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Abstract

The objective of this study was to examine the relationship between personality types and occupational stress of
teachers in private higher education institutions of Addis Ababa. The study employed correlational research
design and the lottery method was used to select 154 participants. Two instruments were used which were Big
Five Inventory (BFI) and Teachers Occupational Stress Scale (TOSS). To analyze the collected data, both
descriptive and inferential statistics were applied. The findings of the study revealed that 30.3% of the teachers
experienced a low level of stress, 42.8% experienced moderate levels of stress, and 26.9% experienced high
levels of occupational stress. Female teachers score significantly higher occupational stress (M=57.74, SD=11.24)
as compared to the males (M=47.76, SD= 5.24) and the t-test yielded a statistically significant difference
between the mean scores of male and female teachers on the overall occupational stress scale (t=-4.491, df=143,
P=.000, 0=0.05). The result also indicated that there is a significant negative correlation between occupational
stress and conscientiousness (r=-0.442, p<0.05), agreeableness and occupational stress (r=-0.371, p<0.05), and
extraversion and occupational stress (r=-0.347, p<0.05). However, there is no statistically significant
relationship between openness and occupational stress of teachers (r=-0.002, p>0.05). There was a significant
positive correlation between neuroticism and the occupational stress of teachers (r=0.211, p<0.05). Moreover,
the results revealed that personality has a statistically significant negative link with occupational stress (r=-0.338,
p<0.05).
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1. INTRODUCTION

Personality traits can play a significant role within the effectiveness of organization performance and recent
studies have reported that many personality traits predict specific work-related behaviors, stress reactions, and
emotions well under conditions (Zamir, Hina, & Zamir, 2014). However, some individuals are more vulnerable
to stressful situations than others. For example, Neuroticism is recommended to be linked to individual
differences in emotional reactivity to stress (Zamir, Hina, & Zamir, 2014).

Personal elements of an individual such as evaluation of stressful events, the selection and efficiency of
dealing strategies, and the impact of stress on well-being may increase or minimize the effect of stress (Ozutku
& Altindis, 2011). Some individuals easily exposed to stress such as neuroticism personality but others like
individuals with openness to experience personality and agreeableness are less exposed to stress (Ozutku &
Altindis, 2011).

Personality can be defined as an enduring and stable characteristic of an individual which makes him
unique. It is the total accumulation of an individual’s unique characteristics’ that anticipated being consistent and
stable across situations (Asmawati, Fatimah, Norhayati, Nor Ba’yah, & Roseliza, 2014). They further considered
personality, as a combination of an individual’s belief, attitude, emotion, and behavior which relatively assumed
to be stable and make him/her unique (Asmawati et al., 2014).

Stress could be a condition of strain on one’s emotion’s thought processes and wellbeing. When it’s
excessive, it can threaten one’s ability to deal with the environment (Saravanan & MuthuLakshmi, 2017). As a
result of this excessive pressure, the employees develop certain symptoms of stress like becoming nervous and
worry that affects his/her performance. Stress is the general term applied to the pressures people feel in life
(Saravanan & MuthuLakshmi, 2017).

In the past two decades’ educational psychologists and social researchers gave much emphasis to the issue
of stress (Popoola & Ilugbo, 2010). It appears to be an unavoidable characteristic within the lives of human
beings and affects the day to day living. It occurs when there is a discrepancy between the individual’s interest,
capability, and demands of the working environment (Pithers & Soden, 2006).

Compared to other professions, the teaching profession is at high risk for higher levels of occupational
stress (Gurpreet, 2009; Aftab, 2013; Alemu, Teshome, Kebede & Regassa, 2014; Gebrekirstos, 2015; Baraza,
Simatwa, & Gogo, 2016). According to these researchers, the great stressors for teachers include student
misbehaviors, work overload, uncomfortable working environment, delay and non-payment of salaries, time
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pressure, parent’s insults, and assaults, lack of motivation of students, teachers’ competence and poor
relationships with administration and colleagues.

Stress costs plenty within the teaching profession but little attention was given than other occupations
(Gurpreet, 2009). The prices of stress within the teaching set are high in terms of wasted training for those that
leave their jobs and in terms of the psychological and physical effects upon those that stay. A stressed teacher is
also no longer remains a role model for the young generation (Gurpreet, 2009).

