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Abstract
Reading and writing skills appear as one of the most persistent difficulties that people with Developmental
Language Disorder (DLD) present throughout their schooling. The objective of this study was to know the
parents' perception of these deficits. The sample consisted of 45 families of children and adolescents with DLD.
The participants were evaluated through the Celf 5 questionnaire for parents on linguistic competence that
collects data on the following areas: listening, speaking, reading and writing. This study describes reading and
writing data. The sample consisted of 45 families of children and adolescents with DLD. The results indicate that
most of parents manifest problems in all reading areasv(especially reading comprehension) and writing (format
and content) bareas, which influence their academic development. These data support the importance of working
on Reading and writing skills in all educational stages. The perception of families is very similar to what the
scientific literature affirms. In addition, these data highlight the importance of the work of families in the
educational development of people with DLD.
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1. Introduction
Delays in the acquisition and development of language—when not induced by any known neurological,
intellectual, auditory, emotional, physical or sociocultural deprivation deficit—, with the capacity to affect all or
some of the phonological, semantic, morphosyntactic, pragmatic and discourse language areas, is what the
empirical-clinical research refers to as Specific Language Impairment (Acosta, Ramírez-Santana and Hernández,
2016; Buiza. et al 2015; Govindarajan y Paradis, 2019; Laasonen et al., 2018; Mendoza, 2016; Szenkman,
Fumagalli & Martínez-Cuitiño, 2015). Specific Language Impairment or Developmental Language Disorder
(hereinafter DLD) is a childhood disorder in verbal communication and is characterized by the appearance of
difficulties in the various components of language (Auza, Harmon y Murata, 2018; Castro-Rebolledo, Giraldo-
Prieto, Hincapié-Henao, Lopera & Pineda, 2004, Coloma et al., 2020).

The prevalence of DLD is estimated between 6% and 7% of the child population (Adlof y Hogan, 2018;
Christensen et al., 2019; Mendoza, 2016). Despite its high prevalence, it is still a little-known disorder in some
health and educational settings.

Detailed knowledge of the linguistic profile of people with DLD should be considered essential in any
approach to language intervention (Moraleda y López, 2022). Regarding verbal language, there are a variety of
degrees in the difficulties experienced in the different language areas. For example, in the phonetic-phonological
sphere, people with DLD have difficulties using speech sounds correctly at a level corresponding to their age
(Stoel-Gammon, 2018; Torres-Bustos & Soto-Barba, 2016; Vuolo y Goffman, 2020), but exhibit no difficulties
or physical anomalies of the organs involved in pronunciation. Moreover, these production errors at the
phonological level are persistent over time (Aguado, Coloma, Martínez, Mendoza & Montes, 2015; Artuso,
Fratini y Belacchi, 2021).

On a semantic level, the difficulties in this area are visible early on. The learning of new words will be
impaired throughout the life cycles of people with DLD (Alt & Plante, 2006, Ponari et al., 2018), causing limited
lexical breadth and depth (Jackson, Leitão, Claessen y Boyes, 2019; McGregor, Oleson, Bahnsen & Duff, 2013).
These traits go hand in hand with a small vocabulary—resorting to circumlocutions and semantic substitutions to
compensate for difficulties accessing lexicon—and a discontinuous flow of speech, cluttered with pauses,
interjections and repetitions (Drljan y Vuković, 2019; Mendoza, 2012).

In the area of   morphosyntax, it must be taken into account that knowledge of this area’s development
is an essential marker for the diagnosis of this disorder (Martínez, 2015), and is also an important predictor in
later language skills (Botting, Faragher, Simkin, Knox & Conti-Ramsden, 2001, Calder, Claessen, Leitão y
Ebbels, 2021). For example, people with DLD tend to use simple syntactic structures with combinations of two
or three elements and less use of compound sentences, due to difficulties in abstracting the implicit rules of
grammar (Acosta, 2012; Balthazar, Ebbels y Zwitserlood, 2020). Similarly, there are difficulties in the use and
understanding of personal and possessive pronouns, as well as in the production of plurals and gender, person
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and verbal inflection marks (Sanz-Torrent, Serrat, Andreu & Serra, 2008). In addition, the morphology is
primary, with a juxtaposition of words due to the absence of relational elements or function words such as
determiners, pronouns or prepositions (Oetting y Hadley, 2017; Serra, Aguilar and Sanz, 2002).

Specific difficulties at the pragmatic level are also worth highlighting. For example, people with DLD do
not competently engage in social practices (Adams, Lockton y Collins, 2018; Marton et al., 2005), and also
experience difficulties in making inferences and understanding double meanings (Conti-Ramsden et al., 2019;
Norbury, 2005), false beliefs (Farrar et al., 2009), social situations (Ebbels, et al., 2017; Rinaldi, 2000),
communicative interactions (Andrés-Roqueta & Clemente, 2010; Camaioni, 2017) and figurative meanings
(Andrés, Flores & Clemente, 2011), while also exhibiting limitations in the initiation of conversations (Herrero y
Lorenzo, 2020; Serra, 2002). While speaking on a subject, difficulties arise concerning staying on topic,
referential skills, time and causal relationships, etc., which fundamentally depend on the involvement and
integration of linguistic, cognitive and social skills (Aguado, Maggiolo, Coloma, Pavez & Pemjean, 2006;
Hendricks,Adolf, Alonzo, Fox y Hogan, 2019).

Focusing now specifically on the development of written language, it should be noted that this process
entails a great challenge for students with DLD (Acosta, 2005; Adolf y Hogan, 2018). When speaking of such a
heterogeneous disorder, it should be noted that children who progress further in language skills attain a better
reading performance, which is more appropriate to their evolutionary age (Bishop & Adams, 1990; Catts et al.,
2002, Duff, Hendricks, Fitton y Adolf, 2021). In this manner, there may be sufferers of DLD with adequate
reading skills but also cases of students who exhibit difficulties in reading comprehension or even decoding and
reading comprehension (Bishop et al., 2009; Coloma et al., 2012; Kelso et al., 2012; Kelso et al. al., 2007;
Snowling, Hayiou-Thomas, Nash y Hulme, 2020).

