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Abstract

This study set out to examine the factors thauarice postgraduate perception on the adoption|soeidia
technologies in learning is social influence. Soyntactors is said to influence users’ attitudedods the use of
a particular technology. In the case of social médchnologies, social influence which include pgriecturers
and learning or institutional managements are @iattie relevant factors that can militate the athwpof social
media for learning purposes. Students might beedetie access to social media technologies indhbese of
learning for some potentially wrong reasons. Ifigbenedia technologies are perceived as just faiaso
activities such as gaming and interacting withrfdg and family, this perception would definiteljeat students’
opinion towards the use of social media technokbfpe learning activities. As such, this presentgtrelies on
the Unified Theory of Acceptance and Use of Techggpl(UTAUT) to provide a comprehensive understagdin
to university students’ perception of using soai@dia technologies for learning purposes.

Keywords: UTAUT, Social media technologies, postgraduate ests.

1. INTRODUCTION

Given the current emergence and popularity of $au&dia technologies, there is virtually no aspeEdhiuman
endeavors that the social media technologies isnfloencing. The educational sector is a perfeeingple of
sectors where the influence social media technetogs growing increasingly by the day. Both leasnand
lecturers have shown considerable amount of inténemcorporating social media and technologieghieir
learning activities (Hamid, Waycott, Kurinia & Chgagr2015). Various social media technologies inaigdiocial
network sites (e.g. Facebook), microblogs (e.gkédin) and content communities (e.g. YouTube) areently
implemented into academic milieu of university snts. Students sort after these technologies fonexting
with their lecturers and peers, to access learm#sgurces and to engage in collaborative learngman &
Koh, 2013; Sandars & Schroter, 2007). The typga@mple of how these social media technologiehelgng
students in their educational pursuits can be ptedewith the fact that, YouTube is brimful of laang contents
in terms of video and digital contents that elaborkearning materials beyond what teachers canndo i
classrooms. Similarly, topical essays and episilesreadily available in LinkedIn and finally, Faocek for
example is an easy platform for student to interaith peers and lecturers, share learning matedals
collaborate in learning activities (Gao, 2013; Lgek& Patterson, 2008; Murray, 2008).

The success of every technology is central to #regption of the users. Hence, the underlying l@giong
usage and acceptance of technologies is to unddreters’ perceptions of a given technology whighcantral
to their usage of that technology. For instanceamio (2011) asserted that, students’ perceptiérsocial
technology usage determines the role in which sonidia technologies play in learning activitien. this
regard, Venkatesh et al. (2003) theorized thatatefactors such as; performance expectancy,teffqrectancy,
social influence, and facilitating conditions arequisites to behavioral intention to use a techywland
subsequently, the actual usage of the technolagyle®ly with regards to usage of social media teabgies for
learning purpose in university, students’ percergiof the performance and applicability of sociatdma
technologies are crucial to understanding theigegsavild, Cant, & Nell, 2014).

In view of the benefits of social media technolagie learning, there have been a considerable Evebncern
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among researchers with regards to the performahseaial media technologies in the educationalmedtor
instance, Adamson (2012) lamented that, the ussoofal media technologies in learning possess atgre
potential of trivializing learning activities andigposes. This is because students might get cavieg with the
interactivity and digital environment of social needechnologies which as a result could affect etiid
performances (Buzzetto-More, 2014). However, the afssocial media technologies in learning canltesu
substantial loss of pedagogical control and disepin such a way that, the implementation of dogiadia
technologies can be a hindrance to learning (V@lht, & Nell, 2014). This could be because studergsused
to using social media technologies such as Faceaondk/ouTube for social purposes and not for legyni

A handful number studies (McLoughlin & Lee, 200&h®&eder, Minocha, & Schneider, 2010; Wild, Cant, &
Nell, 2014) have delved on the potentials of somiadia technologies for learning purposes and eidunzd
activities especially in the tertiary institutionBhese studies found significant importance of alogiedia for
learning activities. However, previous researchavehneither demonstrated the perceptions of stadeot
documented various learning activities that stuslané conducting with use of social media techriek{ ee,
2014). Similarly, although social media technolsgiare celebrated platforms and tools for anchoring
collaborative learning among students and incrgasiteractivity among lecturers and studentsglitthn be said
about the academic performance and interactivitgebis of social media technologies from the staden
perspectives (Kuo, Walker, Schroder, & Belland, £0ITherefore, this examines the relationship betwe
students’ performance expectancy of social mediartelogies on their usage for learning purpose.