According to Chan, Chen, and Chong (2010) in their study in Hong Kong of work stress of teachers from
primary and secondary schools, the results indicated that compared with one year and five years ago, 91.6% and
97.3% of the responding teachers reported a rise of perceived stress level, respectively. The study further
revealed that heavy workload; time pressure, education reforms, external school review, pursuing further
education and managing students' behavior and learning were the foremost frequently reported sources of
occupational stress. However, the study found that there is no statistically significant difference between male
and female teachers in experiencing occupational stress (p>0.05).

A study conducted by Popoola and Ilugbo (2010) found that all teachers experience (100%) occupational
stress and only they differ in the level of stress they experience. The poor interaction of teachers with students
and their parents triggers occupational stress in teachers (Ipek, Akcay, Atay, Berber, Karalik, & Yilmaz, 2018).

The link between personality types and occupational stress has been a frequently studied research topic in
numerous disciplines including educational settings (Dumitru & Cozman, 2012). It helps to know how certain
individuals function properly while others exposed to stressful stimuli (Dumitru & Cozman, 2012). Most of the
time a competitive person, aggressive, and hostile personality type is more experienced occupational stress.
Anxious people can be more stressed at work or frustrated and dissatisfied when things don’t go consistent with
their plan (Mmaduakonam & Ifeoma, 2015).

Individuals with different personality types differ in their perception of the effects and consequences of
stress (Ozutku & Altindis, 2011). A personality characteristic of an individual affects his/her view and the way
how they experience stress. The working environment also affects the individual’s capacity of managing stress.
This asserts that occupational stress is not a characteristic of either the environment or individual but it is the
result of the interaction between an individual and the environment (Ozutku & Altindis, 2011).

In developing countries, like Ethiopia, teachers experience a lot of challenges and stressors that affect their
performance (Elleni, 2017). This results in lower quality education and affects the educational environment
productivity. A study conducted by Gebrekirstos (2015) revealed that all teachers (100%) experienced a high
level of occupational stress. Studies conducted by Alemu, Teshome, Kebede, and Regassa (2014) and Elleni
(2017) also yielded similar results.

The rationale for conducting this research is that my observation and familiarity I have had with the
problem of teachers’ stress and boredom working on different levels of educational institutions. As all of we
might know that teachers are the main pillars in educating and molding a generation of a given country, apart
from that neither they are given due attention nor free from mental pressure for being a teacher. As of my
exposure to the area, the level of stressor situation is seemingly high in private higher institutions. I worked as a
teacher in a private school and had the opportunity to discuss with different teachers about the nature and
prevalence of occupational stress. [ have observed the problem while we discuss the issue of teaching in different
circumstances. Thereafter, it has always been a puzzle for me to know the issue from a scientific standpoint
whether the problem stems from the individual personality type or external factors currently working as a teacher.
Accordingly, the researcher is driven by all these reasons in mind to explain the relationship between personality
types and occupational stress of teachers of private higher education institutions in Addis Ababa.

2. METHODOLOGY

The study employed a correlational research design. Correlation design helps to examine the magnitude, degree,
and direction of the relationship between the variables. The study was conducted in Addis Ababa city
administrations of private higher education institutions. The researcher selected this site for its familiarity and
proximity with the study site. The target population of this study was teachers who are currently working at
Private Higher Education Institutions of Addis Ababa. There are 85 private higher education institutions in
Addis Ababa (HERQA, 2012). Practically, it is difficult to include all the target populations in the study. The
researcher employed a lottery method of the simple random sampling method to select 9 private higher
educations.

Lottery method is most of the time applicable when the population and sample size involved are relatively
small i.e., fewer than 100 in the population and fewer than 50 in the sample (Kothari, 2004). Due to this reason
the researcher used the lottery method to select the institutions. Even if it is difficult to precisely determine how
a sample could be representative of a population, Kothari (2004) recommend that 10% of the defined population
is sufficient. In this study, the researcher selected 9 (10% of 85) PHEIs as a representative of the total 85
institutions. The researcher wrote the names of all colleges on pieces of papers and drawn 9 private higher
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education institutions as a sample.

