Research on Humanities and Social Sciences www.iiste.org
ISSN 2224-5766 (Paper) ISSN 2225-0484 (Online) “-.il
Vol.8, No.16, 2018 IIS E

Effects of School Organizational Climate and Teaching
Quality on Student Learning Achievement in North Ende District,
Eastern Nusa Tenggar a, Indonesia

Kristianus J. Tute Ariswan Usman Aje, Lely Suryani
Universitas Flores, Jalan Samratulangi, Ende, BJdtast Nusa Tenggara 86316, Indonesia

Abstract

The problem underlying the implementation of tieisearch was related to the assumption that theedsang
student achievement in North Ende District, EndgdRey, East Nusa Tenggara Province, Indonesia, was
caused by the less professional School Organizati@iimate and Teaching Quality. This research used
survey method with a quantitative approach. Thepdeng was done randomly, involving 107 teachersnfiine
total population of 160 teachers and 107 studemts fthe total population of 350 students. Data wenlected
through the instruments of Likert-scale questioresmiand the lists of high school students’ sconethé fourth
and fifth semesters of 2017/ 204@demic year. Data analysis was conducted usiraygéa-Product Moment
Correlation and Multiple Regression. The variabieshis research included two independent variabtesnely
school organizational climate (Variable X1) and ¢bang quality (Variable X2), and one dependent afale,
namely student learning achievement (Variable Y)\damth Ende District. The analysis results of thésearch
showed that the School Organizational Climate Malga(X1) had a positivand significant effect of 0.454
(45.5%) on Learning Achievement (Y) and the TeacKnality variable (X2) had a positive and sigrafit
effect of 0.632 (63.2%) on Learning Achievement A¢gumulatively, the Student Learning Achiever(éntn
schools were influenced by the Organizational Ctenand Teaching Quality of 0.447 (44.7%) while the
remaining 55.3% was not the focus of this reseaktb. suggest (1) the principals, teachers, and stisde
establish good relationship each other so as taterea harmonious work climate, (2) the teachersravg
teaching quality through education and training,ucges and seminars, and (3) the principals provide
opportunities for teachers to continue their edimato a higher level.
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1. Introduction

School is an educational organization where legrmirocesses take place with the aim to achieveomeiti
development goals. An organizational is said tesbecessful if the organization has qualified humesources,
and so are schools. The success of school visiissjons, and goals depends on the human resourtes

school, including principals, teachers, studentsniaistrative staff and educational staff. Supd@013: 125)
explained that a school has a conducive climatteeiforincipal and teachers have a work ethic, théesits own
a learning ethos and a few violations of disciplama rules. Thus, a good school climate can benel@fas the
quite and comfortable condition around the schduictvis suitable and conducive to learning so asnfrove

student academic achievement. A good school wortlingate must be truly appropriate and able to supihe

smoothness and continuity of learning processebyddachers.

Teachers are one of the factors that can influgheelearning process in addition to the factordeafrning

environment and students. According to Sanjaya42682), the improvement of learning quality canskerted
by analyzing each component that can shape anegeimfe learning processes, one of which is teacheashers
are people who have the knowledge, and they imstiitansfer the knowledge they have to others.ofdiag to

Karwati (2014: 62), the interpretation of teachigrghe context of education is related to the msien they
carry out as educators for students of variouslseoEeducation. With the above understandingait be said
that the main task of teachers is teaching. This isne with Law No. 14 of 2005 stating that teach are
professional educators whose main task is to edutedch, guide, direct, train, assess, and eealtatents of
several education stages, typically covering eahiyjdhood education, formal education, primary sthpand
secondary schools.

