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Abstract

In this paper we distinguish between qualitativeesgch and quantitative research design. Quanétati
research is based on positivist approaches thginated in the natural sciences such as biologgméstry,
physics, geology, and many others. These early Sonfnresearch were concerned with investigatinggthi
which we could observe and measure in some wayh Sservations and measurements can be made
objectively and repeated by other researchers. Nateh along came researchers working in the ssciehces:
psychology, sociology, anthropology and many otin@man studies. They were interested in studyingamm
behaviour and the social world inhabited by humeimdps. They found increasing difficulty in trying &xplain
human behaviour in simply measurable terms. Measemés tell us how often or how many people behawe i
certain way but they do not adequately answer thestipn ‘why?’ Research which attempts to increase
understanding of why things are the way they areunsocial world and why people act the ways tteyis
‘qualitative’ research. Qualitative methods are enanterpretative, historical, and ethnographic trene
quantitative approaches. There are many methodgiaftative research designs, but in this papeewgore
three specific types of qualitative research degipenomenology, ethnography, and case study.
KEYWORDS: quantitative research, qualitative research, ettapiyy, phenomenology, case study, education,
social sciences.

1. Introduction

There are broadly two approaches to research desjigantitative research and qualitative research
(Musingafi and Hlatywayo, 2013). Quantitative restadesign (based on positivism) was the geneaaitgpted
research design until the early 1980s, when theaffigm wars’ between advocates of quantitative and
qualitative research reached a new peak (Guba,; T&hakkori and Teddlie, 1998). During the 1988any
quantitative and qualitative researchers arguetthiggr approach was superior. Some of these relsed were
‘purists’ in the sense that they argued that the &pproaches could not be used together becaulifesénces
in the worldviews or philosophies associated wihth two approaches. The problem with this purissithes its
failure to recognise that creative and thoughtfiding of assumptions, ideas, and methods can be halpful
and offers a third paradigm based on pragmatisrh wie argument that both quantitative and qualiéati
research are very important and often should begtibully mixed in single research studies. Accoglto
pragmatism, what is ultimately important is whatrksin practice and what promotes social justice.

This article focuses on qualitative research andise in educational research. The paper starefiying
important concepts before giving an exposition apglicability of qualitative research design to eational
research.

2. Définition of terms.

Quantitative research: Research based on the measurement of quantitynoura. It is applicable to
phenomena that can be expressed in terms of guantit

Qualitative research: According to Bolarinwa (2006) qualitative reseavehbally describes or tells what
is done or what has been done. It is concernedphigmomena relating to or involving quality or kind

3. Qualitative research.

Qualitative research is based on qualitative dathtands to follow the exploratory mode of the stifec
method. Bolarinwa (2006) observes that qualitategearch verbally describes or tells what is danetat has
been done. It tells the story around events, oeoges and practices. In qualitative designs, thadsgs from
the investigation. Theory and conceptual insightsiveé from data collection rather than prior to $uch
approaches generate hypotheses, as opposed g tbetm (McCandlesst al, 2007): Qualitative methods are
more interpretative, historical, and ethnographantare quantitative approaches.
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There are many methods of qualitative researchgdssisome of which include participant-observation,
ethnography, photography, ethnomethodology, dramiatai, interviewing, sociometry, case study, grdeh
theory, content analysis, historiography, actiseagch and secondary analysis of data. This papks kat three
specific types of qualitative research designsthnd use in educational research: phenomenoldgpography
and case study.

3.1 Phenomenology and its use in educational research

Phenomenology literally means the study of phenar@®fusingafi and Hlatywayo, 2013). It is a way of
describing something that exists as part of thddrorwhich people live. Phenomena may be eveittgtions,
experiences or concepts. As human beings, we areusuled by many phenomena, which we are awareitof b
not fully understand. Our lack of understandinghefse phenomena may exist because the phenomesiootha
been overtly described and explained or our undeditg of the impact it makes may be unclear.
Phenomenological research begins with the acknaelednt that there is a gap in our understandingtlaand
clarification or illumination will be of benefit.iRnomenological research will not necessarily gtedefinitive
explanations but it does raise awareness and sesaasight.