The researcher employed simple random sampling to select participants from each nine private higher
education institutions. The researcher gave an equal chance of selection and tries to avoid bias based on
participants’ socio-demographic factors. Every participant of the study had the same probability of being chosen.
The reason why the researcher used simple random sampling is each participant will have an equal chance of
selection. As a result of this, it is easy to generalize the result of the study to the target population. This helps to
make an inference from the sample to the general population.

Sample size determination

The total target populations of the nine selected private higher education institutions were 250. Based on
Yamane (1967) formula, cited in Meaza (2018), the researcher used a sample calculating formula from the total
population. Yamane’s (1967) formula is applicable for determining sample size if two conditions are met. 1%, the
population must be known and 2™ the population must be finite. Based on this justification and its simplicity the
researcher employed this scientific formula for determining sample size out of 250 total populations. By
employing Yamane’s (1967) scientific sample size determination formula each private higher education had an
equal chance of selection based on their total number of employees.

_ N
T 14 N(e)2

Where: n= Sample size
N= Population
e= Sampling error (0.05)
250

=1+ 250(0.05)2

1

Therefore, based on the calculation the total sample size was 154. The total teachers in each private higher
education were not the same across the nine colleges. So, the following formula was used to calculate the

number of samples from each selected private higher education institution.
niN!
b=
m: N = Where, n! = total number of sample size in each private higher education
n= total number of sample size
N! = total number of population in each private higher education
N= total number of population

Table 1: Name of institutions and their respective sample size

Institutions Total population Sample size
Gage College 25 15
St. Marry University 60 38
Damat College 35 23
Addis Ababa Medical and Business College 30 18
Universal Technology College 25 15
International Leadership Institute 10 6
Africa Beza College 20 12
Universal Medical College 25 15
Micro Link Information and Technology College 20 12
Total 250 154

The data collection instrument employed in this study was a structured questionnaire. The questionnaire
consists of three parts. The first part is about socio-demographic characteristics (sex, age, work experience, and
academic qualification of participants). The second part is the big five scales which measure the five personality
dimensions or types of individuals. The third part is the stress scale which is the Teachers Occupational Stress
Scale (TOSS). These two instruments will be discussed briefly below.

The Big Five Inventory (BFI)
There are various scales (John Holland’s job-personality questionnaires (1971); Eysenck Personality Inventory-
Revised (EPQ-RS (1992) developed to measure the personality types of individuals (Costa & McCrae, 2017).
But the Big Five Inventory (BFI) is a comprehensive assessment inventory and applicable in different cultures
(Costa & McCrae, 2017). It is an efficient and flexible assessment tool that measures the five personality
dimensions.

The instrument is a 44-item scale measuring the five personality traits of extraversion, agreeableness,
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neuroticism, conscientiousness, and openness. The scale was developed by John & Srivastava (1999). The 44
items have five subscales and the extraversion type contains 8 items, agreeableness has 9 items,
conscientiousness 9 items, neuroticism has 8 items, and openness with 10 items. The instrument uses a 5-point
Likert scale and the pattern of scoring response from Strongly Disagree was given a worth of =1, Disagree a
worth of = 2, Undecided a worth of = 3, Agree worth of =4, and Strongly Agree worth of =5. From the total 44
items, 14 Items were score reversely. The Cronbach alpha for each dimension was .88 for extraversion, .79 for
agreeableness, .82 for conscientiousness, .84 for neuroticism, and .81 for openness. The Cronbach alpha for the
total score was .83.

Examples of items from the instrument include (a) I see myself as someone who is talkative. (b) I see
myself as someone helpful and unselfish with others. (c) I see myself as someone relaxed, handles stress well. (d)
I see myself as someone worried a lot. (e) I see myself as someone who has an active imagination. (f) I see
myself as someone who remains calm in tense situations.

Teachers Occupational Stress Scale (TOSS)

Before selecting teachers occupational stress scale the researcher investigated different scales that measure
teachers’ occupational stress like that of (Clark, 1980, Fimian & Santoro, 1983; Boyle et al., 1995). Even though
these instruments measure the occupational stress of teachers the questions did not fit with the researchers’ focus
of the research area. And the scales are not shorter and easy to administer. Because of these reasons the
researcher considered teacher’s occupational stress developed by Aftab (2013) as appropriate for this study.