A teacher's professionalism shows how much qubktyas. Syah (2003: 229) stated that qualifiechieracare
competent teachers who are capable of carryingvelittheir obligations responsibly and properly.ushit can
be said that a qualified teacher must have adeaquetpetence. The Department of National Educat®®T)
categorized teacher competencies into four dimessioamely (1) Pedagogic Competence, (2) Perspnalit
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Competence, (3) Professional Competence, and @nlSompetence. With the four competencies abthes,
opportunity to improve student learning achievemanparticular and educational quality will be maasily
achieved. Learning achievement is the result obthiafter going through a learning process. Withoadg
learning, the hope for better learning achievemegltbe greater. Good learning can be made if g#acher has
good teaching quality. With these four competenciesachers are expected to elevate student learning
achievement. From the description above, we carcleda that there is a relationship between school
organizational climate, teaching quality and studearning achievement.

2. Literature Review
Working (Organizational) Climate

Wirawan (2007: 122) defined working climate as pleeception of an organization’s members (both iicldizlly
and in groups) and those who are constantly adsdciaith the organization (such as suppliers, comss,
consultants, and contractors) on what is happeninige organization’s internal environment on autegbasis,
influencing organizational attitudes and behaviemell as performance of organizational membersiwthien
automatically determines organizational performance

According to Owens in Wirawan (2007: 122), a wogkslimate is a study of perception that individuadsre of
various aspects of the environment in the orgainizatMeanwhile, James L. Gibsat al.in Sutisna (2009: 36)
defined working climate as a set of equipment fepmork environment directly or indirectly felt bynployees
who work in this environment and assumed to berthm force influencing employees’ behavior at work.

In this regard, organizational climate can be mteted as a characteristic that distinguishes ganiration from
other organizations because each organizationthasvn culture, traditions, and methods of actidniciv can
create a working climate in the organization ashale; or in other words, a working climate is ategs concept
that reflects the overall lifestyle of an organiaat

Teaching Quality of Teachers

Goetsch and Davis in Raharjo (2012) defined quakty dynamic state associated with product, ssrpieople,
process, and environments that meets or excee@st@kpns. Furthermore, Ishikawa in Raharjo (2Gdef)ned
quality into two dimensions as follows: (a) qualdand customer satisfaction are the same thingsubedé a
customer get qualified goods or service, he wilshgsfied, and (b) quality is a broad concept tfeds beyond
just product quality to also include the qualityp&fople, processes, and every other aspect ofineagi@ms.

Based on the above definitions, it can be saitighality is the extent to which a form of servisavell
provided to others. Quality covers every aspeabrghnizations, such as product quality, people, working
processes.

According to Hamalik (2013: 44), teaching can keripreted as follows:
Teaching is delivering knowledge to students omlees at school
Teaching is inheriting culture to the young gerierathrough school education institutions

Teaching is an effort to organize the environmamtas to create learning conditions for
students.

Furthermore, Wahab in Susanto (2013: 26) formultiiecconcept of teaching as follows:

1. Teaching is communication between two people orermdro mutually influence through their
thoughts and learn something from the interaction.

2. Teaching is to fill students’ minds with variouddrmation and knowledge about facts that
can be used in the future.

3. Teaching is a process in which students, teachardgculum and other variables are arranged
in a systematic way to achieve the stated goals.

From the definitions above, it is concluded thatcténg is a process of delivering knowledge by lees to
students, in which the knowledge delivered is ayeahsystematically to achieve the goals that haes lset.

Mandaru in Ungin (2013: 101) stated that the gualita person must be a priority in an effort tosrelep an
effective pattern of education. The quality of adieer is characterized by a high level of intehicee, dedication,
loyalty, and sincerity in advancing education foudents. Furthermore, according to Ungin (2013cher
quality is an important part of the teaching-leagnprocesses which are the goal of educationalnargions.
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Teacher quality of education is related to thewvae)i of skills or knowledge from teachers to studein the
hope to improve the quality of graduates, both amis of personal quality, moral, knowledge and work
competence.