Several authors have shown that the reading difficulties of these students are manifested in various activities
such as mirror writing of letters and numbers, difficulty recognizing and reading scripts, difficulties in tasks
directed at metaphonological skills such as word segmentation in syllables, spelling, or identification of the
initial or final phonemes, difficulties in letter identification and in phoneme-grapheme association and difficulty
in recognizing high-frequency words in the classroom such as the name of their classmates or the name of the
different spaces (Adlof, Baron, Bell y Scoggins, 2021; Coloma Tirapegui, Cárdenas Gajardo & De Barbieri Ortiz,
2005; Mendoza, 2012).

In addition, numerous pieces of research suggest that the phonological deficits exhibited by people with
DLD directly influence reading (Alonzo, Mcllraith, Catts y Hogan, 2020; Mainela-Arnold & Evans, 2005;
Montgomery, Magimairaj & Finney, 2010). These studies indicate that this limitation makes it difficult to form
the phonological representations of words, a difficulty that is more evident in words with a lower frequency of
use (Lee, Ng & Ng, 2009), i.e. the words responsible for syntactic structuring (function words) and derivative
and inflectional elements. Ortography mistakes are also very common in writing in DLD compared to their peers
in mental age or even compared to people with Autism Spectrum Disorder (Peristeri, & Tsimpli, 2022).

It may thus be concluded that, in principle, the reading and writing learning process of DLD students differs
only in the degree of difficulty they experience compared to their peers. And it is precisely the high degree of
difficulty exhibited by these students that has led authors like Solla (2013) to advocate for acting preventively in
educational contexts, not only to minimize these difficulties but also to make adaptations in aspects such as
content or methodology (McGregor, 2020).

Therefore, the goal of this study was to determine the level of verbal and written language possessed by
children and adolescents with DLD, according to the perception of their parents, in order to subsequently analyze
the implications thereof in people with DLD.

2. Method
2.1 Participants
The sample consisted of a group of 45 families with small children and adolescents aged between 6 and 17 years,
of which 30 families had small children with DLD between the ages of 6 and 11 and 15 families had adolescents
with DLD between the ages of 12 and 17. The mean age of the group of small children was 8.14 years (TD =
1.5), while in the group of adolescents it was 14.6 years (TD = 1.61). The families whose children had DLD
were mostly represented by the children’s mothers, with only two fathers participating. The sex of their children
was female for 10 of them and male for 35.

2.2 Process
Firstly, several DLD associations and private clinics were contacted in order to meet the people who had been
diagnosed and determine their interest in participating in this study. The parents were subsequently informed in
writing about the intended study. Once the families accepted and their participation was confirmed, the informed
consent form was sent to them. The informed consent form was approved by the pertinent Ethics Committee of
the University. After this document was signed, the linguistic competence questionnaire—addressed to the
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parents in the CELF 5 test—was delivered and then filled out manually and on paper. The questionnaire was
completed in a single session in a designated timeframe of 20 minutes.

2.3. Instruments
To carry out the assessment, the questionnaire for parents in the standardized CELF 5 test was used: the
Language Competence Questionnaire (Wiig, Semel and Secord, 2013). This scale consists of 40 items that
record perception regarding the areas of speech (16 items), listening (8 items), reading (6 items) and writing (6
items) of small children (from the age of 5) and teenagers. This scale can be completed by parents and/or
teachers. The results are collected on a Likert-type scale from 1 to 4 (1 = never or almost never, 2 = sometimes,
3 = often, 4 = always or almost always).

3. Results
The results were analyzed taking into account the four areas into which the questionnaire is divided and the two
groups of participants.

3.1 Listening
First, when it comes to understanding, 50% of parents of small children and adolescents with DLD reported that
their children sometimes find it difficult to pay attention. In addition, 50% of the respondents reported often
experiencing difficulties in following verbal prompts from their children with DLD, while 36.7% said this
occurred at times.

In this section, the parents of small children with DLD mainly noted more difficulties in maintaining
concentration, following verbal instructions and looking at others when speaking or listening than the parents of
adolescents with DLD. On the contrary, the latter declared having observed more difficulties in understanding
new concepts and in looking at others when speaking or listening, this being more closely linked to general
understanding. However, the results can be seen in more detail in Table 1.

3.2 Speaking
Parents' perception is that people with DLD experience the greatest difficulties in almost all areas related to
language production. More detailed results can be seen in Table 2.

In the analysis between age groups, it may be observed that the parents of small children with DLD stated
that they had noticed more difficulties regarding the topic of conversation, the use of a varied vocabulary, and
poor grammar when their children were speaking. The parents of the adolescents with DLD, on the other hand,
claimed to have perceived more difficulties in reformulating discourse, describing others, making requests for
help and accessing vocabulary. However, it seems that the difficulties are steady over time and continue during
the transition from childhood to adolescence.

3.3 Reading
In the area of reading, it is observed that, in general, the parents of small children with DLD reported having
perceived more difficulties in identifying the main idea of the text, reading comprehension and in following
written orders compared to adolescents with DLD. The perception of parents, therefore, indicates fewer
problems in this area as the age of their children increases. The data is shown in detail in Table 3.

3.4. Writing
The trend in the area of writing is similar to the area of reading. Parents of adolescents with DLD report fewer
problems in this area than the group of parents of small children with DLD, although there is a different pattern.
For example, parents of small children with DLD reported having noticed more difficulties in their children
when writing their thoughts and when they had to develop an answer or give details in writing. In contrast,
parents of adolescents with DLD stated that the most striking difficulties of their children when they wrote were
related to poor grammar, their ability to write their thoughts down and to write a detailed written response, as
described in Table 4.
What seems clear is that there are writing deficits in both age groups, especially when it comes to content.