Teachers’ Occupational Stress Scale (TOSS) measure teachers’ occupational stress levels. It was developed
by Aftab (2013) and has 20 questions. The instrument uses a 5 — point Likert scale and the pattern of scoring
response category, ‘strongly agree' was given a rate of 5, “agree' a rate of 4, "undecided' a rate of 3, ‘disagree' a
rate of 2 and “strongly disagree' a rate of 1. Based on the results of pilot testing 2 items were deleted from the
original instrument. The instrument has 18 negatively worded items. For instance, (i) I am bored with my job (ii)
My opinions are not appreciated by my principal (iii) My job does not satisfy me any longer.

The teachers’ occupational stress score is calculated by adding the individual scores of all the items together
where the possible range can be between 18-90, with a mean of 54. A low score on the TOSS indicates a low
level of stress or high satisfaction toward the teacher’s job, and a high score on TOSS indicates a high level of
stress or low satisfaction toward the teacher’s job.

Teachers’ occupational stress levels are categorized into low- (18-41), moderate (42-66), and high (67-90)
levels of stress following stress scores obtained. The scale has split-half reliability of 0.83. The inner consistency
coefficient determined by the Cronbach alpha correlation is 0.92. The scoring table for the occupational stress
level is stated in table 2 as follows:

Table 2: Scoring table for the occupational stress inventory for teachers

Label Range of scores
Low OS 18-41
Moderate OS 42-66
High OS 67-90

The categorization of the current occupational stress level of the private higher education institutions
teachers was accompanied by using the scoring system which was established by the developer of the scale and
some modifications were made based on the result of pilot testing.

After gathering and collecting data the next important step is analyzing the data. The collected data was
processing using SPSS (version 25). Data collected related to socio-demographic aspects of participants and
participant’s occupational stress level were analyzed using descriptive measures of frequency and percentage.
The data collected on the link between personality dimension and OS were analyzed using the Pearson-product
moment correlation. To examine the significant gender difference in the occupational stress levels of teachers T-
test was used. The results were reported and presented in tables.

3. RESULTS AND DISCUSSION

e Results
A total of 154 questionnaires were distributed to participants and 145 (94.2%) were properly filled and returned.
Out of the total number of respondents who completed the questionnaire, 118 (81.4%) were male and 27 (18.6%)
were female teachers. It is evident from the result shown that there are more male than female teachers working
in private higher education institutions (PHEIs) of Addis Ababa.

With regard to the age distribution, the data show that 56 (38.6%) of the respondents were in the age
category 20-30 years followed by 43 (29.7%) respondents who belonged to the age category of 31-40 years. The
least number of respondents 22 (15.1%) failed in the age range of 41-50 years old followed by 24 (16.6%) in the
age range of 51-60 years.

The data depict that the highest percentage (N=68, 46.9%) of academic qualification of teachers included in
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the study was BA/BSc Degree followed by a Master Degree consisting of 56 (38.6%). The remaining
respondents (N=21, 14.5%) had a Diploma.

The data gathered also revealed that 40 (27.6%) respondents have work experience between 0-5 years
followed by 39 (26.9%) respondents who have 6-10 years of work experience. 31 (21.6%) respondents reported
having served for more than 15 years while 35 (24.1%) respondents served for about 11-15 years.

Categorization of the Level of Occupational Stress of the Teachers

The analysis of the data regarding the level of occupational stress experienced by PHEIs teachers yielded that 40
(30.3%) and 62 (42.8%) teachers have low and moderate levels of occupational stress, respectively. The
prevalence of occupational stress among teachers of PHEIs included in this study is 27%. In this study, 39
(26.9%) teachers experienced high occupational stress.

The mean occupational stress scores of the respondents were 48.6 with a standard deviation of 11.09. The
minimum and maximum scores obtained by the respondents were 29 and 75, respectively. The data presented
show that nearly half of the teachers experienced a moderate level of occupational stress.