By linking the above definitions of quality, we adnde that teaching quality of teachers is the llexfe
intelligence and agility of teachers in conveyihg tntentions or learning to students. The meaguristrument

for determining the level of qualified teacherghisir professionalism at work. Teacher professienalcan be
seen from the four competencies possessed, narediggpgic competence, professional competence,lsocia
competence, and personal competence. As stategdhy(3003: 229), qualified teachers are competatiters,
who are capable of carrying out their obligatioesponsibly and properly.

L ear ning Achievement

Before determining the interpretation of learninghiavement, we must first know the meaning of lesyn
According to Skinner in Mudjiono (2013: 9), leargiis a behavior. When a person learns, his respoeseames
better and vice versa, when he does not learrmebjonse decreases. Susanto (2013: 4) definednigas an
activity performed by someone intentionally and smausly to obtain a new concept, understanding, an
knowledge so as to enable him to make a relatigelyd behavioral change in thinking, feeling, antngc
Thus, it can be concluded that learning is the ggef changing an individual's behavior startinghvihe
process of thinking and drawing conclusions frosithbughts as a response to the thinking.

Moreover, according to Indonesian Dictionary, aebiaent is the result that has been achieved (frdiat Wwas
been done, made, etc.). Djamarah (2012: 19) sthwdachievement is the result of an activity thas been
done and created, either individually or in groupstthermore, Harahagt al. in Djamarah (2012: 21) provided
limitations defining achievement as an educati@sslessment of student development and progressgeia
the mastery of teaching materials presented to tiemell as the values contained in the curriculum

According to Syarif (2012: 237), learning achieveine an effort or activity of children to masteraltning

materials provided by teachers at schools. Learaitijevement is a term describing what an indivichzes

achieved from the efforts experienced personallytfermore, learning achievement is the resultcafcators’

assessments of student learning processes andnmgcoeflecting students' mastery of subject matter
behavior that is relatively constant as a resutheflearning process experienced by studentscartain period
of time.

3. Research M ethod

This research used a survey method with a quawétapproach. This method was used because thercbses
wanted to know the effects of school organizationhinate and teaching quality on student learning
achievement in North Ende District, Ende Regendy' N

Population and Sample
Population

Population is a generalization area consisting ljéats and subjects that have certain qualities and
characteristics determined by the researchers therestudied and concluded. So, population ionbt people
but also objects or things. The population in tieisearch covered high schools in North Ende DtstEade
Regency, NTT.

Sample

Sample is part of a population. Due to limiteddsntime, and effort, the researchers used onlgmMptes of

high schools (both senior and vocational high std)otaken randomly from the population in North End
District, involving 107 teachers from the total pdggion of 160 teachers and 107 students from ttal t
population of 350 students.
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Figure 1. Effectsof X1 dan X2onY

Data Collection Technique

The primary data were collected using a questioani@ichnique to measure the school organizatidimahte
and teaching quality through the opinions and pgmioes of a person or group of people about social
phenomena. Meanwhile, the secondary data wereeiffiotim of student scores in the fourth and fiftmesters

of 2017/ 2018 academic year. The research instrtgnethe questionnaires used a Likert Scale.

Data Analysis Technique

As explained above, the method used in this rekeass a survey method with a quantitative approatie.
research instruments in the questionnaires useitaatlScale and the data analysis was done usiags&e-
Product Moment Correlation and Multiple Regression.

4. Findings and Discussion

The analysis results of multiple regression telsited to the effects of organizational climate (&b teacher’s
teaching quality (X2) on student learning achievetf¥) in North Ende District can be descriptivelsepented
as follows:

Table 2. Descriptive Statistics

Descriptive Statistics

N Minimum |Maximum [Mean Std. Deviation
ORGANIZATIONAL
CLIMATE 107 35.00 45.00 40.5234 [2.04361
TEACHING QUALITY 107 36.00 47.00 40.5981 [2.50230
LEARNING ACHIEVEMENT |17 75.00 86.00 80.5140 [2.40818
Valid N (listwise) 107

From Table 2 above, it can be seen that the depéndeable of Student Learning Achievement (Y)iaghd a
mean value of 80.5140 and standard deviation @818 with the total sample data of 107 studentsariidile,
the Organizational Climate (X1) variable showed eamvalue of 40.5234 and standard deviation of3604
and the Teaching Quality variable (X2) obtainedean value of 40.5981 and standard deviation df236. If
the standard deviation used as a comparison isegreg than the standard error, the independenabias are
not good or proper for predicting the dependeniabde.

