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Abstract

The purpose of the current study was to determine the effect of career counseling on students’ career development
in secondary schools in Kenya. The study sample consisted of 341 (158 males and 183 females) secondary school
students from year one to year four of study. The students were surveyed on measures of career development. The
study found that female students were more likely than male students to go for career counseling and that going
for career counseling had no significant effect on students’ career development. There was no significant difference
between those who had gone for career counseling and those who had not for all the measured variables. There is
therefore great need for the development of a comprehensive guidance and counseling policy to guide the
implementation and service delivery of counseling programs.
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1. Introduction

Guidance and counseling services have become a necessity for all schools in our society today. According to
Ngumbi (2012), guidance and counseling processes have been found to be the best approach to help children as
well as their family members in dealing with frustrating issues. It is expected that an effective guidance and
counseling program should have the necessary components such as educational and academic component,
vocational component and personal or psychological component (Mungai, 2010).

Effective guidance and counseling services helps students in understanding themselves, developing personal
decision making competencies, and being able to resolve personal problems (Gitonga, 2014). In addition, guidance
and counseling program also help in providing occupational, educational and other information, which helps the
students to formulate realistic educational and vocational plans (Wairagu, 2013).

Guidance and counseling in Kenyan schools was introduced in 1970 however it was formally implemented
in 1971 (Wango, 2007). The guidance and counseling unit was charged with the responsibility of dealing with
educational, vocational, and psychological guidance and counseling in schools (Ministry of Education, Science
and Technology, 2005). According to Okech and Kimemia (2012) this initiative was not well supported hence
implementation did not occur as was intended. In 1976 recommendations for guidance and counseling services in
schools were made in a government policy document (Republic of Kenya, 1976). The policy document stated that
guidance and counseling be taught in subjects such as religious education, social education and ethics to promote
the growth of self-discipline among students in schools. Despite the government’s emphasis of guidance and
counseling in Kenyan schools, studies have consistently shown that there is a great variability on how counseling
services are provided in schools and that guidance and counseling services have continually failed to meet the
needs of students (Wambui & Fisher, 2015).

The call for the establishment of guidance and counseling in Kenyan schools was renewed due to the rising
state of unrest in secondary schools in the 1990s. In 2001 the government recommended that guidance and
counseling departments be established in all schools (Republic of Kenya, 2001). In 2005 the government released
a policy document detailing the government’s plan for education. One of the areas identified as requiring
government support was guidance and counseling. Among the issues identified that needed to be addressed through
counseling were increasing numbers of HIV/AIDS orphans in schools, inadequate career opportunities, drug and
substance abuse among students, and the many family problems that impact students’ academic performance
(Ministry of Education, Science and Technology, 2005).

1.1 Challenges facing guidance and counseling programs in schools

Despite the government’s support for provision of guidance and counseling in schools, there are no comprehensive
guidance programs in place yet (MOEST, 2005). Research has consistently shown that the guidance and
counseling departments are faced with a number of challenges. The departments are run by teachers designated as
counselors with very little or no training in counseling (Wambu & Wickman, 2011). In addition to providing
guidance and counseling these teachers still continue to perform duties as regular classroom teachers with a normal
teaching load. This dual responsibility leaves the school counselor with very limited time to provide counseling
services to students (Kamara, & Mumiakha, 2011; Wambu & Wickman, 2011). This in itself violates the ethics of
dual relationship (Nyutu, 2007). As a result, it is difficult for the teacher to build a relationship with a student in a
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counseling session, while the same teacher is in charge of teaching and evaluating the student’s academic
achievement.

Research has shown that counseling services in most schools are conducted without any formal organizational
structure (Migunde 2011). Most schools lack a specific counseling room and resources required for counseling.
Wambui and Fisher (2015) noted that some schools in Kenya do not have a counseling office, and even where
present; it lacks the necessary resources. In some schools, the school counselor shares the office with other teaching
staff. This hinders effective service delivery. School counselors have also reported a lack of support from the
school principal, school board members, teachers, parents, students and the community (Wambui & Fisher, 2015).

1.2 Career counseling

Career counseling, also known as career guidance, is counseling designed to help with choosing, changing,
or leaving a career. Career counseling was founded in the United States in the 19th century by Frank Parson. The
main focus of career counseling was job placement. Parsons’ career counseling model was grounded in simple
logic and common sense and relied on the observing and interviewing skills of the counselor. He wrote that
effective career placement requires knowledge of the special talents of the worker, the requirements of various
occupations, and the relations between these sets of knowledge (Pope, 2000).

