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Abstract

Teaching Practice is a crucial aspect of teacheicatthn. Despite its importance, the programme is
confronted with numerous challenges. Consequehily,paper examines the quality of teaching pradtic
Nigerian Universities from the perspective of ediora lecturers. Quality of Teaching Practice
Questionnaire (QTPQ) was employed in obtaining deden 691 randomly selected education lecturers
from the universities across the six geo-politizahes in Nigeria. The data obtained were analysatu
descriptive and inferential statistics. The studyealed that the respondents rated the qualitgaxfhing
practice exercise in Nigerian universities as ya@bove average. It was also found that experiandgob
status had significant influence on the responderstsessment, while gender had no influence. Among
others, it was recommended that more time shouldalt®ted to teaching practice and re-training
programmes should be organised for lecturers onbtst practice in the internship aspect of teacher
education.
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1. Introduction
Teacher education is an educational programmerthalves a deliberate upbringing of individualsahgh
training in order to acquire knowledge, skills aradues and transmit such to others. It is a cyafiair in
which both the content area and pedagogical skibspackaged for the trainees in order to prepema to
meet the requirement of the teaching professiokagdefa, 2000). As part of the package, internship
teaching practice is often earmarked specific geobtime during which teachers-in-training are tedsto
schools to teach, demonstrate in practical termktiowledge and skills they had acquired duringpitng.
It is a replica of the Houseman-ship in Medicind &tudent Industrial Work Experience Scheme (SIWES)
for the Engineers and Court Attachment for the Lemsy Teaching practice offers opportunity to
student-teachers to learn basic skills of teackdand put their newly acquired knowledge into actual
practice. The exercise allows teacher-in-trainiogyét familiar with educational ethics and the suéend
regulations governing the practice of educatiom asofessional career. Through this exposure, thiese
the rules and regulations become internalised kysthdent-teachers through the process of interacti
with the administrative and academic staff as aglthe students in their schools of practice (Id®2@00).
Teaching practice is an important pre-qualificatiorequirement that affords the
teachers-in-training the opportunity to put intaagitice what they have learnt in theory. It is litke
laboratory for practical demonstration. According Taneja (2000), teaching practice is usually
interchanged with such words as practice teacliialg, studies, infield experience, and internskimong
others. The scope of teaching practice, accordinddwu (2000), is not limited to the cognitive daim it
also covers the affective and psychomotor domaktes. further stressed that the responsibilities of
student-teachers are not limited to classroom iegdicognitive domain). They also include the praoiom
of the psycho-social development and growth ofrtpepils. Experience has shown that this very @luci
aspect of teacher education is being confrontech witany challenges which have given various
stakeholders a lot of concern. For instance, 1d¢2200) observed that the programme is beset with a
multiplicity of problems and difficulties confromty student-teachers, cooperating teachers as wéliea
co-operating schools and the supervisors. He stigbst most of the problems are not resolved avéme
end of the exercise. Some of the problems idedtifieclude psychological makeup of the trainees,
pedagogical preparations, classroom adaptationpstke and means of assessment. There seems to be a
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controversy among the stakeholders as to whathe tone to revitalise the scheme for the generad @f
the beneficiaries of education enterprise.

Students are the direct beneficiaries of any edualt programme put in place in any community;
they can also be the most disadvantaged for orsomear the other. According to Gujjai (2009), pieet
teaching is of crucial importance in any teacharcation programme as it is a culminating experience
teacher preparation. On the importance of teaghiagtice in teacher education scheme, Furlongt dird
Pocklington (1988), noted that it affords the temahn-training unique opportunity to internalisertedn
social behaviour that is inherent in the noble g@ssion. It can also serve predictive purposes,césfe
concerning the actual performance of the trainelesmwfinally engaged as permanent staff. Furthermore
Guijjar (2009) identified with the views of Trowbgd and Bybee (1990) on the potential of teaching
practice to make student-teachers feel fulfillechwgin experience and internalise the enviableucalf
teaching, while they are engaged in productivelehges.

According to the Federal Republic of Nigeria (2QG#e mandate of all Faculties of Education is
summed up as follows:

i. Production of highly motivated, conscientionsl @fficient classroom teachers for all levels

of the education system;

ii. Encouraging further the spirit of enquiry and cnggt in teachers;

iii. Help teachers to fit into the social life of thenomunity and society at large and enhance

their commitment to national objectives;

iv. Provide teachers with the intellectual and profasai background adequate for their
assignment and to make them adaptable to any aigsguation not only in the life of
their country, but in the wider world, and

V. Enhance teachers’ commitment to the teaching psfegp.24).

To facilitate the realization of the laudable maedéhe Minimum Academic
Standard (MAS) for all Faculties of Education wasveloped in 1989. The import of this is to set
parameters that would lead to the attainment ofifsred goals. The MAS is still in use, while tleeent
attempt to review and improve on it remains ondfraving board.

