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Abstract

Authentic Assessment, also known as alternativeesassent, is an assessment used to holistically and
continuously record students’ achievement, inclgdinth product and learning process, and is insé@from
teaching and learning process. Authentic assessisenbnsidered more applicative and meaningful tas i
improves motivation, leads to effective learningd alemonstrates students’ knowledge, skill, andpeiance.
The types of authentic assessment include paper pemgil test, portfolio, study journal, performance
assessment, presentation discussion, and the Allithentic assessment, directly and indirectly, iover
students’ achievement. Authentic assessment isntants, thus enables students to monitor their neissy
Monitoring skill is a part of meta-cognitive awaess, as meta-cognitive awareness includes thirthking to
think (in this case the ability to control the minduthentic assessment improves meta-cognitiverewess and
thinking skill. Thinking falls within two categorse Lower-ordered thinking includes knowledge,
comprehension, and application; while higher-ordetlénking, known as thinking skill, includes ccitil and
creative thinking. The two of which are inseparalite a two-sided coin. They contribute one anothrer
sharpening critical and creative thinking skills.
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1. Introduction

Accountability is one of principles in assessmdrdt tshows that an instrument is reliable in terrhghe
technique, procedure, and result. The assessmeartngucted based on scientific principles and tesul
objective findings. Authentic assessment aimsratifig accurate result.

One of the principles in assessment is “assessisargtruction” which implies “assessment and téagltan be
one and the same”. In an authentic-assessment-lotesss] teacher and students experience real tepelnid
learning process as well as an improvement in aehient (Stiggins, 1994). A proper assessment, atithe
assessment, improves classroom instruction, andod glassroom instruction eventually improves stisle
achievement. According to Marzano (1993), assessrdeactly and indirectly affects students’ leampin
process; assessment directly provides feedbackffective learning, and the indirect effect is thasessment
tends to be based on what is taught and affects izhearnt.

In accordance with the above statement, assesssanpected to be effective and based on the stdnda
principles. Gronlund (1998) states that effectigsemsment is designed clearly to mark study rekuihg
certain time frame; when its function is in linethvithe assessed result; is designed based on &uden
characteristic, relevant, and open for everyonetoigprovide meaningful and relevant information;dais
designed to give early feedback for students. Adiogty, assessment is inseparable from teachingearding
process.

2. The Nature of Authentic Assessment

Hart (1994) states that authentic assessment smgitudents to perform and complete meaningfulstask
According to Corebima (2004), authentic assessmithin the same perspective, is different from non
authentic assessment as its counterpart. It igiciéd to describe non-authentic assessment as paygepencil
test; because the use of paper and pencil cannaubtmEmatically claimed as non-authentic. In additio
traditional test is not always non-authentic.

The differences between traditional assessmentaaitigentic assessment are presented in Table Iholm, s
authentic assessment incorporates students in rdigtheiseful, important, and meaningful tasks. Besj
authentic assessment is inseparable from and ategijto classroom instruction.

Muller (2003) differentiates authentic assessmeamf traditional assessment by drawing continuurmipoi
progression from traditional assessment (left)uthentic assessment (right direction). In tradailcsissessment,
students are given a number of choices (like &, bl; true-false) and are required to choose ftilat @nswer.
Different from traditional assessment, authentiseasment is more applicative and meaningful asqtires
students to demonstrate their knowledge, skills, @mpetence. Authentic assessment encouragesitsude
use their scientific knowledge in the real contexi, constructing something new and unrecognizatléhentic
assessment entails analytical, synthesizing, aatliative skills as well as creative thinking antiat Students
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are also to implement their knowledge and incongoreew and substantial things. In contrary, tradai
assessment only requires students’ memorizingddseé building and applying the concept. Figurentves the
continuum point progression from traditional assess to authentic assessment.

