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Abstract

The general objective of this study was to explore the differences among attachment, psychosocial wellbeing and
academic achievement motivation of foster children and their socio-demographic variables in SOS EE BOVTPC.
Both quantitative and qualitative methods were employed to achieve the research objectives. The participants were:
134 foster children for quantitative methods and six foster families and six foster children for qualitative methods.
The participants were selected using stratified random sampling technique, while the six foster families and the
six foster children were purposefully taken as a sample. The self-report version of the Relationship Structures
(ECR-RS) questionnaire, the Strengths and Difficulties Questionnaire (SDQ) for children age ranging above 11,
the Achievement Motivation Inventory (AMI), and semi-structured interviews instruments were administered.
Data from the quantitative survey were analyzed using mean score, standard deviation, independent t-test, and one
way ANOVA. The qualitative data were analyzed using inductive thematic analysis. Independent T-test for group
mean difference revealed that there was no significant difference in female and male foster children attachment,
psychosocial wellbeing, and academic achievement motivation. On the other hand, there were significant
difference in task orientation and anxious attachment of foster children who live with married and single parents.
ANOVA result indicated that, the avoidance attachment shows a significant difference in the educational levels of
foster parents. However, there were no differences in the overall psychosocial wellbeing of foster children and
foster families educational levels. Nonetheless, the overall academic achievement motivation has shown
significant differences between each educational level of foster children. This indicated that the organization
should give emphasize for the improvement of their weakness.
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Introduction

Attachment defined in different ways. It refers to the strong emotional bond that exists between an infant and
his/her caretaker and also defined as relationship between two people and forms the basis for long-term
relationships (Roy and Kathleen 2007). Sensitive and responsive parenting promotes a secure attachment
relationship (Nievar & Becker, 2008), which in turn is predicatively associated with positive out-comes in
numerous domains of child development (Dexter et al., 2013). Children raised only by the mother show poorer
outcomes in several areas of development (levels of social emotional adaptation, social competence, cognitive
scores, school achievements as well as higher rates of anxiety disorders and deviant behaviors Choe et al., (2013).
Studies on attachment relationship between single mothers and their children showed inconsistent results ranging
from increased to slightly decreased children’s attachment security (Shaw et al., 2012). In addition to this poor
educational level of parents affect their attachment with foster children (Seow, 2012).

Psychosocial well-being is the positive age-and stage-appropriate, outcome of children’s physical, social and
psychological development. It is essential for children’s survival and development, especially in chronically
difficult circumstances (Linda, Geoff & Lorraine, 2006). Research finding based on psychosocial wellbeing
revealed the difference between male and female. According to Perez (2012) females have significantly higher
scores in the aspects of daily spiritual experience, relationship with father, relationship with peer, positive
relationship with others and purpose in life. Males in other side have higher scores on autonomy than their female
counterparty (Perez, 2012). Another research finding revealed that, educational level of foster children and parents
have made differences on foster children psychosocial wellbeing’s (Zabibu, 2012 and John et al, 2013).

Academic achievement motivation is used to mean the pupil’s need or drive towards the achievement of
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success in academic work (Muola, 2010). A variety of factors in a youth’s micro system can affect their educational
achievement motivation, including family structure (e.g., living in a single-parent family), low parental
involvement, neighborhood social disorganization, and low family socio economic status (Alexandra, 2009).
Parent’s educational levels have also an impact on children academic achievement (Yonzewa, 2000).

Studying on the differences among attachment, psychosocial wellbeing and academic achievement
motivation of foster children and their socio-demographic variables has unaccountable benefit for stakeholders.
So, this study intended to examine the differences among attachment, psychosocial wellbeing and academic
achievement motivation of foster children and their socio-demographic variables in SOS Enfants Ethiope, Burayu
Orphanage Vocational Training and Production Center.

Research Questions
1. To what extant dose attachment, psychosocial wellbeing and academic achievement motivation of
foster children vary by socio-demographic variables?