5. Discussion
This research has revealed the verbal and written language difficulties that people with DLD experience
throughout their schooling (Primary and Secondary Education) from the point of view of the parents. Concerning
verbal language, it seems clear that both listening and speaking deficits may appear in the different items,
although it is fundamentally in the latter area (speech), related to verbal expression and production, that parents
note the greatest complications.

The scientific evidence put forward in recent years clearly details the verbal language problems that already
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begin to develop in childhood. However, there is still little research focusing strictly on specific verbal
difficulties in adolescents, although it is true—as observed in the results obtained—that these difficulties
continue throughout their development and affect them in their daily lives (Conti-Ramsden & Durkin, 2008;
Durkin & Conti-Ramsden, 2007; Lyons y Roulstone, 2018). Our data reveals that most of the items in which
parents observed specific difficulties are mainly related to pragmatic skills, in line with other research (Bishop,
Chan, Adams, Hartley & Weir, 2000; Craig, 1991; Ryder, Leinonen & Schulz, 2008; Ying, Carter y Stephenson,
2018), followed by morphosyntactic (Buiza, Rodríguez-Parra, González-Sánchez & Adrián, 2016; Ronderos,
2021) and semantic deficits (Peña, Bedore, Lugo-Neris y Albudoor, 2020; Sheng & McGregor, 2010).

In addition, these results are in line with other research demonstrating the connection between language
difficulties and reading and writing problems in school-age children with DLD (Bishop & Adams, 1990; Coloma
et al., 2015; Earle y Del Tufo, 2021). This evolution is observed through the direct relationship between the
persistence of language difficulties at school age and problems in learning to read, since students who progress
in their language skills attain a better and more age-appropriate reading performance (Bishop & Adams, 1990;
Catts et al., 2002; Doust et al., 2020). It should also be borne in mind that people with DLD experience long-
term continuous deficits in reading skills from childhood to adolescence (Clair, Durkin, Conti-Ramsden &
Pickles, 2010). Along the same lines, it seems that writing performance is determined by the level of vocabulary
(Dockrell, Lindsay & Connelly, 2009, Wright, Pring y Ebbels, 2018), leading to more limited writing skills with
poor structure and little evidence of ideas and organization (Dockrell, Lindsay, Connelly & Mackie, 2007; Gray
et al., 2019). To this must be added that many studies indicate a relationship and comorbidity between DLD and
dyslexia (Adlof, 2020; Adlof & Hogan, 2018; Bishop & Snowling, 2004; Catts, Adlof, Hogan & Weismer, 2005).

Therefore, it seems clear that deficits in reading and writing are more significant in the population with
DLD than in the general population (Joye, Broc, Olive y Dockrell, 2019; Mendoza, Carballo, Muñoz & Fresneda,
2005). These difficulties occur both in reading (reading of words and pseudowords, literal and inferential
comprehension) (Ferrer, González and Quispiricra, 2019), and when writing and reasoning, as is also observed in
the results obtained, according to the perception of the parents. These same informants reveal that language
disorders arising in childhood can later be predictors of lower academic performance at school (Hall & Segarra,
2007; Miller et al., 2017). However, we believe that an important finding of our research is that, contrary to what
occurs in verbal development, it appears that reading and writing difficulties become less pronounced in
adolescence.

Therefore, it must be taken into account that all these difficulties throughout the various evolutionary stages
will influence the socio-emotional development of people with DLD, which is why it is very important to
advance a globalized intervention model at the school and clinical level. There is a direct relationship between
language disorders and emotional competence (Baixauli-Fortea, Roselló-Miranda & Colomer-Diago, 2015).
Brinton et al. (2000) explain that these children's difficulties in language will lead to difficulties in social
relationships due to withdrawal and lack of prosocial skills, which worsen over time. Authors such as Bishop
(1997) consider, in fact, that there are three models that relate socio-emotional competence with DLD: model A,
which defends that difficulties in information processing give rise to difficulties in social communication skills;
model B, which postulates that language deficits are those causing difficulties in social interaction, and model C,
which directly examines the relationship between social cognition and pragmatic language disorders.

As future lines of research, we consider that it is necessary to evaluate reading and writing skills from the
point of view of all the agents involved: teachers, families and the people with DLD themselves to try to propose
a global and coordinated intervention.. For this reason, it is necessary to pay attention to the evolution of the
characteristics of verbal and written language throughout the schooling of people with DLD, since these
difficulties do not occur in isolation and independently, but rather directly influence the rest of the development
areas. In conclusion, people with DLD require not only linguistic intervention but also direct intervention in
socio-emotional aspects to minimize the problems arising as a consequence of this diagnosis.

References
Acosta, V. (2012). “Algunos retos y propuestas en la conceptualización, evaluación e intervención del Trastorno

Específico del Lenguaje (TEL)”. Revista chilena de fonoaudiología, 11,pág-23.
Acosta, V.. (2005). “Evaluación, intervención e investigación en las dificultades del lenguaje en contextos

inclusivos. Revisión, resultados y propuestas”. Revista de Logopedia, Foniatría y Audiología, 25(4), 148-
161.

Adams, C., Lockton, E., & Collins, A. (2018). “Metapragmatic explicitation and social attribution in social
communication disorder and developmental language disorder: A comparative study”. Journal of Speech,
Language, and Hearing Research, 61(3), 604-618.

Adlof, S. M. & Hogan, T. P. (2018). “Understanding dyslexia in the context of developmental language
disorders”. Language, Speech, and Hearing Services in Schools, 49, 762-773.