Currently in Nigerian universities, teaching preetis a compulsory course in the Faculties of
Education and it attracts 2 or 4 credit load, dejpagnon the nature of the programme being offenethi
students. Teaching practice duration is usuallyvbeh four and six weeks which begins in the thind a
fourth year as teaching practice (i) and (ii) retpely of studentship as undergraduate. Studerdgs a
usually required to practice in their schools obick and teach based on their areas of specialisati
Although, teaching practice is expected to expdgdent-teachers to all school programmes, empligsis
laid on classroom practice during which they arpesvised by lecturers and given instant feedbabtle T
supervision is usually twice during each of thereise. The students’ performance is determined by
finding the means of assessors’ grades. The extexaaminer conducts a random assessment of students
teaching practice and moderate internal assegraidés.

Various educationists and educators such as Ya{20@0), and Yusuf and Ajidagba (2010) have
commented on the quality of teaching practice. Th&ésy be due to the calibre of teachers that anegbei
produced. To some, teaching practice as being milyreun is considered as inadequate, while otlléts
not see anything wrong in the way it is organised.

The divergence in the views might be due to a remalb factors, among which are gender, job status
and years of experience of lecturers. Studies asdBmosewo (2000) and Yusuf and Ajidagba(2010) have
shown that the way and manner in which a persoesass a programme may be influenced by a number of
variables. However, Omosewo (2004) noted that gedidenot mediate in the assessment of individuals.

a study conducted by Yusuf (2010), it was found tender did not affect the way male and female
lecturers assessed the Millennium Development G@dI3Gs) retraining programme of the National
Teachers Institute.

Studies showed that job status and experiencetlgradluenced the way a person carries out
assessment. For instance, Jekayinfa (2000), Omo&80®), and Yahaya (2000) conducted studies which
concluded that job status and experience influerssgssment made by individuals. This may be due to
the fact that people with long years of teachingegience and higher job status are more careful and
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cautious in the way they assess students.

1.2 Statement of the Problem

Several studies (Ngidi & Sibaya, 2003; Marais & M&i004, and Kiggundu & Nayimuli, 2009) have
been conducted on student-teachers experiencesgdigaching practice, but a review of the literatur
indicate that there are limited studies that hawenbconducted on education lecturers’ assessmehe of
quality of teaching practice. In view of this, thds the need to examine the quality of teachiragtire as
viewed by lecturers in the Faculties of Educatianthey are crucial stakeholders in the sector. An
understanding of lecturers’ views would facilitai@areness of the challenges facing the programnighwh
could militate against a positive teaching pracégercise.

1.3 Research Questions
Based on the statement of the problem and tiewed literature, the following research questions
were answered in this study:
1. What is the quality of the internship aspect ottea education as assessed by education lecturers
in Nigeria?
2. Do gender, job status and job experience influeethgcation lecturers’ assessment of quality of
teaching practice?

1.4 Research Hypotheses:

The following null hypotheses were tested:

1. There is no significant difference in male and &sneducation lecturers’ assessment of quality
of teaching practice in Nigerian universities.

2. There is no significant difference in educatiortleers’ assessment of quality of teaching practice
in Nigerian universities based on job status (juaiad senior).

3. There is no significant difference in educatiorteers’ assessment of quality of teaching practice
in Nigerian universities based on job experien@a(yf service).

2. Methodology

The study employed descriptive research of theegutype. The design is one of the most appropriate
methods of obtaining factual, attitudinal or beloaval information from selected samples (David &tSu,
2004). Since the study sought to examine the qualithe teaching practice aspect of teacher ethrcas
perceived by education lecturers, which is a kifhgedf-report, a survey design was considered gpjate.
2.1 Participant and Setting

The population of the study comprised all lectsirier the Faculties of Education in the Federal and
State universities in Nigeria. The target populationsisted of lecturers in the Faculties of Edocan six
Federal and six State universities across the esixpplitical zones of Nigeria. A total of 700 copief the
designed questionnaire were distributed to lecsuneross the purposively selected universitieallJronly
691 fully completed copies of the questionnaireenastained from the respondents and, consequétly,
respondents participated in the study. The 691sgareaverage of 98.7% which was considered adequate
for a study of this nature. The number comprised Bales and 164 females, while their ages ranged fr
24 -64 years.
2.3 Instrumentation