Methods and Materials

Description of the study area

The study was conducted in Save Our Soul Enfants Ethiope, Burayu Orphanage Vocational Training and
Production Center (SOS EE BOVTPC). SOS Enfantes Ethiope (SOSEE) is an international charitable organization
which was founded by the two benevolent French nationals, Mr. Yves Ferez and M/Rs Jaquelin Ferez 27 years
ago in Ethiopia. Currently, the organization is found in the Oromia region, Burayu-Keta woreda; which is near to
Addis Ababa. The alternative cares (i.e. especially foster cares and community cares) are practiced in the then
community, which found around the place where the organization is found.

Research design

To investigate the differences among attachment, psychosocial wellbeing and academic achievement motivation
of foster children and their socio-demographic variables in SOS EE BOVTPC, the mixed (quantitative and
qualitative) research design was employed.

Population
The current study targeted children who are between 15-18 years old who live with foster families with the support
of SOS EE BOVTPC. There are 240 children in the foster care systems who, are considered as the study population.

Stratified random sampling was used to select sample representative from the whole population. The sample size
N

1+N(e)2
and n is the size of the sample, e is the level of precision, 0.05 alpha level is the context of the present study. The
computed sample size for this study was 134 foster children.

for this study was determined by using Yamane’s (1967) formula. n= Where N is the size of the population

Measures

The researcher adopted Fraley et al, (2011) The Relationship Structures (ECR-RS) Questionnaire instrument to
measure the attachment relationship of foster children with foster families of SOS EE BOVTPC. It is a self-report
instrument designed to assess attachment patterns in a variety of close relationships. The items are used to assess
attachment styles concerning 4 targets (i.e., mother, father, romantic partner, and best friend). Each item is rated
on a 7-point scale where 1 = strongly disagree and 7 = strongly agree. The test-retest reliability of the individual
scales is approximately.65 for the domain of romantic relationships and.80 in the parent domain.

Besides, to identify the psychosocial wellbeing of foster children Goodman, (1997) Strengths and Difficulties
Questionnaire (SDQ) scale was adopted which consisted of 25 questions. It is a behavioral screening tool, designed
for children that measure psychosocial well-being across five dimensions: (1) emotional symptoms, (2) conduct
problems, (3) hyperactivity/inattention, (4) peer relationship problems, and (5) pro-social behavior. Each sub-scale
has 5 items, scored on a 3-point Likert scale (0=Not True, 1=Somewhat True, and 2=Certainly True). The validity
of the self-reported total difficulties scale has been assessed and confirmed in multiple contexts (Cornbrash’s alpha
ranging from 0.73-0.89), indicating that the scale itself is internally valid.

To assess the academic achievement motivation of foster children the researcher adopted the Achievement
Motivation Inventory (AMI). It can measure overall motivation toward academic achievement through a 20-item
inventory that takes approximately 15 minutes to complete. Each item has five response categories: “strongly
agree,” “agree,” “not certain,” “disagree,” and “strongly disagree.” The instrument has four scales (self-efficacy,
control, task orientation, task value) and reliability coefficient (internal consistency) was .84, as measured using
Cornbrash’s alpha. For both three instruments, the Amharic version is translated by the researcher himself in
collaboration with English language experts (i.e. MA holder in linguistic and litterateur).

A qualitative semi-structured interview was designed and used to explore the differences among attachment,
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psychosocial wellbeing and academic achievement motivation of foster children and their socio-demographic
variables. The aim is to allow the respondents to inform the study from their point of view, using their own words
and to get supporting idea for the quantitative data. A semi-structured interview guide consisting of themes and
questions were prepared in English and then administered in Amharic. The Amharic version is translated by the
researcher himself in collaboration with English language experts (i.e. MA holder in linguistic and litterateur).

Data Analysis
The collected data were organized, tabulated and analyzed by using percentage, mean, standard deviation, and
ANOVA. For the analysis of the qualitative data, the researcher relied on inductive thematic analysis.

Ethical Consideration
Participants gave informed consent for participation in the study.

Results

Demographic Characteristics of the Foster Children and Foster Parents

In this part of the study the statistical result of foster children's sexes and educational level and foster families’
marital status and educational levels are presented.