Gender difference in occupational stress

To test whether there is a significant mean difference between a male and female teacher’s in experiencing OS or
not, the researcher carried out an independent samples t-test. The mean occupational stress scores of male and
female teachers were found 47.76 and 57.74 with SDs of 11.24 and 5.24 respectively. When the means of two
groups compared, the t-test yielded a statistically significant difference between the mean scores of male and
female teachers on the overall occupational stress scale (t =-4.491, df = 143, P=.000, a=0.05). More specifically,
female teachers score significantly higher occupational stress as compared to males.

Relationship between personality types and occupational stress of teachers

The relationship between personality types and occupational stress of teachers was investigated using a two-
tailed Pearson correlation analysis. These findings are presented in Table 3 below.

Table 3: Correlation matrix of personality types and occupational stress

Variables 1 2 3 4 5 6

1. Extraversion _

2. Agreeableness 0.237**
.004

3. Conscientiousness 0.547%* 0.489%**
.000 .000

4. Neuroticism -0.126 -0.298** -0.241%**
132 .000 .003

5. Openness 0.009 0.048 0.045 -0.038 B
912 .569 .588 .649

6. OS -0.347** -0.371%* -0.442%* 0.211* -0.002
.000 .000 .000 .001 .976

**_Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Table 4 above shows the correlation between the dimensions of personality and the occupational stress
scores of teachers. As it has been clearly shown in the Table 3 above, the extraversion (r= -0.347, p= .000),
agreeableness (r= -0.371, p= .000), and conscientiousness (r= -0.442, p= .000) personality dimensions had a
statistically significant link with occupational stress of teachers. The result of the study showed that there is a
positive correlation between neuroticism and occupational stress of teachers (r =0.211, p < 0.05).

The finding of the study failed to reveal a statistically significant relationship between openness (r=-0.002,
p=.976) and occupational stress. The analysis further determined the relationship between overall personality
score and occupational stress. The analysis yielded a statistically significant moderate negative association
between personality and occupational stress in PHEIs of Addis Ababa (r=-0.338, p=.000, 0=0.05). This implies
that personality and occupational stress have an inverse relationship and as an overall score of personality
increase the score in occupational stress decrease and vice versa.

Regression analysis of personality types and occupational stress
The researcher conducted a regression analysis to determine which personality dimension (i.e. extraversion,
agreeableness, conscientiousness, neuroticism, and openness) influence and predict occupational stress of
teachers in PHEIs of Addis Ababa.
Table 4: Regression analysis: Model Summary
Model R R Square Adjusted Square R Std. Error of the Estimate

1 .501° 251 224 9.76667

a. Predictors: (Constant), extraversion, neuroticism, agreeableness, conscientiousness, openness to experience

As can be seen from the above Table 4, the R-square value for the regression model is .251. This indicates
that personality types (openness, extraversion, neuroticism, agreeableness, and conscientiousness) in this study
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explain 25.1% of the variation in experiencing occupational stress of teachers.
Table 5: ANOVA Result

Model Sum of Squares Df Mean Square F Sig.
Regression 4437.225 5 887.445 9.304 .000
Residual 13258913 139 95.388 _

Total 17696.138 144

As shown in the ANOVA table (Table 5) the sample data provide sufficient evidence to conclude that the
regression model was well fit. In other words, it can be concluded that personality types (i.e. openness,
extraversion, neuroticism, agreeableness, and conscientiousness) predicted teacher’s occupational stress
significantly.

Table 6: Regression coefficients of personality variables
Coefficient’s®

Standardized
Unstandardized Coefficients  Coefficients
Model B Std. Error Beta T Sig.
(constant) 96.924 13.249 7.618 .000
Extraversion -.458 253 -.159 -1.808 .073
Agreeableness -.670 .300 -.193 -2.238 .027
Conscientiousness -.756 305 -.244 -2.483 .014
Neuroticism 258 264 .076 977 .330
Openness .052 141 .027 .369 713

a. Dependent Variable: OS

As shown in the Table 6 above, the regression analysis of the study revealed that agreeableness (= -0.193,
t=-2.238, p=0.027) and conscientiousness (B= -0.244, t= -2.483, p= 0.014) personality dimensions significantly
predicted occupational stress of teacher’s in private higher education institutions of Addis Ababa. Specifically,
the unstandardized beta (B) represents the slope of the line between personality types and occupational stress.
For instance, one-unit increase in extraversion results in 0.458 units decrease in the level of occupational stress.
The results in Table 6 above also display that neuroticism, extraversion, and openness to experience personality
dimensions did not predict occupational stress significantly.