When conducting a phenomenological research studgsearcher attempts to understand how one or more
individuals experience a phenomenon. For example,mgight conduct a phenomenological study of elgargn
school students who have lost a parent to undetdtatter how schoolchildren experience bereavenidrd.
key element of a phenomenological research studia the researcher attempts to understand hopleeo
experience a phenomenon from the person’s own eetisps. Your goal is to enter the inner world atle
participant to understand his or her perspectives experiences. Phenomenological researchers haged
many phenomena, such as what it is like to pagteipn a religious group that handles serpentsaasqgb the
worship service (Musingafi and Hlatywayo, 2013).

In educational research phenomenological reseamcibe used in studying family life styles of stuideof
different abilities. What is it that makes themfpamn differently than others? One can also use éxplain why
different schools perform differently. Why do ottsmhools excel in art while others excel in scfensubjects?

It is, however, important to note that simply stumdythe why and how of a phenomenon is not enoGgime
factual information on quantities and ages affectey be required. How many students perform poaslya
result of their family background? This explaine tieed for mixed approaches in educational research

3.2 Ethnography and its use in educational research

According to Musingafi and Hlatywayo (2013), ethregghy has a background in anthropology. The word
ethnography literally means writing about peoplee Term means portrait of a people and it is a auklogy
for descriptive studies of cultures and people® @itural parameter is that the people under tiyegtson have
something in common. Examples of parameters agifidehby Musingafi and Hlatywayo (2013) include:

e geographical - a particular region or country;
e religious;

o tribal; and

e shared experience.

When ethnographers conduct research, they arestéel in describing the culture of a group of peapid
learning what it is like to be a member of the grdtom the perspective of the members of that grdinat is,
they are interested in documenting things like #iared attitudes, values, norms, practices, pattefn
interaction, perspectives, and language of a gafypeople. They may also be interested in the rizdt#ings
that the group members produce or use, such akirgotstyles, ethnic foods, and architectural styles
Ethnographers try to use holistic descriptionst thathey try to describe how the members of aigrimteract
and how they come together to make up the groupwshlole. In other words, the group is more than flos
sum of its parts.

Ethnographic studies entail extensive fieldworktbg researcher. Data collection techniques inchamté
formal and informal interviewing, often interviewgnindividuals on several occasions, and participant
observation. Because of this, ethnography is exhertime consuming as it involves the researchendjng
long periods of time in the field (Hancock, 1998).

In educational research ethnographic research & apmpropriate in studying gender, language, raaidl
other related issues. The focus here will be ofeidint cultural backgrounds and lifestyles. A dagxample is
the much talked about Hoffstede studies on differeations. In a classroom situation one may study
characteristics that make students from differeibat or language groupings behave the way theyawelor
even perform differently.
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Ethnographic research can be problematic when nds&@ are not sufficiently familiar with the sdcia
mores of the people being studied or with theiglaage. Interpretation from an outsider perspectiag be a
misinterpretation causing confusion (Hancock, 1998)st importantly ethnographic studies are eaaifgcted
by what Cateora and Graham (1999) call self-ref@gngncriterion (using one’s own cultural backgrouasl
standard measure of people’s behaviour). Thuse tisehigh probability of subjectivity in ethnograpistudies.
Also as in phenomenological research above, omws ethnographic research may not be enough. Some
experiment and other forms of quantitative reseanely be required to test objectivity. In a classnagituation
one may put pupils in the same background enviranrmed then test their attitudes and behaviouorteslater
date. The findings are then compared with thosedtenot put in this background environment.

3.3 Case study and itsuse in educational research

In case study research, the researcher providetadedl account of one or more cases. Although stk
research usually relies on qualitative data, migltipethods are also used. Case study researchecased to
address exploratory, descriptive, and explanatesearch questions (Stake, 1995; Yin, 1994). Casdy st
research is more varied than phenomenology, whiichses on individuals’ experience of some phenomeno
ethnography, which focuses on some aspect of eulthat all pure case studies do have in commonether,
is a focus on each case as a whole unit (i.e.,stasly research is holistic) as it exists in i@liée context.