It has been unanimously reported by previous rekess that, social media and social media techimedogre
increasingly important in learning and teaching aghdeachers and students because of convenience and
flexible of social media technologies (Brown, 201This imply that, the implementation of social rized
technologies in learning activities enhances samaktructivist techniques to learning by potehtiahproving
students’ interaction, involvement and collabonatim learning (Schroeder et al., 2010; Ferdig, 2007
McLoughlin & Lee, 2008). Hence, social media tedbgies are eradicating the traditional barriergaalitional
classroom teaching (Brown, 2010). Meanwhile, ihitherto uneasy to say that, students perceiveakowdia
technologies easy, convenience or flexible to wseldarning purpose (Lim, Agostinho, Harper & Claoh,
2013). As such, this study will investigate studéperception of effort expectancy and how suchcggtion
influence their usage of social media technolofpesearning.

Among the importance of social media technologietearning is the fostering of relationship and amding
collaboration between learning mates. Impliedlciaomedia technologies influence the connectiotwben
lecturers and students and among students to oofisbin learning activities (Rifkin, et al., 2003jowever,
there has been serious concern among researclardattk of lecturers knowledge or lack of williregs to
adopt social media technologies can influence #a@e of students (Wild, et al., 2014). Similarte perception
of peers on social media technologies can stroingbactful on students’ usage of social media tetdgies for
learning activities (Wheeler, et al., 2008). THere, this study aims at examining how social iefioe affect
social media technologies for academic purpose.

2. LITERATURE REVIEW

2.1 Social Media Technologies for Learning Purpose

The importance of social media technologies indeay cannot be over emphasized. With applicatiosaxfial
media technologies in learning, both students actuters are exposed to a more convenience, feexibt
digitalized process of exchanging knowledge (W@nt, & Nell, 2014). Jackson (2011) added that,use of
social media technologies for learning purpose edpahe process of learning beyond classroom aet op
students and teachers to a more flexible and tiraebess of learning materials. In addition, the afssocial
media technologies in learning takes pressure blgaoning which in other word, increase motivationlearn
and participation in learning process. The usaggoofal media technologies in learning environménfsill of
potentials and benefits however, it is not withoettain challenges and pitfalls. These challengeslapended
on how students perceived the incorporation ofaanidia technologies to learning (Picardo, 2011).

The recent sporadic advancement in informationreldgies and especially the Internet technologrestiae
main drivers of the widespread usage and acceptaeecial media technologies. Subsequently, thegséve
usage of social media technologies are radicalyngng learning experience at all levels of leagni®o many
educational and learning concepts have been deaelby theorists in line with the incorporation afcil

media technologies into learning and educationtiviies. For instance, social learning, and enfgigdearning
concepts are examples of new learning framework abknowledge the social media technologies inniear
especially among university students. Also, these advancements, also point out the widespreaddaiéls
media technologies among university students (Satwd. 2014 & Hussain, 2012). Equally, Jacksam Eye,
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Fitzgerald, Witt, and Zhao (2011) added that, duthé availability of the internet to people, inygrlace and at
any time, social media technologies are reshap&oples’ experience in learning.

Social media technologies have been so influentialreshaping learning experiences especially among
university students and in so many ways and dino@ss{Hershey, 2009). Also, social media technobbmve
also been an important channel for pedagogicatant®n and research tool (Rivera & Quiros, 201f)the
words of Sourbati (2004 p 587), “accessibility édatronic hardware and software” are the most vigalables

of media use and adoption (Jones, 2009). In essenc&l media technologies are exchanging the abkbe
traditional learning management tools. Most regemthd in the view of day to day improvements in the
technological environments of social media techgials, virtual class can now be held on Facebooko Al
YouTube has been the most sort after resource basbsdite for many university students to learn ficaly

with video and motion-based learning materials (Ka@& Haenlein, 2010).

In line with the multidimensionality of the essermiesocial media technologies in learning and etlocathe
importance of social media technologies can begoaized in the following manner with practical exales.

. Social media technologies for educators: Edusatme social media technologies to share learning
contents. For example; Blogging, Edublogawardschealube, YouTube Twitter can be used to shareleéta
learning materials and explain concept with stuslent

. Social media technologies for social learningnteats that are shared and posted by individuals on
social media technologies such as; Facebook, Gephlegs, LinkedIn and You Tube teaches peopleanao
things even when the authors of the post do nehihto teach with it.