In Kenya, Career guidance is one of the main elements of guidance and counseling. In 1976, the Ministry of
Education realized the importance of career counseling and came up with a handbook for career counselors
(Republic of Kenya, 1979). The handbook was intended to provide information to school career counselors to
enable them understand each school child as an individual in order to guide him/her to discover himself in terms
of his intellectual abilities, to evaluate himself and work towards personal development and self-actualization, to
choose a vocation for which he has the necessary potential and ability to master and succeed and finally to prepare
for relevant higher education. In 1999, The Ministry of Education (MOE) developed a Careers™ Guide Book for
Schools which focuses on the need for students to be equipped with up-to-date information on the various dynamics
on the modern world of work, the various careers that are still relevant, the type of professional and skills training
required, as well as the various training opportunities available. The career guide book is intended to assist the
learners in identifying their vocation or lifelong calling. In addition it is intended to help them assess their personal
characteristics, strengths, weaknesses, dislikes and likes and relate them to selection of 8 subjects, appropriate post
secondary courses and career options. The career book also gives an overview of each of the various broad careers
and courses that one can train in. It also provides guidelines on where the courses are offered both locally and
internationally (Orenge, 2011)

Despite this, students still lack proper career guidance in school. Every year about one third of students
applying for university admission annually fail to get placement because of unsuitable subject combination and
poor career choice. This means that teacher counselors are not well informed on careers available, career
requirements and educational opportunities (Achungo, 2004). Due to the major discipline problems that have
penetrated the school system, schools have concentrated more on psychological guidance and counseling to help
students adjust socially to the school system and have neglected the important part of career guidance and
counseling, and in some cases, students do not seek counseling services.

The knowledge that students acquires through career counseling is expected to help them remove confusion,
anxiety, indecisiveness, and should empower them with information on clear career paths; relevant occupations in
the context of their talents, academic abilities and market trends. However many secondary school students
complete their studies without a clear understanding of the courses to enroll for upon joining institutions of higher
learning (Njogu, Kibaara, & Gichohi, 2019).

Research has consistently shown that there is little career counseling in many Kenyan schools, as a result
students are unaware of the career options that exist (Wambui & Fisher, 2015). Most career counselors / teachers
still report lack career information as the main challenge is offering this service. Although schools have a career
master, they lack necessary training (Nyutu, 2007). In most schools the career master’s main role is to help students
fill out university application forms. Very little information is provided with regard to available career options for
the students. As a result, students select college courses with little knowledge of the work environments to which
these courses will lead them (Nyutu, 2007). Without adequate training, a clear definition of role interventions,
required resources and a well-structured career guidance and counseling program, Kenyan school counselors will
continue to perform non counseling duties instead of addressing the many challenges students are currently facing.

1.3 The current study
The purpose of the current study is to determine the effect of career counseling on students’ career development
in secondary schools in Kenya. The current study will assess students’ career development by assessing perceived
barriers to career decision making, students’ career locus of control, vocational identity, and career decision
making self-efficacy.

Career decision making self efficacy (CDMSE) is the specific application of self efficacy theory in the domain
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of career studies. CDMSE is primarily based on Bandura’s Social Cognitive Theory and Crites’ Career Maturity
Theory. Taylor and Betz define CDMSE as the extent which individuals believe that they can evaluate themselves,
collect career information, select goals, make plans and solve problems relevant to career decision making (Wang,
Zang & Shao, 2010). The current study will determine whether there is any significant difference in the career
decision making self efficacy of students who go for career counseling and those who do not.

Career locus of control refers to an individual’s belief that their career outcomes are dependent on internal or
external factors. There are two types of locus of control: internal and external locus of control. According to Miller
and Shevlin (2007), internal locus of control can be defined as the expectancies held by adolescents related to how
projected career outcomes are perceived to be within their personal control through behaviour and decision making
whereas an external career locus of control refers to expectancies relating to how career related outcomes are
contingent on factors outside of their personal sphere of behaviour such as luck, fate, chance and powerful others.
The current study will determine whether there is any significant difference in the career locus of control of
students who go for career counseling and those who do not.

Tuner and Lapan (2005) defined vocational identity (VI) as the integration and crystallization of an
individual’s energy, aptitudes and opportunities into a consistent sense of uniqueness of himself/herself and fit
into the vocational world. Vocational identity formation has been considered a central developmental task that
adolescents have to cope with (Koumoundourou, Kounenou, & Siavara, 2012). Individuals with concrete
vocational identity are considered as having more ease in making career decisions (Scott & Ciani, 2008). This is
because they are considered as having a clear sense of their interests, personality characteristics and stable career
related goals. They are also considered as having greater ease and confidence in career decision making (Gushue
et al, 2006). The current study will determine whether there is any significant difference in the vocational identity
of students who go for career counseling and those who do not.

Career barriers have been defined as any factor that block the achievement of career goals (Creed, Patton and
Bartum, 2004). Career barriers have been viewed as either internal such as lack of confidence or external such as
lack of access to education. The current study will determine whether there is any significant difference in the
perceived barriers to career decision making of students who go for career counseling and those who do not.

