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Abstract

Education is becoming so pivotal to success indifieh that there is a dire need for a change itucdgt to
reading. Previous studies on students’ reading hmaamly addressed poor performances, and have alway
blamed the government of the day and inadequa¢iesading materials. To address the existing dagrefore,
the present study was carried out to examine tiiteides of undergraduates to reading with a viewrtesting
incidences of mediocrity and mass failure amongdestts even in the era of internet distraction. Téwearch
was executed using a twelve-item questionnairedfta collection from undergraduate students of Aday
College of Education, Ondo, Nigeria. The studyedifour research questions as its guide. In salgdts
respondents, it used the random sampling technlmutegnsures that the respondents cut acrossvalkleData
collected were analysed using simple percentagéiads out that positive attitude towards readsgbviously
a panacea for a better academic performance. thasefore, recommended that students should iatiland
imbibe the right reading culture in order to engartthe right positive performance while it lasts.
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Introduction

Reading has been described as ‘an activity chaiaeteby the translation of symbols or letters intords and
sentences that have meaning to the individual’ [Girad Stahl, 2007). Reading is an integral partaouage
and knowledge acquisition. It is a skill which gaired and developed upon from time to time. Asativity

which enriches the mind, reading enhances as thaiVs intellectual alertness and repository knalgke

Reading as an activity goes beyond just the mem@grétion of letters or combination of letters torh words, it
basically becomes meaningful when it is meant td tdan individual’s knowledge or re-orientate swrh
individual in order to bring about a change in disiion to issues. Reading as a secondary skilchviis

consciously learnt especially within the four wadfsthe school, is not innate, rather it is acagliréhe need to
re-examine the purpose of reading and how wellesited in tertiary institutions have been harnesdhey
available human and material resources within thezich to heighten their reading prowess inspinecheed for
the present study.

An average Nigerian child has been adjudged agybaiinerable to non-reading habits (see Udosen
and Ukpak, 2005). This claim seems to keep chanmirie life of an individual by the time the indival
grows from childhood to adolescence and adulthémather words, an individual becomes more focused
studious when s/he progresses from the lower-tiagi@sic to upper-basic school (pre-secondarygtorsdary
and to post secondary. It is obvious that an iwllial’s goals and values in life at this stage bexomore
focused. The individual gets to know more aboutréreson and purpose for living, and if course latien to
academics, why s/he is studying what is being studNevertheless, studies have shown that a stud@ynnot
have much assimilation difference between whae#&drat adolescence and childhood, since it ishasig
developed upon. It is therefore important to remtidt an individual student’s entry point into trealm of
academics goes a long way in influencing him/her.

Ukpak & Phillip (2006) advise that recreational aptkasure reading among pupils should be
encouraged since it exposes them to different tgpditerature and characteristics of good literatiDbviously,
this is equally applicable to students in highdnosds. In fact, it affords them the opportunity afbalanced
mind. Attempts have also been made by Osisanwd1(2@Russell (2007) and Johnson (2007) to exantiae t
pivot of reading from different perspectives. Infumther attempt to justify what the essence of megds,
Wallace et al (1992:5) assert that:

Reading is so much a part of daily life for thoshowlive in literate
communities that much of the time we hardly comsdber the purposes or
processes involved. We take the activity for gm@ntauch as we do with
listening and speaking... In other words, our dagay reading behaviour is
highly selective.

Wallace et al's idea above obviously shows whabbtainable among undergraduates. Since their
reading is highly selective, they end up havingeleative knowledge which may in turn retard theiccess.
Their performance is affected since they have atdunknowledge. Many do not have time for recresio
reading but only concentrate on what is directiatesl to the immediate needed knowledge to a given
topic/course. Nevertheless, a host of others sgiemdbulk of their time on recreational materialerwlittle on

39



Research on Humanities and Social Sciences www.iiste.org
ISSN (Paper)2224-5766 ISSN (Online)2225-0484 (@)lin “—.i.l
Vol.6, No.19, 2016 ||$ E

their academics and only a few make attempts tcbazerthe two.

There is no gain saying the fact that undergradstatgents are supposed to have grown to a level of
self-independence. Having known their right fror, lthey are no longer supposed to be coercedroeébinto
the reading arena. They are believed to have knelmnto read, how to read, when to read and of eotos
what purpose reading is taking place. Accordin@@éstrand Russell, a British philosopher and Mathtiaian
who lived from 1872 to 1970, ‘there are two motivesreading a book: one, that you enjoy it, theeotthat you
can boast about it”. The second reason given bgétluseems more relevant for our purpose in thidysand
for undergraduates, that is, for academic purpdséortunately, some of the students do not actuatiyw why
they are in the citadel of learning. There is nmgaying the fact that there are usually a losidé-attractions
begging for recognition. The students especiakyrtbw ones get carried away by ‘freedom’, hence#mepus’
jamboree deny them the opportunity of standing bairttoes academically. This usually affects their
performance.