Authentic assessment includes: 1) portfolio, 2)rjal/paper, 3) simulation, 4) design and presesatb)
critical observation, 6) individual and group picje7) reporting the result of site visit, 8) preiv solving, 9)
concept mapping, etc. The strategies for continumsessment are: Performance Assessment, Observatio
Questioning, Presentation, Discussions, Experinieataonstration, Projects/Exhibition, Story or Text
Retelling, Investigation, Portfolio, Journal, Inteaw, and Self Evaluation (O'Malley and Pierce, @9ndiana
Department of Education, Office of English Languagearning and Migrant Education from Authentic
Assessment for English Language Learners: Prac#iggiroaches for Teachers by O’Malley and Pierce
categorizes the types of authentic assessmentesasrmied in Table 2.

Authentic assessment also includes performancessmsait. According to Marzano (1993), performance
assessment is effective for measuring the abiligt is not detected in paper and pencil test. Pegoce
assessment measures the ability to communicates agbroblem, and conduct critical thinking. Inethvords,
performance assessment improves meta-cognitiveaskit leads the way students study. This is irajs to
occur in paper and pencil test. Ibrahim (2002)estahat paper and pencil test with true and fas& never
evaluates students’ performance. Teachers are seggo change the way they teach and assess tildénss.
Changing the assessment means changing the wayetsateach and the way students study (Hart, 1994).
Therefore, performance assessment is designeditivefte students to “learn how to study”.

Hart (1994) further states that authentic assesswutilenges students to complete authentic tadsks dre
interesting, useful, and relevant to their livesisTtype of assessment enables students to beatimevand
creative as they are exposed to a number of opptiesi to self-develop and to have positive respdosvards
the school, learning process, and themselves.iRositanner affects the way of thinking, and thusuténg in
positive achievement.

The above statement is in accordance with Marzaral €1993) who states that authentic assessnoemprises
three innovation aspects. First, it does not meathe goal of traditional teaching, but more onrdé ability of
students. Second, it is holistic and improves sitglability through constructivism instruction. ifdh, it is not
simply administered with traditional test but varsovays.

Authentic assessment changes the role of stud&ots, passive to active, as they actively collab®rand
participate in evaluating their progress. Differdmtm exclusive and limited standardized test, emtic
assessment activates classroom instruction inwafays. River (2001), Schraw & Dennison (1994 prethat
students who are skilful in self-assessment areerawrare of their abilities and act more strategyic¢alan those
who are not. Authentic assessment sharpens studagtser-ordered thinking when they are to analyze,
synthesize, identify, and solve problems, as weihaorporate cause-effect analysis (Johnson, 2@a2hentic
assessment requires students to be effective pmferwith their acquired knowledge. Traditionalt tesly
measures whether students recognize, memorizepanprehend” the materials apart from the real cdnte

The principles of authentic assessment are corimumeaningful, triggering motivation, and imprayin
achievement. According to Nur (2001), the principfecontinuity measures all basic competences,yaaal
assessment result, and conducts follow-up progmmninfiprovement and enrichment. The characteristics
authentic assessment are as follows: 1) measutimdersts’ knowledge and skills; 2) requiring studett
implement their knowledge and skills; 3) assesgirgduct or performance; 4) contextual and relevant 5)
measurable process and product.

Based on the research findings of Mary and Iss@@gg, continuous assessment improves students\aamient
both quantitatively and qualitatively. Quantitatiestudents’ score will improve; and qualitativesfudents will
improve their motivation, interest, and study habit

In this case, it is necessary that teachers coralitbentic classroom instruction that links theariats and tasks
into daily experiences in the real life. This shblle conducted in order to be consistent with tbal @f
authentic assessment and subject to the assesgpmieciples. Implementing proper instructional pipies
results in innovative education.

Teaching, learning, and assessment are insepaaapéets in an instructional activity. However, riaditional
assessment process, assessment is conductedeaftbing and learning activities. Different fromditanal
assessment, in authentic assessment, the threetsagp@ame teaching, learning, and assessmegbadzicted
simultaneously and inseparably. The illustratiomothentic assessment is shown in Figure 2.