. Social media technologies for collaborated prigjesocial media technologies such as Wikipediagl
Micro blog Twitters, Flickr and Myspace.com can bged for several flexible and collaborative pragject
whereby participants interact through these sawietlia technologies (Daluba & Maxwell, 2013; Seaman
Tinti-kane, 2013 & Wagner, 2011).

In addition, there is a general conciliation amopigvious researchers on the essence of social media
technologies in learning (Elkaseh, Wong, & Fungl@0Quesenberry, 2010 & Ramig, 2010). It has been
established that, social media technologies caeeiddserve several functions in the educationahrdmdth in
teaching and learning. For instance, educatorsusansocial media technologies site to post leatates, to
anchor group discussions on task assignment, makeuacements and so forth. Meanwhile, studentsatsm
use these platforms for engaging their lecturergisk questions, interact with their colleagues amchor their
group projects on social technology platforms (8oktich & Sewry, 2012).

The advancement of social media technologies imieg is not without some pitfalls (Ezeah et aD12). The
top of these challenges is similar to many othev technologies which their acceptance and usersrexpes
are determined by their perception of the technpl@grtain number of previous researchers havedrbi, in
spite of the drastic importance of social mediahtetogies especially in improving modern day leagni
experiences. The perception of users towards so@dia technologies have been mismatched (Rodri@@d4
& Sanusi et al., 2014). In essence, it is not akra that perceived social media technologies agiyaly
influential to learning experiences. Some useri&belthat, social media technologies are “socialil aan only
be used for social purposes and cannot be applieducation and learning. However, the detrimehtssers’
perception is that, it often affect their experiemén using a technologies. Therefore, users’ péiae predict
the importance of a technology (Wagner, 2011).

2.2 The Unified Theory of Acceptance and Use of Teoology

The propositions in this study solely rely on theifi¢d Theory of Acceptance and Use of TechnolddJAUT)

as propounded by Venkatesh et al. (2003). The yhepined the determinants of behavioral intentiod ¢his
use of a technology. The UTAUT model has been oh¢h® renowned theories for understanding users’
acceptance and usage of various types of techmsldigtluding social media technologies (Venkateshh@ng,
2010). The UTAUT model asserts that, certain factre responsible for the usage of a technologyeham
performance expectancy, effort expectancy, soaiflience and facilitating conditions. This studygdsed on
three factors namely; performance expectancy, teffipectancy and social influence. This factors latefly
defined below:

. Performance expectancy explains users’ percepinh expectations of the usefulness of a given
technology. Such expectancy is said to determiresusvillingness and motivation to adopt the tedbgg.
Performance expectancy has been found as a major fa explaining behavioral intention of acceptio use a
particular technology (Sharma & Chandel, 2013 & k#&esh et al., 2003). The perception of performance
expectancy of social technology is the belief teatial media technologies is useful for learningppse and it
can be used for the purpose of interactive anclbotfitive learning.

. This is the level of ease associated with uspesteption of a technology. In other words, effort
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expectancy describes users’ perception of applibgbilexibility and usability of a particular témology
(Sharma & Chandel, 2013 & Venkatesh et al., 2083).such, if users’ or students have the perceptian,
social media technologies are not flexible or theyceived that it is not convenient for them to sgeial media
technologies for learning, no matter how much afess they have with social media technologies,estisd
would not consider using it for learning purpose.

. Finally, this factor explains how users’ socianwosition can influence their decision to adopt a
technology. Because social media technologies irticpgar are interactive platforms for engaging and
interacting other parties. If the other partiesrarecooperative or the perception towards theafisecial media
technologies is not mutual. Social media techn@ggian only be implemented in turmoil for any pg@Al-
alak & Alnawas, 2011; Sharma & Chandel, 2013 & \@ekh et al., 2003). With regards to using socidlim
technologies for learning purpose, if learning pesmd collaborative partners do not have similacqaion of
social media technologies, hence it becomes difftoumplement for learning purpose.