A questionnaire titled Teaching Practice Assessr@erestionnaire was developed and adopted for the
study. It has two parts, Part 1 contained itemsdemographic data of the respondents, while Part 11
contained 20 items on the quality of the teachirarfice aspect of teacher education. The instrunvast
validated by three lecturers in the Faculty of Eatiom, University of llorin. The reliability of the
instrument was established through a test-retestepiure. A correlation coefficient of .75 was obédl,
showing the reliability level of the instrument. & uestionnaire is a four-point modified Likert €/fcale
of Strongly Agree (SA), Agree (A), Disagree (D), daBtrongly Disagree (SD). The questionnaire forms
were administered to the respondents through thistasce of the Faculty of Education officers of th
selected universities. The completed forms wergeretd and scored as: Strongly Agree (4); Agree (3)
Disagree (2), and Strongly Disagree (1). In scorihg instrument, the researchers used four point
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Likert-type rating scale. Since there are 20 iteafisgether isn the instrument, the lowest totalresco
obtainable is 20, while the highest total scoreamiable is 80. Therefore, to score the instrumtr,
researchers categorised quality of teaching pmdtito two viz. Good and poor qualities, with tle®e
range for the two categories being 50 — 80 for gaedi 20 — 49 for poor respectively. The adoptiothis
classification is informed by the realisation thieaaching quality as a phenomenon is a time variable
occurrence. The adoption of categorisation is foeeemeant to reflect the variable nature of the
phenomenon.
3. Results
The analysis of the data obtained was done wighube of SPSS computer software. Demographic
data were analysed using descriptive statisticiewitypotheses 1 and 2 were tested using t- tddO¥A
was used to test hypothesis three.
3.2 Main Research Question:
What is the quality of the internship aspect ottea education as assessed by education lectuarers i
Nigeria?

The analysis showed that the total mean scorkeofdspondents on all the items was fairly aboee th
average mean of 40. In other words, the responagestsssed the quality of the teaching practiceceseer
as fair (see Table 1).

3.3 Hypothesis One
There is no significant difference in the assessmiemale and
female education leetgron the quality of teaching practice.

The result indicated the t-test value as 1.68 &edSig (2-tailed) as .094, since the p. > .05. The
hypothesis which states that there is no signifiadifference in the assessment of male and female
education lecturers on the quality of teaching ficacis accepted. This means that male and female
lecturers are not significantly different in thessessment of the quality of teaching practicectsei(see
Table 2).

3.4 Hypothesis Two:
There is no significant difference in the assesgrof education
lecturers on the quabifyteaching practice based on job status.

The analysed data showed that a t-test value 663ath a Sig (2-tailed) value of .001. Since the p
.05 the hypothesis which states that there is gaifgiant difference in the assessment of education
lecturers on the quality of teaching practice basedob status is rejected. This implication istthze
assessment of junior and senior lecturers of thaditgwf teaching practice is different from oneotrer
(See Table 3).

3.5 Hypothesis Three:
There is no significaifference in the assessment of education
lecturers on the quatif teaching practice based on teaching
experience.

The results indicated an F-value of 4.567 andga(&itailed) of .011 at 0.05 alpha level. Sincepte

.05, the hypothesis which states that there is ignifcant difference in the assessment of eduoatio

lecturers on the quality of teaching practice basedteaching experience is rejected. Therefore, the

respondents differ in their assessment of the tyuafliteaching practice (see Table 4).

4. Discussions

Research question 1 is on the quality of the irsteipn aspect of teacher education as assessed by
education lecturers in Nigeria. The analysis shothed the total mean score of the respondentsicheal
items was fairly above the average mean of 40therowords, the respondents had assessed theyopfalit
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the teaching practice as fair.

Hypothesis one states that there is no significhffiérence in the assessment of lecturers on the
quality of teaching practice based on gender. K feand, from the result of data analysis thatl¢ioturers
are similar in their assessment. This is in linthvtihe observation made by Idowu (2000) that leztiare
objective in the worldview especially on the isqagrdering on education, teaching and learning. This
possibly as a result of their orientation and expessince teaching practice supervision is usuallyied
out without bias for gender.