Studies have equally shown that the larger pergentd academic success is brought about by reading,
that is, the development of reading skill. This nmay be unconnected with the perceived declinaugtass in
Nigeria, since scholars in Reading such as Onuk#@01) and Omojuwa (2005) have decried the deplera
condition of Nigerians’ disposition to reading. thdugh we have a reading culture is Nigeria, nasetheless
very low. A larger percentage of students do net & ease reading without being forced to do sach, when
examinations approach, they begin marathon readhigh has not been part of their body system. Nodeo
some faint, collapse and other end up being adinitielinics/sick bay during this crucial period.

A study similar to the present one was carriedlyufAgeyemang (1998) in a Ghanian University and
another one by Anigbogu (2007) in FUTO, Nigeriae3é studies show that the situation is similah&dne
conducted here. Students usually complain of tomead and equally time to do justice to serieassfgnments.
The problem here actually seems to be on theirilihaln apportion their time effectively. The papenpacts
the reading community by reminding the average estucbf the expected activities in order to achieve
excellence.

Research Problem

Previous studies on students’ reading have maidtiresssed poor performances, and have always blameed
government of the day and inadequacies of readiatgnals. In other words, not much has been done in
addressing the need to reduce incidences of méjiGond mass failure based on students’ attitudeatds
reading. To address the existing gap, therefdwe present study was carried out to examine thigicds of
undergraduates to reading. We are not contendmdgpttt that the whole time of the students shoeldent on
academics only. Nevertheless, when an individuadlesit develops a positive attitude towards readihg,
reading will definitely bring about a positive pemhance. How can these attitudes be turned to rtiade
students’ performance better, academically? Thestijon which constitutes a problem is what the gmepaper
seeks to answer with a view to addressing the dygading culture among Nigerian undergraduates.

Research Questions
1. How regularly do undergraduates read?
2. To what extent do they read for pleasure or acaclponposes?
3. To what extent are they affected by the environfMent
4. To what extent do they cover their recommendedsteafore examinations or the end of a course?

Research Methodology

The study is a survey of students’ attitudes talirega A research instrument titled ‘Students’ atliés towards
Reading’ was administered to 140 students. The dhatained from the questionnaire administered t6 14
undergraduate students of Adeyemi College of Edura®©ndo, comprising both male and female studériie
questionnaire was administered to selected stud#ote the schools of languages and sciences. The
questionnaire administered on the undergraduateghsdor students’ attitudes to reading. It dwelt leow
effectively they manage their time in reading, hdue with reading, apportion time to reading, read
recommended texts, read beyond the class amongsofitee simple percentages were used for analysis.
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Presentation of Results

Table 1: Responses on Students’ Reading Attitude M= 140
S/N | ATTITUDES TO READING Number/percentages showing
Attitudes
1. Students who study more during examinations/{&3DE) 127 (90.7%)
2. Students who read something daily (RSD) 72 (&).4
3. Students who see reading as boring (RAB) 1062084
4, Students who read their academic courses daiD] 55 (38.5%)
5. Students who do not take reading as fun (TRF) 0 (I18.5%)
6. Students who only read when they feel like (RFL) 40 (28.6%)
7. Students who do not have a specific time-tak&T) 84(60%)
8. Students who only read the recommended text3 )RR 100 (71.4%)
9. Students who read and assimilate better initfte GABN) 95 (67.9%)
10. | Students who have no specific reading perideRN 52 (37.1%)
11. | Students who are forced to read because offtleids (FRF) 63 (45%)
12. | Students who read and understand better imsg aovironment (RNE) 25 (17.9%)
O SDE
100.0%
B RSD
80.0% ORAB
O RAD
60.0%
B TRF
40.0% O RFL
B NST
20.0%
ORRT
0.0%- H ABN
STUDENTS' ATTITUDES TO READING B NSP

