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Abstract
Digital technology has revolutionized education so drastically that school leaders are rethinking their traditional
administrative and pedagogical practices. In Africa, technology-based school leadership is a key driver of
educational success as the continent is still plagued with infrastructure deficiencies in the educational system,
lack of leadership capacity and lack of policy frameworks so that educational excellence is achieved. This study
presents a literature review exploring the role of digital innovation in driving educational excellence in Africa
with focus on Microsoft Innovative Schools, Al, and digital learning ecosystems. By synthesizing and analyzing
the literature to understand how the current practices, challenges and opportunities for digital transformation are
harnessed to assess how structured technology leadership models can be adapted and implemented in schools in
Africa. The digital transformation in schools across the continent is uneven, with large disparities between urban
and rural schools. Challenges such as funding shortages, erratic power supply, resource shortages, and lack of
technical support continue to hamper effective implementation. Models like Microsoft Innovative Schools
program are promising options to develop technology leadership capacity. Al and digital learning ecosystems are
emerging as the technology frontier with models like Nigeria's Study Better Al as a case study where people can
solve their problems locally. But Al usage in school administration in Africa is still very embryonic and is
constrained by limited digital acumen, policy alignment, ethical concerns, and strategic vision. We concluded
that technology-driven school leadership is vital for educational excellence in Africa and can be achieved
through investment in the leadership development, infrastructure, policy, and capacity building of schools.
School leaders have to develop strategic vision and digital skills, working together to build networks that
embrace inclusive and local approach to technology integration. This review contributes to the growing body of
knowledge on educational technology leadership in Africa and offers guidance for the policymakers,
practitioners, and researchers interested in promoting digital transformation in a school.
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1.1. Background of Study

There has been a massive digital transformation in the world of education in the 21st century, which is driving
school leaders to rethink traditional administrative and teaching systems. In Africa, that transformation is a fast
and continuing need. The Fourth Industrial Revolution has made it even more urgent to have digitally literate
school leaders who can navigate technology integration and educational excellence (Akhmad, 2025; Uzorka &
Kalabuki, 2025). As African countries move toward a more inclusive and equitable education system,
technology-driven school leadership has emerged as an important driver of systemic change. New research
shows that good school leadership and good teacher preparation and continuous professional development create
a multiplier effect that drives equity, improves learning, and prepares young African students for the 21st century
(Chigbu & Makapela, 2025; Olujuwon & Kariuki, 2026)

Despite growing policy attention, the digital divide remains a formidable obstacle across the continent. Lack of
internet access, unreliable electricity supply, financial constraints, and inadequate teacher training have all been
the main obstacles to digital delivery in many African schools (Islam et al., 2024; Nkaanee & MgBomo, 2025).
For example, in Nigeria, principals face challenges such as insufficient funding, power shortages, resource
scarcity, and lack of technical support when they are trying to use technology in their schools (Ajani &
Govender, 2025). This context determines the nature and potential of technology-driven leadership, and school
leaders need to look at how digital innovation can improve teaching, learning, and student outcomes.
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Educational technology leadership has thus become a focus of research and policy development. Studies in
Africa show that, in general, the technical leadership capability of the principal is moderate, especially for
vision, teaching and learning, productivity, assessment, and management (Dasruth et al., 2024). In South Africa,
a digital leadership framework for Education 4.0 has been developed that outlines four empirically grounded
dimensions: leading foundational digital practices, leading digital teaching and communication, leading
responsively to digital opportunities and threats, and leading school readiness (Thangeni, 2022). By examining
principals’ capabilities in digital leadership through teachers’ eyes, the research also demonstrated the role of
digital leadership in schools and its implications for policy and practice in Nigeria (Okito et al., 2025).
Substantial reviews have developed trends and challenges of digital leadership in this field. This includes
knowledge and capacity building, data-driven decision-making, and culturally sensitive digital leadership
(Akhmad, 2025; Yang et al., 2025). The relationship between digital leadership and school culture is also
associated with digital preparedness and organisational climate, and leadership must actively work to create an
enabling environment for technology integration (Arham et al., 2024; Liu et al., 2025).