Case study research ranges in complexity (Hand®$8). The most simple is an illustrative descoiptdf
a single event or occurrence. More complex is tr@yais of a social situation over a period of tifibe most
complex is the extended case study which tracestgwevolving the same actors over a period of tenabling
the analysis to reflect changes and adjustments.

As a research design, the case study claims to affichness and depth of information not usuatfgred
by other methods. By attempting to capture as maarjables as possible, case studies can identify &o
complex set of circumstances come together to m®du particular manifestation. It is a highly véitea
research method and employs any and all methoditaf collection from testing to interviewing (Hanko
1998).

One of the criticisms aimed at case study rese#@cthat the case under study is not necessarily
representative of similar cases and therefore #sults of the research are not generalisable. iBhia
misunderstanding of the purpose of case study melseahich is to describe that particular case itaidle
(Hancock, 1998). It is particularistic and contextu-or example, the usefulness of an outreachatgehealth
service would be determined by a number of locatdid and an evaluation of the service would tdlase
factors into account. If the service works welldtes not automatically mean that the service wawak equally
well in another part of the country but the lackgeheralisability does not lessen the value ofsémice in the
area where it is based. Generalisability is notradly an issue for the researcher who is involvedtudying a
specific situation. It is an issue for the readen® want to know whether the findings can be appdilsewhere.
It is the readers who must decide whether or rotdse being described is sufficiently represergair similar
to their own local situation (Hancock, 1998).

In educational research one may study one schoalaluster of schools as case study. As alreadwrsho
above, case studies use a multiplicity of studyhmds$ from both qualitative and quantitative reseaesigns.

4. Conclusion

In conclusion therefore, qualitative research isgofat use in social sciences and educational nadsea
although it needs to be complemented with somecéspd quantitative research. Qualitative reseaecils to
use the exploratory scientific method to genergitheses and develop understandings about partisabple,
places, and groups. In most cases, qualitativearelsers typically are not interested in making gelations.
Qualitative research is discovery oriented andiglacted in natural settings.

In this paper, we have defined qualitative reseachesearch that describes or tells what is domehat
has been done. It tells the story around eventjroences and practices. In qualitative desigrepriharises
from the investigation. Theory and conceptual insgderive from data collection rather than prmiitt Such
approaches generate hypotheses, as opposed togtéstim. Qualitative methods are more interpretativ
historical, and ethnographic than are quantitadjyproaches.

References

Bolarinwa, J.0. 2006PCR 702: Research Methods in Peace and Conflict Resolution. Lagos. National Open
University of Nigeria

Cateora, P. R., Graham, J. L. (1999jernational marketing. 10" ed. Boston: Irwin/McGraw Hill

Guba, E.G. 1990. The alternative paradigm dialogu&. G. Guba (Ed.), ie Paradigm Dialogue (pp. 17-27).
Newbury Park, CA: Sage.

132



Research on Humanities and Social Sciences www.iiste.org
ISSN (Paper)2224-5766 ISSN (Online)2225-0484 (@)lin 5-'—.i.1
Vol.5, No.20, 2015 ||$ E

Hancock, B. (1998)Trent focus for research and development in primary health care: An introduction to
qualitative research. Trent Focus.

McCandless, E., Bangura, A.K., King, M.E. and SHll, (editors) 2007Peace Research for Africa: Critical
Essays on Methodology. Addis Ababa. University for Peace, Africa Prograenm

Musingafi, M.C.C. and Hlatywayo, L. (2013esearch methods. Module MSPL 507. Harare: Zimbabwe Open
University.

Stake, R.E. 1994. Case studies. in N.K. Denzin,Y¥as Lincoln (eds)Handbook of qualitative research (first
ed., pp. 236-247). Thousand Oaks, CA: Sage.

Tashakkori, A. and Teddlie, C. 1998@ixed Methodology: Combining Qualitative and Quantitative Approaches.

Thousand Oaks, CA; Sage.

133



