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Abstract
Staff development programmes act as a catalystefachers effectiveness. It is a potent means o#tipy
teachers' skills and knowledge for improving ianstion and learning. This study was carried ount@stigate
the influence of staff development programmes ocosdary school teachers' job performance in  Uyo
Metropolis, Nigeria. A single hypothesis guided study. Data were collected using two sets oftijrenaires
titted "Staff Development Programme Questionna{@DPQ) and "Teachers' Job Performance Questiginair
(TIPQ). SDPQ was administered on 450 teachers WiilRQ was administered on 1800 students to assess
teachers' job performance. Data collected wereyaedl! using Independent t-test statistic at 0.0%!lef
significance. Findings showed that teachers whdighaated in staff development programmes were more
effective in their job performance than those wim rbt, in terms of knowledge of subject mattetassroom
management, teaching methods and evaluation oéstadwork. It was recommended among others, tret t
Ministry of Education and State Secondary EducaBoard in Akwa Ibom State should on a regular dasi
organize training programmes for teachers. Suchgraromes should relate to subject contents, useaching
aids, lesson preparation and delivery, classro@magement and student's evaluation.
Keywords: Staff development programmes, job performanceyrsary school teachers.

1. Introduction

Teachers constitute an important factor in the @nm@ntation of the curriculum. The quality of teashes
known to be a key predictor of students performaiteessing this point, Hammad (2001) points oat the
simple most important determinant of what studde#sn is what teachers know. Teaching as a prafessi
demands continuous development of knowledge antityalbhrough training programmes. Such training
programmes include workshops, conferences, seminaduction and orientation for new staff, refresh
courses, in- service training and so on.

Staff development has been accepted as an effenteod of increasing the knowledge and skillseathers in
order to enable teachers to teach more effectivistgording to Lawal (2004), staff development pargmes
for teachers are important aspects of educationggthat deal with the art of acquiring skillghe teaching
profession. They are essential practices that exhanbject mastery, teaching methodology and dassr
management. The objective of staff development narognes is that it ensures the promotion of profesdi
growth, helps to improve pedagogical skills, keépaschers abreast with new knowledge, meets paaticul
needs, such as curriculum development and orientalielps in leadership responsibility, helps neachers to
adjust to teaching field, helps to promote mutesipect among teachers and recognizes the needofiern
teaching methods( Madumere-Obike,2007).

In Akwa Ibom state, the State Secondary Educatioar® employs both professional teachers and non-
professional teachers. Most of the professionathes have not received any other form of trairaftgr the
initial pre-service training. The non- professiandlave never received any form of training in the o
teaching, neither were they properly inducted thi school system. Thus making them ill preparedHe task
of imparting knowledge. Uche and Enukoha (2004ntsoout that teaching is a profession, thereforavhb
desire to work as teachers should be well groomethé art of teaching. Brennen (2001) asserts ribat
teachers are faced with several challenges upomiiag their teaching career; such as: class assgh
classroom discipline and management, demandindniteadoads with assignment of extra duties, motngat
students, dealing with individual differences amatgdents, assessing students and so on. Henceéldeto
provide effective staff development programmes Wwhigll assist novice teachers as they begin ttegiching
career.

Mohammed (2006) noted that many teachers afterugtamh have little or no opportunity for re-traigirand
their training ends as soon as they graduate witlopportunity for updating their knowledge and Iskiby
attending seminars, workshops and conferencesaiilagsubsequently enhance their knowledge and slkitd
their classroom teaching. Subscribing to this viésy (1997) observed that there has been greateeness
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that teachers who were trained some few years egmat adequately equipped for effective teachixgcept
complemented by in-service training. She furthatest that the 2-3 years teacher preparation pragesnin
higher institutions of learning do not adequatetgpare teachers for the teaching job, as theraocarenany
grounds to be covered in the teacher preparatiogramme.