130



Research on Humanities and Social Sciences

ISSN 2224-5766 (Paper) ISSN 2225-0484 (Online)

Vol.8, No.16, 2018

www.iiste.org

ST

The standard deviation above indicates that thepeddent variables had a positive good effect @n th
dependent variable because the standard error walsegreater than the standard deviation with thgimum
scores of the dependent variable (Y) of 86 andrtlependent variables (X1 and X2) of 70. It medra the

effects of X1 and X2 on'Y were at a moderate level.

Table 3. Inter-variable Correlation

Correlations

LA oC TQ

Pearson Correlation LA 1.000 454 .632
ocC 454 1.000 406
TQ .632 406 1.000

Sig. (1-tailed) LA .000 .000
ocC .000 .000
TQ .000 .000

N LA 107 107 107
oC 107 107 107
TQ 107 107 107

The results of inter-variable correlations presérite Tabel 3 suggest that the School Organizati@imhate
variable (X1) correlated with the Learning Achievamhvariable (Y) of 0.454 (45.5%) and the Teactqnhgality
variable of 0.406 (40.6%). Meanwhile, the correlatibetween the Teaching Quality variable (X2) ahe t
Student Learning Achievement variable (Y) reachegB8D (63.2%). Thus, from the table above, it carséie

that the correlations between the variables wepafgiant.

Tabel 4. Multiple-Regression M odel Summary

Model Summary”®

Std. Error of th
Model R R Square Adjusted R Square |Estimate
1 .668 447 .436 .46693

a. Predictors: (Constant), TQ, OC

b. Dependent Variable: LA

The multiple regression model summary presentedaible 4 above shows that the independent variables
simultaneously affected Learning Achievement or dependent variable (Y). The R-value with a degrke
accuracy of variable X1 and variable X2 predictadable Y. On a scale of 0 to 1, the R-value geedran this
research was 0.666 (66.8%), falling within the goatkgory. The R-squared with the contribution gabf the
independent variables simultaneously affected #ygeddent variable of 0.447 (44.7%). That is, ashhmas
0.436 (43.6%) of student learning achievement inttNEnde District was affected simultaneously by school
organizational climate and teaching quality while temaining 56.4% was influenced by other var@ble
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Table 5. Multiple Regression ANOVA

ANOVA"
Model Sum of SquaredDf Mean Square |F Sig.
1 Regression ]18.297 2 9.148 41.961 .000
Residual 22.674 104 218
Total 40.971 106

a. Predictors: (Constant), KG, 10
b. Dependent Variable: PB

Based on the table above, the variant multipleeggion analysis resulted in a F value of 41.96h wifreedom
degree of 104. This analysis was conducted to wistther the two independent variables affected
simultaneously the dependent variable. To detertheeffects, we can see the comparison betweerathe of
Feountand the value of e by comparing the significance value with the agsk parameter of 41.961 ().
From the results, it can be concluded that the gdvidity showed a significant effect.

Table 6. M ultiple Regression Coefficient

Coefficients’
Standardized
Unstandardized CoefficientgCoefficients
Model B Std. Error Beta t Sig.
1 (Constant) |.210 .080 2.622 .010
10 242 .082 .236 2.961 .004
KG .505 .075 .536 6.717 .000

a. Dependent Variable: PB

As seen in Table 6, the correlation coefficientdhaf independent variables are separated from eperntlent
variable. The ¢,¢value of the school organizational climate was 2.98 3.05 (ty9). It indicates that the
school organization climate highly affected studieatrning achievement with a probability of 0.064.05).
Meanwhile, thet, value of the teaching quality was 6.717 (> 3.08h & probability of 0.000 < 0.05.

