the observations that Ms Judith, the classroom teacher, and her assistant, Ms Jenna, had a great
collegial relationship as they worked closely together to support the children in their classroom. Through
interviews and collaboration sessions with the researcher, both Ms Judith and Ms Jenna shared their vision to
ensure their classroom was a warm, inviting place for the children. Pieces of each child’s artwork and writing
samples decorated the classroom walls. Each name tag was filled full of engaging colours to match the chairs and
tables, which signified different work areas: red for colouring and play-doh, yellow for writing and exploring
written materials. A red sofa was stationed in the book area so the children could comfortably explore the variety
of literature that surrounded the reading nook. All materials were strategically placed throughout the classroom to
ensure that each child could easily access whatever he/she needed.

Both Ms Judith and Ms Jenna enjoyed music activities and had already noticed the calming effect it could
have on children’s actions. A CD player was the focal point of the centre of the room and a variety of small
percussions and stick instruments were used during circle time. The morning circle did not always incorporate the
use of music of activities, but Ms Judith would prepare a random CD full of calming melodies in cases her class
became uneasy or over active. She said that she used music because “children calm down”. Also she had a selection
of movement and singing activities and she often danced along with the children at the end of the day.

In relation to teaching early literacy skills Ms Judith had initially expressed concerns about using music during
large group instructional time. She shared with the researcher that “children [should] enjoy music” and experience
it as an “outlet for joy and entertainment during the day.” She continued, noting that her students were missing
[joy and fun] in their everyday lives [due to environmental stressors of poverty]. She expressed that her focus was
to provide opportunities for her students to play and just “be a kid.” She believed her role and responsibility as far
as early literacy was to support her students in “...familiariz[ing] [themselves] with the use of books and to
appreciate them and take care of them...”.However, she believed that “repetition is boring” and noticed that her
students preferred hands-on activities instead of only “...handling books and practicing letters.”

Ms Judith seemed to equate literacy with alphabet knowledge (that is to identify the letters through flash cards)
and name writing (writing and decorating their names). One such example was that she repeated names and
alphabet letters to the children throughout daily routines. Many of the students seemed to grow impatient as they
began moving around the carpet and picking on one another. Ms Judith responded to the students’ impatience by
removing them from the circle. Probably, the students’ behaviours reinforced her belief that early literacy activities
may be boring.

6.2 Music Fostering Engagement and Early Literacy Abilities

As the music intervention progressed, the classroom teachers began to observe subtle changes on the children’s
participation. One day, Ms Judith shared with the researcher about the use of music during circle time: “Music
and dancing is how you feel but adding the literacy part to it...it makes it work for them as well and makes it fun”.
Embedding songs throughout the day helped Ms Judith to “...catch their (children’s) attention on certain
things”...like yesterday they picked a book... and they enjoy it a little bit more, not just singing a song, working on
letters and sounds made it a little bit of a learning experience”.

During the intervention, both Ms Judith and Ms Jenna had opportunities to explore other ways of using music
to promote learning and engagement during instructional time. Halfway through the intervention Ms Judith noted
in her journal: “the beat made it easy to remember and I liked the rhyming practice...rhythm beat using
hands...repeating the most difficult areas and being interactive”. Going on Ms Judith elaborated on the process of
using music throughout the day: “I look at the whole picture of it as different songs in different ways”. Embedding
songs throughout the day helped Ms Judith to “...catch their (children’s) attention on certain things”...like yesterday
they picked a book... and they enjoy it a little bit more, not just singing a song, working on letters and sounds made
it a little bit of a learning experience”. Ms Jenna was quick to add how the children’s responses encouraged the
use of music throughout the children’s school day because “you know when they like it, they come up and say
their stories and then during lunch...and outside...”.
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6.3 The Role of Music in Children’s Routines

Soon enough it became clear that early literacy development was not the only overriding gain for the children. Six
weeks into the music intervention, Ms Judith noticed that some of the least interactive children found an outlet in
music to express themselves and make their voice heard. Bryson, a boy of small posture, who had speech
challenges and many times displayed inappropriate behaviours during circle time (such as picking other children,
pushing them, or taking their things) said “I don’t want to tell you I can sing a song” and took the microphone (one
of the materials used for the music activities) and asked to share his mom’s favourite song. Ms Jenna and Ms
Judith celebrated the moment.

Ms Judith said that “ (children) opened up during circle time...they are social, they want to talk...(but) the
mic gave him something to hide behind it...(Bryson) opened up regarding music circle and being more interactive...
he is big in: I got to use the mic”. Reflecting further on Bryson’s actions, Ms Jenna noted how “we were having
many behavioural problems and at times he would calm down...at times not all the times...he would sat down and
actually watch you and sing, and he enjoyed that time, he really did!”.

During play time, Mat, a quiet boy who usually played on his own took a leading role leading his friends in
a marching band performance. Gradually, the marching band became part of their play routine and the children
started doing more of it in order to transition to their circle time after the free play period was over.