3. The Natur e of Thinking Ability

Thinking is a mental activity to develop and getedmowledge to enrich meaningful experiences atheg
and learning activities. Johnson (2002) explairat thinking is a mental activity to formulate orhao a
problem, take a decision, comprehend a particliengt find an answer to a question, and find tHevant
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According to Bloom classification, (Anderson and#tsaohl, 2001), thinking skill falls within two cageries.
Lower-ordered thinking includes knowledge, compredien, and application; while higher-ordered thiki
includes analysis, evaluation and creativity. Itade, the classifications are as follows: 1) Knedde is the
simplest stage that includes memorizing factuadrimfition and conditions. 2) Comprehension is ttseilteof
studying one-step higher than knowledge. In thicatudents are not only required to memorizegthbut are
to paraphrase, provide concrete examples, etc. @dmapsion is divided into three stages: translation
interpretation that includes connecting and diffiéigging; and exploration that includes broadenpegception,
making prediction, etc. 3) Application means impéaring the abstract comprehension in a concrete and
specific situation in the form of generalizationpamary of information, or problem solving basedtlogory and
acquired knowledge. 4) Analysis is an effort todkrdown the integrity into several aspects wittackierarchy,
structure, and relation. This ability requires lagltomprehensive understanding and correlates tivitithree
above-mentioned stages. Synthesizing skill helpslestts to unify separated aspects/information e
complete idea. Synthesizing skill requires divetgaimking, considering unreliable answers; howewaining
this skill improves creativity to investigate calusdationship and operation of certain functiobsEvaluation is
a decision making process that incorporates gdehd, methods, working performance, and problewirgpl
This skill requires comprehensive understandinganticular concept; and 6) Creativity is a creatiGreativity
puts its emphasis on the true novelty. Howeves itiéa might sound impossible for students. Acewigi
creativity is better defined as combining the emisideas to create something new.

In higher-ordered thinking, there is critical thingg that belongs to convergent thinking, leadingot® point.
Creative thinking (divergent thinking), the antonwincritical thinking, disperses from one point. e result,
thinking skill falls within two categories, crititéhinking and creative thinking (Johnson, 2002).

Paul and Elder (2002) state that critical thinkieg@ mental process to analyze and evaluate infoismaas well
as produce a statement properly. Someone witle&rithinking can provide better information by elediting
the result of observation, experiences, and comeation. According to Eggen and Kauchak (1996), &igh
ordered thinking and critical thinking combine cawlpensive understanding on particular topics, Hik ia
effectively using cognitive process, comprehensama control on basic cognitive process (meta-cog)it
manner, and behavior.

In other words, critical thinking is the skill teason in an organized way, to solve a problermake & decision,
to convince, to analyze assumptions and findingsamalyze and interpret data in scientific inquity,
communicate with meta-cognitive skill, and to behaell.

There are twelve components of critical thinkingdhon Ennis (1985), namely: (1) formulating a pgob (2)
analyzing arguments; (3) asking and answering guest(4) assessing the credibility of informatisources;
(5) observing and reporting the result of obseorati(6) making and assessing deduction; (7) making
assessing induction; (8) evaluating; (9) definingl aassessing definition; (10) identifying assumpti¢11)
deciding and implementing; and (12) interactinghwiteople. In addition to the twelve components abov
Dressel & Mayhew (1954) cited in Morgan (1999) euatitical thinking skills developed binter-college
Committee on Critical Thinkings the followings: (1) the ability to identify griems; (2) the ability to select
information for problem solving; (3) the ability tdentify assumptions; (4) the ability to formuldtgpothesis;
and (5) the ability to arrive at a conclusion.

The above-mentioned components of critical thinkaam be developed at schools by focusing on systems
structures, concepts, principles, and the tiglatimhs among the aspects. Kember (1997) worrigshdack of
awareness on teachers halts the teaching and skesasent of critical thinking on students. Teachens to
define critical thinking as problem solving; whidetually problem solving is a minor part of crifichinking
skill. Further, Lawson (2001) states that studeats think critically and creatively provided thhetcurriculum
is explicitly designed for inquiry instruction. this case, curriculum, along with other instrucibcomponents,
determines the development of critical and creatiugking skills.