Table 1. Demographic Characteristic of Foster Children and Foster Families (N=134)

Demographic Variables N Y%
Foster Children Sex Male 77 57.5
Female 57 42.5
Foster Children Educational Levels I8t Level 19 14.2
2M ] evel 47 35.1
Preparatory 33 24.6
TVT & College 35 26.1
Foster Families Marital Status Single 79 59.0
Married 55 41.0
Foster Families Educational Levels 1% Level 67 50.0
2M ] evel 32 23.0
Preparatory 21 15.7
Higher education 14 10.4

Table 1 indicates that 77(57.5%) were males and 57(42.5%) were females. For those foster children 19(14.2 %)
had 1% level education, 47(35.1%) had 2" level education, 33(24.6%) were preparatory students, and 35(26.1%)
had a higher education. Whereas 79(59%) foster parents are single and 55(41%) are married parents. Among those
parents, 67(50%) had 1° level education, 32(23%) had 2™ level, 21(15.7%) had preparatory and 14(10.4%) had a
higher education. In the present study the minimum score of foster children age is 15 and maximum 20 (M =17.79;
SD =1.44), length of stay (in years) in foster home minimum score 1 and maximum 12 (M =4.67; SD =2.55).

Difference in Dependent Variables with Respect to Foster Children’s Sex and Foster Parents’ Marital Status
Table 2. Summary of the Independent T- Test for Foster Children’s Sex Difference (N=134)

Variables Sex N Mean Std. Deviation Sig.

Emotional Symptom Male 77 3.44 2.06 .80
Female 57 3.92 2.09

Conduct Problems Male 77 3.44 1.87 .93
Female 57 3.78 1.86

Hyperactivity Male 77 4.75 1.30 34
Female 57 5.08 1.57

Peer Problems Male 77 3.77 1.26 .01
Female 57 3.80 1.79

Pro-social Behaviors Male 77 6.22 2.39 24
Female 57 6.35 2.11

Total PSWB Male 77 15.41 4.16 A1
Female 57 16.61 4.71

Self-efficacy Male 77 20.84 3.34 Sl
Female 57 20.15 3.35

Control Male 77 18.59 3.52 .16
Female 57 17.85 4.29
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Variables Sex N Mean Std. Deviation Sig.
Task Orientation Male 77 17.01 3.28 58
Female 57 17.50 341
Task Value Male 77 17.70 3.28 72
Female 57 17.29 2.95
Total AAM Male 77 74.15 8.76 .68
Female 57 72.82 10.31
Avoidance Male 77 25.87 5.19 18
Female 57 23.38 6.63
Anxiety Male 77 10.67 4.33 17
Female 57 11.80 3.64

As table 2 depicted that an independent-samples - test comparing the mean scores of the male and female
children. Among the overall variables peer problem, found a significant difference between the means of the two
groups (¢ (132) = .01, p < .05). The mean score of the female children (M = 3.80, SD = 1.79) was significantly
higher than the mean of male children (M = 3.77, SD = 1.26). Female children have higher peer problems than
male. This implies that female foster children have border line symptoms on their peer problems. And also an
independent samples #- test was calculated comparing the mean score of total PSWB, AAM, Avoidance
Attachment and Anxious Attachment. The result indicated that no significant difference was found in the total
PSWB (¢(132) = .11, p>.05). The mean of the male children (M = 15.41, SD = 4.16) was not significantly different
from the mean of female children (M = 16.61, SD =4.71), and the total AAM (¢ (132) = .68, p>.05). The mean of
the male children (M = 74.15, SD =8.76) was not significantly different from the mean of female children (M =
72.82, 8D =10.31).

Table3. Summary of the Independent T-test for Foster Families Marital Status (N=134)

Variables Marital Status N Mean Std. Deviation Sig.