Adlof, S. M. (2020). “Promoting Reading Achievement in Children With Developmental Language Disorders:



Journal of Education and Practice www.iiste.org

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)

Vol.13, No.30, 2022

18

What Can We Learn From Research on Specific Language Impairment and Dyslexia?”. Journal of Speech,
Language, and Hearing Research, 63, 3277-3292.

Adlof, S. M., & Hogan, T. P. (2018). “Understanding dyslexia in the context of developmental language
disorders”. Language, Speech, and Hearing Services in Schools, 49(4), 762-773.

Adlof, S. M., Baron, L. S., Bell, B. A., & Scoggins, J. (2021). “Spoken word learning in children with
developmental language disorder or dyslexia”. Journal of Speech, Language, and Hearing Research, 64(7),
2734-2749.

Aguado, G., Coloma, C. J., Martínez, A. B., Mendoza, E., Montes, A., Navarro, R. & Serra, M. (2015).
“Documento de consenso elaborado por el comité de expertos en TEL sobre el diagnóstico del
trastorno”. Revista de Logopedia, Foniatría y Audiología. 147-149.

Aguado, G., Maggiolo, M., Coloma, C., Pavez, M. & Pemjean, R. (2006). “Habilidades narrativas en niños con
Trastorno Específico del Lenguaje: Un estudio con niños chilenos y españoles”. Trabajo presentado en el
25 Congreso Internacional de AELFA.

Aguilar-Mediavilla, E. M., Sanz-Torrent, M. & Serra-Raventos, M. (2002). “A comparative study of the
phonology of pre-school children with specific language impairment (SLI), language delay (LD) and
normal acquisition”. Clinical linguistics & phonetics, 16, 573-596.

Alonzo, C. N., McIlraith, A. L., Catts, H. W., & Hogan, T. P. (2020). “Predicting dyslexia in children with
developmental language disorder”. Journal of Speech, Language, and Hearing Research, 63(1), 151-162.

Alt, M. & Plante, E. (2006). “Factors that influence lexical and semantic fast mapping of young children with
specific language impairment”. Journal of Speech, Language and Hearing Research, 49(5), 941-954.

Andrés-Roqueta, C., Clemente Estevan, R. A. & Teruel Tomás, P. (2010). “Relación entre variables lingüísticas
y el estatus sociométrico dentro del trastorno específico del lenguaje (TEL)”. International Journal of
Developmental and Educational Psychology, 3(1), 611-620.

Artuso, C., Fratini, E., & Belacchi, C. (2021). “Implicit Representation of Grammatical Gender in Italian
Children with Developmental Language Disorder: An Exploratory Study on Phonological and/or Syntactic
Sensitivity”. Journal of Psycholinguistic Research, 1-18.

Auza, A., Harmon, M. T., & Murata, C. (2018). “Retelling stories: Grammatical and lexical measures for
identifying monolingual spanish speaking children with specific language impairment (SLI)”. Journal of
communication disorders, 71, 52-60.

Baixauli-Fortea, I., Roselló-Miranda, B. & Colomer-Diago, C. (2015). “Relaciones entre trastornos del lenguaje
y competencia socioemocional”. Revista de neurología, 60, S51-S56.

Balthazar, C. H., Ebbels, S., & Zwitserlood, R. (2020). “Explicit grammatical intervention for developmental
language disorder: Three approaches”. Language, speech, and hearing services in schools, 51(2), 226-246.

Bishop, D. V. & Adams, C. (1990). “A prospective study of the relationship between specific language
impairment, phonological disorders and reading retardation”. Journal of child psychology and
psychiatry, 31, 1027-1050.

Bishop, D. V. & McDonald, D. (2009). “Identifying language impairment in children: combining language test
scores with parental report”. International Journal of Language & Communication Disorders, 44, 600-615.

Bishop, D. V. & Snowling, M. J. (2004). “Developmental dyslexia and specific language impairment: Same or
different?”. Psychological bulletin, 130, 858.

Bishop, D. V. (1997). “Cognitive neuropsychology and developmental disorders: Uncomfortable
bedfellows”. The Quarterly Journal of Experimental Psychology Section A, 50, 899-923.

Bishop, D. V., Chan, J., Adams, C., Hartley, J. & Weir, F. (2000). “Conversational responsiveness in specific
language impairment: Evidence of disproportionate pragmatic difficulties in a subset of
children”. Development and psychopathology, 12, 177-199.

Botting, N., Faragher, B., Simkin, Z., Knox, E. & Conti-Ramsden, G. (2001). “Predicting pathways of specific
language impairment: What differentiates good and poor outcome?”. The Journal of Child Psychology and
Psychiatry and Allied Disciplines, 42, 1013-1020.

Brinton, B., Fujiki, M., Montague, E. C. & Hanton, J. L. (2000). “Children with language impairment in
cooperative work groups: A pilot study”. Language, Speech, and Hearing Services in Schools, 31, 252-264.

Buiza, J. J., Rodríguez-Parra, M. J. & Adrián, J. A. (2015). “Trastorno Específico del Lenguaje: Marcadores
psicolingüísticos en semántica y pragmática en niños españoles”. Anales de Psicología/Annals of
Psychology, 31, 879-889.

Buiza, J. J., Rodríguez-Parra, M. J., González-Sánchez, M. & Adrián, J. A. (2016). “Specific Language
Impairment: Evaluation and detection of differential psycholinguistic markers in phonology and
morphosyntax in Spanish-speaking children”. Research in developmental disabilities, 58, 65-82.

Calder, S. D., Claessen, M., Leitão, S., & Ebbels, S. (2021). “A profile of expressive inflectional morphology in
early school-age children with developmental language disorder”. Clinical Linguistics & Phonetics, 1-18.