Creative thinking, according to Johnson (20003, ikinking process that results in original andstarctive idea
and emphasizes intuitive and rational aspects. t@itya covers the ability, behaviour, and process i
understanding problems and proposing solutions ehitergent strategies or methods.

Creative thinking, a counterpart of destructivenking, is used to seek opportunities to make soimgthetter,
but not necessarily in a firm way like critical tking. Creative thinking is a habit to make useniition,
imagination, possibilities for aspiring ideas, ameéxpected inspirational ideas.

The definition above strictly highlights the diféerces between creative thinking and critical thigkiLawrence
(without year) states that creative thinking anitical thinking are like the two sides of a coirgtb constitute
main skills for decision making. However, they different in characteristics and indicators.

Creative thinking has some systematic stages. Rui@i®04) categorizes creative thinking process foto
main stages, namely: 1) preparation; 2) incubat@®n;llumination; and 4) verification. Preparatictage
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includes identifying a problem, gathering relevarformation, and proposing alternative solutionsubation
stage occurs when someone is striving to solveobl@m and bringing the problem into his sub-conseness.
During the stage, someone is willing to get ridaofroblem, and his sub-consciousness plays its mole
illumination stage, “Happy idea” comes up; thisgetds also called as “Insight” stage that is vespiang.
Although the ideas do not exactly solve the probleome key ideas possibly lead to the right sotutibhe
fourth stage, verification, is the last stage instoucting creative thinking. During this stageg firevious ideas
are developed and critically assessed based dtyreal

The systematic stages are then followed by crititiaking that is marked by fluency, flexibilityriginality, and
elaboration (Wechsler, 2003). Fluency shows thditakio come up with a number of ideas for solviag
problem. The characteristics of fluency are: 1)posing various ideas for solving a problem; 2) jsipg
various answers to a question; 3) proposing vaneags or suggestions to do things; and 4) workagier and
doing more than others. Flexibility is defined &g tability to transform information, to reinterpreind to
redefine. The characteristics of flexibility arg§:f@roposing various solutions for a problem or easi answers to
a question; 2) viewing a problem from different gpctives; and 3) presenting a concept in differeays.
Originality is defined as the ability to proposeigue ideas. The characteristics of originality dfeproposing
new ideas for solving a problem or proposing défdér answers to a question and 2) making unfamiliar
combinations out of various parts or aspects. Ektin is the ability to disperse and to develogaisias well as
to imply the available information. The charactéeis of elaboration are: 1) developing and enrigHime ideas
of other people and 2) adding and dispersing aa iid@rder to improve the quality of the idea.

Improving creative thinking skill means improvingudents’ ability in understanding a problem, befhgnt,
being flexible, and proposing new solution. Studeare said to understand a problem when they knbat 18
exactly asked to them; they are said to be fluemérwthey are able to propose various and logicssdor
answers for solving a problem. Students are saliktfiexible when they can solve a problem witteast two
correct ways or more; students are said to acd@eskill for proposing new solution when they coapewith
unique and unfamiliar ideas or answers, differeainf the previous and common ideas or answers, lt@ s0
problem

It is pivotal to control and lead someone’s thirgkikill. The ability to understand, control, andmpaulate this
cognitive process is called as meta-cognitive skibt defined by Flavell (1979). Arends (1997)ides meta-
cognitive as the knowledge about self-learningherability to apply strategies for learning corhgct

There are two components of meta-cognitive skidmely (1) the knowledge about cognitive skill that
comprises information and the understanding of esttsl about their self-thinking, and the knowledgeu
learning strategies and (2) self-control mechadikencognitive control and monitoring (Nur, 2000yith meta-
cognitive skill, an individual is skilful at deterning necessary strategies and sources for completisks,
knowing what he/she actually does and how to denisuring the pre-requisite of the tasks, and kngwihen
to do it.

Howard (2004) believes that meta-cognitive skilyd an important role in various types of cognitetivities
like understanding, communication, attention, megmand problem solving. According to Preisseisatedcin
Paulinna Panen et. al, 2001), meta-cognition iredufibur skills such as problems solving, decisicakimyg,
critical thinking, andcreative thinking. Problemshsng is the ability of an individual in solving problem
through fact gathering, information analysis, preipg various alternative solutions, and choosing most
effective solution.