Emotional Symptom Single 79 3.58 2.02 46
Married 55 3.74 2.17
Single 79 343 1.81

Conduct Problems Married 55 3.81 1.94 .64
Single 79 4.96 1.50

Hyperactivity Married 55 4.80 1.32 25
Single 79 3.84 1.54

Peer Problems Married 55 3.71 1.46 .84
Single 79 6.37 2.13

Pro-social Behaviors Married 55 6.12 2.46 .20
Single 79 15.82 4.45

Total PSWB Married 55 16.07 4.43 .67
Single 79 21.07 3.26

Self-efficacy Married 55 19.80 3.37 48
Single 79 18.92 3.81

Control Married 55 17.36 3.80 .64
Single 79 17.13 2.80

Task Orientation Married 55 17.34 4.00 .01
Single 79 17.12 2.81

Task Value Married 55 18.10 3.50 12
Single 79 74.26 8.55

Total AAM Married 55 72.61 10.58 .10
Single 79 25.81 5.35

Avoidance Married 55 23.38 6.51 .14
Single 79 11.60 3.33

Anxiety Married 55 10.50 4.92 .00

As Table 3 depicted an independent-sample - test was comparing the mean scores of single and married
parents. Among the overall variables, task orientation and anxiety of children who live in married and single
families, found a significant difference between the means of the two groups (¢ (132) = .01, p < .05) and (¢
(132)=.00,p<.05) respectively. The mean of the children task orientation who live with married parents (M = 17.34,
SD = 4.00) was significantly higher than the mean of single parents (M = 17.13, SD = 2.80) and the mean of
children’s anxious attachment who live with single parents (M =11.60, SD =3.33) was significantly higher than
the mean of married parent (M =10.50, SD = 4.92). And also an independent-samples ¢- test was calculated
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comparing the mean score of total PSWB & AAM. The result indicated that no significant difference was found
in the total PSWB (¢ (132) = .67, p> .05). The mean of children who live with single parents (M = 15.82, SD =
4.45) was not significantly different from the mean of children who live with married parents (M = 16.07, SD
=4.43), and the total AAM (¢ (132) = .10, p>.05). The mean of the single parents (M = 74.26, SD =8.55) was not
significantly different from the mean of married parents (M = 72.61, SD = 10.58).

Differences in Foster Children and Foster Families Educational Levels
Differences in Foster Children Educational Levels
Table 4. ANOVA for Dependent Variables with Regards to Children Educational Levels (N=134)

Variables Groups Sum of Squares df.  Mean Square F. Sig.
Total PSWB Between Groups 60.39 3 20.13 1.02 .38
Within Groups 2550.86 130 19.62
Total 2611.25 133
Total AAM Between Groups 353.10 3 117.70 1.33 .26
Within Groups 11501.32 130 88.47
Total 11854.42 133
Avoidance Attachment Between Groups 168.91 3 56.30 1.60 .19
Within Groups 4551.41 130 35.01
Total 4720.33 133
Anxious Attachment Between Groups 43.50 3 14.50 .86 45
Within Groups 2170.20 130 16.69
Total 2213.70 133

As Table 4 indicated that there is no significant difference among the variables £ (3,130) =1.02, p=.38, p>.05,
F (3,130) = 1.33, p=26, p>.05), F (3,130) = 1.60, p=.19, p>.05 and F (3,130) = .86, p=.45, p>.05 respectively.
The children at the four educational levels did not differ significantly in all total PSWB, AAM, avoidance
attachment, and anxious attachment. So there is no need to refer to the “Multiple Comparisons” table. However,
there is a significant difference among the children educational levels of their peer problem. Table 9 & 10 depict
these results.
Table 5. ANOVA for Peer Problems with Regards to Children Educational Levels

Variables Groups Sum of Square Df. Mean Square F Sig.
Peer Problems Between Groups 22.34 3 7.45 346 .02
Within Groups 279.80 130  2.15
Total 302.14 133

As Table 5 depicted there was a statistical significance difference between children educational levels on their
peer problems F (3,130) =3.46, p=.02. So it is necessary to show “Multiple Comparisons” to identify the
difference between foster children educational levels on peer problems.

Table 6. Multiple Comparisons: Dependent Variable: Peer Problem

(I)Educational (J) Educational Mean Difference Std. Sig. 95% Confidence
Levels of Children Levels of (I-J) Error Interval
Children Lower Upper
Bound Bound
First Level Second Level -75 39 24 -1.78 28
Preparatory 28 42 .90 -.81 1.38
TVT & College -27 41 91 -1.36 .81
First Level 75 39 24 -.28 1.78
Second Level Preparatory 1.03" 33 .01 .16 1.90
TVT & College 47 32 46 -37 1.32
First level -.28 42 .90 -1.38 81
Preparatory Second level -1.03" 33 .01 -1.90 -.16
TVT & College -.55 .35 40 -1.48 .36
First level 27 41 91 -.81 1.36
TVT & College Second level -47 32 46 -1.32 37
Preparatory .55 .35 40 -.36 1.48

*. The mean difference is significant at the 0.05 level.