To take care of the inadequacies of pre-serviaehker preparation, the Federal Republic of Nigé&@D4) in
the National Policy on Education made provisiondevelopment of teachers by stating that teactiecation
shall continue to take cognizance of the changeseéthodology and in the curriculum, and that iervice
training for teachers and head teachers shall pelatd. This therefore emphasizes the importande ahe
need for every staff to be constantly renewed, aghel and updated in his or her knowledge to beskéd and
to keep abreast with the rapid changing societyutjin staff development programmes.

Teachers' job performance has been one of greaeooto stakeholders in education of recent in Allaom
State, given the deteriorating academic performasfceecondary school students in external exanunati
(Ekpoh, 2007). A lot of people, notable among thgmarents, students, government and even teachers
themselves have expressed dissatisfaction withqttadity of teaching and learning that takes placethe
schools. In spite of improved academic and prodesdi qualification of teachers and huge government
investment in education, secondary school systsnfdiled to produce people who can contributeoteesthe
problem of the society. Akwa Ibom State governmenmtits part has made substantial moves to improve
teachers' work performance through such measuseinceeased and regular salaries, provision ofl@ans,
regular promotions and yet to no avail. In his ciation for a solution to poor job performance, bégem
(2002) suggested staff development as a very itapbrool for improving the skills and performancé
employees in an organization. As pointed out by éxldArchibald, Fermanich and Gallager (2002), ¢iffec
professional development produces changes in tesichestructional practices which can be linked to
improvements in students' academic achievemens Therefore implies that staff development prastiare
effective motivational strategies for skill and kvledge acquisition for enhanced teachers' jobopesdnce.

The purpose of this study is to find out if théseany relationship between provision of staff @lepment
programmes and teachers' job performance in Uyodydelis, Akwa Ibom State, Nigeria.

2. Literature review

Numerous studies exist on the relevance of devedoprprogrammes for practicing teachers. For inganc
Mohammed (2006), Madumere- Obike (2007), Ntukidemd Etudor (2003) have continued to stress on the
importance of continuing professional developmemtthe teachers who are the ones to translaterair@ny
acquired to better classroom practices. Continusteff development programmes for teachers is about
reinforcing all the dimensions of good teachingotlghout a teachers' career. It is a means of isitrgdhe
competence level of teachers in a way that woulthlenthem to contribute to a knowledge base thatldvim

turn also contribute to development of teaching asofession.

Previous studies have shown that successful staffelopment practices can impact on teachers' job
performance in and out of the classroom (Saks,196drews, 2002., Borich, 2003, and Villegas-Reisner
2003). A study by Cohen and Hill (2001) found tkedichers whose in- service training were focusedhen
curriculum can teach well when what has been leaené applied in the classroom. The study also shoivat
students' achievements are usually good if theithters participated in training that focused oncingiculum.
Similarly, Garet, Porter, Desimone, Birman and Yd@001) studied teachers' involvement in an iniserv
training that emphasized on mathematics and scisntgects. They discovered that teachers were more
prepared to implement changes in teaching practisewell as improve their knowledge and teachintissk
when the training was much related to daily expers and parallel to assessment.

Zatta (2003) conducted a study on the effectivenéfise Massachusetts curriculum assessment SYME&AS
- AIT) on disabled students' achievement. The staudiyed at an important finding that teachersbimement in
professional development activities can have atipesimpact on teachers' performance. Similarlysib®ne,
Porter, Garet, Yoon, and Birman(2002), concludenfitbeir longitudinal study that professional deyei@nt
characterized by "active learning”, where teacheesnot passive recipients of information....bdlastimpact of
professional development activities. Ntukidem amadBr (2003) conducted a study on principals' jsion for
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professional growth and teachers' job effectivenés total of 400 teachers were selected as sanapids
analysis of the study found that, making provisfonthe professional growth of teachers often ledyteater
teacher effectiveness. Given the importance off dewvelopment programmes in the career of servieachers,
there seem to be no alternative to sustained,roamtis staff development practices.

3. Statement of problem

Akwa |Ibom State Secondary Education Board has srstaff list both professional and non-professional
teachers. Most of the professional teachers haveaweived any form of in-service training afteeithpre-
service training to update their skills and knowjedn a fast changing and technology driven wadxeither do
the non-professional teachers, most of whom arevetitversed in the art of imparting knowledge amd often
found wanting in the discharge of their duties.