Decision making is the ability of an individual take the best decision out of several alternatiVas. decision
should be based on experiences, information, ethices, and rational reasoning. Decision makirily shows
the level of maturity and wisdom of an individu@liitical thinking is the ability of an individuabtcritically
think about and respond to a concept, argumentpalcly. Similar to decision making, critical thiimg is based
on rational logics and the finding of gaps betwHenconcept and reality, betweelas Soleranddas Seinor an
analysis based on something given by God. Credhiviking is the ability to think critically or créa and
modify something new based on the concepts, lavgics, and intuition. The four skills are integdité means
that upon solving a problem, an individual condwctdecision making process based on critical reagaand
creation.

Brown (cited in Weinert and Kluwe, 1987) statest imeta-cognitive process or skill requires speaifiental
operation that enables an individual to investigptan, manage, monitor, predict, and self-evaltiagethinking
process. Flavell (cited in Weinert and Kluwe, 198%}her explains that self-monitoring is includedmeta-
cognitive process. Students with meta-cognitivevidedge are aware of their strengths and weaknédsses
studying; it means that they are willing to confed®en they make mistakes and to correct the mistak@idents
with meta-cognitive knowledge work more stratedicand better than those who are not; thereforeame
cognitive awareness help students to plan, designjtor their study, and self-improve their perfamme.
Schraw (1998) summarizes three sources of metaitoamyknowledge on adults. First, direct learnimgproves
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declarative, procedural, and conditional knowled§econd, group learning strengthens meta-cogngiii
Cooperative group learning improves self-efficasyrategic selection, conditional knowledge, andf-sel
regulation in studying. Third, independent learnivedps students to construct knowledge and stegemi tasks
based on the domain. In other words, learningeggias facilitate students to develop their metantoge skill
through direct, collaborative, or individual leargi

Students with meta-cognitive skill can developHertthinking skill that facilitates their learnin§chraw (1998)
proposes three stages in the mastery of thinkingnoiihdividual. First, an individual adjusts to aitiye skill
and strategies. Next, an individual constructs megnitive knowledge to manage the first stagealiym an
individual develops conceptual theories based dficegnition. It is necessary to build meta-cogreti
awareness on students as they will possibly gepertile strategies in a new situation.

An instructional activity with meta-cognitive apah builds students’ awareness on how to desigmitaro
and control what they have learnt, what is needad how to do it. This kind of instructional actyi
emphasizes students’ learning activity, helps sttglsolve problems, and helps students to devéleip self-
concept in learning

4. The Role of Authentic Assessment in Developing Thinking Skill

Assessment, an integrated part in instructionalifgt is important in detecting the real study gth and
development as the result of students’ study. Assest helps teacher and students to adjust to G fon
teaching and learning process; therefore, assesssri@separable from instructional activity. Propssessment
improves instructional activity; and proper instianal activity improves students’ achievement.

Classroom instruction with authentic assessment®ugelf-awareness on the reality of nature andnse by
self-constructing “meaning” based on self-relevar§idents are encouraged to think and act créatare
critically, to get involved in exploration process, critically consider and respond to a probleng o solve a
problem realistically.

Authentic assessment is designed to complete gst@imdd test. The result of the study is not neadgsa
represented by the final score but more importaloylyearning process. As an integrated part ofhiegcand
learning activity, assessment aims at improvingaibality of teaching and learning process. In asri@om with
authentic assessment, it is possible that teactiestadents monitor the real teaching and learadtiyity.
Authentic assessment is designed to help studentiedarn how to study” and to build their meta-citiye
awareness on learning process. This is impossibbedur in paper and pencil test because papepamcil test
with true and false task never evaluates studgredformance. Authentic assessment encourages ssutten
demonstrate their performance and to have higtagred thinking.