The Microsoft Innovative Schools model provides a powerful illustration of how structured programs can
support digital transformation in African schools. While this model is not mentioned in the paper, it is consistent
with the emerging trends of innovative educational leadership on the continent. The research on semi-urban
Ghana has explored the role of technology in educational innovation and demonstrated that school leaders who
are committed to the sharing of resources and peer learning can help with resource access and promote the
culture of innovation in schools (Sarpong, 2025). In the same vein, case studies from South Africa show that
school leaders’ professional development needs are important in the 4IR era and that targeted support is enough
for even under-resourced schools to adopt digital strategies (Letuma, 2023). Based on the leadership
development needs of basic schools, leaders need to be both technically skilled and adaptive to run technology-
enabled programs (Awodiji & Naicker, 2024). These findings are consistent with the Microsoft model’s emphasis
on mentoring, peer support, and global recognition as drivers of sustainable change.

Al and digital learning ecosystems have become the next frontier of Africa’s education revolution. Artificial
intelligence is changing how learners, teachers, and administrators think about education to break the barriers
that have been holding back progress so far (Chineze et al., 2025). Al-driven educational leadership models were
developed for the study of motivation theory and school management that are data-driven and applicable to
learning and have the potential to personalize learning and enhance administrative efficiency (Chineze et al.,
2025). The interaction between e-learning, digital leadership, and digital innovation in high schools has been
studied in Jordan, and leaders are key to the creation of innovation ecosystems (Ayasrah et al., 2025). Yet, there
is still a lack of Al in school administration across Africa despite its potential (Asis, 2025; Xu, 2025) and the
potential to develop a more efficient learning environment. This gap between potential and practice underscores
the key role that school leadership has in driving Al adoption and integration.

Digital learning ecosystems, integrated platforms combining content, tools, connectivity, and capacity building,
are becoming a reality across the continent. The development of new assessment tools and transformative teacher
education is evidence that such ecosystems can yield sustainable development when leaders are inclusive
(Zigama, 2025). It is also possible to see the same for data-driven leadership in higher education, where leaders
who use digital tools in decision-making can lead to sustainable development goals and inclusive change
(Chigbu & Makapela, 2025). But there are still challenges, and studies have found different stages of digital
learning ecosystems in different countries, which points to African schools moving into digital maturity (Liu et
al., 2025; Mugunzva, 2024).

In this regard, the current study focuses on technology-driven school leadership and digital innovation, and the
role digital innovation plays a crucial role in educational excellence in Africa. Considering digital transformation
in schools, educational technology leadership in schools, the Microsoft Innovative Schools model, and Al and
digital learning ecosystems, we aim to offer empirical evidence of how school leaders can take advantage of
technology in order to improve teaching, learning, and student outcomes. Knowledge of technology-led
leadership practices, obstacles, and the conditions for technology-driven leadership is thus very important for
policy, practice, and future research of African educational contexts (Hasanah & Yusoff, 2024; Bejona et al.,
2025; Charity Ebunoluwa, 2025).

1.2 Statement of the research problem
Despite the global push for digital transformation in education, school systems across Africa continue to face

profound structural and capacity-related challenges that impede the realization of technology-driven educational
excellence. Persistent connectivity deficits, inadequate infrastructure, and limited digital literacy remain
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pervasive obstacles, particularly in rural and under-resourced communities (Ajani & Govender, 2025; Islam et
al., 2024; Nkaanee & Mgbomo, 2025). These material constraints are compounded by a severe shortage of
digitally competent school leaders who can articulate a clear technology vision, mobilize resources, and foster a
culture of innovation. Consequently, the gap between policy aspirations for digital education and actual
implementation in African schools constitutes a pressing research problem that demands urgent scholarly
attention.