Camaioni, L. (2017). “The development of intentional communication: A re-analysis”. In New perspectives in



Journal of Education and Practice www.iiste.org

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)

Vol.13, No.30, 2022

19

early communicative development (pp. 82-96). Routledge.
Castro-Rebolledo, R., Giraldo-Prieto, M., Hincapié-Henao, L., Lopera, F. & Pineda, D. A. (2004). “Trastorno

específico del desarrollo del lenguaje: una aproximación teórica a su diagnóstico, etiología y
manifestaciones clínicas”. Revista de neurología, 39, 1173-1181.

Catts, H. W., Adlof, S. M., Hogan, T. P., and Weismer, S. E. (2005). “Are specific language impairment and
dyslexia distinct disorders?”. Journal of Speech, Language and Hearing Research, 48 (6), 1142-1157.

Catts, H. W., Fey, M. E., Tomblin, J. B., and Zhang, X. (2002). “A longitudinal investigation of reading
outcomes in children with language impairments”. Journal of Speech, Language and Hearing Research,
45(6), 1142-1157.

Christensen, D. L., Maenner, M. J., Bilder, D., Constantino, J. N., Daniels, J., Durkin, M. S., ... & Dietz, P.
(2019). “Prevalence and characteristics of autism spectrum disorder among children aged 4 years—early
autism and developmental disabilities monitoring network, seven sites, United States, 2010, 2012, and
2014”. MMWR Surveillance Summaries, 68(2), 1.

Clair, M. C., Durkin, K., Conti‐Ramsden, G. & Pickles, A. (2010). “Growth of reading skills in children with a
history of specific language impairment: The role of autistic symptomatology and language‐related
abilities”. British Journal of Developmental Psychology, 28, 109-131.

Coloma, C. J., De Barbieri, Z., Quezada, C., Bravo, C., Chaf, G., & Araya, C. (2020). “The impact of vocabulary,
grammar and decoding on reading comprehension among children with SLI: a longitudinal study.” Journal
of Communication Disorders, 86, 106002.

Coloma, C. J., Pavez, M. M., Peñaloza, C., Araya, C., Maggiolo, M. & Palma, S. (2012). “Desempeño lector y
narrativo en escolares con trastorno específico del lenguaje”. Onomazein, 26, 351-376.

Coloma, C. J., Sotomayor, C., De Barbieri, Z. & Silva, M. (2015). “Comprensión lectora, habilidades
lingüísticas y decodificación en escolares con TEL”. Revista de investigación en Logopedia, 5, 1-17.

Conti-Ramsden, G., & Durkin, K. (2008). “Language and independence in adolescents with and without a
history of specific language impairment (SLI)”. Journal of Speech, Language and Hearing Research, 51(1),
70-83.

Conti-Ramsden, G., Mok, P., Durkin, K., Pickles, A., Toseeb, U., & Botting, N. (2019). “Do emotional
difficulties and peer problems occur together from childhood to adolescence? The case of children with a
history of developmental language disorder (DLD)”. European child & adolescent psychiatry, 28(7), 993-
1004.

Del Valle Hernández, G., Acosta Rodríguez, V. M. & Ramírez Santana, G. M. (2018). “La producción
gramatical en el discurso narrativo de alumnado con Trastorno Específico del Lenguaje (TEL).” Revista
signos, 51, 264-284.

Dockrell, J. E., Lindsay, G. & Connelly, V. (2009). “The impact of specific language impairment on adolescents'
written text”. Exceptional children, 75, 427-446.

Dockrell, J. E., Lindsay, G., Connelly, V. & Mackie, C. (2007). “Constraints in the production of written text in
children with specific language impairments”. Exceptional children, 73, 147-164.

Doust, C., Gordon, S. D., Garden, N., Fisher, S. E., Martin, N. G., Bates, T. C., & Luciano, M. (2020). “The
association of dyslexia and developmental speech and language disorder candidate genes with reading and
language abilities in adults”. Twin Research and Human Genetics, 23(1), 23-32.

Drljan, B., & Vuković, M. (2019). “Comparison of lexical‐semantic processing in children with developmental
language disorder and typically developing peers”. Govor, 36(2), 119-138.

Duff, D., Hendricks, A. E., Fitton, L., & Adlof, S. (2021). “Reading and math achievement in children with
dyslexia, developmental language disorder, or typical development: Achievement gaps persist from second
through fourth grades”. Journal of Learning Disabilities, 00222194221105515.

Durkin, K. & Conti‐Ramsden, G. (2007). “Language, social behavior, and the quality of friendships in
adolescents with and without a history of specific language impairment”. Child development, 78, 1441-
1457.

Earle, F. S., & Del Tufo, S. N. (2021). “Literacy-supporting skills in college students with specific reading
comprehension deficit and developmental language disorder”. Annals of Dyslexia, 1-17.

Ebbels, S. H., Wright, L., Brockbank, S., Godfrey, C., Harris, C., Leniston, H., ... & Marić, N. (2017).
“Effectiveness of 1: 1 speech and language therapy for older children with (developmental) language
disorder”. International journal of language & communication disorders, 52(4), 528-539.

Estevan, R. A. C., Roqueta, C. A., & Buils, R. F. (2011). “Echar la culpa y sentirse culpable: La comprensión
infantil de emociones morales a través de la interacción comunicativa con sus adultos de
apego”. International Journal of Developmental and Educational Psychology: INFAD. Revista de
Psicología, 1(1), 177-184.

Farrar, M. J., Johnson, B., Tompkins, V., Easters, M., Zilisi-Medus, A., & Benigno, J. P. (2009). “Language and
theory of mind in preschool children with specific language impairment”. Journal of communication



Journal of Education and Practice www.iiste.org

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)

Vol.13, No.30, 2022

20

disorders, 42, 428-441.
Ferrer, M. S., González, M. D. & Quispiricra, C. C. (2019). “Dificultades de lectura en niños con Trastorno

Específico del Lenguaje”. Revista de Investigación en Logopedia, 9, 1-15.
Govindarajan, K., & Paradis, J. (2019). “Narrative abilities of bilingual children with and without

developmental language disorder (SLI): Differentiation and the role of age and input factors”. Journal of
Communication Disorders, 77, 1-16.