e Discussion
This section elaborated on the research findings, examined how the research questions were addressed and
discussed the implications of the results. The major findings of this study are presented in concerning the
previously identified research questions in chapter one. The findings of these questions are indicated below:
General pattern of occupational stress of PHEIs teachers
Occupational stress is a universal phenomenon that is being progressively used in the workplace. The reason is
that human beings have many biological, psychological, and social needs. When these needs are not satisfied,
they experience stress (Aftab, 2013). The findings of the current study revealed that the majority of the teachers'
in PHEIs of Addis Ababa experienced a moderate level of occupation stress. The result of the study also revealed
that female teachers experienced more occupational stress compared to male teachers.

The results obtained in the present study are supported by other investigations. Khurshid, Butt, and Malik
(2011) reported that public sector university teachers' reported experiencing a moderate to high-level
occupational role stress, whereas the private sector university teachers reported mild to moderate role stress. This
means teachers whether in government or private institutions experience stress. What may vary are the stress
levels. The possible explanations suggested by the researcher might be teachers encounter many overload tasks
like lack of teaching materials, counselling a large number of students, poor salary, family issues, workload, and
financial resources.

The current finding is similar to the results obtained by Ahghar (2008) and who reported that 40.2% of the
teachers showed occupational stress at levels below the mean value, 26.6% at the mean level, and 13.42% at the
level higher than the mean. The findings are also in line with the findings of Raza (2012) and found that a
moderate level of stress is perceived by university teachers.

Similar results were found in a study conducted by Dahiya (2015) in the issue of occupational stress and
personality traits in the Indian Manufacturing Sector. The finding of the study shows that the large scale
prevalence of occupational stress among blue-collar employees in the Indian manufacturing sector as a majority
of the respondents i.e., 82.4%, participated in the survey reported that perceived level of occupational stress is
average and above. Among these, the percentage of respondents with a high level of occupational stress is 46.3%,
while the rest 36.1% of respondents are those for whom the average level of occupational stress has been
recorded. The percentage of respondents with a low level of occupational stress is the lowest (17.6%).

Gebrekirstos (2015) in his study of occupational stress among secondary school teachers and their coping
strategies in the central zone of the Tigray region found that all teachers (100%) experienced a high level of
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occupational stress.

Mean difference between male and female teachers in experiencing occupational stress

The demographic characteristics of participants indicate that there is still a huge gap between male and female
teachers in private higher education institutions. This implies that even if the Ministry of Education and Addis
Ababa Education Bureau are trying their best to increase the number of female-teachers in PHEIs, the gap is not
yet narrowed.

The result of the current study found that female teachers experienced more occupational stress compared to
male teachers. Similar findings were reported by Anbu (2015). He found that female teachers experienced more
occupational stress than male teachers in higher secondary school institutions. The reason he suggested by Anbu
(2015) was that female teachers apart from guiding the failure school students, have to look after their family
members, they were not able to allocate equal weightage to work as well as family environment, hence this
results in enhanced stress level.

A study conducted by Agai-Demjaha, Bislimovska, & Mijakoski, (2015) found that female teachers
showed a high level of occupational stress compared with male teachers. Other various studies (Baraza, Simatwa,
& Goge, 2016; Saravanan & MuthuLakshmi, 2017; Gezae, Wallegn, Getahun, & Ararso, 2018) also found
consistent results with the finding of the current study and conclude that female experienced high level of
occupational stress than male teachers. The reason they suggest in the finding was female teachers additionally
involved more in domestic activities beyond their academic responsibilities.

The current finding is inconsistent with the findings of Aftab (2013), in her study of the relationship among
teachers’ occupational stress, job satisfaction, work values, and pupil ideology of Aligarh Muslim University
reported that greater percentage of female teachers' (54.74%) experience less stress toward their occupation than
their male colleagues (39.50%). Females, thus, were observed to come across less stressful experiences in
secondary schools.