School leaders are expected to navigate this complex landscape, yet empirical evidence indicates that their
technology leadership capacities remain critically underdeveloped. Studies examining teachers’ perceptions of
principals’ digital leadership reveal that school heads frequently lack the requisite knowledge, skills, and
confidence to integrate technology meaningfully into teaching, learning, and administration (Dasruth et al.,
2024). Principals confront persistent obstacles including insufficient funding, erratic power supply, resource
scarcity, and inadequate technical support, all of which undermine their ability to lead digital initiatives
effectively (Ajani & Govender, 2025). While some leaders have begun adopting Fourth Industrial Revolution
technologies, most schools remain in nascent stages of digital adoption, with limited capacity to leverage
technology for systemic improvement (Letuma, 2023). Research further indicates that school leaders’
professional development needs for the digital era are largely unmet, leaving them ill-equipped to foster the
innovative, technology-rich environments that contemporary education demands (Awodiji & Naicker, 2024).
This leadership capacity deficit represents a critical barrier to achieving educational excellence through digital
innovation.

Structured interventions designed to support technology-driven school leadership, such as the Microsoft
Innovative Schools model, offer promising pathways for capacity building and peer learning. However, the
scalability and sustainability of such programs across diverse African contexts remain insufficiently explored.
While studies have examined technology-driven educational innovation in specific national settings and
highlighted the importance of school culture and collaborative networks (Okito et al., 2025; Sarpong, 2025),
there is a lack of comprehensive empirical evidence on how structured models can be effectively adapted to
resource-constrained environments. The absence of robust research on the implementation, outcomes, and
contextual adaptation of these programs constitutes a significant knowledge gap that limits the ability of
policymakers and practitioners to make evidence-informed decisions (Yang et al., 2025).

The emergence of artificial intelligence and digital learning ecosystems adds further complexity to the leadership
challenge. Al has the potential to personalize instruction, automate administrative tasks, and provide data-driven
insights for school improvement, yet its integration into African school leadership remains nascent (Chineze et
al., 2025; Chiwaka, 2026). Studies in contexts such as Jordan have demonstrated that digital leadership,
e-learning, and digital innovation are positively associated with educational performance, but similar
investigations across Sub-Saharan Africa are scarce (Ayasrah et al., 2025). Moreover, the adoption of Al in
education raises ethical and practical concerns, including data privacy, algorithmic bias, and equitable access,
which school leaders are ill-prepared to address (Chigbu & Makapela, 2025; Xu, 2025). The lack of
locally-grounded frameworks for Al-enhanced leadership further constrains progress, leaving school
administrators without clear guidance on how to harness Al for inclusive and sustainable improvement (Hasanah
& Yusoff, 2024; Uzorka & Kalabuki, 2025).

Given these interconnected challenges persistent digital divides, limited leadership capacity, under-researched

structured models, and emergent Al ecosystems there exists a compelling need to investigate how

technology-driven school leadership can harness digital innovation to achieve educational excellence in Africa.

This study addresses that gap by examining the practices, challenges, and enabling conditions of digital

transformation in schools, with particular attention to educational technology leadership, the Microsoft

Innovative Schools model, and Al-enhanced digital learning ecosystems, thereby contributing to policy, practice,

and future research in African educational contexts.

1.3  Research Questions

The study seeks to answer the following questions:

1. What are the current practices, challenges, and enabling conditions of digital transformation in African
schools, particularly regarding school leaders' technology leadership capacities?

2. How do structured models of technology-driven school leadership influence the development of innovative
school cultures and educational outcomes in African contexts?