Career indecision has been defined as the inability to make decisions about the career one wishes to pursue
(Guay, Senecal, Gauthier, & Fernet, 2003). It is considered a normal response when young people are required to
make career related decisions. It may occur at any moment when individuals are contemplating on their careers
but especially during transition points such as when choosing school subjects or university program (Creed, Patton
and Prideaux 2006). The current study will determine whether there is any significant difference in the career
decision making status of students who go for career counseling and those who do not.

2. Methodology

The current study used correlation and cross-sectional research designs. The study was conducted in Kisumu
County, Kenya with a sample of 347 secondary school students. The age of respondents ranged from /3 to 21. The
mean age of the respondents was /6. The sample consisted of /58 male and /83 female respondents.

2.1 Data Collection Instruments

Questionnaire was used to gather information about students’ opinion on career decision making and the various
variables that affect their career decision making. The following instruments were used to gather information from
the respondents: -

Demographic questionnaire was used to gather basic information about the students such as age and gender.

The Career Decision Making Self-Efficacy Scale (CDSES-SF; Betz, Klein, & Taylor, 1996) was used to
assess the career decision making self-efficacy of students in the study. This instrument measures an individual’s
degree of belief that he/she can successfully complete tasks necessary for career decisions. It consists of 25 items
and has five subscales which measure self-appraisal, occupational information, goal selection, career planning and
problem solving. Nilsson, Schmidt, and Meek (2002) reported reliability coefficients of .83.

The Career Locus of control Scale (CLCS; Millar & Shevlin, 2007) was used to measure career locus of
control of the respondents. The scale consists of 20 items measuring both internal and external locus of control.
Santos and Ferreira (2012) reported an internal consistency coefficient of .69.

The Career Decision Scale (CDS; Osipow et al, 1976) was used to measure career indecision of the students.
The scale contains 19 items which consists of two subscales. 16 items form the indecision subscale while 2 items
measure the degree of certainty felt in having made a career decision. Osipow et al 1996) reported a two week test
retest reliability of .90 and .81. Wang et al (2006) reported a Cronbach’s alpha of .91. Patton and Creed (2007)
reported .89.The reliability coefficient for the current study was .74.

Vocational identity of the students was measured using the Vocational Identity Scale (VIS; Holland, Daiger
& Power, 1980) which consists of 18 items. This scale measures the possession of clear and stable picture of one’
goals and interest. Sample items include: ‘I am uncertain about what occupations I would enjoy’ and ‘making up
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my mind about a career has been long and difficult’. Holland, Daiger & Power (1980) reported internal consistency
reliability ranging from .86 t0.89. Wang et al reported .85 and Koumoundourou reported Cronbach’s alpha of .75.
The reliability coefficient for the current study was .71.

Career Barriers was assessed using a modified version of the perceived Barriers scale (PBS; Howell et al
1977). The scale consists of 9 items. Patton and Creed (2007) reported a coefficient alpha of .81 for the scale. The
reliability coefficient for the current study was .73.

The instruments were administered to the 40 students on one occasion. To estimate reliability, the Cronbach’s
alpha test was run using the reliability command in SPSS for each of the instruments. This was done to estimates
how well items that reflect the same construct yield similar results. The coefficient level was set at 0.70. Results
for the reliability of the instruments used were as follows: - Career Decision Making Self-Efficacy Scale .82,
Career Locus of Control Scale .77, The Career Decision Scale .74, Vocational Identity Scale .71 and Career
Barriers .68.

2.2 Data Collection Procedures

Before undertaking the study, the researcher sort ethical approval from Maseno University Ethics Review
Committee (MUERC) through the School of Graduate Studies (SGS). The researcher also visited the County
Director of Education and the District Directors of education for a courtesy call and informed them of study area.
The researcher then visited the sampled schools for introduction and familiarity with the schools and principals.
The visit was also meant to seek permission from the principals and to agree on the date to conduct the study. A
second visitation was made to collect data.

Prior to administering the instrument, the participants were briefed on the nature of the research. The
participants were advised that their responses would be anonymous and would be used for the purpose of research
only. Participation was voluntary; those who agreed to participate in the research were given consent forms to
append their signatures. Participants were then issued with the questionnaire which they filled. Participants who
were through with the exercise gave back the filled questionnaire to the researcher.

2.3 Methods of Data Analysis
Scores were summed up for each scale to get the total score for each respondent on variables under study.
Frequencies, percentages, chi square and t-test were used to analyse the data.