Continuous assessment improves students’ achievebwth quantitatively and qualitatively. Quantitey,
students’ score will improve; and qualitativelyudénts will improve their motivation, interest, asttidy habit.
Authentic assessment challenges students to coamlghentic tasks that are interesting, useful,ralevant to
their lives. The improvement in teaching and leagrprocess is evident provided that students aresteamed
to reflecting what they have learnt and workindatwbratively to complete tasks. In collaborativarténg, it is
possible that students clarify and generate defmitsolve a problem, create something new, angatheir
comprehension. Collaborative learning requiresesystand strategies of alternative assessmentréndifeerent
from that of traditional assessment.

Students with meta-cognitive awareness possessisgftsment. Knowing their ability, students penfar lot
better. Meta-cognitive, as a cognition, involves tlontrol over cognitive activities. Meta-cogniti@eareness is
believed to play an important role in various coigmi activities like understanding, communicatiattention,
memory, and problem solving. Meta-cognitive awassnes also important for the success of teachimd) an
learning process. As stated above, students witla-oagnitive knowledge work more strategically dretter
than those who are not; therefore, meta-cognitivaraness help individuals to plan, design, morilieir study,
and self-improve their performance.

Meta-cognitive awareness plays an important rolemanaging and controlling cognitive process of an
individual, and results in more effective and aéit learning and thinking process. With meta-ctigaiskill,
an individual is aware of his/her knowledge andewt$ the knowledge effectively. Cognitive knowledg the
awareness on what an individual knows; and cognitdgulation is about how an individual effectivelanage
his/her cognitive activities. In other words, cdgm knowledge includes declarative, procedurald an
conditional knowledge; while cognitive regulatiortiudes planning, prediction, monitoring, assessiegsing,
investigating, and evaluation.

High meta-cognitive skill indicates creative thingj critical thinking, and high cognitive skill. gth cognitive
skill is shown by high ability in knowledge, compemnsion, application, analysis, synthesis, anduatiain.
Critical thinking and creative thinking are includ@s higher-ordered thinking skills. The higher tniical
thinking of an individual, the higher the creatihénking is. Without meta-cognitive approach, stoidebecome
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less-guided and less-skilful in monitoring progresshievement, and learning in their future.

Learning approach to improve comprehension on th¢enals is influenced by cognitive development and
learning concepts. Development is a life-long pssceCognitive development, critical thinking, creat
thinking, and meta-cognitive skill should be faeited and evaluated on students. Students neectraiad
situation that offers freedom and security to egpilideas during instructional activities.

Critical thinking can provide better information hefaborating the result of observation, experieneesl
communication. Creative thinking is a thinking pees that results in original, aesthetic, and caoste idea
and emphasizes intuitive and rational aspects.t@itgacovers the ability, behaviour, and procesSreative
thinking and critical thinking are like the two e&l of a coin; however, they are different in tewhshinking
skill.

Authentic instructional activity encourages studettt solve a problem and stimulates their crititahking,
analytical skill, and observational skill. With tical thinking skill, students are capable of orgarg
information from various sources to arrive at aaosion and decision. Students who are not equipptd
critical thinking skill fail to take a decision fno what they think about, believe in, or do.

School is an external environmental factor thaedeines the success of students in learning. Thermd@ing
factors include teaching methods, curriculum, takation between teacher and students, the relaimong
students, lessons, school hours, as well as coesegud consistent rules at school. In additiotelligence as
an internal factor determines the result of studtelligence is defined as psycho-physical abilgyrespond to
stimulation or to adapt with the environment. Iigeince constitutes the most important psycholddaetor in
the learning process. The higher the intelligenibe, more successful an individual will be. In cany, the
lower the intelligence, the more difficult an inalual reaches the success in the learning pro&esmols with
high-category inputs, facilities, and human resesrgenerally have students with high intelligennd high
achievement.

With regards to cognitive skill, critical thinkingreative thinking, and meta-cognitive awareneggjents with
high academic ability are more highly-achieved tttazse who are not. Intelligent students have nemergy,
do not memorize, and believe in themselves. Theyeazsily complete regular tasks, are ready to seWen
challenging problems, can be trained to diagnosensielves, and improve themselves. These capabititie
identified as meta-cognitive skill that can be usedevelop other skills.