Gray, S., Fox, A. B., Green, S., Alt, M., Hogan, T. P., Petscher, Y., & Cowan, N. (2019). “Working memory
profiles of children with dyslexia, developmental language disorder, or both”. Journal of Speech, Language,
and Hearing Research, 62(6), 1839-1858.

Hall, N. E. & Segarra, V. R. (2007). “Predicting academic performance in children with language impairment:
The role of parent report”. Journal of Communication Disorders, 40, 82-95.

Hendricks, A. E., Adlof, S. M., Alonzo, C. N., Fox, A. B., & Hogan, T. P. (2019). “Identifying children at risk
for developmental language disorder using a brief, whole-classroom screen.” Journal of Speech, Language,
and Hearing Research, 62(4), 896-908.

Herrero, J. F., & Lorenzo, G. (2020). “An immersive virtual reality educational intervention on people with
autism spectrum disorders (ASD) for the development of communication skills and problem
solving”. Education and Information Technologies, 25(3), 1689-1722.

Jackson, E., Leitão, S., Claessen, M., & Boyes, M. (2019). “The evaluation of word‐learning abilities in people
with developmental language disorder: A scoping review”. International journal of language &
communication disorders, 54(5), 742-755.

Joye, N., Broc, L., Olive, T., & Dockrell, J. (2019). “Spelling performance in children with developmental
language disorder: A meta-analysis across European languages”. Scientific Studies of Reading, 23(2),
129-160.

Kelso, K., Fletcher, J. & Lee, P. (2007). “Reading comprehension in children with specific language impairment:
An examination of two subgroups”. International Journal of Language & Communication Disorders, 42, 39-
57.

Laasonen, M., Smolander, S., Lahti-Nuuttila, P., Leminen, M., Lajunen, H. R., Heinonen, K., ... & Arkkila, E.
(2018). “Understanding developmental language disorder-the Helsinki longitudinal SLI study (HelSLI): a
study protocol”. BMC psychology, 6(1), 1-13

Lee, S., & Gorman, B. K. (2009). “Production of Korean case particles in a Korean—English bilingual child
with specific language impairment: A preliminary study”. Communication Disorders Quarterly, 30(3), 167-
177.

Lyons, R., & Roulstone, S. (2018). “Well-being and resilience in children with speech and language
disorders”. Journal of Speech, Language, and Hearing Research, 61(2), 324-344.

Mainela-Arnold, E. & Evans, J. L. (2005). “Beyond capacity limitations: determinants of word recall
performance on verbal working memory span tasks in children with SLI”. Journal of Speech, Language &
Hearing Research, 48.

Martínez, A. B. (2015). “Identificación de dos perfiles de TEL mediante el WISC-IV, el CELF-4 y el
FON”. Propósitos y representaciones, 3(2), 9-79.

Marton, K., Abramoff, B. & Rosenzweig, S. (2005). “Social cognition and language in children with specific
language impairment (SLI)”. Journal of communication disorders, 38, 143-162.

McGregor, K. K. (2020). “How we fail children with developmental language disorder”. Language, speech, and
hearing services in schools, 51(4), 981-992.

McGregor, K. K., Oleson, J., Bahnsen, A. & Duff, D. (2013). “Children with developmental language
impairment have vocabulary deficits characterized by limited breadth and depth”. International Journal of
Language & Communication Disorders, 48, 307-319.

Mendoza Lara, E. (2016). “Trastorno específico del lenguaje (TEL)”. España: Comercial Grupo ANAYA, SA.
Mendoza, E. (2012). “La investigación actual en el Trastorno Específico del Lenguaje”. Revista de logopedia,

foniatría y audiología, 32, 75-86.
Mendoza, E., Carballo, G., Muñoz, J. & Fresneda, M. D. (2005). “Evaluación de la comprensión gramatical: un

estudio translingüístico”. Revista de Logopedia, Foniatría y Audiología, 25, 2-18.
Miller, L. E., Burke, J. D., Troyb, E., Knoch, K., Herlihy, L. E., & Fein, D. A. (2017). “Preschool predictors of

school-age academic achievement in autism spectrum disorder”. The Clinical Neuropsychologist, 31(2),
382-403.

Montgomery, J. W., Magimairaj, B. M. & Finney, M. C. (2010). “Working memory and specific language
impairment: An update on the relation and perspectives on assessment and treatment”. American Journal
of Speech and Language Pathology, 19(1), 78-94.

Moraleda-Sepúlveda, E., & López-Resa, P. (2022). “Morphological Difficulties in People with Developmental
Language Disorder”. Children, 9(2), 125.



Journal of Education and Practice www.iiste.org

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)

Vol.13, No.30, 2022

21

Norbury, C. F. (2005). “The relationship between theory of mind and metaphor: Evidence from children with
language impairment and autistic spectrum disorder”. British journal of developmental psychology, 23,
383-399. “

Oetting, J. B., & Hadley, P. A. (2017). “Morphosyntax in child language disorders”. In Handbook of child
language disorders (pp. 365-391). Psychology Press.

Peña, E. D., Bedore, L. M., Lugo-Neris, M. J., & Albudoor, N. (2020). “Identifying Developmental Language
Disorder in School Age Bilinguals: Semantics, Grammar, and Narratives”. Language Assessment
Quarterly, 17(5), 541-558.

Peristeri, E., & Tsimpli, I. M. (2022). “Disentangling Language Disorder and Bilingualism in Children with
Developmental Language Disorder and Autism Spectrum Disorder: Evidence from Writing”. Journal of
Autism and Developmental Disorders, 1-24.