3. What is the potential role of Al and digital learning ecosystems in transforming school leadership practices
in African schools?
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1.4 Objectives of the Study
1. To examine the current practices, challenges, and enabling conditions of digital transformation in
African schools.
2. To investigate the implementation, adaptation, and impact of structured technology leadership
models, with attention to contextual factors that enable or constrain program effectiveness.
3. To explore the potential of artificial intelligence and digital learning ecosystems to enhance school
leadership practices in Africa.
1.5 Conceptual Review

Digital transformation in education is a fundamental transformation in the way schools function, teach, and
interact with the public. In the African context, this transformation is shaped by unique challenges such as
infrastructure gaps, connectivity gaps, and resource pressures that require context-sensitive leadership in schools
(Okito et al., 2025; Islam et al., 2024). Digital transformation in Sub-Saharan African schools is conceptualized
to be based on school-based models which do not rely on external alternatives but rather leverage existing
opportunities and strengths of the schools (Sarpong, 2025). The African Union’s draft African EdTech 2030
Vision aims at a coordinated approach to developing a globally competitive digital learning ecosystem by means
of policy coordination as well as local innovation and shared infrastructure (Uzorka & Kalabuki, 2025). Digital
transformation is not only technology adoption but also systemic changes in pedagogy, culture, and leadership.

Educational technology leadership has been conceptualized through different frameworks that identify the
capabilities and practices school leaders need in the digital age. The concept of Education 4.0 is based on four
dimensions: (a) leadership of foundational digital leadership practices (e.g. acceptance of technology and
integration of new technologies); (b) leadership of digital teaching, learning and communication (e.g., digital
innovation and schoolwide operations); (c) leading in digital opportunities, threats and contexts; and (d) school
readiness (Dasruth et al., 2024) and is a context-aware and flexible framework to implement Education 4.0 in
resource-constrained schools (Awodiji & Naicker, 2024). There are five dimensions of digital leadership,
including visionary leadership, digital learning culture, professional development, systemic improvement and
digital citizenship (Arham et al., 2024). In Nigeria, the technology leadership is average for principals, which is
evidence of leadership vision, teaching and learning, productivity and assessment, with funding shortages, power
supply issues and technology deficiencies (Ajani & Govender, 2025; Olujuwon & Kariuki, 2026).

The Microsoft Innovative Schools model has a structured framework to build technology-driven school
leadership capacity. The program is designed to enable district and school leaders to embrace innovation and
develop technology for teaching and learning (Hoffman, 2026). The success stories in Africa include Eunice
High School in South Africa, which was selected as a Microsoft Innovative School in 2009, inspiring its learning
community and expanding to other schools (Laubscher et al., 2026). It provides free resources, coaching, self-
reflection tools, and frameworks to enable innovative school reform in which leaders can explore possibilities,
work alongside fellow leaders, and produce a vision for their school communities (Okito et al., 2025). Peer
learning and networked leadership are key to sustainable change (Liu et al., 2025).

Al and digital learning ecosystems are emerging frontiers in African educational leadership. Al provides a means
to personalise learning, automate administrative processes and provide data-driven insights for school
improvement (Chineze et al., 2025; Chiwaka, 2026). UNESCO is working with governments in designing
inclusive and human-centred digital learning ecosystems, and since 2024 has supported 58 countries in building
digital and Al competency frameworks (Chigbu & Makapela, 2025). But research indicates that leadership
readiness for Al integration is a critical gap in Sub-Saharan Africa, which is limited by limited digital
competence, policy alignment, and strategic vision (Xu, 2025; Ayasrah et al., 2025). Digital learning ecosystems
(integrated platforms that combine content, tools, connectivity, and capacity building) are gaining traction, and
Nigeria’s Study Better Al shows how locally-tailored solutions can be a game changer (Nkaanee & Mgbomo,
2025; Asis, 2025). School leaders will be instrumental in the success of Al and digital learning ecosystems to
navigate ethical implications, build teacher skills, and foster inclusive, locally grounded adoption (Hasanah &
Yusoff, 2024; Bejona et al., 2025).

1.6 Literature Review
Digital Transformation in Schools

Digital transformation in African education is a complex process of opportunity and constraint. Despite the fact
that technology is expected to surpass traditional barriers in the future, the infrastructural deficit still hinders
implementation. Connectivity remains a key issue, as less than half of public schools in most African countries
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have electricity or internet access (Islam et al., 2024; Nkaanee & Mgbomo, 2025). Financial strain, policy inertia
and inequity are the main obstacles to a digital learning landscape (Ajani & Govender, 2025; Sarpong, 2025).