The second hypothesis states that there is ndfisagrt difference in the assessment of the qualfty
teaching practice on the basis of job status. Rerpurpose of this study, lecturers were categbriist
two, junior and senior. The result obtained fromadanalysis revealed that there was a significant
difference. This implies that there is a significdiiference in the assessment of lecturers alfmiguality
of teaching practice in the Nigerian universitigbie difference could be due to the fact that theqgu
lecturers might not possess the same level ofsskifl regards assessment compared to their senior
colleagues. The finding of this study is consistevith the finding of Yusuf (2010) that lecturers’
assessment of the student- teachers was baseéipodhupational status, orientation. The findifighis
study appears to be in contrast with the submissfalekayinfa (2000) that lecturers, irrespectiveheir
occupational status, have the same orientationbgirecktension, similar disposition to matters boirtgon
teaching and learning.

The third hypothesis states that significant défece does not exist between lecturers of varyig |
experience as regards assessment of the qualigaciing practice. Because of the long period ofice
associated with university career, lecturers iis gtudy were stratified into three strata. Thesethose
who have been in the service for between 1 andelbsy those that have been in service for betwéen 1
and 20 years, and those have been on the job for than 21 years. Based on data analysis, the hegist
was rejected. The finding of this study is in limith the conclusion reached by Ngidi & Sibaya (20880
noted that lecturers whose years of teaching espesi is long were meticulous in their method thess |
experience teachers. The finding is also in agreémeéth Marais & Meir (2004) and Kiggundu &
Nayimuli (2009) who concluded that experience, gtatus and age had determining influence on their
ways of assessment of student teacher duringititeinship.

The implication of this is that lecturers acrdss Nigerian universities with varying length of\gee
differ in their assessment of the quality of teaghpractice. Experience is much talked about ashést
teacher. Thus, it is not surprising that significdifference exists in the perception of lecturab®ut the
quality of teaching practice on the basis of tlwir experience. In the academic circle, job expege and
promotion are interrelated. Therefore, it is nolikely that lecturers of different length of sergievould
have acquired occupational experience of varyirgyets which would influence their assessment.

5. Conclusions

It is clear from the findings of this study thattigrers in the faculties of education across thke si
geo-political zones of Nigeria, irrespective of den are similar in their assessment of the quality
teaching practice. This implies that irrespectietteir gender similarly assess the quality of teag
practice. Also, the education lecturers appearifferdsignificantly in their perception of the qitsl of
teaching practice on the basis of job status. iBhiliie possibly to the difference in their occumaai cadre.
The senior lecturers are usually more involveddmaistrative duties than their junior colleaguesiah
afford them good opportunity to interact with stotdeof diverse academic and socio-cultural backggou
They are also usually invited to be involved inezwtl examinations by sister universities and phivides
avenue for acquisition of career experience. Irtresh, junior lecturers do not have this kind opogunity
as they are most times confined to the academitdvadrtheir institutions due largely to their lowatus.
Therefore, the difference in their assessment cbeldremised on their job status.

The lecturers drawn from the universities in thxeegeo-political zones of Nigeria are not signifitiky
different in their assessment of the quality ofctéag practice on the basis of job experience. This
essentially is a manifestation of their levels afeer maturity and mobility acquired over the ye#rss
clear from the finding of this study that lecturatsdifferent levels of career experience percsiuelents’
involvement and performance in teaching practicfedintly. This, to some extent, underlines the
assumption that an individual's world view is irdliwced by his life experiences, career and social.
Expectedly, people, especially, lecturers leamig¢av the world around them more dispassionate resualt
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of life or career experience. Thus, the differen@mifested by lecturers that were sampled for ghisly
must have been influenced by their exposure tewifit students they had met, taught and assessee at
time or the other in their working life.

6. Recommendations

Education is fundamentally a human capital, arel tdacher is one of the most important human
factors in the school system. The quality of teacttea great extent, determines the success dacheol
system. Thus, the findings of this study, thatltve quality of teaching has a number of implicaidor
the teaching profession. In this wise, the follogvlecommendations are made

1. University authorities should allocate moreoreses to teaching practice to enhance students’
dedication and adequate supervision by lecturétkislis done, it will improve the quality of thelucation
graduates for the overall advancement of the tegcpiofession and, by extension, the collectiverigt
of the nation.

2. The lecturers in the Faculties of Education inmesassigned fewer students to supervise in doder
enhance quality assurance. For instance, the nuoflsudent-teachers assigned to a supervisor & Homul
to a manageable size to ensure thorough supervidionpractical terms, a maximum of eight
student-teachers to a supervisor is recommended.