The present finding of the study is also contrary to the study of Jude (2011) and Hasan (2014). They
discovered that there is no significant difference between male and female teachers in displaying occupational
stress. However, the result is confirmed in the study conducted by Nagra and Arera (2013). They found that
female teachers are highly exposed and experienced a high level of occupational stress than male teachers.

To the opposite of this result, Gebrekirstos (2015) found that there is no significant difference between male
and female teachers in experiencing occupational stress. He concluded that gender doesn’t play a significant role
in contributing experience of occupational stress. Gebrekirstos (2015) emphasize that the reason gender may not
show a statistically significant difference in experiencing occupational stress is due to the same mechanism used
both male and females in coping occupational stress. The researcher suggested possible explanations for the
gender difference may be due to the female teachers’ experienced different workloads and tasks besides the
teaching settings. Besides, male and female teachers may apply different stress coping mechanisms.
Relationship between personality types and occupational stress
As presented in the finding section, personality type (extraversion, neuroticism, agreeableness, and
conscientiousness) has a significant relationship with the occupational stress of teachers. Specifically, there was
a positive correlation between neuroticism and the occupational stress of teachers. But there was a weak and
statistically insignificant relationship between openness and occupational stress.

Similar results found by O’Connor (2015) and reported a strong positive correlation between stress and
neuroticism. The finding also indicated that there is a moderate negative correlation between conscientiousness
and occupational stress and between extraversion personality dimension and occupational stress. But the current
finding of this study is not similar to the results of the regression analysis result which was found by O’Connor
(2015) that revealed that occupational stress was predicted by neuroticism.

The current finding is in line with a study conducted by Paola, Anna, and Barrano (2015) and who found a
significant link between personality and occupational stress. In particular, the result shows that neuroticism is
positively associated with occupational stress and which is similar to the present finding. Contrary to the current
finding Paola, Anna, and Barrano (2015) found that the three personality types (extraversion, agreeableness, and
conscientiousness) did not show a statistically significant relationship with occupational stress. And the openness
to experience dimension is also found a significant link with occupational stress which is contrary to current
findings.

Other study finding by Asmawati et al. (2014) in their study of the relationship and influence of personality
on job stress among academic administrators at a National University of Malaysia also confirmed the present
study result. They found that there is a statistically significant association between personality and occupational
stress. Further, the finding of the study indicated that there is a positive relationship between occupational stress
and neuroticism, and a meaningful negative link was found between occupational stress and extraversion which
is similar to the result of the recent study.

The present finding replicates the previous study which was conducted by Dahiya (2015). Dahiya (2015) in
his study of occupational stress and personality traits in the Indian Manufacturing Sector found that personality
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traits have a significant relationship with occupational stress. The Pearson product-moment correlation analysis
revealed that all the five types of personality traits i.e., Extraversion, Agreeableness, Conscientiousness,
Neuroticism, and Openness were found to have a significant relationship with the level of occupational stress
experienced by employees.

In the present research study, the regression results indicated that personality traits are positively and
significantly related to occupational stress and could explain 25.1% of the variation in occupational stress of
PHEIs of Addis Ababa. A study conducted by Dahiya (2015) also found similar results and who stated that the
personality types could explain 71.5% of the variation in the value of occupational stress. He also found that
neuroticism is highly responsible for occupational stress which is contradictory to the current research finding.

The previous finding of Madavi (2016) was found similar results with the current study and reported that
there is a statistically significant link between extraversion and occupational stress and a statistically
insignificant relationship between openness and occupational stress. The finding of the study also found that
agreeableness and conscientiousness personality types were not significantly associated with occupational stress
which is contrary to the present finding.

The present finding also found that conscientiousness and agreeableness personality types predict
occupational stress of teachers significantly. This result is in line with previous studies (Asmawati et al.; Dahiya,
2015; and Madavi, 2016). The implication of this finding suggests that individuals with conscientious and
agreeableness personality traits are less exposed to occupational stress because they are well organized and solve
stressful situations calmly and in pleasant mood.

