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Abstract

The main purpose of this study was to assess the current practices and challenges of active learning in Amhara
Region Police College in teaching police science. To congregate the objective of the study, mixed research design
was employed. Simple random sampling for cadets and census method for instructors’ was used to select cadets
and instructors of Amhara Region Police College. Quantitative data were collected from cadets and instructors
using structured and pretested questionnaire. The academic director and research department head were
interviewed using interview guide. Data analysis was done in three phases. First, analysis of the quantitative data
was done in SPSS Version 24 and percentages, means and a frequency, second, qualitative data was analyzed
considering the research question, by using descriptive which is a deductive approach. Finally, quantitative and
qualitative results were merged. The findings indicated that almost all instructors and cadets had awareness about
active learning. Sometimes instructors are practicing active learning but the level of their practice was not
satisfactory. Large class size, lack of administrative support, lack of materials or equipment needed to support
active learning and cadets lack of interest on active learning methods were rated as the factors that have been
negatively affecting the practice of active learning in Amhara Region Police College. Thus, it is critically important
that instructors should be committed to discharge their roles to exercise active learning, the administration of the
college and other stakeholders should design and implement a mechanism to monitor the practice of active learning,
the concerned bodies of the college should design different mechanisms to avoid these problems by appropriately
allocating the time, revising crowded materials and avoiding large and unnecessary contents to practice active
learning in Amhara Region Police College.
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1. Introduction

Education is a universal practice through which students acquire knowledge, develop skill and change in behavior.
Realization of goals of any education requires effective teaching and learning process which in turn needs different
teaching methodologies to meet the demand of the new generation (ICDR, 1999).

In the era of globalization and technological revolution, education considered as the first step for every human
activity. It plays a vital role to develop human capital and linked with an individual’s well-being and opportunities
for better living (Battle & Lewis, 2002) cited by (Temesgen, 2016).

Active learning of ideas and skills can occur in a variety of thought-stimulating activities, ranging from direct
learning of ideas that explained in a web-page, book, lecture, video, TV or radio show to learning by discovery as
in doing an experiment and then trying to discover one’s own explanations for what, or in design projects and
other kinds of problem solving. These activities can produce active learning, because educationally productive
mental activity can occur with or without physical activity in which a variety of mentally active experiences (Craig
Rusbult, 2007).

In the Ethiopian context, the new Educational Training Policy of Ethiopia emphasizes to develop problem
solving capacity and culture in the context of education, curriculum structure and approach, focusing on the
acquisition of scientific knowledge and practicum (MOE, 1994).

The dynamics of policing, strategies have changed time to time. Police executives are requiring their police
officers to become problem solvers. These officers must now work with and through the public and community
resources in a collective, collaborative approach. This new paradigm has existed for decades and yet the way that
police officers are trained has not significantly kept speed with these new requirements (Kooi, 2006).

To effectively implement policing, police departments must make it a priority to educate police officers in
the theories and practices of policing and problem-oriented policing, as well as train and encourage officers to
translate program elements into actual field activities (Haarr, 2001).

Police officers respond to burglar alarms, enforce traffic laws, arrest different suspects, conduct different
crime investigations, perform crime prevention, put out victims through vehicle accident and vehicle fires, put out
victims from house fires, answer general questions about how to get somewhere from here, pull and complete
many more diverse duties on a daily basis throughout a career. These responsibilities need practical teaching and
learning or teaching by doing in the police academy and out of the academy.
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The Education and Training curriculum of ARPC highly encourages a paradigm shift from teacher-centered
to student-centered approach. Student-centered approach leads to effective teaching learning and promotes the
development of student’s critical thinking and to engage them in the teaching learning process actively and
effectively. The levels of implementation of active learning practices are different in different institutions.
Teachers at all levels of education are expected to implement active learning to attain the desired goal. But
researches and experiences have shown that there is a difference between theory and practice in Ethiopian context
(Tesfaye, 2015). This is to mean that what has been stated in the policy might not be implemented practically due
to some reasons. In relation to this topic, many studies have been conducted in different parts of the country at
different levels of the schooling. For example, Different researchers conducted different researches’ about the
implementation of active learning in primary school and universities.

The researcher has tried to see other related researches done by others. However, most of the researches have
been done are based on the implementation of active learning in primary school and universities. For example,
Daniel (2014) conducted a research on the implementation of active learning and continuous assessment in
Pentecostal theological college and this implies that this work more or less concentrated on continuous assessment.
Furthermore, Teshome (2017) also conducted a research on classroom participation and development of student
attitudes a study of active learning practices in Ethiopian primary education; he concentrated on classroom
participation and development of student attitude on active learning. Moreover, some others also conducted
researches on similar issues like Mulatu & Bezabih (2018) on the effects of teachers’ perceptions on the
implementations active learning in EFL classroom the case of secondary school.

Generally they found the implementation of active learning was low because of the lack of budget, large class
size, due to the perception of teachers about active learning, lack of training are the factors that hinder the
implementation of active learning (Daniel, 2014), (Teshome, 2017), (Mebratu, Mulatu & Woldemariam, 2018), ),
(Biruh, 2018).

However the above researchers conducted their research based on selected elementary school, secondary
school and civil universities. What sets this study apart from other studies is the fact that the police college learning
process is different from the above educational institution. So, the law enforcement professions need unique
teaching and learning environment with different learning approach from the above educational institution.
Therefore, all these researches do have relations one another since they share something in common i.e. they all
are studies on the implementation of active learning.