Ponari, M., Norbury, C. F., Rotaru, A., Lenci, A., & Vigliocco, G. (2018). “Learning abstract words and
concepts: insights from developmental language disorder”. Philosophical Transactions of the Royal Society
B: Biological Sciences, 373(1752), 20170140.

Rinaldi, W. (2000). “Pragmatic comprehension in secondary school‐aged students with specific developmental
language disorder”. International Journal of Language & Communication Disorders, 35, 1-29.

Ronderos, J. (2021). “English Tense/Agreement Measures as Potential Diagnostic Markers in Spanish-English
Bilinguals with Developmental Language Disorder” (Doctoral dissertation).

Sanz‐Torrent, M., Serrat, E., Andreu, L. & Serra, M. (2008). “Verb morphology in Catalan and Spanish in
children with specific language impairment: A developmental study”. Clinical Linguistics & Phonetics, 22,
459-474.

Serra, M. (2002). “Trastornos del lenguaje: preguntas pendientes en investigación e intervención”. Revista de
Logopedia, Foniatría y Audiología, 22, 63-76.

Sheng, L. & McGregor, K. K. (2010). “Lexical–semantic organization in children with specific language
impairment”. Journal of Speech, Language and Hearing Research, 53(1), 146-159.

Snowling, M. J., Hayiou‐Thomas, M. E., Nash, H. M., & Hulme, C. (2020). “Dyslexia and Developmental
Language Disorder: comorbid disorders with distinct effects on reading comprehension”. Journal of Child
Psychology and Psychiatry, 61(6), 672-680.

Solla, C. (2013). “Guía de buenas prácticas en la educación inclusiva”. Madrid. Save the Children.
Stoel-Gammon, C. (2018). “Theories of phonological development and their implications for phonological

disorders”. In Phonological disorders in children (pp. 16-36). Routledge.
Szenkman, D., Fumagalli, J. & Martínez-Cuitiño, M. (2015). “Adaptación de una herramienta para evaluar la

morfosintaxis Temprana”. El Rice-Wexler Test of Early Grammatical Impairment (TEGI). In VII Congreso
Internacional de Investigación y Práctica Profesional en Psicología XXII Jornadas de Investigación XI
Encuentro de Investigadores en Psicología del MERCOSUR. Facultad de Psicología-Universidad de
Buenos Aires.

Tirapegui, C. J. C., Gajardo, L. R. C., & Ortiz, Z. D. B. (2005). “Conciencia fonológica y lengua escrita en
niños con trastorno específico del lenguaje expresivo”. Revista Cefac, 7, 419-425.

Torres-Bustos, V. & Soto-Barba, J. (2016). “Phonetic-phonological adjustments in children with specific
language impairment (SLI)”. ONOMAZEIN, 33, 69-87.

Vuolo, J., & Goffman, L. (2020). “Vowel accuracy and segmental variability differentiate children with
developmental language disorder in nonword repetition”. Journal of Speech, Language, and Hearing
Research, 63(12), 3945-3960.

Wiig, E. H., Semel, E. M., Secord, W. (2013). “Clinical Evaluation of Language Fundamentals (5th
ed.)”. Bloomington, MN: Pearson.

Wright, L., Pring, T., & Ebbels, S. (2018). “Effectiveness of vocabulary intervention for older children with
(developmental) language disorder”. International journal of language & communication disorders, 53(3),
480-494.

Ying Sng, C., Carter, M., & Stephenson, J. (2018). “A systematic review of the comparative pragmatic
differences in conversational skills of individuals with autism”. Autism & Developmental Language
Impairments, 3, 2396941518803806.

Esther Moraleda Sepúlveda. PhD. in Psychology. Degree in Psychology and Degree in Speech Therapy.
Master in Research in Psychology and Master in Neuropsychology. Professor Doctor at the University of
Castilla-La Mancha. She teaches classes in different postgraduate and master's degrees, as well as in
specialization courses. Her main lines of research are language disorders and needs in groups with disabilities.
He has carried out internships at the Institute of Behavioral Science (University of Helsinki, Finland), at the
Neuropsychophysiology Laboratory (Universidad do Minho, Portugal) and at the University of Santa Fe (United
States), as well as at other national universities. She is the author of more than 70 communications and papers



Journal of Education and Practice www.iiste.org

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)

Vol.13, No.30, 2022

22

presented at national and international conferences, and more than 20 collaborations in the form of book chapters
and articles in specialized journals.

Patricia López Resa. Professor at the University of Castilla-La Mancha. Graduated in speech therapy from the
University of Castilla La Mancha. Master's degree in research in applied psychology from the National
University of Distance Education. University expert in Neuropsychology of Neurodegenerative Diseases.
University Expert in Psychopedagogy from the Antonio Nebrija University. University Expert in Behavior
Disorders, ADHD and Learning Disorders. Postgraduate in Childhood Autism Spectrum Disorders from the
Antonio de Nebrija University. Expert in Dyslexia and Literacy "Diverlexia".

Noelia Pulido García. Degree in Speech Therapy. Her main lines of research are language disorders and needs
in groups with disabilities. Actually she work in a centre for people with intellectual disabilities. She is the
author of more than 20 communications and papers presented at national and international conferences, and
more than 10 collaborations in the form of book chapters and articles in specialized journals.