Meta-cognitive skill requires specific mental opgema that enables students to investigate, plannage,
monitor, predict, and self-evaluate the thinkinggass. An instructional activity with meta-cognétiapproach
builds students’ awareness on how to design, mgratad control what they have learnt, what is ndedad
how to do it. The correlation among assessmentactategory, cognitive skill, critical thinking reative
thinking, and meta-cognitive awareness is describé&dgure 3.

5. Conclusion

Authentic assessment is inseparable from and iategrto instructional activity, and contributesstadents’
achievement. Authentic assessment improves thinkikij because its principles develop meta-cogaitiv
awareness. One of the principles of authentic assest is continuous assessment; students are gounsly
encouraged to monitor and control their study. 8misl developed meta-cognitive awareness contityous
improves their thinking skill. The higher studenégademic skill, the more meta-cognitively aware students
are, and vice versa. The higher meta-cognitive aretdemic skill, the better cognitive skill is. Thagher
cognitive skill, the higher critical thinking is.sAcritical thinking and creative thinking are likgo sides of a
coin, the higher critical thinking, the higher diga thinking skill is. To sum up, meta-cognitivevareness,
academic skill, and authentic assessment are iamtorbmponents to improve thinking skill.
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Table 1. The Differences between Traditional Assesd and Authentic Assessment

Traditional Assessment Authentic Assessment
Within certain time frame The time frame is determined by teacher and students
Measuring lower-ordered ability Measuring higher-ordered ability
Drilling and doing exercises Implementing critical and creative strategies
Limited perspective Holistic perspective
Discovering facts Discovering concept
Using group standard Using individual standard
Memorizing Internalization
Only one correct solution Various correct solutions
Discovering skill Discovering process
Teaching for test Teaching based on need

(Source: Fraze and Rudnitski, 1995 cited in Corebima, 2004:9)
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Figure 1. Continuum Point Progression from TradiibAssessment to Authentic Assessment
Table 2. Types of Authentic Assessment

Authentic

Performing a task
Real-life
Construction/Application

Student-structured

Direct Evidence

Assessment

Description

Advantages

Oral Interviews

Teacher asks students questions
about personal background,

activities, readings, and interests

Informal and relaxed context
Conducted over successive days with each stud

Record observations on an interview guide

Story or Test Retelling

Students retell main ideas or
selected details of text experience

through listening or reading

Student produces oral report
o} Can be scored on content or language compong

Scored with rubric or rating scale

AN S N A A

strategies, and language development

ent

nts

Can determine reading comprehension, reading

Writing Samples Students generate narrative, # Student produces written document
expository, persuasive, or reference #* Can be scored on content or language compongnts
paper # Scored with rubric or rating scale
# Can determine writing processes
Projects/Exhibitions Students complete project in # Students make formal presentation, written repoyt,
content area, working individually or both
orin pairs # Can observe oral and written products and thinkjng
skills
# Scored with rubric or rating scale
Experiments/ Demonstrationg Students complete experiment or | »#© Students make oral presentation, written report| or
demonstrate use of materials both
# Can observe oral and written products and thinking
skills
# Scored with rubric or rating scale
Constructed-Response Itenms Students respond in writing tp »* Student produces written report
open-ended questions # Usually scored on substantive information and
thinking skills
# Scored with rubric or rating scale

Teacher Observations

Teacher observes student attentio
response to instructional materialg

or interactions with other students

Setting is classroom environment
Takes little time
Record observations with anecdotal notes or rat

scales

Portfolios

Focused on collection of stude

work to show progress over time

Integrates information from a number of sourceg
Gives overall picture of student performance an
learning, student’s strong involvement and
commitment

i

# Calls for student self-assessment

(Indiana Department of Education. Office of Englisinguage Learning and Migrant Education
www.doe.in.gov/englishlanguagelearning)
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Figure 2. Authentic Assessment Represents Teach@agning, and Assessing as Ongoing and
Intertwined (Puckett and Black, 1993:34)
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