Tukey's HSD was used to determine the nature of the differences between the children’s educational levels.
This analysis revealed that children who had a preparatory level of education were lower peer problems (M = 3.24,
SD = 1.52) than children who had a secondary level of education (M = 4.27, SD = 1.36). This implies that foster
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children who have second level of education have border line symptoms on their peer problems. Children who had
a 1% level (M = 3.52, SD = 1.71) and children who had a TVT & College level (M = 3.80, SD = 1.41) were not
significantly different from either of the other two groups regarding their peer problems.

Differences in Foster Parents Educational Levels
Table 7. ANOVA for Dependent Variables with Regards to Parents Educational Levels (N=134)

Variables Groups Sum of df. Mean F. Sig.
Squares Square
Peer problems Between Groups 2495 3 8.31 3.90 .01
Within Groups 277.19 130 2.13
Total 302.14 133
Total PSWB Between Groups 162.46 3 54.15 2.87 .05
Within Groups 2448.79 130 18.83
Total 2611.25 133
Control Between Groups 199.66 3 66.55 4.81 .00
Within Groups 1795.56 130 13.81
Total 1995.22 133
Total AAM Between Groups 709.98 3 236.66 2.76 .04
Within Groups 11144.44 130 85.72
Total 11854.42 133
Avoidance Between Groups 411.20 3 137.06 4.13 .000
Attachment Within Groups 4309.13 130 33.14
Total 4720.33 133

As Table 7 depicted among the sub-scales of PSWB, peer problem result indicated that there is significant
difference, (F (3,130) =3.90, p=.01, p<.05. On the other hand, among the sub-scales of AAM, control result
indicated that there is a significant difference, F (3,130) = 4.81, p=.00, p<.05 and the total AAM result indicated
that there is a significant difference, F' (3,130) = 2.76, p=.04. From the two attachment relation sub-scales
avoidance attachment result indicated that there is significant difference, (¥ (3,130) =4.13, p=.00, p<.05. The
children who live with parents who have four educational levels are different in their PSWB, AAM, and AR. So
referring to the multiple comparison tables is necessary to determine the nature of the differences between the
educational levels of parents.

Table 8. Multiple Comparisons: Dependent Variable: Peer Problem.: Tukey HSD

(I)Educational Q)] Educational Mean Std. Sig. 95%  Confidence Interval
Level of Parents Level of Parents Difference  Error Lower Upper Bound
dI-J) Bound
First Level Second Level .29 31 a7 -.51 1.11
Preparatory -.78 .36 .14 -1.73 .16
Higher Education -.92 42 A3 -2.04 18
First Level -29 31 a7 -1.11 51
Second Level Preparatory -1.08" 41 .04 -2.15 -.01
Higher Education -1.22° 46 .04 -2.44 -.00
First Level 78 36 .14 -.16 1.73
Preparatory Second Level 1.08" 41 .04 .01 2.15
Higher Education -.14 .50 .99 -1.45 1.16
First Level 92 42 13 -.18 2.04
Higher Education Second Level 1.22" 46 .04 .00 2.44
Preparatory 142 .50 .99 -1.16 1.45

*. The mean difference is significant at the 0.05 level.

Tukey's HSD was used to determine the nature of the differences between children peer problems, who live
with parents who had different educational levels. As Table 8 revealed that children who live with parents who
had higher education levels have higher scores on peer problems (M =4.57, SD = 1.74) than second levels (M =
3.34, SD = 1.53), and children who live with parents who had a preparatory level of education have higher score
on peer problems (M = 4.42, SD = 1.69) than parents who had a secondary level of education (M = 3.34, SD =
1.53). This implies that foster children have border line symptoms on their peer problems. Children who live with
parents who had 1% level education (M = 3.64, SD = 1.27) were not significantly different from any of the other
three levels.
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Table 9. Multiple Comparisons: Dependent Variable: Control Tukey HSD