The researcher was able to observe how children found a new venue in music in order to explore their
potentials and share their accomplishments. At the book centre they grabbed the music story books and sang/read
them to each other. The alphabet dance became part of their play routines during free play time and many times
they asked to perform their name song and draw the letters on the air in front of their friends, family members, and
the adults in the room. It seemed that music activities allowed them to express themselves, engage with their
friends, and practice important early literacy skills at the same time. When the researcher asked Bethany, a 4 year
old girl who had challenges recalling information and participating in the circle time, what she was humming,
Bethany replied to the researcher with a big smile: “you know what? I am learning things”.

7. Discussion

Building upon the central role that music has in young children’s lives, this study provides an example on how
music can help foster motivation, engagement and academic growth for all children in early childhood settings.
The use of music allowed teachers to modify activities in order to meet the diverse academic and emotional needs
of children in their group while they encouraged peer support and collaboration. As such, music activities
functioned as an environmental adaptation, when intentionally embedded in the daily classroom routines. They
allowed young children to identify their strengths, participate in the learning process at the level of their abilities,
and share their interests in an interactive and appropriate manner. At the same time, the children’s responses
mutually affected the teachers’ choices and priorities relevant to teaching. One might say that embedding music
in the school’s daily routines created a new culture in which the social and emotional development of young
children balanced with their academic growth through satisfactory and joyful music experiences.

Moreover, the findings of this research pinpoint to an important observation in relation to teacher’s
perspectives on the content and process of teaching. Research indicates that preschool teachers may have strong
convictions regarding students’ outcomes that relate to maturations beliefs (Powell, Diamond, Bojczyk, and Gerde,
2009). Furthermore, they may have restrictions that pinpoint to the structure and the program of each center and
to various dimensions of young children’s lives. Eventually, these may affect their teaching choices and the
opportunities for collaboration with coaches and consultants (Brown and Sumsion, 2007; Friesen and Butera,
2012). For example, the classroom teacher was sceptical about meaning-focused skills and she responded with
initial resistance to the literacy activities presented in MELody because she was aware of the social and emotional
needs of the children in her group. The children’s positive responses to the music activities along with the
flexibility of the intervention (that is, the use of music at different times of the day) opened up possibilities for
providing instructions with respect to the teachers’ schedule and her priorities. More importantly, the appealing
medium of music added flexibility to the instructional time while more opportunities for learning were offered
during different times of the day (including recess, transitions, and during free-play) in a meaningful, contextual,
and a joyful manner.

Although this research did not aim to explore professional development for early childhood educators, it may
have some far-reaching implications for the professional learning of teachers. Early childhood educators,
especially at Head Start schools, assume different roles to meet the diverse needs of children in their classes. The
intentional use of music may be one strategy that allows them to capitalize on the resources available in the
classroom and the cultural background they already share with their students. Music activities with a learning focus
may build on teachers’ capacity to promote early literacy instruction while they can be actively involved in the
design and the content of the music model. This approach may ensure respect to the expertise of the teachers and
offer opportunities for a collaborative iterative process among the teachers and the researcher.

This study holds promising results but also has limitations. The small sample and the profile of the participants
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does not allow for generalizations of the findings and calls for replications with bigger samples and more teachers
involved. The development of a manual to accompany MELody along with materials to document fidelity of
implementation and ongoing self-evaluation and self-reflection from the teachers would lead to more precise
documentation of the efficacy of using music as a teaching strategy within early childhood settings. Observations
and interviews are critical in exploring the teachers’ perspectives. Future studies need to implement other
instruments to explore teachers’ knowledge and strategies in the classroom, such as longer periods of observation,
focus groups and concept maps. Additionally, standardized measures may be implemented to assess the children’s
growth in specific early literacy areas since this was one of the goals of the project.

The researcher’s presence in the classroom and the relationships formed have probably affected the use of
MELody and the findings. Outlining the main components of the teacher-researcher collaboration may allow for
a wider implementation of the study in different early childhood settings. Finally, future research may focus more
on specific aspects of music activities and how they may promote young children’ s early literacy abilities and
engagement in the classroom routines.

Future research might investigate the effects of a music curriculum in inclusive early childhood settings,
(combining quantitative and qualitative measures), to allow for a deeper understanding of the possible benefits of
music in children’s engagement and early literacy abilities. Also, it would be important to research early childhood
educators’ needs and the supports in place to inform professional development programs. Large cohort studies and
longitudinal studies might follow-up to investigate the potential role of music in promoting engagement and
academic growth of all children in early childhood settings.
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Table 1. Music Strategies to Promote Children’s Engagement and Early Literacy Skills

Recommended Practices Music Activity Procedures Specific Skills
for Young Children Component
Interactions with Peers Pre-composed Embed songs in daily routines
integrated through natural songs to mark beginning/end of an  Engagement

everyday experiences activity and remind expected

behaviors

Invite children to identify  Sound Sensitivity
Action songs actions that match the song Rhyming
rhythm (i.e. clapping hands,
striking a drum, jumping )
Systematic Delivery of Pre-composed Ask questions about the song Vocabulary
Instruction songs content Development
Children’s Sing and change the lyrics Comprehension
Invented songs according to the learning focus Phonological
Awareness

Engagement by enhancing
child motivation and
initiation

Pre-composed
songs

Action Songs

Move to the music and dance with
their peers (traditional folk dances,
contemporary music, classical
waltzes)

Act out certain parts of the song
while singing

Match different sounds

Form a band and perform for peers

Peer Interactions
Engagement

Sound Sensitivity
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