A lot of research indicates that digital transformation cannot be reduced to technology deployment; instead, it
should be accompanied by a systemic transformation of pedagogy, culture, and leadership. School-based models
that capitalize on the strengths of schools are more sustainable than externally imposed models (Okito et al.,
2025). The African Union's draft African EdTech 2030 Vision outlines a coordinated approach to the
construction of a globally competitive digital learning ecosystem in the region through policy coordination in
collaboration with local innovation, and equitable infrastructure (Uzorka & Kalabuki, 2025). However, digital
transformation remains uneven across the continent, with rural and under-resourced communities being most
negatively affected (Ajani & Govender, 2025; Charity Ebunoluwa, 2025).

Educational Technology Leadership

The role of school leaders in driving digital transformation has received a lot of attention. Dasruth et al. (2024)
examined teachers' perception of principals' digital leadership practices in a South African school district. They
found that principals' digital leadership can be a significant contributing factor to education transformation and
the future readiness for the Fourth Industrial Revolution. Their study helped to develop a framework for digital
leadership in Education 4.0 and identified four empirically grounded dimensions: leading foundational digital
practices, leading digital teaching and communication, leading responsively to digital opportunities and threats,
and leading school readiness (Dasruth et al., 2024).

Nigeria has also examined the capacity of principals for digital leadership from teachers' perspectives. The
findings reveal that high school leaders are up to ISTE-A digital leadership skills, but funding, power supply and
technical support issues are obstacles to implementation (Ajani & Govender, 2025; Olujuwon & Kariuki, 2026).
Akhmad (2025) has conducted a narrative literature review of digital leadership in educational management and
highlighted trends and challenges in the literature and said that effective technology leadership is not only about
the adoption of tools but also about the development of strategic vision, capacity building and culturally
responsive implementation. Yang et al. (2025) have also reinforced this point by doing an empirical review of
how technology leadership of principals and teachers on ICT is structured and how it impacts on quality of
education and sustainable education. Letuma (2023) investigated school leaders’ professional development needs
for the Fourth Industrial Revolution and highlighted that targeted support can enable even underfunded schools
to adopt digital strategies.

Microsoft Innovative Schools Model. Structured programs such as the Microsoft Innovative Schools model offer
promising pathways for building technology leadership capacity. The program supports district and school
leaders in adopting innovation and technology to support teaching and learning (Hoffman, 2026). Eunice High
School in South Africa was identified as a Microsoft Innovative School in 2009 and by then both its learning
environment and reach reached out to other schools (Laubscher et al., 2026). The program provides free
resources, coaching and self-reflection tools to lead innovative school reform for leaders to explore their vision
and collaborate with other school leaders (Okito et al., 2025).

Research on the scalability and sustainability of such models in various African contexts is limited. Sarpong
(2025) explored technology-driven educational innovation in semi-urban Ghana and found that school leaders
who are in a collaborative ecosystem and are involved in peer learning can overcome resource constraints.
Similarly, Letuma (2023) and Awodiji and Naicker (2024) highlighted the need for professional development to
enable even under-resourced schools to adopt digital strategies. Those findings are consistent with the Microsoft
model’s focus on mentoring, peer support and global recognition of sustainable change (Laubscher et al., 2026;
Liu et al., 2025).

Artificial Intelligence and Digital Learning Ecosystems. Artificial intelligence and digital learning ecosystems
are a new frontier in African educational leadership. UNESCO has been working with governments to create
inclusive and human-centred digital learning ecosystems, and since 2024 has supported 58 countries in designing
digital education and Al competency frameworks (Chigbu & Makapela, 2025). The UNESCO AI competency
framework includes four aspects: human-centred mindset, ethics of Al, Al techniques and applications, and Al
system design. These frameworks aim to help teachers and students to understand the potential and risks of Al
and how to utilize it with care and ethics (Hoffman, 2026).