(I)Educational Level of (J) Educational Level of Mean Std. Sig. 95%  Confidence
Parents Parents Difference  Error Interval
a-J Lower Upper
Bound Bound
First Level Second Level .81 79 .73 -1.26 2.89
Preparatory -2.40 .92 .05 -4.81 .01
Higher Education 2.02 1.09 25 -.81 4.87
First Level -.81 .79 .73 -2.89 1.26
Second Level Preparatory -3.21° 1.04 .01 -5.93 -49
Higher Education 1.21 1.19 73 -1.88 431
First Level 2.40 92 .05 -.01 4.81
Preparatory Second Level 3.21° 1.04 .01 49 593
Higher Education 4.42" 1.28 .00 1.09 7.76
First Level -2.02 1.09 25 -4.87 81
Higher Education Second Level -1.21 1.19 73 -4.31 1.88
Preparatory -4.42" 1.28 .00 -71.76 -1.09

* . The mean difference is significant at the 0.05 level.

Tukey's HSD was used to determine the nature of the differences between children control behavior, who live
with parents’ who had different educational levels. Table 9 revealed that children control behavior, who live with
parents who had a preparatory level of education have higher score (M = 20.71, SD = 3.01) than parents who had
a secondary level of education (M = 17.50, SD = 3.63) and higher educational levels (M = 16.23, SD =4.41).
Children control behavior, who live with parents who had 1% level education (M = 18.36, SD = 3.79) were not
significantly different from any of the other three levels.

Table 10. Multiple Comparisons: Dependent Variable: Total AAM

(DEducational Level of (J) Educational Level of Mean Std. Sig. 95%  Confidence
Parents Parents Difference  Error Interval
I-J Lower Upper
Bound Bound
First level Second Level -.36 1.98 .99 -5.53 4.81
Preparatory -4.21 231 .26 -10.23 1.81
Higher Education 4.92 2.72 27 -2.156 12.01
First Level .36 1.98 .99 -4.81 5.53
Second level Preparatory -3.85 2.60 45 -10.62 291
Higher education 5.29 2.96 .28 -2.43 13.01
First Level 4.21 2.31 .26 -1.81 10.23
Preparatory Second Level 3.85 2.60 45 -2.91 10.62
Higher education 9.14" 3.19 .03 .82 17.45
First Level -4.92 2.72 27 -12.01 2.15
Higher education Second Level -5.29 2.96 288 -13.01 243
Preparatory -9.14" 3.19 .03 -17.45 -.82

* The mean difference is significant at the 0.05 level.

Tukey's HSD was used to determine the nature of the differences between children AAM, who live with
parent’s who had different educational levels. As Table 10 depicted that children AAM, who live with parents who
had a preparatory level of education have higher score (M = 77.57, SD = 7.76) than parents who had higher levels
of education (M = 68.42, SD = 14.34). Children’s AAM, who live with parents who had 1* level education (M =
73.35, 8D =9.13) and 2™ levels (M = 73.71, SD = 7.52) were not significantly different from any of the other three
levels. This implies that parents who have preparatory educational levels give regular support to their foster
children to score high AAM than parents who have higher educational levels.
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Table 11. Multiple Comparisons: Dependent Variable: Avoidance Attachment

(DEducational Level (J) Educational Level Mean Std. Sig.  95% confidence
of Parents of Parents Difference  Error interval
I-J Lower Upper
Bound Bound
First level Second Level 4.08" 1.23 .00 .86 7.30
Preparatory 2.82 1.43 20 -.92 6.57
Higher Education 2.49 1.69 45 -1.91 6.89
First Level -4.08" 1.23 .00 -7.30 -.86
Second level Preparatory -1.26 1.61 .86 -5.46 2.94
Higher education -1.59 1.84 .82 -6.39 3.20
First Level -2.82 143 .20 -6.57 92
Preparatory Second Level 1.26 1.61 .86 -2.94 5.46
Higher education -.33 1.98 99 550 4.83
First Level -2.49 1.69 45 -6.89 1.91
Higher education Second Level 1.59 1.84 .82 -3.20 6.39
Preparatory 33 1.98 .99 -4.83 5.50

* . The mean difference is significant at the 0.05 level.