The current findings are consistent with the person-environment fit model that guides my thesis work which
was developed by the cooperation of different scholars predominantly the work of Kahn, French, Caplan, and
Van Harrison (Hassard & Cox, 2015). The theory suggests that mismatch between the individuals’ capacity and
environmental demands create occupational stress. The finding of the study also revealed that various teachers
are working in contradiction with their personality, capacity, and interest. This gradually leads teachers to
experience different psychological problems like boredom, difficulty concentrating at work, easily irritated,
dissatisfaction with their work, and avoid smooth communication with their colleagues.

4. SUMMARY, CONCLUSION, and RECOMMENDATION’S

Summary

The main objective of this study was to examine the link between personality types and occupational stress of
teachers in PHEIs of Addis Ababa. To arrive at the intended objectives, the study was guided by the following
basic research questions.

What is the level of occupational stress of teachers?

Is there any significant difference between male and female teachers in experiencing stress?

Is there any significant relationship between big five personality type and occupational stress of teachers?

To address the research questions, a correlational research design was applied. The population of this study
consisted of a total of 250 teachers who are currently working in private higher educations of Addis Ababa and a
total of 154 participants were selected as a sample. Out of this 118 male and 27 female teachers properly filled
and returned the questionnaire.

Both descriptive and inferential statistics were applied in analyzing the data. To examine the link between
personality types and occupational stress Pearson-product moment correlation was used. An independent
samples t-test was used to observe the difference in the experiencing occupational stress of male and female
teachers.

The first research question addressed the issue related to the proportion of teachers who experienced
occupational stress of teachers in private higher education institutions of Addis Ababa. The result of the study
revealed that only 26.9% of teachers teaching at private higher learning institutions in Addis Ababa experienced
a high level of occupational stress.

The analysis of independent samples t-test found that the mean occupational stress scores of male and
female teachers were found 47.7 and 57.74, with SDs of 11.24 and 5.24 respectively. The t-test yielded a
statistically significant difference between the mean scores of male and female teachers on the overall
occupational stress scale (df = 143, t = -4.491, P=.000, 0=0.05).

The correlation analysis of the study revealed that there is a statistically significant negative correlation
between occupational stress and conscientiousness (= -0.442, p<0.05), agreeableness and occupational stress (r=
-0.371, p<0.05), and extraversion and occupational stress (1= -0.347, p<0.05). However, there is no statistically
significant relationship between openness and occupational stress of teachers (r= -0.002, p>.05). There was a
significant positive correlation between neuroticism and the occupational stress of teachers (r= 0.211, p < 0.05).
Moreover, the results revealed that personality has a statistically significant and negative association with
occupational stress (r= -0.338, p<0.05). However, only two of the personality dimensions which were
conscientiousness (r= -0.244, p=0.014, 0=0.05) and agreeableness (r= -0.193, p=0.027, 0=0.05) predicted
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occupational stress significantly.

Conclusion

Based on the result of the study, the researcher concluded the following points.
The prevalence of occupational stress among teachers of PHEIs is nearly 27%.
There is a statistically significant difference between male and female teachers in experiencing occupational
stress. The findings of the study found that the mean score of female teachers is higher than compared of
male teachers.
The analysis of Pearson product-moment correlation shows that there is a statistically significant association
between personality types and occupational stress except openness to experience dimension (p<0.05).

Recommendations

The following recommendations are suggested by the researcher:
For PHEIs the significant relationship between 4 personality types (i.e. conscientiousness, agreeableness,
extraversion, and neuroticism) and occupational stress is helps to understand the nature of the variables.
With understanding about such an outcome, teachers could possibly reduce their occupational stress by
developing and aligning their personality type with the occupational settings.
Based on findings of the study, employing individuals with conscientiousness and agreeableness personality
dimensions could influence and predicts the level of occupational stress. So, school administrates and
human resource should ensure that they identify the personality type of applicants before they made any
recruitment and selection decision.
In this study, the relationship between personality types and occupational stress of teachers were tried to be
examined. Future research should extend the variables like salary, working conditions, age, experience,
qualification, position, and educational reforms into consideration.
The current research was conducted in PHEIs only. So, future researchers should emphasize private and
government education institutions.
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