Table 1. Perception of parents in the area of listening
Never or

almost never
Sometimes Often

Always or
almost always

Has trouble paying attention
Children 3.6% 50% 25% 21.4%

Teenagers 21.4% 50% 7.1% 21.4%

Has trouble following verbal
instructions

Children 10.7% 35.7% 50% 3.6%

Teenagers 21.4% 42.9% 21.4% 14.3%

Has trouble remembering what is said
Children 10.7% 53.6% 32.1% 3.6%

Teenagers 14.3% 50% 21.4% 14.3%

Has trouble understanding what is said
Children 14.3% 64.3% 21.4% 0%

Teenagers 14.3% 50% 28.6% 7.1%

Has to ask for what is said to be
repeated

Children 21.4% 53.6% 17.9% 7.1%

Teenagers 28.6% 42.9% 28.6% 0%

Has trouble understanding new concepts
Children 14.3% 57.1% 28.6% 0%

Teenagers 7.1% 35.7% 50% 7.1%

Has trouble looking at others when
speaking or listening

Children 10.7% 50% 32.1% 7.1%

Teenagers 0% 28.6% 42.6% 28.6%

Has trouble understanding facial
expressions, gestures, or body language

Children 46.4% 35.7% 14.3% 3.6%

Teenagers 21.4% 35.7% 28.6% 14.3%

Table 2. Parental perception in the area of speech

Never or
almost never

Sometimes Often
Always or

almost
always

Has trouble answering what is asked
Children 14.0% 53.6% 25% 7.1%

Teenagers 7.1% 42.9% 35.7% 14.3%

Has trouble answering questions as
quickly as other students

Children 10.7% 17.9% 39.3% 32.1%

Teenagers 7.1% 42.9% 35.7% 14.3%

Has trouble asking for help when
needed

Children 28.6% 39.3% 21.4% 10.7%

Teenagers - 7.1% 57.1% 35.7%
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Never or
almost never

Sometimes Often
Always or

almost
always

Has trouble asking questions
Children 21.4% 42.9% 17.9% 17.9%

Teenagers 21.4% 21.4% 35.7% 21.4%

Has trouble using varied vocabulary
when speaking

Children 7.1% 17.9% 53.6% 21.4%

Teenagers 7.1% 42.9% 28.6% 21.4%

Has trouble thinking of (finding) the
right word

Children 10.7% 35.7% 42.9% 10.7%

Teenagers - 28.6% 50% 21.4%

Has trouble expressing his/her thoughts
Children 3.6% 32.1% 39.3% 25%

Teenagers - 28.6% 57.1% 14.3%

Has trouble describing things to others
Children 14.3% 32.1% 35.7% 17.9%

Teenagers - 35.7% 35.7% 28.6%

Has trouble focusing on the topic of
conversation

Children 3.6% 28.6% 39.3% 28.6%

Teenagers - 28.6% 21.4% 50%

Has trouble ordering events properly
when telling a story or talking about
something that happened

Children - 28.6% 39.3% 32.1%

Teenagers 14.3% 42.9% 28.6% 14.3%

Exhibits poor grammar when speaking
Children 7.1% 25% 35.7% 32.1%

Teenagers 14.3% 35.7% 21.4% 28.6%

Has trouble forming complete sentences
when speaking

Children 17.9% 35.7% 25% 21.4%

Teenagers - 42.9% 28.6% 28.3%

Speaks in short sentences, without
grammatical ties

Children 28.6% 28.6% 17.9% 25%

Teenagers - 28.6% 42.9% 28.6%

Has trouble expanding on an answer or
giving details when speaking

Children 14.3% 25% 32.1% 28.6%

Teenagers 14.3% 42.9% 14.3% 28.6%

Has trouble having a conversation with
someone

Children 42.9% 25% 25% 7.1%

Teenagers 28.6% 28.6% 14.3% 28.6%

Has trouble talking to a group of people
Children 28.6% 25% 28.6% 17.9%

Teenagers 14.3% 35.7% 14.03% 35.7%

Has trouble saying something in
another way when someone does not
understand

Children 10.7% 32.6% 28.6% 28.6%

Teenagers 7.1% 21.4% 57.1% 14.3%

Gets upset when not understood
Children 7.1% 42.9% 21.4% 28.6%

Teenagers 21.4% 35.7% 28.6% 14.3%
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Table 3. Parents' perception of the area of reading
Never or
almost
never

Sometimes Often
Always or

almost always

Has trouble pronouncing words when
reading

Children 10.7% 46.4% 21.4% 21.4%

Teenagers 50% 35.7% 14.3% -

Has trouble understanding what he/she
reads

Children 7.1% 35.7% 28.6% 28. 6%

Teenagers - 35.7% 57.1% 7.1%

Has trouble explaining what he/she has
read

Children 7.1% 21.4% 32.1% 39.3%

Teenagers - 28.6% 64.3% 7.1%

Has trouble identifying the main idea
Children 3.6% 25% 46.4% 25%

Teenagers - 42.9% 35.7% 21.4%

Has trouble remembering details
Children 21.4% 17.9% 35.7% 25%

Teenagers 7.1% 28.6% 50% 14.3%

Has trouble following written
instructions

Children 7.1% 25% 42.9% 25%

Teenagers - 28.6% 64.3% 7.1%

Table 4. Parents' perception in the area of writing
Never or
almost
never

Sometimes Often
Always or

almost
always

Has trouble writing down his/her
thoughts

Children 3.6% 25% 32.1% 39.3%

Teenagers - 35.7% 42.9% 21.4%

Poor grammar when writing
Children 7.1% 17.9% 32.1% 42.9%

Teenagers - 35.7% 28.6% 35.7%

Has trouble writing complete sentences
Children 10.7% 25% 21.4% 42.9%

Teenagers 21.4% 42.9% 21.4% 14.3%

Writes in short sentences, without
grammatical ties

Children 10.7% 21.4% 21.4% 46.4%

Teenagers 28.6% 28.6% 14.3% 28.6%

Has trouble developing an answer or
giving details when writing

Children 3.6% 25% 28.6% 42.9%

Teenagers - 7.1% 64.3% 28.6%

Has trouble ordering words correctly
when writing sentences.

Children 10.7% 28.6% 25% 35.7%

Teenagers 28. 6% 42.9% 7.1% 21.4%