Based on the table above, the results of invaregriession model analysis can be explained asafsilo

1. In the Spearman correlation model, the Organizati@iimate variable (X1) showed a very significant
effect of 0.406 (40.6%) on the Teaching Qualityiafale (X2) and 0.454 (45.4%) on the Learning
Achievement variable (Y), with the category vald®®00 < 0.05.

2. The multiple regression model of variable X1 and XiPnultaneously resulted in a correlation
coefficient of 0.668 (66.8%) on variable Y with avRlue of 41.961 and significance value of 0.000,
much smaller than the standard 0.05.

3. Partially, variable X1 and variable X2 had an effea Y with a beta value of 0.236 and 0.536
respectively.
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The Effect of School Organizational Climate and Teaching Quality Simultaneously on Student Learning
Achievement

Simultaneously, variable X1 and variable X2 shoveedorrelation coefficient of 0.447 on variable Yher
correlation coefficient was very significant beaaube F value reached 41.961 with a significandeevaf
0.000 (<0.05).

The figures above indicate that the student legr@ichievement in schools was strongly influencedthzy
school organizational climate and teaching qudt#acher competence) simultaneously of 0.447 (4%.T¥e
remaining 55.3% were out of the focus of this restea

The Effect of School Organizational Climate and Teaching Quality Separately on Student Learning
Achievement

As presented in the Pearson correlation tabledéggee of correlation of variable X1 and variab2 partially
with variable Y can be outlined as follows:

The correlation between X1 and Y = 0.454 (45.5%);
The correlation between X2 and Y = 0.632 (63.2%);
Both of these correlations were significant becahsesignificance values were 0.000, smaller th@6.0

Furthermore, variable X1 and variable X2 had ae@fbn Y with a beta value of 0.236 and 0.536 rethpaly.
That is, both of these variables separately aftestadent learning achievement of 23.6% and 53.6fevthe
rest was influenced by other variables excludethismresearch focus.

The Effect of School Organizational Climate and Teaching Quality

The School Organizational Climate variable coredatvith the Teaching Quality variable of 0.406 6%@). It
means that if the school organizational climate gasd with the percentage of 40.6%, the teachiraityuof
the teachers would also get improved, and viceayéfshe school organizational climate was bad, tdaching
quality of the teachers would be also low. In miegailed, the results are explained in Figure 2.

Figure 2. Korelasi iklim organisasi sekolah terha#aalitas mengajar guru

MNormal P-P Plot of Regression Standardized Residual

Dependent Variable: PB

Expected Cum Prob

T T
0.0 0.z 0.4 0.6 0.8 1.0
Observed Cum Prob

5. Conclusion
From the results of data analysis and hypothesimtein this research, we conclude as follows:

1. School organizational climate has a very significaffiect on student learning achievement in North
Ende District, Ende Regency, NTT.

2. Teaching quality has a very positive effect on shidearning achievement in North Ende District,
Ende Regency, NTT.
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3. School organizational climate and teaching qualiéawe a positive effect simultaneously on student
learning achievement in North Ende District, Endg&ncy, NTT.

Based on the conclusions above, the researcherptbpose the following suggestions:

1. The teachers, students, and principals in NortheEBstrict should maintain and foster a good
relationship with each other so as to harmonizestihwol organization climate.

2. The principals should provide teachers in North &ldstrict with various types of intensive training
and education in carrying out the tasks so as pwake their ability in terms of teaching qualityasll
as equip them with good learning sources to imptegsehing quality independently.

3. The stakeholders, parents, teachers, and edudagica@itioners should be committed to encouraging
students to improve their learning achievementanthlEnde District, Ende Regency.

4. The principals should provide opportunities forcteers to continue their education to a higher level
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