3. Results

Descriptive statistics were used to determine the percentage of students who have gone for career counseling. Out
of 341 respondents 249 had gone for career counseling while 92 had not gone for career counseling. Figure 1
shows that more females (746) go for career counseling than males (703). The results are presented in Fig 1.

gender

I male
I Femals

150

1 00—

Count

S0

Gone for CGC

Fig 1: Number of Students who have gone for Career Counseling
A chi-square test of independence was performed to examine the relationship between gender and going for
career counseling. The relationship between the two variables was significant y°(1, N=341) = 9.16, p = .003.
Female students were more likely than male adolescents to go for career counseling. The results are presented on
table 1.
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Table 1: Crosstabs Table for Relation between Gender and Going for Career Counseling
Value df Asymp. Sig. (2- Exact Sig. (2- Exact Sig. (1-

sided) sided) sided)
Pearson Chi-Square 9.164* 1 .002
Continuity Correction 8.438 1 .004
Likelihood Ratio 9.173 1 .002
Fisher's Exact Test .003 .002
Linear-by-Linear 9.137 1 .003
Association
N of Valid Cases 341

To establish the effect of career counseling on students’ career development, Independent sample t-tests were
conducted to compare scores on career variables for students who had attended career counseling and those who
had not attended career counseling, the results are presented on table 2. For perceived barriers in career decision
making there was no significant difference for those who had gone for career counseling (M =22.12, SD = 4.69)
and those who had not attended career counseling (M = 22.67, SD =4.71); t (339) = -.958, p = .34. These results
suggest that going for career counseling does not have a significant effect on the nature of barriers students
experience in relation to making career decisions.

Table 2: Independent sample t-tests comparing scores on career variables for students who have attended career
counseling and those who have not attended career counseling

Gone for N Mean SD t Df Sig. MD
CC

Perceived Barriers Yes 249 22.12 4.69 -.958 339 339 -.55
No 92 22.67 4.71

External Locus of Control Yes 249 35.73 10.70 -.651 339 516 -.84
No 92 36.57 10.46

Internal Locus of Control Yes 249 21.25 3.64 1.040 339 299 47
No 92 20.77 3.96

Vocational Identity Yes 249  28.82 4.12 1.24 339 215 48
No 92 28.22 3.90

Career Decision Making Self  Yes 249  92.15 1536 1302 339 194 237

Efficacy No 92 89.79 13.55

Career Indecision Yes 249 35.51 7.69 -.853 339 394 -8l
No 92 36.31 7.92

Locus of control was divided into two subscales i.e. Internal and External Career Locus of Control. For
External Locus of Control there was no significant difference for those who had gone for career counseling (M
=35.73, SD = 10.70) and those who had not attended career counseling (M = 36.57, SD = 10.46); t (339) =-.651,
p =.52. For Internal Locus of Control there was also no significant difference for those who had gone for career
counseling (M =21.25, SD = 3.64) and those who had not attended career counseling (M = 20.77, SD = 3.96); t
(339) = 1.040, p = .30. These results suggest that going for career counseling does not have a significant effect on
students’ belief that their career outcomes are dependent on internal or external factors

For Vocational Identity there was no significant difference for those who had gone for career counseling (M
=28.82, SD = 4.12) and those who had not attended career counseling (M = 28.22, SD = 28.22),; ¢t (339) = 1.24,p
= .22. These results suggest that going for career counseling does not have a significant effect on students’
development of stable interests and goals.

For Career Decision Making Self Efficacy there was no significant difference for those who had gone for
career counseling (M =92.15, SD = 15.36) and those who had not attended career counseling (M = 89.79, SD =
13.55); t(339) = 1.302, p = .19. These results suggest that going for career counseling does not have an effect on
the respondent’s confidence in their ability to make career related decisions.

For Career Indecision there was no significant difference for those who had gone for career counseling (M =
35.51, SD = 7.69) and those who had not attended career counseling (M = 36.31, SD = 7.92),; t (339) =-.853, p
=.39. These results suggest that going for career counseling does not have an effect on the respondent’s inability
to make career decisions.

The primary goal of career counseling is to make it possible for an individual to see and explore his/her
unlimited endowed options. According to Amoah et al (2015) career counselors are expected to offer students with
comprehensive career programs and career related information aimed at making students plan, make decisions and
finally choose the right vocation. When this is done, students will be able to overcome career related barriers,
develop confidence in making career related decisions, have clear goals and make appropriate decisions.

64



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) l'H.i.!
Vol.12, No.3, 2021 IS'E

4. Conclusion

Based on their above findings it is important to note that female students were more likely than male students to
go for career counseling. Going for career counseling was however not very effective in students’ career
development. There was no significant difference between those who had gone for career counseling and those
who had not for all the measured variables. This implies that the kind of career counseling students undergo does
not provide them with comprehensive career related information.

6. Recommendations

There is great need for the development of a comprehensive guidance and counseling policy to guide the
implementation and service delivery of counseling programs. To be effective, school counselors will need support
from all the stakeholders. Counseling departments also need to be equipped with necessary resources to enable
career counselors provide appropriate career guidance and counseling to students.
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