3.The duration of teaching practice should beraled to provide the teacher-trainees enough time to
master the art of teaching in the practical setihghe school. This would also enable the supersisin
ample time for practical assessment of the stutkshers and would engender high quality teaching
practice experience.

4.The teaching subject assigned to each teactiaetr must be within his field of study to ensure
adequate and quality teaching practice experidasgentially, student-teachers should be alloweaddoh
subjects in which they are innately endowed in ptdefacilitate meaningful learning on the parttbé
students.

References

David, M. & Sutton, C.D. (2004 5o0cial research: The basidsondon: Sage Publications

Federal Republic of Nigeria (2004ational policy on EducatiorAbuja: NERDC

Furlong, J., Hirst, P., Pocklington, P. & Miles, 8988). Initial Teacher Training and the Role of the
SchoolMilton Keynes: Open University Press.

Guijjar, A.A. (2009).Teaching practice: Concept, stages, objectivessauggestions.
http:www.addthis.com/bookmark.php?v=20

Idowu, A.l. (2000)Teaching practice exercise: An overview. In A.bwdi, S.0O. Daramola,

A.S. Olorundare, O.0. Obiyemi, NYS. ljaiya, andli&finhan (Ed.) A guide to teaching

practice. lorin: Faculty of Education, University of llorin

Jekayinfa, A.A. (2000). The essence of lesson ptatien in teaching practice . In A.l.

Idowu, S.0. Daramola, A.S. Olorundare, O.0. Obiye¥S. ljaiya, and K. Lafinhan (Ed.).
A guide to teaching practicdotin: Faculty of Education, University of llorin

Kiggundu, E. & Nayimuli, S. (2009).eaching practice: a make or break phase for studen

teachersSouth African Journal of Education. 29. 345 -358.
Htp:www.scielo.org.za/pdf/v29n3/a04v29n3.pdf

Marais, P. & Meier, C. (2004Hear our voice: Student teachers’ experience dugrextical
teaching African Journal of Education review. 1. 220-233.

Ngidi, D.P. & Sibaya, P.T. (2003%tudent teachers’ anxieties related to practicehéag.
South African Journal of Education. 23. 18-22.

Omosewo, E.O. (2000). Guideposts in teaching pbyaithe senior secondary level. In A.l.

Idowu, S.0. Daramola, A.S. Olorundare, O.O. ObiyeM¥S. ljaiya, and K. Lafinhan(Ed.).
A guide to teaching practicdotin: Faculty of Education, University of llorin.

Tanega, R. P. (2000kncyclopaedia of comparative educati®fol.4. Newdellih: Anmol
Publications Ltd.

Trowbridge, LW. & Bybee, R.W. (1990). Becomiagecondary school science teachét.eg)
Virginia: Merrill Pub. Co.

84



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)
Vol 3, No 4, 2012
Yahaya, L.A. (2000). Guideposts on effective prafian and good performance in teaching
practice. In A.l. Idowu, S.O. Daramola, A.S. Qindare, O.O. Obiyemi, NYS. ljaiya, and
K. Lafinhan (Ed.)A guide to teaching practicdotin: Faculty of Education, University of
llorin, Nigeria
Yusuf, A. & Ajidagba, U.A. (2010). Stakeholders'sassment of Millennium Development
Goals (MDGs) capacity building of basic schoaldigers for the implementation of
universal basic education in Nigeria. African @l of Historical Sciences in Education.

Tables
Table 1 Respondents’ Assessment of the Quality of Teachilyactice Exercise

No. of Responden Mear Std. Deviatiol
691 43.06 6.77

Table 2 Means, Standard Deviation and t-test of the Respomats’ Assessment of
Teaching Practice Exercise Based oreer

Gende N Mear SD | df t-tes Sig. (ztailed’
Male
515 42.80 6.61 68c 1.67¢ 092
Female 176 43.79 7.19

Table 3 Means, Standard Deviation and t-test on Respondentdssessment of
Teaching Practice Exercise Based oohJStatus

Job Statu N Mear SD df t-tes Sig. («-tailed
Junior
462 43.64 6.93 68C 3.2¢ 001
Senior 229 41.87 6.30

Table 4: ANOVA Comparing Respondents’ Assessment of Qualitgf Teaching Practice Exercise
Based on Job experience

Job Experience | Sum of Square| df Mean Square | F-value Sig.
Between Groups | 414.788 2 207.394 4.567 .011
Within Groups 31246.011 688 45.416

Total 31660.799 690
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