2.3 The Relationship between Performance Expectan@nd the Usage of Social Media Technologies for
Learning

Performance expectancy explain users’ perceptiomaf well is a technology influence their endeavors
(Agarwal & Prasad, 1998). In other word, performnamxpectancy predicts users’ acceptance and behhvio
intention to accept and use a technology. Previtudies have put this concept to empirical testu@aet al.,
2005; Attuquayefio & Addo, 2014; Sung et al., 20IBhese studies have revealed a mix-findings oreffest

of performance expectancy on usage of technologginflar study by Afarikumah and Achampong (2010)
affirmed that, the usefulness of computer predils acceptance of computer. Following the UTAUT #glod
propounded by Venkatesh et al. (2003) in explainisgrs behavioral predictors, this study formuldte
following hypothesis:

H1: There is a significant relationship betweenf@anance expectancy and the usage of social media
technologies for learning.

2.4 The Relationship between Effort Expectancy anthe Usage of Social Media Technologies for Learning
Previous researchers have unanimously revealeedteay technology user has a certain level of etgney on
the usability and accessibility of a given techggidSun et al, 2015). This notion is highly suppdrby the
expectancy theory which elaborated that, when ahe@ve a technology or system is too complexs®, he or
she ordinarily evade the use of the system anditday (Pachter, et al., 2012). Corroborativelynkétesh et al.
(2003) suggested that effort expectancy have pesdifects on behavioral intention on technologazaieptance.
Thus, we propose the following hypothesis:

H2: There is a significant relationship betweemeféxpectancy and the usage of social media tdéobies for
learning.

2.5 The Relationship between Social Influence antié Usage of Social Media Technologies for Learning
The underlying credence is to understand useifi@dét and perception towards a given technologyniata &
Koivisto, 2015). This notion has been adopted widieldifferent context and to understand differesgthnology
including; knowledge management (Bock, et al., 308bcial networking services (Cheung, et al., 20&1
learning (Hernandez, et al., 2011), blogs (Hsu &,12008), and e-commerce (Hamari, 2013). Theseiqusv
studies have unanimously demonstrated that soefalence such as family, colleagues, friends artterot
important people often influence the acceptancetethnology (Zhang, 2008; Sung et al., 2015). Melatedly,
Holden and Overmier (2015) conducted their studshencontext information technology and found tisatial
influence affect the acceptance and the continusage of information technology. Following thisdan line
with the theoretical assumption by Venkatesh, .{2003), the following hypothesis is proposed:

H3: There is a significant relationship betweeniaoeffort and the usage of social media techn@sdor
learning

2.6 The Proposed Conceptual Framework

Based on the theoretical perspectives of UTUAT rhdties study proposes the conceptual frameworkgmted

in Figure 1. The framework depicts the relationshiigtween the independent variables and the depende
variables. These relationships are the basis fondtating the research hypotheses.
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Performance Expectancy

Effort Expectancy US‘?gghﬂo?:g;ii I;/cl)?dia
Learning

Social Influence

Figure 1 Proposed Conceptual Framework

3. METHODOLOGY

The main focus of this study is to investigate g/jpé academic activities that postgraduate studamsising
social media technologies for. Relaying on the tagcal perspectives of UTAUT, this study will alsgamine
postgraduate students’ perceptions of performanpeatancy, effort expectancy and social influennoetheir
usage of social media technologies for learningppses. The basis for selecting the UTAUT theorhé, the
theory has been identified as a significant thdoryunderstanding attitude, behavioral intentiod gerception
towards adoption of technologies (Venkatesh & Zha?@l0). A survey techniques for data collection is
proposed for data collection. The data will be yrnedl using various statistical packages in SPS8.filldings

of the study will be reported and conclusions wéldeduced.

4. CONCLUSIONS

Theoretically, this present study will provide itvable contributions to the body of knowledge egdbcin
validating the UTAUT model. This study proposed #amption of UTAUT model by examining three constsu
namely; performance expectancy, effort expectanogl &ocial influence is providing comprehensive
understanding of university students perceptiomstds the use of social technology in learningvéts. The
findings of this study will therefore contribute tbe pool of studies in this realm, in validatirnge tUTAUT
model and its applicability to study social medéxhnologies. Practically, the findings of this dstuwill
communicate to lecturers, parents and universitpagaments and other relevant parties to univessitgents’
educations including governmental agencies andstnies. The findings of this study will not onlyfanm the
relevant parties on the types of academic and ilegrfacilities that students are doing with soamaédia
technologies, the findings would also illuminateasly on how students can be influenced to useasowdia
technologies for learning purpose. This study waifo yield positive contributions by notifying lecérs and
educators on the benefits of using social median®logies for academic and educational reasons $todents’
perspectives.
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