Administrators of education and school heads ramlyanize in-service training, conferences, serjna
refresher courses or workshops for secondary s¢baohers to improve themselves in spite of tbrdical role

in bringing about teachers' effectiveness. Mosttiees who undergo post qualification training doos their
own. Staff development programmes are meant to drejployees to increase their knowledge and perfbain
roles effectively. Since the quality of any educadil system depends to a great extent on its tesclids
imperative that provisions are made for staff depeient programmes for teachers to develop themselve

Given the new educational challenges, there isoavigg concern that the preparation of teachers nedak
enhanced for them to be fully effective in the Hmge of their duties. The problem of this stugdyto examine
if teachers participation in staff developmerdgrammes relates to their job performance. Toeaehihe aim
of this study, a single hypothesis has been deeeldp guide the study thus:

There is no significant difference between teachérs participate in staff development programmes #uose
who do not in their job performance in terms of:

a. knowledge of subject matter.

b. Classroom management.

c. Teaching methods/aids.

e. Evaluation of students' work

4. Methodology

The method adopted for this study was the survesjgde Uyo metropolis in Akwa Ibom State, Nigeriasv
used as the study area. A population of 1,093 skrgrschool teachers in 2011/2012 academic yeaused to
enhance the study. From the 18 public secondamgotelthat exist in Uyo metropolis, twenty five (28pchers
per school were sampled for the study, giving altsample size of 450 teachers. Four students ra@gomly
selected per each of the teachers' class to a&sedsers' job performance and this gave rise taah of 1,800
students.

To acquire relevant data for the study, two setsjuéstionnaires were designed by the researché&af: S
Development Programme Questionnaire (SDPQ) fochierd and Teachers' Job Performance Questionnaire
(TIPQ) for students. The responses to SDPQ wergrdeson the basis of a 4-point Likert scale ragdinom
strongly agree (4points), agree (3points), disagPeeints), to strongly disagree (1point). Reflectn SDPQ
were provision for in-service training (6 itemsyopision for staff attendance at conferences (sjeand
provision for staff attendance at seminars (6 ijefasr Teachers' Job Performance Questionnaife@JJitems
included teachers' knowledge of subject matter té8ns), classroom management (6 items), teaching
methods/aids (6 items) and evaluation of studevdsk (6 items). The students were to score theichers over

a range of 1-10 with one (1) representing very pooineffective and ten (10) representing very djao
effective.

The reliability indices of the two questionnairesres established using test-retest method with &6hers and
50 students not used in the study. The reliabdivgefficient of the variables was established udtagrson
Product Moment Correlation analysis and the indafebe variables ranged between 0.65 and 0.93,rthaking
the instrument good enough to justify its use mdtudy.
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Distribution of the questionnaire was done by thgearchers with the help of research assistargadh of the
schools selected for the study. All the questiomasadiistributed were successfully retrieved. Dalkected were
analyzed using independent t-test statistics. Typothesis was tested at 0.05 level of significanith 448
degrees of freedom.

5. Results

The Hypothesis of this study stated that "themeaisignificant difference between teachers whaigpate in
staff development programmes and those who damdigir job performance”. The independent variablinis
hypothesis is staff development programmes andlépendent variable is teachers' job performancetlsiad
was subdivided into four dimensions namely, knagke of subject matter, classroom management, iteach
methods/aids, and evaluation of students. To testhypothesis, scores of teachers from staff dgweént
programmes and job performance were analyzed usiigpendent t-test statistics. Result of the esiglis
shown in Table 1.

Table 1

Independent t-test analysis of the difference betvem teachers who participate in staff development
programmes and those who do not in their job perfomance (N=450).