Nile University in Nigeria pioneered Study Better Al, a personalised educational application that simplifies
lecture materials and provides customized academic support, with over 90% of users having positive experiences
(Nkaanee & Mgbomo, 2025). Such initiatives illustrate the transformative potential of locally tailored Al
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solutions. Chineze et al. (2025) proposed a data-driven model for transformative educational leadership that
combines Al and motivation theories, while Chiwaka (2026) explored the role of innovative leadership in
educational technology and student learning outcomes and highlighted Al's potential to enhance school
improvement.

Research indicates that Al in school administration across Africa is still relatively new due to poor digital
capabilities, lack of policy alignment, and strategic vision (Xu, 2025; Ayasrah et al., 2025). Chigbu and
Makapela (2025) examined data-driven leadership from higher education and demonstrated how leaders who use
digital tools to make decisions can make a difference in sustainable development in the education system and
towards inclusive change. Hasanah and Yusoff (2024) explored perceptions and practices in educational
leadership, and Bejona et al. (2025) investigated the impact of digital leadership on school culture and emotional
intelligence on the technological capability of school leaders, highlighting the multi-faceted nature of
technology-driven leadership in education. Further, the connection between digital leadership and digital culture
is explored in 2024: leadership impacts academic performance by creating a technology-enabled culture. The
adoption of Al and digital learning ecosystems will ultimately depend on school leaders’ ability to navigate
ethical concerns, develop teacher knowledge, and support inclusive, locally based implementation (Asis, 2025;
Mugunzva, 2024).

Summary of Findings
Current practices, challenges and enabling conditions of digital transformation in Afiican schools

The study found that digital transformation in African schools is uneven, with big differences among urban and
rural institutions, which are well-resourced and under-resourced. Practices vary widely on the level of
technology adoption, ranging from basic ICT incorporation to Fourth Industrial Revolution technology adoption
(Ajani & Govender, 2025; Islam et al., 2024). School leaders are aware of the need for digital transformation, yet
there is a lack of leadership in technology in education. Dasruth et al. (2024) showed that the digital leadership
practices of principals are instrumental in the path of education and will inform future readiness, but they are
typically around average level in leadership vision, teaching and learning, productivity, assessment and
management.

However, persistent barriers prevent the implementation. Financial constraints, irregular power supply, resource
scarcity, inadequate technical support and limited infrastructure were identified as main impediments (Ajani &
Govender, 2025; Nkaanee & Mgbomo, 2025). Connectivity gaps remain widespread, with less than half of
public schools in many African countries having reliable internet access (Islam et al., 2024). Furthermore, school
leaders are not getting the necessary professional development opportunities to develop the digital skills
necessary to lead (Letuma, 2023; Awodiji & Naicker, 2024).

The enabling conditions identified are strong leadership vision, collaborative networks, policy support, and
school culture that embraces innovation (Okito et al., 2025; Arham et al., 2024). Liu et al. (2025) found that
digital preparedness and school climate are key factors in digital integration, and school climate mediates the
link between preparedness and integration. Schools that promote a technology-friendly culture are more likely to
achieve digital transformation (Bejona et al., 2025).

Influence of structured models of technology-driven school leadership.

The study found that structured models like the Microsoft Innovative Schools program offer promising pathways
to build technology leadership capacity and to foster innovative school cultures. The program supports district
and school leaders in adopting innovation and implementing technology to support teaching and learning in a
timely manner (Hoffman, 2026). In other words, successful efforts such as Eunice High School in South Africa
(originally a Microsoft Innovative School in 2009) show how such programs inspire learning communities and
reach out to other schools (Laubscher et al., 2026).

Contextual factors affect program effectiveness. Sarpong (2025) observed that school leaders in semi-urban
Ghana who incorporated collaborative networks and peer learning could meet the needs of resources. Okito et al.
(2025) also noted that school-based models that are built on existing strengths are more sustainable. The
Microsoft model’s emphasis on mentoring, peer support and global recognition was identified as key drivers of
sustainable change (Liu et al., 2025; Yang et al., 2025).