Tukey's HSD was used to determine the nature of the differences between children’s avoidance attachment,
who live with parent’s who had different educational levels. Table 11 revealed that foster children, who live with
parents who had a 1% level of education have higher score on their avoidance attachment (M = 26.49, SD = 5.09)
than parents who had a secondary level of education (M = 22.40, SD = 6.89) and higher educational levels (M =
16.23, SD =4.41). This implies that foster children who live with parents who have first level education have
unsecured relationship than parents who have second levels of education or their relationship may be full of
discomfort/distrust. Children, who live with parents who had a preparatory level of education (M = 23.66, SD =
5.41) and higher educational levels (M = 24.00, SD = 6.43) were not significantly different from each other on
their avoidance attachment.

Interviewees revealed that, any attachment problems, lack of psychosocial wellbeing, and insufficient
academic achievement occur because of different reasons; among these reasons lack of intimate relationship,
unequal treatment between their biological child and foster child, gender biasness, illiterateness or poor education
level of foster families, marital irregularity (single or married), blame shifting, etc. This lead foster children to
attachment problems like:- being avoidance (fearful avoidant and dismissal avoidant), being anxious, quarreling
with their foster family, being lone loss, etc. Psychosocial problems like:- emotional problems (lack of emotional
intelligence), conduct problems (immorality), lack of discipline, hopelessness, loneliness, emotional disturbance
(hyperactivity), developing antisocial behavior, disrespectful, aimlessness/lack of explicated objective, etc.;
academic achievement problems like:- lack of self-efficacy, absenteeism from regular class, lack of motivation to
study, not doing their class work and homework properly, reducing their ranks, repetition in one class for several
times. The absence of restrict follow-up, reinforcement, appreciation, motivation, encouragement, etc. leads to the
irregularity of academic achievement motivation of foster children.

Discussion

Difference in Dependent Variables with Respect to Foster Children Sex and Foster Parents Marital Status
The anxious attachment result indicated that foster children who live with single parents have higher anxious
attachment than foster children who live with married foster parents. This implies that foster children who live
with single parents have no secured attachment than foster children who live with married parents. Single foster
parents may have different problems to make secured attachment relationships with foster children. This finding
is consistent with the finding of Shaw et al. (2012). In this study; children raised in single mother show poorer
outcomes in several areas of development when compared to two-parent families (Shaw et al., 2012).

The result revealed that among the sub- scales of the overall psychosocial wellbeing, peer problem result
showed significant difference between the two sexes (i.e. peer problems of female foster children are greater than
the male foster children). This implies that female foster children have a border line symptom on their peer
problems than male foster children. In the other variables there is no significant difference between female and
male foster children. This finding is inconsistent with the research done by Perez (2012), who revealed that females
have significantly higher score in the aspects of peer relationship.

In the other part of the funding, among the sub-scales of academic achievement motivation, task orientation
result indicated that there is a significant difference between married and single parents (i.e. foster children who
live in married foster families are greater task orientation than single families). This indicated that foster children
who live with married foster family are more concentrated on their academic tasks than foster children who live
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with single parents. Married foster family may support the children to focus on their academic tasks than domestic
tasks. This result is consistent with the study by Alexandra (2009). According to Alexandra, youth in single-parent
homes may also be disadvantaged in the way that they receive less parental supervision and monitoring of school
work, and have less social capital than those who have married parents. The limited economic and social resources
of many single parents are the primary cause of the lower educational achievement of youth from single-parent
families compared to those of married parent families (Alexandra, 2009).

Differences in Foster Children and Foster Families Educational Levels

In this part of the study, the researcher investigated about the significant difference between foster children and
foster family’s educational levels and other variables. The result indicated that the avoidance attachments of foster
children who live with parents who had a first level of education are higher than parents who had a secondary level
of education and higher educational levels. On the other hand, avoidance attachment of foster children who live
with parents who had preparatory and higher educational levels were not significantly different from each other.
This implied that foster children have no secured relationship with parents who had a first level of education
relatively than parents who had secondary and above educational levels. The result is consistent with Seow, (2012).
According to him parents poor education conditions affecting parenting style and their attachment to their children.