With this regard, the researcher believed that he had to search other more related research done by others
because all the researches mentioned above are the implementation of active learning. Even if they are the practices
and implementation of active learning and they share the same thing with this research. But the current research
relies especially on practices of active learning in ARPC. Therefore, Biruh (2018) conducted a research on an
assessment of practice of active learning approach in Wolita Sodo University Health Science College. However,
his research has covered only the universities specially Health Science Colleges. It did not include police academy
and doesn’t cover the challenges to implement active learning in police academy. As it is known police officers
and health professionals do have quite different works in the task areas. Taking this fact in to account, this study
was aimed at assessing the current practice of active learning in police academy.

1.2. Research question of the study

This study will answer the following basic questions.
1. To what extent active learning is implementing in Amhara Police College?
2. What are the challenges that affect the implementation of active learning?

1.3. Objectives of the study

The general objective of this study was to assess the current practices of active learning in Amhara Region Police

College. Specific objectives are;

»  To identify the current practices of active learning in Amhara Region police college.

»  To identify the challenges that hinders the implementation of active learning in Amhara Region Police
College.

2. Research Methodology
This study was conducted by using the mixed method approach. Because this method helps the researcher to see
the issue under study both from qualitative and quantitative perspective.

Descriptive survey research design was used for this study. It was selected for the reason that enables the
researcher to get current information about the current practice of active learning in ARPC. It is also relevant to
collect detailed and a variety of information about practice of active learning.
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2.1. Population & Sampling method

In ARPC there is 31 instructors, one general director and three vice directors, 125, 3" round regular diploma cadets.
The target population that is represented in the study is Amhara Region Police College. The participants of the
study were academics directors, research department heads, instructors, and 3™ round cadets of ARPC. The
researcher limited the number of participants to a more manageable number of people. 128 people were
participated during the time of the study. The numbers of academics director and research department heads were
2, the numbers of participating instructors were 31 and the numbers of cadets’ sample were 95.

2.1. Data collection instruments.

2.2. Method of data analysis

Data analysis was done in three phases. In the first phase the quantitative data was analyzed using a quantitative
approach. The collected data analysis was done in SPSS Version 24. Frequencies, percentages and means were
used during the data analysis.

In the second phase the qualitative data was analyzed considering the research question, using framework
coding which is a deductive approach. Frequencies, percentages, mean and descriptive statements were used to
give answers for research questions. The response categories in Likert scales have a rank order.

After analysis of the quantitative and qualitative data separately, results were merged and there was a common
interpretation phase to look for answers to the research questions and to yield insights for the discussion and
conclusion of this study.

4.1. Discussion of Results
In this study, an attempt is made to explain the results of the study with reference to the basic questions formulated
understatement of the problem. The major ideas or theme of the discussion questions are:

1. To what extent active learning is implementing in Amhara Police College?

2. What are the challenges that affect the implementation of active learning?

4.1.1. Amhara Region Police College instructors and cadets practices of active-learning

In this research finding, the study revealed that most instructors and cadets mostly have a positive perception
towards active learning method. But their positive perception doesn’t let them to practice active learning in ARPC.
In addition to questionnaire and interviews, the researcher confirmed that the process of active learning method at
ARPC is at a low level, as observed in class room. Based on the analysis of quantitative and the qualitative data,
we can say that the level of implementation of active learning strategies in ARPC was low.

4.1.2. Challenges that affect the implementation of active learning in Amhara Region Police College

In the time of teaching-learning process, active learning too may face different factors during its implementation
in the real classroom conditions. The researcher has selected seven possible factors affecting the implementation
of active learning in ARPC.

Shortage of time, lack of skill to practice different teaching techniques due to lack of pre service trainings
and inadequacy of in-service trainings on teaching methodologies, student lack of interest on active learning
method, shortage of necessary resources, lack of enough administrative support, large number of students in
classroom were the factor that hinder to practice active learning in ARPC.

Generally different researcher and author found that the practices of active learning in educational institution
were low because of the lack of budget, large class size, due to the perception of teachers about active learning,
lack of training are the factors that hinder the implementation of active learning (Daniel, 2014), (Teshome, 2017),
(Mulatu & Bezabih, 2018), (Biruh, 2018). In this study the researcher confirmed that those factors that are listed
by authors and researchers are factors that hinder the practices of active learning in ARPC.

5.1. Conclusions
Even though there are few practices of active learning in Amhara Police College, the practice of active learning in
the college was not founded satisfactory.

Regarding to the factors that affects the implementation of active learning in Amhara Region Police College,
large class size, lack of administrative support, lack of materials or equipment are needed to support active learning
and students lack of interest on active learning methods were rated as the factors that have been negatively affecting
the utilization of active learning strategies in ARPC. With regard to instructors and cadets understanding of active
learning, the findings showed that almost all the instructors and cadets have perceived active learning positively
but they didn’t practice it.

5.2. Recommendations
Based on the conclusions drawn above, the following recommendations were advanced to improve the
implementation of active learning.

e The level of use of active learning can be enhanced if the instructors are able to provide the circumstances



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) l'H.i.!
Vol.12, No.1, 2021 IS'E

that encourage active participation of students in the teaching learning process regularly.

e The administration of the college and other stakeholders should design and implement a mechanism to
monitor the practice of active learning regularly.

e  The result of this study identified that shortage of time were the factors which hindered the practice of
active learning. So, the concerned bodies of the college should design different mechanisms to avoid
these problems by appropriately allocating the time, revising crowded materials and avoiding large and
unnecessary contents.

e Instructors and cadets tendency towards traditional lecture method was also another problem in the
college. To avoid this problem, the college should prepare different trainings, seminars and courses to
bring attitudinal change on the minds of instructors and cadets of the college.
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