But the degree to which programs are scalable and sustainable in many African contexts still faces challenges.
Infrastructure deficiencies, weak digital capacity, and inadequate policy support limit program implementation
across under-resourced settings (Awodiji & Naicker, 2024; Letuma, 2023). Schools with strong leadership vision

94



Journal of Education and Practice www.iiste.org

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) L'Tiil
Vol.17, No.8, 2026 Ils E

and supportive organizational culture exhibited a greater capacity to implement structured models well (Arham
et al., 2024; Hasanah & Yusoff, 2024).

The impact of Al and digital learning ecosystems on school leadership.

Al and digital learning ecosystems will have a significant impact on school leadership in Africa, the research
shows. Al can offer the ability to personalize learning, automate administrative processes and provide data-
driven insights in school improvement (Chineze et al., 2025; Chiwaka, 2026). UNESCO's collaboration with 58
countries to develop digital and Al competency frameworks demonstrates a global interest in Al in education
(Chigbu & Makapela, 2025). Nigeria’s Study Better Al that has received positive feedback from over 90% of its
users is a good example of the potential for locally tailored solutions (Nkaanee & Mgbomo, 2025).

AT's adoption and integration in school administration in Africa are yet to be fully utilized (Xu, 2025; Ayasrah et
al., 2025). Key factors influencing adoption and integration include infrastructure readiness, policy frameworks,
digital skills, leadership capacity, and ethical aspects including data privacy and algorithmic bias (Chigbu &
Makapela, 2025; Hasanah & Yusoff, 2024). Learning and integration of Al in school systems is based on the
ability of school leaders to face ethical issues and improve their ethical practices and teaching ability, to build
teacher capacity and inclusive and local implementation (Bejona et al., 2025; Asis, 2025). Data-driven leadership
is key to sustainable development goals and inclusive transformation, and more effective Al integration is where
leadership is most crucial and data-driven decisions (Chigbu & Makapela, 2025).

Conclusion

This study explored technology-enabled school leadership and the impact of digital innovation on education
excellence in Africa by looking at the digital transformation in schools, the education technology leadership,
Microsoft Innovative Schools model and Al and digital learning ecosystems. The results show that digital
transformation has great potential to improve the quality and equity of education in Africa but is still limited by
structural deficits of education infrastructure, poor leadership capacity and poor policy frameworks.

The study revealed that school leaders’ technology leadership capacities are still underdeveloped in terms of
technology leadership with the principals working at a moderate level in vision, teaching and learning and
assessment. Funding shortages, erratic power supply, resource shortages and inadequate technical support are
still obstacles to implementation. But the evidence from this study has shown that successful digital
transformation is possible with leadership vision, working with others and collaboration, policy support and a
good school culture.

Such structured models as the Microsoft Innovative Schools program are promising routes for building tech
leadership talent and have success stories all over the continent to inspire communities of learners and reach out
to other schools. The program's emphasis on mentoring, peer support and global recognition was fundamental to
sustainable change. With infrastructure shortages and limited digital skills, the program is still not scalable and
sustainable in different African contexts.

Al and digital learning ecosystems represent a new frontier where localized solutions are emerging. International
collaboration with Al in education is growing, but implementation of Al in school administration in Africa is still
nascent. Digital competencies, policy alignment, ethical issues and strategic vision cannot be met effectively in a
digital environment.

Finally, technology-driven school leadership is essential for educational excellence in Africa, but it is only
possible if a sustained investment in leadership development and infrastructure, policy support and capacity
building is made. School leaders need to develop strategic vision, digital skills, a shared structure for learning
and a culturally oriented approach to integration of technology. Future research should examine the long-term
effects of structured leadership models, the ethical aspects of AI adoption and the context of digital
transformation in Africa’s diverse educational sectors.
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