The other variable result indicated that there is a difference in foster children peer problems among the four
levels of education. Foster children who had second level education revealed higher peer problems than first level
education. This implies that foster children who have second level education have borderline symptom on their
peer problem. The other two (Preparatory and TVT & College) had no differences. However, there is no significant
difference among the other variables. As we know second level education (i.e. from grade nine & ten) is considered
as adolescent (puberty) stage. Theoretically this stage is identity or role confusion stage (Erik Erikson, 1950).
According to him adolescent stage considered as a major stage in human development, if the adolescent, perform
his/her role correctly at this stage to achieve the next stage with good manner; if not role confusion may occur. In
another way adolescents at this stage search their identity in different status and occupations. Success in their
identity leads them to make a good transition to the next stage. However, sometimes unsuccessfulness may occur
in their life because of their identity crisis (Zabibu,2012).

Foster children who live with parents who had higher educational levels have higher peer problems than who
had a second level of education, and foster children who live with parents who had preparatory levels of education
have higher peer problems than who had secondary educational levels. However, foster children who live with
parents who had first educational levels have no significant differences with the other levels. The result indicated
that the socialization processes of foster parents who had greater than secondary educational levels may be poorer
than the primary educational levels. This result is inconsistent with the study of John et al. (2013); according to
them parental education has its own effect on the psychosocial wellbeing of foster children. If the parent education
level increased, particularly mothers’ educational statuses have been linked to better behavioral and emotional
adjustment in children. This indicated that at the time of selection should consider the educational status of the
family (John et al, 2013).

On the other hand, the academic achievement motivations of foster children who live with parents who had
preparatory levels of education are higher than parents who had higher educational levels. In the other levels there
are no significant differences. The explanation of the result indicated that foster parents who had higher educational
levels have not given concern to their foster children or they may be neglected their foster children directly or
indirectly. This finding is supported by previous research findings, indicates that parent level of education was not
significantly related to test scores in the foster care population (Alexandra, 2009). However; this result is
inconsistent with the research of Yonzewa (2000). In line with Yonzewa, has shown that better-educated mothers
are more likely to spend more time supervising their children and that better-educated parents are more likely to
advocate for their child’s placement in respect courses manage more actively in their child’s academic achievement,
and be more informed about school issues than less-educated parents.

The result of the qualitative data supported that, the differences among attachment, psychosocial wellbeing,
and academic achievement motivation of foster children with their sex and educational level depend on the
fostering and caring style of foster families (i.e. sense of humanity, control and follow up). The interviewee’s idea
is in line with the idea of parental sensitivity and control that was suggested by Fisher and Kim (2007). According
to them, high emotional climate, including sensitive responses to children’s needs revealed to be important, foster
children having experienced adversity and unpredictability in their history seemed to need foster parents who
additionally exert appropriate behavior-management. Monitoring and structuring might provide children with a
secure base from which to explore and a clear framework that conveys a feeling of a safe and predictable
environment (Fisher & Kim, 2007).

Conclusions
Based on the major findings of the study, the following conclusions are drawn: The SOS EE BOVTPC fosters
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children attachment, psychosocial wellbeing, and academic achievement motivations are differ with their sex and
educational levels. Those who live with single parents have higher anxious attachment. Female foster children
have greater peer problem than the male foster children. Foster children who live in married foster families are
greater task orientation than single families. Those who live with parents who had first level of education have
higher avoidance attachments. Foster children who had second level education revealed higher peer problems.
Those who live with parents who had preparatory and higher educational levels have higher peer problems. And
also foster children who live with parents who had preparatory levels of education have higher academic
achievement motivations.

Recommendations
The results of the study indicated that fosters children attachment, psychosocial wellbeing, and academic
achievement motivations are differ with their sex and educational levels. To minimize and narrow the differences,
psychosocial support or intervention should be implemented by professionals. Enhance the foster parent’s
educational level or be carful the level of education when placing children in foster parents.

It is better if SOS EE BOVTPC rearranges and organizes the service of guidance and counseling which plays
a significant role in preventing, identifying and rehabilitating foster children who do have a lack of psychosocial
wellbeing and foster parents who do have lack of attachment pattern.

In general, taking a comprehensive governmental and non-governmental approach to creating safe fostering
environments by enhancing the full continuum of foster children's life services, and revising fostering policies as
well as caregiving practices that influence communication and collaboration around these issues is good.
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