Variable Groups N Mean SD t
Attendance 165 32.61 2.48
Knowledge of 16.3*
subject matter Non-attendance 285 27.93 3.18
Attendance 165 31.89 3.45
4.78*
Classroom management Non-attendance 285 27.62 11.17
Attendance 165 31.08 3.43 13.62*
Non-attendance 285 26.41 3.55
Teaching method Attendance 165 32.47 3.11 13.98*
Non-attendance 285 27.40 4.02

Evaluation of students
Work

P >.05; df=448; critical t = 1.96

The result of the analysis in Table 1 indicateg the calculated t-values of 16.23, 4.78, 13.62 48.98 are
respectively higher than the critical t-value @ at.05 level and with 448 degrees of freedomhWégards to
this result, since the calculated t-values weratgrethan the critical t-value, the null hypothdsisejected and
the alternate hypothesis is retained. This imptiest there is a significant difference between jbie
performance of teachers who attend staff developrmpeosgrammes and those who do not in all the four
dimensions of job performance.
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6. Discussion of findings

The findings of the study have revealed that them significant difference between the job perfance of
teachers who patrticipate in staff development @ognes and those who do not, in terms of knowleddbeo
subject matter, classroom management, teachingoaetand evaluation of students work. Teachers wdre
exposed to staff development programmes were nfteetige in their job performance than those whaave
not. Implied in this finding is the fact that stafévelopment plays a very important role in raisiagchers'
teaching performance, raising the interest of daeters towards the subject they are teachingrenteaching
profession, as well as, raising their self conficken

This finding is in agreement with earlier studiesmducted by Ntukidem and Etudor (2003), Garet é2@01),
Darling-Hammond, (2000) and Zatta (2000). Theidi&ts indicated that staff who were exposed to nitngi
programmes performed more effectively in their sf@esm job than those who were not. Similarly, tbhicome
of this study confirms an earlier finding by Cohamd Hill (2001) that teachers whose training paogmes
focused on the curriculum taught well when what Vemsnt were applied in the classroom. The studthéu
revealed that students' achievements were also. Jowdoutcome of this research further confirm vleav of
Esu (1997) that the 2-3 years teacher preparatiogrmmes are inadequate to prepare teachersaichiig
job.

Apparent from this finding is that, provision ofafft development programme is imperative in enhancin
teachers' effectiveness in the discharge of thafied in the secondary school system in the acadified in

this study. Thus, teachers need to be regularlyiged with opportunities for them to improve thkivowledge

of the subject they teach and the teaching skily had acquired in the pre-service courses tffeyedl. This is
based on the recognition that we are living ing@idig changing world such that whatever knowledgd akills
teachers learnt in their pre-service training beeostale very fast, just as new challenges antdag&merge in
the socio-economic and political environment (Mohaed 2006). To meet the needs of the changing world,
there is need for continuous staff development ranogne. A well packaged staff development programuitie
current issues in education is likely to furtheuvipgeachers with more techniques and competencdistharge
their duties effectively.

7. Conclusion

This study has shown that there is a relationsigfwéen staff development programmes and teachwys' |
effectiveness. Teachers need to be continuouslpsexpto training programmes to update their skihsl
knowledge in the light of a changing educationaitasn, so as to improve their teaching effectivengéffective
staff development practices will produce effectieachers and ultimately successful students. Gbinghe
words of Hammad (2001), if we want to improve studelearning, invest in teachers' learning.

8. Recommendations

From this research outcome, it is recommended ks

i. Ministry of Education and State Secondary EdiocaBoard in Akwa |bom State should on a regular
basis organize training programmes for teacheush $rogrammes should relate to the subject cantent

use of teaching and lesson preparation and dglieeassroom management and students evaluation.

ii. There should be formal policy guidelines toaining of teachers. Opportunity should be made fo
teachers to attend training programmes at least ewery academic year.

iii. Adequate funds should be provided by the Miyi®f Education for training programmes. A unittire
Ministry of Education should be created for traqpurposes.

iv. Serving teachers should be encouraged to undeaining programmes for self improvement and this
should be government sponsored.

V. Teachers should be involved in planning staffellgpment programmes. The involvement of teachers
will guarantee that the training programmes meeirtheeds and interest. Also, they will be able to
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advise on the type of training needed to meet theeds, and will be able to provide meaningful
feedback.
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