Figure 1

Discussion of Findings

The table 1 above shows that 90.7% of the studdntly more during examinations/tests. This is afeoito the
fact that the attention of more students is ongwdr to excelling at examinations. 51.4% of the shig agreed
that they read something daily. This is rather I&lthough it is more than average, but it is bediéhat for an
individual student to increase his tempo, speechassimilation rate, he must read something dditiais is the
goal, one would expect about 98% if not 100% ofhsirc an academic environment. 74.2% of the students
believe that reading is no fun. It bothers onedterthat the heart and mind of these studentsrateply not so
committed to academics. No wonder they see it akin@and equally boring. Obviously, when an induadls
heart is not committed to something, perfection rnayar from him. Only 38.5% of the students alainl shey
study/read their academic courses daily. This isakg too low. It has been psychologically advidbdt a
student should revise within 24 hours whatever & newly learnt. When the students fail to ds, thiling
them up until the day of examination, it will obuigly show in their performances. While just 28.68ffessed
to reading only when they feel like, 60% do notdavspecific time table for reading. In other wotttiey read
anything they feel like reading. One expects thiahsstudents would have studied when they feelcbarel for
such periods, they read novels and probably thitiger than their academic courses. Do they evarabgthave
time for recreational reading?

Consider 71.4% of them confessing to it that they bt read anything outside their academic
courses/recommended texts. In other words, novelsxawspapers which recreate the body are nobpéneir
reading. While 67.9% of the respondents read asiin#date better in the night, 37.1% do not havec#jue
reading period. That is, whenever they feel readihguld come, they junp at it. Finally while 45% tbg
respondents read because their friends are dointj/s@? read and understand better in a noisy emvient. It
is therefore glaring that those who love to read imoisy environment will not be able to read ie tight except
if it is a noisy arena.

Some of our respondents were actually able to descarhen they read best, however majority of them
did not. In fact, this is a very major step thatmone should take to an academic environment.oDesc
yourself first. What works for student A may notnkdor student B. There are people who do not ustded
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when they read except if the reading is accompahieanusic, probably being played on the tape, t&esse
player, vcd, mp3, etc. Whereas, majority will praferead in a very quiet atmosphere.

Positive Attitudes to Reading

Having considered from the data above the attitudetudents to reading, it is obvious that mayoat them
have negative attitudes to reading. In this wag may not expect so much from them in terms ofguerénce.
For a positive and improved performance therefitie mind of the individual undergraduate studemtdseo be
re-orientated. Of course, the teacher/lectureotdeft out of this. In fact, teachers/instructbiesve a major role
to play in the lives of these students, majoritymbom are yet to discover themselves. It becomesltity of the
instructors to help in impressing these positiguates on the minds of the students since the lnece passed
through the stage. This is contained in the wofdalllngton (2005) that while a mediocre teachetyotioes the
telling, the good one gives the explanation, theesior teacher demonstrates to the students angréagest of
the teachers inspires the students. The studeatsar@ouragement and of course to be inspired tk. \Wtany,
if not all of them are passing through this vegst for the first time. The teacher/instructor ttzerefore give
them the required confidence and make them seplé¢lasure and fun in reading. He should make thenthss
reading is not a tedious exercise. It is not boand if boring it can be made interesting.

Many students have often complained as eviderttérrésearch finding that their poor performance is
brought about by lack of conducive environment,tif@snstructors, alienation from teachers, inadexyuof
teachers, lack of technical know how on the pareathers, inadequacy of time, boredom, inadeqlaaybf
textbooks among others (cf: Emejulu and Udengwu)6200n the contrary, we want to argue here that
‘commitment’ is the keyword to finding a lastinglsiion to the poor reading habit. If individual dents would
give themselves committed to reading, with thecatmn of time, to what is to be studied, how ittasbe
studied, when it is to be studied, it would de@hjtgo a long way in showcasing a purposeful amarding
performance.

Conclusion and Recommendations

In building a positive attitude towards readinggdergraduates should bear in mind the fact thatighdhey are
at liberty to do whatever they like in the univéyAiollege system, it may also seem that they atiberty to
have whatever grade they wish, nevertheless, tteyat at liberty to get whatever grade they warthie real
sense of it. They work for whatever is earnedudation is becoming so pivotal to success in lifence there is
a dire need for a change in attitude to readingudéhts have to step up their reading culture. eéviw that
students who graduate with very good grades hasédgificed so much while in the school system bgning
whether ‘day-light or midnight oil’ usually beconikot-cakes’ in the labour market, while their urisas
counterparts may be on the search for employméntfiportunities for ages. Therefore, the readaq is done
at the right time, in the right place, with thehigeople, with the right frame of mind and for tight purpose is
a step towards positive reading which obviouslyesmlgrs a positive performance. It is thereforemeoended
that since the proverb says ‘a stitch in time saweg’, the concerned students should inculcateiiibe the
right reading culture in order to engender thetrfgbsitive performance while it lasts.
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